Evaluation of teaching and learning in Higher Education in Macedonia - A study conducted at
South East European University, Tetovo

Ass.Prof.Dr.Brikena Xhaferi, South East European University, b.xhaferi@seeu.edu.mk

Evaluation is the most important part of the teaching and learning process in education. New
teaching methodologies use continuous assessment and the most common assessment
methods are: projects, quizzes, reflections, research papers, classroom presentations, etc.
Nevertheless, teachers and students should be encouraged to evaluate their own teaching in
order to achieve better learning results. Chan (2010) points out that teaching should be
continuously monitored and renewed in order to ensure that teaching, course objectives and
learning outcomes are up-to-date. This is the main responsibility of any teacher no matter if
he/she is a new or an experienced staff. Self-evaluation is also used to identify strengths,
weaknesses, actions and activities to be undertaken to improve quality (Brennen and Shag,
2001).

The present study aims to explore the most appropriate self-assessment methods that can
enhance teaching and learning at South East European University in Tetovo, Macedonia and
also to identify difficulties that teachers and students have in the teaching and learning
processes at this Institution.

There will be 250 students included in the study and also 30 professors teaching at different
faculties: Business, Law, Computer Sciences, Public Administration and Languages, Cultures and
Communications. The research methods that will be used are: the student self- assessment
guestionnaire, the teacher self-assessment questionnaire and feedback from classroom
observations. All data will be analyzed and presented qualitatively and quantitatively.

Keywords: Quality assurance, self-assessment, Higher Education, assessment methods,
students

Vlerésimi i mésimdhénies dhe té mésuarit né arsimimin e larté né Maqgedoni - njé studim i
kryer né Universitetin e Evropés Juglindore, Tetové

Vlerésimi éshté pjesa mé e réndésishme e procesit t&€ mésimdhénies dhe té mésuarit. Metodat
e reja té mésimdhénies e pérkrahin vlerésimin e vazhdueshém. Metodat mé té zakonshme
jané: projektet, kuizet, reflektimet e studentéve, punimet kérkimore, prezentimet né klasé, et;j.
Megjithaté, mésuesit dhe nxénésit duhet té inkurajohen gé té vlerésojné mésimdhénien dhe té
mésuarit e tyre me géllim gé té arrijné rezultate mé té mira. Chan (2010) thekson se
mésimdhénia duhet té monitorohet dhe pértrihet vazhdimisht deri sa té sigurohemi se géllimet
dhe rezultatet e t& mésuarit jané arritur. Vetévlerésimi pérdoret me géllim gé té identifikohen
dobésité dhe avantazhet, veprimet dhe aktivitetet qé duhet té ndérmerren pér pérmirésimin e
kualitetit (Brennen dhe Shag, 2001).

Studimi aktual ka pér géllim gé té hulumtojé metodat mé té pérshtatshme té vetévlerésimit té
cilat mund ta ngrisin cilésiné e mésimdhénies dhe té mésuarit né UEJL né Tetové, Magedoni
dhe té identifikojé véshtirésité me té cilat mésimdhénésit dhe studentét ballafagohen né kété
Institucion.



Studimi do té pérfshijé gjithsej 250 studenté dhe 30 mésimdhénés té cilét japin mésim né
fakultete té ndryshme té UEJL: né Fakultetin Ekonomik, Juridik, né Shkencat dhe Teknologjité
Bashkékohore, Administraté Publike dhe né até té Gjuhéve, Kulturave dhe Komunikimit.
Metodat e hulumtimit jané: pyetésori i vetévlerésimit té studentéve dhe mésimdhénésve si dhe
informata kthyese nga observimet. Té dhénat do té analizohen dhe prezentohen né ményré
kualitative dhe kuantitative.

Fjalét kyge: Sigurimi i cilésisé, vetévlerésimi, shkollimi i larté, metodat e vlerésimit, studentét
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The Impact of Integrating Weblogs into an ESP Classroom
Luiza Zeqiri, South East European University, l.zeqiri@seeu.edu.mk

Researchers have investigated the role of internet technology in teaching and learning but
there is a lack of studies investigating the impact of Blogging distinctively. There are previous
studies which support the use of technology in the classroom and researchers who are arguing
the opposite by expressing their concerns related to technology integration into the curriculum.
This paper attempts to explore the impact and effectiveness of using weblogs in the education
system particularly in English for Specific Purposes (ESP) environment. The participants in this
study were 24 second and third year Communication Sciences students attending ESP one and
two courses. Qualitative and quantitative approaches were used for the data collection.
Evidence was gathered in the form of student questionnaires, weblogs and teacher’s evaluation
of the process. The findings indicate that ESP students would not use their blogs effectively
unless they are monitored and motivated by the teacher. It can be suggested that Blogs can be
used as an educational tool in different subjects and not only with ESP students because their
usage enhances student-student and teacher-student interaction. Moreover, using Blogs
proved to be a good opportunity to promote students’ self reflection, critical thinking and
evaluation. It can be concluded that weblogs encourage collaborative work, establish a rapport
between the learners and the teacher by building a learning community and enhancing learner
autonomy.

