YHusepautet ,,CB. Kupun n Metoguj*
Meparowkun dakynrtet ,CB. KnumeHT Oxpuackn® — Ckonje
Penybnuka MakegoHuja

Ss. Cyril and Methodius University
Faculty of Pedagogy “St. Kliment Ohridski” — Skopje
Republic of Macedonia

VI mefyHapoaeH 6ankaHCKu KOHrpec 3a obpasoBaHue 1 HaykKa:
COBPEMEHOTO ONWITECTBO U OBPA3OBAHUETO

(Oxpug, 29. IX - 1. X 2011r.)
360pHuUK Ha mpydosu

VI International Balkan Congress for Education and Science:
THE MODERN SOCIETY AND EDUCATION

(Ohrid, 29. IX - 1. X 2011.)
Book of proceedings

Skopje, 2011



3a nsgaBavor:

Mpodp. o-p Bnago Tumoscku, [lekaH Ha MNegarowknot dakynteT
,CB. KnumeHT Oxpuackn” — Ckonje, Penybonuka MakegoHuja

About the publisher:

Vlado Timovski, Professor, PhD, Dean of the Faculty of Pedagogy
“St. Kliment Ohridski” — Skopje, Republic of Macedonia

OpraHusauucku ogbop / Organizing Committee

Mpod. a-p Bnago Tumoscku, P. MakegoHuja
Mpodp. O-p Xunmu Ubap, P. Typumja

Mpod. a-p Xpucto Makakos, P. Byrapuja

Mpod. a-p Bnagnmup Lnmosmk, P. Xpeatcka
Mpod. a-p Jlunjana Peuka, P. Anbanuja

Mpod. a-p Crana Cmurskosuk, P. Cpbuja
Mpodp.CpeTko AmerbaH, P. Cpbuja

Mpod. a-p Kpctusoje LLnujyHoBUk, P. XpBaTtcka
Mpod. o-p Hukona Cmunkos, P. MakegoHuja
Mpod. a-p Jose Tanescku, P. MakegoHuja
Mpod. a-p Tatjana K. Mojcoscka, P. MakegoHuja
Mpod. a-p Unup Cnaxuy, P. MakenoHwja

Mpod. ao-p Asmua Lexy, P. MakenoHwja

Mpod. ao-p bunjaHa Kamyescka, P. MakegoHuja
Mpod. o-p Emun Cynejmann, P. MakegoHwja
Mpod. o-p Cnaraxa JakumoBsuk, P. MakenoHuja
Mpod. a-p PosanwuHa M. Kockaposa, P. MakegoHuja
Mpod. o-p Muto Cnacescku, P. MakegoHuja
Mpod. a-p Cy3aHa H. baHuyoToBCKa, P. MakenoHuja
Mpod. a-p bnarnua MNeTtkoscka, P. MakegoHuja
Mpod. a-p Avpa Ncnam, P. MakepoHwuja

Oou. o-p ®nopwuHa LWexy, P. MakegoHuja

Oou. a-p Bnagumup Tanescku, P. MakegoHuja
Oou. a-p Mapueta lNeTposa, P. MakegoHuja
Oou. a-p 3opaH Muxajnoscku, P. MakegoHuja
Dou. o-p Teyta M. Wa6aHn

M-p AHuTa LTepjocka

CHexaHa MaTtoBcka

Vlado Timovski, PhD, Macedonia
Hilmi Ibar, PhD, Turkey

Hristo Makakov, PhD, Bulgaria
Vladimir Simovi¢, PhD, Croatia

Liljana Recka, PhD Albania

Stana Smilkovi¢, PhD, Serbia

Sretko Divljan, Professor, Serbia
Krstivoje Spijunovi¢, PhD, Croatia
Nikola Smilkov, PhD, Macedonia

Jove Talevski, PhD, Macedonia
Tatjana K.Mojsovska, PhD, Macedonia
llir Spahiu, PhD, Macedonia