Keywords: ESP, technology, blogs, communication, students

Ndikimi i integrimit té web blogjeve né Iéndén Gjuha Angleze pér Qéllime Specifike

Edhe pse studiuesit kané hetuar rolin e teknologjisé sé internetit gjaté mésimdhénies dhe
nxénies pérséri ka mungesé té studimeve, dhe né vecanti mungesé e studimeve né lidhje me
ndikimin e blogjeve (blogs) né té mésuarit. Ekzistojné studime té cilat e mbéshtesin pérdorimin
e teknologjisé né klasé dhe studiues té cilét argumentojné té kundértén duke shprehur
shgetésimin e tyre né lidhje me integrimin e teknologjisé né programin mésimor. Ky punim
tenton té eksploroj ndikimin dhe efektivitetin e pérdorimit té€ web blogjeve né sistemin
edukativ, mé saktésisht né Iéndén Gjuha angleze pér géllime specifike (ESP). Pjesémarrésit né
kété studim jané 24 studenté té vitit té dyté dhe té treté qé ndjekin ESP 1 dhe 2 (Shkencat e
komunikimit). Pér mbledhjen e té dhénave jané pérdorur qasje cilésore dhe sasiore. Provat u
mblodhén né formé té pyetésoréve té studentéve, blogjeve dhe vlerésimi i procesit nga ana e
mésimdhénésit. Rezultatet tregojné se studentét i pérdorin blogjet né ményré efektive vetém
nése ato jané té monitoruar dhe té motivuar nga mésimdhénési. Mundemi té sugjerojmé se
blogjet duhet pérdorur si njé mjet edukativ né Iéndé té ndryshme dhe jo vetém me studentét e
ESP-sé pér shkak se pérdorimi i blogjeve e rrit komunikimin ndérmjet studentéve dhe
komunikimin ndérmjet studentéve dhe mésimdhénésit. PEr mé tepér, pérdorimi i blogjeve u
vértetua té jeté njé mundési e miré pér té nxitur veté-reflektimin e studentéve, té menduarit
kritik dhe vlerésimin. Pra, web blogjet inkurajojné punén bashképunuese, krijojné marrédhénie



ndérmjet mésimdhénésit dhe studentéve duke krijuar njé mjedis té&€ mésimnxénies dhe duke
rritur autonominé e studentéve.

Fjalét kyge: ESP (Gjuha angleze pér géllime specifike), teknologjia, blogjet, komunikimi,
studentét



New chalenges for high-quality education: development of students learning outcomes
assessment plan (sloap)

Prof. Zoran Ivanovski, Ph.D, Visiting professor, SEEU, z.ivanovski@seeu.edu.mk

This study presents the proposal for upgrade of process of students learning outcomes
assessment at the Faculty of Business and Economics at SEEU. The SEEU is fully committed to
the process of introducing best practices and objective standards in order to offer high-quality
business education for its students. SEEU considers implementation of quality improvement
measures as a way to achieve previously mentioned standards and join the family of
prosperous and respective Universities. In order to achieve this goal, SEEU can uses improved
outcomes assessment as a way to measure institutional effectiveness, as well as effective
technique for identifying where changes and improvements are necessary.

This paper suggests development of Students Learning Outcomes Assessment Plan (SLOAP) as
methodology for outcomes assessment that includes a needs statement, explanation how the
process will be administered and the linkage with the institution’s strategic planning process.
There are 3 phases of this upgraded outcomes assessment process: 1) preparation of the SLOAP
(Student Learning Outcomes Assessment Plan) document, 2) implementation of two direct and
two or three indirect measures from the SLOAP through assessment analysis and action
planning, and 3) monitoring changes and improvements made as a result of action planning.
Faculty of Business and Economics at SEEU can implement for current third year students
Comprehensive Exam and Capstone Course as direct measures, while Student Satisfaction
Inventory, Course Evaluations, Alumni, and Employers’ Surveys, and a variety of other student
learning outcomes assessments can be used as indirect measures for SLOA. This paper contains
brief explanation of all three phases of SLOAP and offer prepared all proposed instruments for
outcomes assessment as Appendix to paper.

Keywords: outcomes, assessment, direct, indirect, measure



The Legal Aspects of Higher Education in the Republic of Macedonia and Their Implications on
Teaching and Learning

Prof. Dr. Ismail Zejneli, SEEU, Faculty of Law, i.zejneli@seeu.edu.mk
Ass. Prof. Jeton Shasivari, SEEU, Faculty of Law, j.shasivari@seeu.edu.mk
Dr. Veronika Kareva, SEEU, Language Center, v.kareva@seeu.edu.mk

In this paper, the authors analyze the legal aspects of Higher Education in the Republic of
Macedonia and their implications on the learning and teaching process. With this regard, it will
address the question of legal definition of the structure and content of the study programs as
well as the legal determination of the conditions (requirements) for advancement in teaching
and research positions, i.e. minimum number of papers published in concrete numbers and
types of magazines. These issues are analyzed in light of the university autonomy guaranteed
by the Constitution of the Republic of Macedonia and in light of the Constitutional Court
decision. The paper will also present a comparative approach to university autonomy related to
particular issues.

Its research component aims to seek answers to the question, to what extent the above
mentioned provisions in the Law contribute to more efficient learning and teaching based on
active student participation and creating feasible learning outcomes that match students’
needs. Do these legal solutions have any influence on designing the learning and evaluative
activities necessary to achieve the desired outcomes and assess student progress?

The paper, by three pronged approaches: theory, legislation and practice will try to bring
concrete findings about the difficulties of implementing legal solutions by the professors in
their academic settings and offer suggestions and recommendations about some more rational
legal solutions in this respect.

Keywords: autonomy, legal, definition, teaching, learning

MpaBHUTE acneKTn Ha BUCOKOTO 06pasoBaHue Bo Penybinka MaKkegoHuja n HUBHUTE
MMMNIMKALMY BP3 HacTaBaTa U yYeHeTo

Bo 0BOj TpyA, aBTOpPUTE MM aHaNM3MpaaT NPaBHUTE acnekTn Ha BUCOKOTO obpa3oBaHmne BO
Penybanka MakeaoHMja U HUBHUTE MMNAMKALMKM Ha NPOLLECOT Ha NpeAaBarbe U yyere. Bo Toj
norneg, TPYAOT Ke Ce OCBPHE Ha NpallaHeTo 3a 3aKOHCKaTa AedUHMLMja Ha CTPYKTypaTa U
CoApXKUHATa Ha CTYAUCKUTE MPOrpamm, Kako M Ha ogpenbaTa 3a yCN0BUTE, OAHOCHO
KpUTEpUyMmuTe 3a HanpeayBarbe BO HAaCTaBHU M Hay4yHM 3Bakba.

MOKOHKPETHO, Ha MMHMMAIHMOT 6p0oj Ha 06jaBeHN TPYAO0BU BO COOABETHU cnucaHuja. OBaa
npobsiemaTrKa ce aHa/IM3Mpa OZ acrekT Ha aBTOHOMMjaTa Ha YHUBEP3UTETOT Koja e
3arapaHTMpaHa co YcTaBoT Ha Penybivka MakegoHMja, Kako M 04, aCNeKT Ha oaJ/1yKaTa Ha
YcTaBHMOT cya. TpyAoT UCTO Taka NPEe3eHTUpPa M eleH KOMMNApaTUBEH NpUCTan KoH
aBTOHOMMjaTa Ha YHMBEP3UTETOT BO NOries Ha HEKoU nocebHu npobnemaTmku.
McTparkyBauykMOT Aen Ha TpyAoT MMa 3a Len Aa fobue oAroBop Ha NpallakbaeTo, 40 Koj cTeneH
ropecnomeHaTuTe oapeabu Bo 3aKOHOT NPUAOHECYBAAT KOH NOCTUIHYBakbe Ha NoedUKacHM



pe3ynTaTM o4, y4ereTo U NpeaaBatbeTo 3aCHOBAHO Ha aKTMBHO Y4eCcTBO Of CTPAHA Ha
CTYAEHTUTE, KaKo M Ha cO3aBarbe Ha peasiHu LeNn Ha y4eHeTo KoM COO4BETCTBYBAAT Ha
noTpebuTe Ha cTyaeHTUTe. [lanm oBME NPaBHM PeLIeHN]ja MMaAaT HEKAKBO BAKjaHWe BpP3
KPeMpareTo Ha aKTMBHOCTM 3a y4Yerbe M OLLeHYBatbe CO KOM Ce MOCTUIHYBAaT CakaHuTe
pe3ynTaTh U CO KoM Ce OLLeHYBa HAaNpPeaoKoT Ha CTyAeHTuTe?