Aziz Sehu, PhD, Macedonia

Biljana Kamcevska, PhD, Macedonia
Emil Sulejmani, PhD, Macedonia
Slagana Jakimovi¢, PhD, Macedonia
Rozalina P. Koskarova, PhD, Macedonia
Mito Spasevski, PhD, Macedonia
Suzana N. Banéotovska, PhD, Macedonia
Blagica Petkovska, PhD, Macedonia
Aida Islam, PhD, Macedonia

Florina Sehu, PhD, Macedonia
Vladimir Taleski, PhD, Macedonia
Marieta Petrova, PhD, Macedonia
Zoran Mihajlovski, PhD, Macedonia
Teuta P. Sabani, PhD, Macedonia
Anita éterjoska, MA, Macedonia
Snezana Matovska, Macedonia



YHusepautet ,,CB. Kupun n Metoguj*
Meparowkun dakynrtet ,CB. KnumeHT Oxpuackn® — Ckonje
Penybnuka MakegoHuja

Ss. Cyril and Methodius University
Faculty of Pedagogy “St. Kliment Ohridski” — Skopje
Republic of Macedonia

VI mefyHapoaeH 6ankaHCKu KOHrpec 3a obpasoBaHue 1 HaykKa:
COBPEMEHOTO ONWITECTBO U OBPA3OBAHUETO

(Oxpug, 29. IX - 1. X 2011r.)
360pHuUK Ha mpydosu

The VI International Balkan Congress for Education and Science:
THE MODERN SOCIETY AND EDUCATION

(Ohrid, 29. IX - 1. X 2011.)
Book of proceedings

Skopje, 2011



YpenyBauku onbop / Editorial Board

Mpod. a-p TatjaHa K. MojcoBcka, P. MakegoHuja
Mpod. a-p Cesan dep, P. Typuwnja

Mpod. a-p KemanetuH Kysyuy, P. Typuuja
Mpod. a-p Xpucto Makakos, P. Byrapuja

Oou. a-p Posanuja K. KapTtanosa, P. byrapuja
Mpodp. CpeTko AmerbaH, P. Cpbuja

Mpod. a-p CraHa Cmurskosuk, P. Cpbuja
Mpod. a-p Kpctusoje WnujyHosuk, P. XpBaTtcka
Mpodb. a-p Bnagumup LLnmosuk, P. XpeaTcka
Mpod. a-p IlunjaHa Peuka, P. An6aHuja

Mpod. a-p Mumo3sa Yapka, P. Anbanuja

Mpod. a-p Asus Lexy, P. MakegoHuja

Mpod. a-p bunjaHa Kamyescka, P. MakegoHuja
Mpod. a-p BecHa Makawescka, P. MakegoHuja
Mpodb. a-p Avga Ucnam, P. MakepoHwuja

Jou. o-p Teyta IN. Wa6aHu, P. MakepoHuja
Hou. o-p Mapuerta lNetposa, P. MakegoHuja
m-p AnuTa LUTepjocka, P. MakenoHwuja

Tatjana K.Mojsovska, PhD, Macedonia
Seval Fer, PhD, Turkey

Kemalettin Kuzucu, PhD, Turkey
Hristo Makakov, PhD, Bulgaria
Rozalija K. Kartalova, PhD, Bulgaria
Sretko Divljan, Professor, Serbia
Stana Smilkovi¢, PhD, Serbia
Krstivoje Spijunovi¢, PhD, Croatia
Vladimir Simovi¢, PhD, Croatia
Liljana Rec¢ka, PhD, Albania

Mimoza Carka, PhD, Albania

Aziz Sehu, PhD, Macedonia

Biljana Kaméevska, PhD, Macedonia
Vesna MakasSevska, PhD, Macedonia
Aida Islam, PhD, Macedonia

Teuta P. Sabani, PhD, Macedonia
Marieta Petrova, PhD, Macedonia
Anita Sterjoska, MA, Macedonia