TpyZoT, NpeKy TpW UHTErpMpaHn NpUcTanu: Teopuja, 3aKOHOLABCTBO M NPAKTUKA Ke ce obuge
[la ' OTKpWE NOTELKOTUUTE CO KoM NpodecopuTe ce COOYyBaaT NPM MPMMEHATA Ha 3aKOHCKUTE
pelweHuja. UcTo Taka, Ke ce obuaeme u fa NoOHygMMe nNpessiosn 1 Npenopakm 3a
MopaLMOHaHM IeranHn CONYLLIMM KO ce OZHEeCyBaaT Ha OBMe Mpalakba.

KnyuHu 360poBu: aBTOHOMM]ja, 3aKOH, AedUHULMja, NpeaaBatbe, yuyerbe



University E-studying in the Republic of Macedonia

Darinka Marolova, Kostadin Golakov, Faculty of Philology, Goce Delcev University-Stip
darinka.veselinova@ugd.edu.mk, kostadin.golakov@ugd.edu.mk

Nowadays, when the computer is considered to be a utility in every household, in every
governmental and private institution, when the Internet is a necessity for every clerk, teacher,
head of institution, senior, employee, student, pupil and a child even, we may assert that the
Internet is an integral part (or should be) of every high education curriculum. E-studying, i.e.
studying by means of technical devices, as it is in this case, the Internet, with all its software
plugins, is the peak of the contemporary education. E-studying has been applied for several
years at the Goce Delcev-University in Stip. The following paper is original and bases on
researches on the methods and results from application of e-studying, as part of the everyday
practice at Goce Delcev-University. It aims to provide overview on the experience from the
electronic interaction between teachers and students, electronic individual work exercises,
study materials, forums, research, as well as from evaluation of achieved results i.e. the
experience from the e-studying application at the University, in order to reveal the benefits and
eventual disadvantages of such modern way of studying and it shall make an attempt to
promote positive sides and suggestions for its future improvements.

Keywords: Internet, e-studying, high education, teacher, student

ENeKTPOHCKOTO yyere BO BUCOKOTO 06pasoBaHue Ha P.MakegoHuja

[eHec BO BpeMeTo Kora KOMNjyTepoT ce CMeTa 3a MUHBEHTAP BO CEKOj A,0M, BO CEKOja AprKaBHa U
npuBaTHa yCTaHOBA, KOra MHTEPHETOT e noTpeba Ha CeKoj CNyKO6eHUK, HAaCTaBHUK,
pakoBoAUTeN, NPeTNocTaBeH, BpaboTeH, CTyAEHT, yYEHMK Na Aypu U AeTe, He MOXKeMe, a a He
KOHCTaTUpame feKa MHTEPHETOT e cocTaBeH aen (unam Tpeba aa buae) og ceKoj KypuKyaym Bo
BMCOKOTO 06pa3oBaHue. ENeKTPOHCKOTO yyere, O4HOCHO YYeHETO CO KOPUCTEHE HA TEXHUYKN
nomarana, Kako LITO e BO HalWWOT CAy4aj UHTEPHETOT, CO CUTe HeroBm coGTBEPCKM A0AATOLN €
BPB Ha MogepHOTO obpasoBaHue. Ha yHuBep3uteToT ,loue Aenyes” o LUTmn ce npumeHyBsa
€/1eKTPOHCKOTO yyerbe BeKe HEeKO/IKY roanHun. OBoj TPy € OpUrMHaneH u ce 6asmpa Ha
NCTPaKyBatbe HA METOAMTE N Pe3yNTaTUTE O NPUMEHATA Ha €/1IEKTPOHCKOTO y4eke, Kako Aen
0J, CekojaHeBHaTa npakKkca Ha yHuBep3uTeToT “Moue enyes” Bo LLUTun. Toj uma 3a uen aa gage
NPWKa3s 3a UCKYCTBOTO OZ, EIEKTPOHCKaTa MHTEPaKLMja Mefy HAaCTaBHUKOT U CTYAEHTOT, 3a
€NeKTPOHCKUTE BeXbun 3a camocTojHa paboTta, maTepujanu 3a yuerbe, GOpyMu, UCTPaXKyBakba,
KaKo M 3a eBajlyalMjaTa Ha NOCTUrHATMTE pPa3y/aTaTh, NOTOYHO 33 UCKYCTBOTO O NPMMeEHaTa Ha
€/1eKTPOHCKOTO y4YeHe Ha OBOj YHUBEP3UTET, CO LLEN OTKPMBaHE HA NPUAOOMBKUTE U
€BEHTYya/IHUTE HeA0CTaToOLM 04, OBOj COBPEMEH HAUYMH Ha yyerbe, Ke ce Hanpasu obuz 3a
NPOMOBMpPakbe Ha NO3UTUBHUTE CTPAHU U NPeSN03M BO HACOKA Ha Noao0bpyBarbe U
yCOBpLUYyBak€e Ha OBOj HAYMH Ha yYerbe.

KnyuHu 360poBu: NHTEpHET, €1EKTPOHCKO y4Yerbe, BUCOKO 0bpa3oBaHMe, HAaCTaBHUK, CTYAEHT
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Resources and technology in the English language classroom

Daniela Kirovska-Simjanoska, SEEU — Language Center, d.kiroska@seeu.edu.mk

Recent years have shown a great amount of interest in using technology (computers) for
language teaching and learning. Especially with the advent of the Internet, the role of
computers in language instruction has now become an important issue that great numbers of
language teachers throughout the world are facing with. In this regard, we can say that the
ongoing question about what is the role of informational technology in the language classroom
is turning into how the language classroom fits in the information technology society.
Therefore, this paper focuses on the question what is the benefit of using technology and
various online resources in the classroom. It questions the motivation of the so called “digital”
students (students of the digital age) in the foremost analogue classroom. It focuses on
technological resources not just as an instructional tool in the classroom but as an instructional
content itself. The paper provides insight in the “old” and “new” technology used in a modern
classroom and suggests ways of effectively using the web for online learning. However, it
should be noted that the successful use of technology requires quality activities. The resources
used should be meaningful and have a purpose that learners understand. The technology and
the tools and resources it provides lead to a greater students’ exposition to authenticity and
improves their English skills.

Undoubtedly, technology has its benefits but it can never be a replacement for a live teacher.

Key words: technology, web resources, language classroom, instruction, motivation

Martepujanute n TexHonorujata Bo npeAaBakeTo Ha arIMCKUOT ja3uK

Bo nocneaHute roanHu ce 3abenexkysa 3ronemeH MHTepec 3a ynotpeba Ha TexHonormjaTa
(komnjyTepuTte) 3a yuere u npegasarbe Ha ja3ankoT. Co NPOHaOfakbeTO Ha UHTEPHETOT , MHOTY
npezasayu WMPYM CBETOT Ce COOYYBaaT CO NpaLlakeTo 3a yaoraTa Ha KOMMjyTepuTe BO
npefaBareTo Ha jasuKOoT. Taka, 04 AeHelHa reHa TOYKa MOXKe A3 Ce KaXKe AeKa NpallareTo
3a TOa Koja e y/iorata Ha UHGOpPMaLMCKaTa TEXHOI0MMNja BO ja3MyHaTa yYMAHULA CTaHyBa NOBEKe
npaLlarbe 3a Toa KOJIKY Taa YYUIHMULA Ce BKIOMYBa BO MHPOPMATUUYKOTO ONLITECTBO HA
AeHelHMHaTa.

MMmajku ro npeasuma ropecnomeHaToTo, 0Baa NnpeseHTaumja Ke ce GoKycMpa Ha NpawakeTo 3a
TOa Koja e npnaobuskaTta og ynotpebaTa Ha TexHo/Iornjata M pasnnyHuTe online matepujanu
Nnpu yyere Ha ja3nKoT. BoegHo Ke ce OCBPHE M Ha MOTUBaUMjaTa Ha T.H. ,AUITUTANHN CTYAEHTN”
(cTyaeHTN Ha AUTMTANIHOTO BPEME) BO [1aBHO aHa/orHa yunaHuua. Taa ce pokycmnpa u Ha
TEXHOJIOLKUTE PECYPCU, HE CAMO KaKO CPEACTBO 3a NpesaBatbe TYKY M KaKo COAPXKMHA cama no
cebe. lMpeseHTaumjaTa ce OCBPHYBA Ha ,cTapaTta” n ,HoBaTa” TexHoNOorMja Koja ce ynotpebysa
BO MOZEpPHATA YYWUIHMLA U Npeaara HEKO/IKY HauMHM Ha eduKacHa ynoTpeba Ha MHTEPHETOT
3a yyerbe Ha ganeuymHa. Cenka, Tpeba Aa ce cnoMeHe AeKa ycnelwHaTta ynotpeba Ha
TEXHOJIOTMjaTa 3aBUCKU O KBANMTETOT Ha M3bpaHUTe aKTMBHOCTU. MaTepujanute Tpeba aa
MMmaaT coaprKMHa M uen pa3bupnuea 3a ctyaeHTute. Cpeacrteata n maTepujanmnte obesbeaeru