CIP - Katanorusauuja Bo nybnukauuja

HauunoHanHa un yHuBep3auTeTcka bubnuoteka "Cs. KnumeHTt Oxpugckn”, Cronje

37(062)

BAJIKAHCKW koHrpec 3a obpasoBaHue u Hayka (6 ; 2011)

CoBpeMeHOTO onwTecTBo 1 obpasosaHneTo / VI bankaHCKn KOHrpec 3a
obpaszoBaHue u Hayka = The modern society and education / the VI
international balkan congress for education and science. - Skopje:
Pedagoski fakultet "Sv. Kliment Ohridski", 2011. - 1466 cTp. :

unycTp. ; 23 cm

dycHOTM KOH TpygoBuTe. - Bubnuorpaduja KoH TpygoBuTe

ISBN 978-9989-823-33-6

1. Hacn. cTB. Hacn. - |. International balkan congress for
education and science (6 ; 2011) Bugn bankaHckn KOHrpec 3a

obpasoBaHue 1 Hayka (6 ; 2011)
a) ObpasoBaHue - Cobupm
COBISS.MK-ID 89314314




Despina SIVEVSKA! (Macedonia)

INTERCULTURALISM AND MULTICULTURALISM
AS DIMENSIONS OF THE MODERN EDUCATIONAL SYSTEM

Abstract

The modern world is characterized by several major trends. It is a multicultural and reducing the
effects of understanding of the diversity of international and intercultural plan has enormous
significance.

Interculturalism and multiculturalism is becoming reality in our society. While multiculturalism refers
to the existence of multiple cultures in the same space, interculturalism emphasizes the relationship
between cultures and the need for mutual interaction between individuals from different cultural
backgrounds.

They in front of society and school set numerous functions and tasks. Assume the application of
contemporary teaching strategies, creating a democratic, positive socio-emotional climate that
encourages the development of each individual, pupil will learn to accept different from them and will
learn to communicate with other people in various cultural contexts.

All this imposes the need for certain changes and innovations in initial teacher education and their
further professional development in order to learn about different cultures, their interaction and
development.

Key words: multiculturalism, interculturalism, teachers.

Modern schools and multicultural education

Multicultural education is necessary in multicultural societies, concerning
in societies in which is necessary to reconstruct the educational institutions, so that
all students in the educational process regardless of whether they belong to majority
or minority people, or different ethnic community, to gain knowledge, skills, habits
and attitudes necessary for effective functioning in a culturally and ethnically
diverse environment. Such education is not only intended for certain ethnic groups
regardless of their number, but such education should enable all participants
regardless of their nationality, be well informed about their country, to take care of
it and become active citizens in their ethnic backgrounds.

Unlike multiculturalism, which refers to the existence of multiple cultures
in one space, interculturalism refers to the relationship between cultures and the
need for mutual interaction, a dynamic set of flows that characterize the interaction
between individuals from different cultural backgrounds (Kostovi¢ & Peramanov).
Interculturalism implies the presence, mixing of different cultural forms, but also
the opportunity to compare ideas, opinions about the differences of ethnic,
religious, cognitive, sexual and any other nature. Interculturalism at the same time
offers opportunities for confrontation, communication, sharing of values and mutual
understanding of differences, while encouraging the development of these
differences.

! Ass. M-r Despina Sivevska, University “Goce Delcev” Stip, R. Macedonia.
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Education for ethnic diversity, that takes place in the school, need to
penetrate the social studies in curriculum at any grade in elementary and secondary
education. The core subjects of social studies, such as history, geography, society
should include lessons in ethnic diversity among us and everywhere. Indeed, flow,
the course of our history cannot be presented properly without extensive treatment
of immigration and ethnic diversity. Similarly on that, the course the Government
must include content related to civic responsibilities, rights and freedoms of ethnic
minorities and legal issues (results) for applying these values in specific situations.

What are effective procedures in the study of ethnic diversity?