NpeKy TeXHO/I0rMjaTa HyAaT Norosema aBTeHTMYHA ja3MYHA U3/I0XKEHOCT Ha CTYAEHTUTE U T
nofobpyBaaT HUBHUTE ja3UYHU BELUTUHW.

HecomHeHoO TexHONOrMjaTa MMa CBOU NPeAHOCTU, HO Taa He CMee Aa ro 3aMeHU NPeaBayYoT U1
HerosaTa y/iora He cmee aa buae saHemapauBa.

KnyuHu 360poBu: TexHoNOMMja, Be6 pecypcu, jasuyHa yunuaHuua, npesasatbe, MOTUBaLMja



Use of active teaching and learning methodologies in the higher education: The case of
Macedonian Universities

Ana Mickovska-Raleva, MPhil in Education, University of Cambridge, UK,
amickovska2@yahoo.com

One of the requirements of the Bologna process is putting more focus on the student, and
placing him/her at the center of the teaching and learning process. Though Macedonian higher
education institutions have accepted this goal on a formal level, it is not necessarily reflected in
the everyday classroom practices. The general question this paper aims to answer is how much
Universities and academic stuff apply active teaching methods and whether they perceive them
as one of the preconditions for improving the quality of education.

Initially, the paper elaborates the concept of active (student-centered) teaching and learning
methodologies and focuses on their application in the tertiary education. It presents a general
overview of the following methods: problem-centered learning, simulations, collaborative
learning, case-study techniques and elaborates their value in developing higher-order thinking
(analysis, synthesis, application of knowledge etc. - according to Bloom’s Taxonomy).
Furthermore, it analyses the prospective of Macedonian higher education institutions to apply
such methods in their everyday work with students, assessing the potential setbacks as well as
the opportunities.

Finally, the findings of a field research conducted by the author, referring to the actual
understanding and application of active teaching and learning methods by students enrolled at
different programs at three Macedonian universities are presented. The data which will be
presented is qualitative and based on conducted focus groups with students and teachers.

Keywords: active teaching and learning methods, tertiary education, higher-order thinking,
perceptions of students, perceptions of teachers

Kopucrereto Ha aKTUBHaTa HacTaBa M yuerbe BO BUCOKOTO obpa3oBaHue: CayuajoT Ha
MakeaOHCKUTE YHMBEP3UTETU

EaeH oa Kputepnymute Ha BON0/LCKMOT NPOLEC € CTaBakbe Ha Noronem GoKycC Ha CTYAEHTOT, U
HEeroBo/Hej3MHO NOCTEBYBaHE BO LLEHTAPOT Ha NPOLECOT Ha y4Yere 1 HacTaBa. Mako
yHUBep3uTeTUTE BO MaKkeaoHuja ja umaaTt npudaTteHo oBaa Len Ha GopManHo HUBO, Taa He
cekoral ce pedieKTMpa BO HUBHUTE CEKOjAHEBHM HAaCTaBHU NPaKTUKKN. OBa AeNYMHO Ce A0/XKM
Ha HEKOMMNNETHOTO pa3buparbe Ha KOHLUENTOT Ha HacTaBa GOKyCcMpaHa Ha CTYAEHTOT, KaKko U
HEe0BO/IHOTO UCKYCTBO CO METOAMKUTE KOWM NOAAPKYBAaT BaKOB B, Ha HacTaBa.

Bo 0BOj TpyA HajnpBo ce 06pa3noKyBa KOHLENTOT Ha aKTMBHA HAacTaBa U yYere U HUBHaTA
NpMMeHa BO BUCOKOTO obpasoBaHume. Ce aaBa npernes Ha cnegHuTe Metoan: npobaemcku-
OPUEHTUPAHO yyerbe, CUMyNaLMK, K01abopaTUBHO/TUMCKO yUYere, TEXHUKM Ha CTYANMU Ha
cnyyaj u ce eneboprpa HUBHOTO 3HAYEHE 33 PAa3BOjOT HA MUC/IEHE 04, MOBUCOK pea (cnopes,
BaymoBaTa TakcoHoMMja). MoHaTamy, ce aHanM3npaaT MOXKHOCTUTE HA MaKeAoHCKUTE
BMCOKOOBPA30BHMN MHCTUTYLIMM 33 NPUMEHA Ha BaKBM METOAM Ha HacTaBa BO HMBHATa



CEeKojaHeBHa NpakKca, NPeKy NpoLeHa Ha NOTeHUMjaNHUTE NPEYKU U MOMKHOCTHU.

KoHeuHo, ce npe3eHTUpaaT pesyaTaTuTe og, TEPEHCKO UCTPaXKyBake CNPOBeAEHO 04 CTPaHa Ha
aBTOPOT, KOM Ce OZHeCyBaaT Ha KOHKPETHOTO pa3buparbe U MPUMEHA Ha aKTMBHATA HACTaBa U
yyere o, CTpaHa Ha CTYAEHTU 3aMULWaHN HA Pa3IUYHK CTYAMCKM NPOrpaMmm Ha Tpu
yHuBep3uTeTu. NogatounTte Kou Ke 6uaaT NnpeseHTUpPaHn ce KBAIMTAaTUBHU U ce HasnpaHu Ha
cnpoBeseHn GOKyC rpynu co CTYAEHTM M HacTaBeH Kaaap.

K.ﬂy‘-IHVI 360pOBM: dKTMBHa HaCTaBa U y4ere, BUCOKO o6pasoBaHme, Mmucnere o4 nNnoBUCOK pea,
nepuenunn Ha CTyaeHTu, nepuenumm Ha HaCtaBHUUM



Challenging Dual Gender Nouns in English
Aneta Naumoska, M.A., a_naumoska@yahoo.ca

Gender in English has been a pervasive issue for many years, especially since the beginning of
the feminist movement, which has been stirring up its share of linguistic controversy. Many
have rightfully claimed that English prejudices its users against women by perpetuating cultural
assumptions that make being male the norm and being female the deviation in society. This
presentation will focus on the degree of linguistic sexism in English on a synchronic level,
exemplifying and enriching it with quotations from prominent linguists. Examples of such
language appear in the media and in gender-specific job titles that are deemed inappropriate in
a professional setting. Linguists have tried to elaborate on examples through Eleanor Rosch's
Theory of Prototypes. Thus, is gender in English assigned accordingly? Are the generic nouns in
fact male-oriented hyperonyms that include two hyponyms that are distinct in sex? The apple
of discord has been which sex emcompasses the dual gender noun - only one sex separately or
both sexes equally? Several acceptable replacements will be described as solutions to the issue
of achieving gender neutrality in the sense of pronouns, and both advantages and
disadvantages will be weighed out. The aim of this presentation is to show how solving this
challenge of a gender neutral language will bring about quality teaching and learning, how
through professional training of the teachers of this specific issue will make them more aware
of its existence, thus developing more inclusive EFL teaching materials and raising students'
attention to it.

Key words: Gender, linguistic sexism, pronouns, EFL materials, professional training