1. To use the comparison when describing and analyzing the traditions,
events and institutions to help students to learn about similarities and
differences in various ethnic groups. Knowing the characteristics and
needs that all people share can cause a sense of community among
individuals with different ethnic identities.

2. To communicate with students with different ethnic identities as
important members of the school environment. Students prefer to learn
much more than school instruction when they feel accepted and valued
by their teachers and peers.

3. To provide students opportunities to gain positive interpersonal
relationships with individuals of different ethnic groups. To emphasize
learning through group activities in the classroom and in society in
places with different populations. In homogeneous environments
(societies), the teacher must bring visitors from different ethnic
backgrounds in the classroom to communicate with students.

4. To achieve distance in the texts used in community centers for ethnic
diversity. Through the request for cooperation with students, parents and
the local community, teachers can develop a number of educational
resources, resources. Oral and local history, family and imaging studies,
studies of community can be helpful.

5. It seeks to extend knowledge of students of ethnic groups in history and
contemporary society by reading books on history, biographies, fiction
and magazines and newspapers for ethnic diversity. Teachers should
have extended knowledge of ethnic diversity.

The role of teachers in promoting multiculturalism

And well-meant goals in education (teaching) cannot be realized without
cooperation with teachers. It is recommended that we should pay attention to
multicultural education since the preparation of future teachers. Recognition and
acceptance of any "difference™ not only requires patience and tolerance among
people (children, adolescents) from different ethnic cultures or racial characteristics
but requires the ability to interact with people other than the majority of us in some
sense. Even more than this should be learned and done in basic training of future
teachers, and to learn the methods of cooperation with people of different ethnic
origin.? Each classroom is a reflection of the cultural community, of disciplines and

2 http://nti.btk.pte.hu/rom/index.php?main=angolul.
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perspectives that are studied, of students and teachers. The discovery of differences
requires creativity, extra effort, thoroughness and courage by teachers. Multicultural
classroom must use differences as a basis for growth and development. Teachers
who are made aware of these differences and incorporate in the curriculum will
succeed in creating a multicultural classroom that will be advanced educational
goals of students.

Teachers in a multicultural classroom should be open to their students, and
to know their students both inside and outside the classroom. In order to be
transparent, teachers must be interested in their students, willing to try new and
different things, sure of themselves in order to avoid personal concern, and to be
without prejudice to students (Canning, 196) Teachers must be interested in what
students are doing and understand why they do it. Such openness will create
communication in the classroom that will develop in the process of learning and
cultural understanding.

Students who do not know enough Macedonian (majority language)
teachers should pay special attention to their socialization, to encourage them to
communicate through songs, games and group work, helping them through mimics
learn new words.

Teachers need to address intercultural aspects, addressing special attention
to the tradition, customs, culture, food and environment, the knowledge of everyday
life.

Teachers need to form flexible groups according to the abilities of students
in reading, writing or drawing.

Students can learn that there are different ways / modules about values,
speeches and behavior standards that are tied to different cultures and learn that
there are as many differences between cultural groups and among whole cultures.
This student will help to break stereotypes related to the cultures.

Using this method, students learn that each has a different model of
learning and realization of their "different subjectivity" can help them to understand
the different closed identities and groups around them. The best way to deal with
cultural conflicts is to be open and not afraid to talk about cultural differences in
class regardless of the content that teaches them the teacher (Jones, 12). Open
teachers will create and open classrooms, and open classrooms will create
opportunities for open communication that allows you to create positive and
stimulating learning environment for all.

Howard M. Miller suggests that one of the simplest ways for all teachers to
incorporate multicultural ideas and content into their curriculum, is to build a
library of multicultural content in the classroom. Regardless of what students can
learn to use the library to learn about different cultures.

But it’s not enough teachers to have only books by authors with different
backgrounds. True multicultural activities must take place daily in the classroom.
Gloria Boutte & Christine McCormick suggested six basic principles that teachers
should use in assessment a culturally diverse classroom: 1) building multicultural
programs; 2) to show respect for differences; 3) to avoid streotypes; 4) to identify
differences in children; 5) to recognize the differences within the classroom; 6) to
avoid pseudomultikulturalism. To show respect for differences is important because
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many teachers which do not show respect in their classroom ever will get a chance
to apply any of these principles. Teachers must draw attention to their verbal and
nonverbal expression when working with students who speak differently. The most
important thing to remember for every classroom is the premise that each student is
unique. Every student is different and beautiful in its own way, no student should
feel rejected by the classroom especially if the reason for this was based on race,
ethnicity or color.?

Differences in language are another problem that teachers face when
working in multicultural classrooms. The teacher who tries to teach native language
to students from his classroom, whether a few words, show respect for their culture
and raise their self-esteem (Perez 152). Introducing the language or the culture of
all students in the classroom and their introduction into the curriculum will show
students that culture that they are important (Perez 153). Multicultural classroom
incorporates content from different cultures every day, so that all cultures are
regarded as important and vulnerable.*

The preparation of teachers should be directed toward preparation for
multicultural education in the course of practically oriented projects that exceed the
level of verbal expression.’ It is necessary to organize special programs for
professional development of teachers, which would be differently dimensioned in
terms of content, duration, target group which designed and so on. Through this
vocational education teachers should be introduced with multiculturalism and
interculturalism, in consideration of richness of different cultures, their interaction
and development. Such programs could be implemented through courses, seminars
in various institutions, by visiting classes to other teachers through the teamwork of
teachers in preparing lesson plans, through study visits, exchange of teachers and so
on.

By using different sources of knowledge, different teaching methods,
procedures, provides direct approach to different cultures. With good access
students are provided in the original form to display different forms of cultural
expression. Such immediate and unobtrusive way of presentation and introduction
to other cultures gets a general meaning. This allows a student to better handle in
terms of various life experiences, to accept and choose their own models of
identification.

For that purpose firstly is necessary to make certain adjustments to the
curriculum and program. The core subjects such as history, geography, society,
literature should include lessons in ethnic diversity, here and everywhere. (e.g. in
the case history to introduce curricula for cultural and historical traditions of the
Roma).

Particular attention is needed to give to the textbooks and general curricular
dimension. Socialization and inclusion is necessary to be included in teaching
content, especially in the textbooks, where the values promoted in the textbooks and
recommended literature, instead concentrating strictly on esthetic and literary
criteria, it’s necessary to dominate and analysis of the values and placed

% http:/www.edchance.org/multicultural/papers/buildingblocks.html
* http:/www.edchance.org/multicultural/papers/buildingblocks.html
® http://nti.btk.pte.hu/rom/index.php?main=angolul
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multicultural respect. In this context, human rights education can start from pre-
school education, through elementary to secondary and higher education.

If the primary goal of multicultural education is transformation, that
happens when students will be given the opportunity to participate fairly in
education, when they are informed of the existing injustices, inequalities, and when
we authorized them to decide to change their society. It is unrealistic to expect
teachers to directly reject the dominant directional curriculum to one that focuses on
decision-making and social action.

Effective implementation of multicultural education can take time, energy
and oodles of work, but through him students would see themselves in the
curriculum, their voice will be heard and valued in the classroom. Students will feel
like they are part of the educational process, they will learn and get high
expectations which are in their direction and they will begin to believe that they
belong there.

An interesting idea is to promote children's theatre as an artistic, social and
educational tool for working with children from different ethnic groups (through the
theatre to promote views on education, family, environment, ethnic relations,
understanding the culture of their neighbours, children's rights and basic
democracy) and to stimulate direct involvement of children in theatrical activities
and motivating them to further artistic theatrical expression. In this sense it is
animation of children's theatre performances of mixed language-ethnic composition
of promoting multiculturalism.

In addition we suggest:

e Increase the number of different ethnic cultural societies;

e Increased number of conferences and symposia organized for
the various cultures and their language;

e Maintenance of cultural events;

¢ Rich musical production;

¢ Increased number of plays.
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