npeAM3BMKOT Ha ABOPOACKUTE UMEHKU BO AHINTUCKUOT ja3m(

PoaoT BO aHIIMCKMOT ja3MK NpeTcTaByBa CKOKOTAMBO Mpallakbe NoBeKe roanHu, ocobeHo og,
NOYETOKOT Ha PEMUHUCTUUKOTO ABUMMKEHE, KOE HaBJIerysa BO LOMEHOT Ha IMHIBUCTUYKN
KOHTpOBepP3mMn. MHOrYMMHA CO NPaBo TBPAAT AEKA BO AHI/IMCKUOT ja3MK NOCTOjaT npeapacyam
NPOTMB }KEHCKMOT N0 0COHEHO NPEKY TOA LITO Ce BUAHM KYNTYPOIOLWKUTE NPETNOCTAaBKM AeKa
MALLKOCTa ja NpeTcTaByBa HOpMaTa AOLEKA XKEHCTBEHOCTA € AeBUujaumja Bo onwTtecTBoTo. OBaa
npeseHTaumnja ke ce PoKycMpa Ha CTENEHOT Ha IMHIBUCTUYKN CEKCM3aM BO aHI/IMCKMOT ja3uK Ha
CMHXPOHWUCKO HUBO, MPEKY AaBatbe NPUMEPU N HEj3SUHO 360raTyBakbe CO UMTATK Of, 3HaYajHU
NnHrencTn. OBOj TMN Ha ja3uK ce jaByBa BO MeANYMMUTE KaKO M BO POAOBO onpeaeneHn paboTHU
MecTa KOM ce CMeTaaT 3a HeCOOABETHM BO eAHa npodecnoHanHa cpeamHa. JIMHrBucTuTe ce
noTpyaunne osa ga ro objacHaT Npeky NpuMepun o TeopurjaTta Ha NPOTOTMNOBM Ha EneoHop
Pow. OTTYKa, Aann poaoT BO aHI/IMCKUOT ja3MK e COOABETHO NocTaBeH 1 obenexkaH? danun
reHepPUYHUTE MMEHKN CE BCYLLUHOCT XMNEPOHMMM KOM BKAYUYYyBaaT ABa XMMNOHMMM, PA3IMYHM MO
non/popa? JabonkoTo Ha pa3gop ce ogHecyBa Ha TOa KOj Mo/l ja 03Ha4vyBa ABOPO/ACKaTa MMEHKa
- Aanun camo eAHWOT Noa UKW ABaTa Nnona nogefAHakBo? HeKonky npudatinem 3ameHun Ke buagat
OMWLLIAHM KaKo peLleHnja 3a Npean3BMKOT Ha NOCTUTHYBakEe Ha poAoBa e4HaKBOCT BO O4HOC Ha
3aMEHKUTE, U ABeTe CTPpaHu Ke buaaT pasrnegaHu. LenTta Ha oBaa npeseHTauMja e aa ce



MPUKaXKe KaKo pellaBarbeTo Ha 0BOj Npean3BUK 33 POLOBO HEYTPaeH jasuk Ke AoHece
KBA/IMTETHO NpeAaBarbe U yyere, Kako NpeKky NpodecnoHaHO HagorpaayBarbe Ha
npodecopute 0Boj cneunduryeH npobaem Ke rv Hanpasm NOCBECHM 3a HEFOBOTO NOCTOEHE, A CO
TOa b1 ce passusie NOLENOCHN MaTepunjanu 3a NpeaaBarbe Ha aHIIMCKMOT jasuK KaKo CTPAHCKU
M UCTO TaKa bu ce ocBecTune CTYAEHTUTE 3a HETOBOTO MOCTOEHE.

KI'IY‘-IHVI 360p03M: Poga, NMHIBUCTUYKM CEKCU3AM, 3aMEHKM, MaTepMjaﬂM 3a npegasakbe Ha
AHTNNCKNOT ja3MK KaKO CTPaHCKMH, I'IpOd)eCMOHaﬂHO Hagorpagysamwe



Testing, Evaluation, Assessment — An Essential Component in EFL Learning

Biljana Naumoska, M.A., Department of English Language and Literature, “Blaze Koneski”
Faculty of Philology, Ss. Cyril and Methodius University, biljananaumoska@yahoo.com

Assessment is an integral part of any learning process, and in this context, learning a foreign
language is no exception. The aim of assessment is primarily to check what has been acquired,
and what might need additional explanation and revision. However, in the vast majority of
situations, by an overwhelming majority of students, assessment is perceived as an element
that provokes and increases feelings of stress and anxiety. This presentation is going to deal
with the issue of assessment in the EFL classroom from several aspects.

Namely, it will first look at assessment from the students’ perspective, bearing in mind that the
majority of students do succeed in meeting the set performance objectives when assessment is
used as a non-punitive, non-threatening instrument in the learning process. In this context, the
negative backwash effect of assessment will also be addressed, as well as the numerous and
diverse assessment techniques and strategies that can be used in the EFL classroom to alleviate
and eliminate this phenomenon, with a focus on their advantages and possible drawbacks.

The issue of assessment in the learning process, in the classroom, is nothing new; it has existed
in the past and it will undoubtedly continue to exist in some form in the future. The question is,
however, out of the wide variety of assessment methods that exist, how to choose which to use
in higher education in order to assess students’ achievements, and in this way to ensure quality
in both student learning and student testing and evaluation.

Keywords: assessment, backwash effect, assessment techniques and strategies

OueHyBare — HEONXOAEH e/1eMEHT BO M3y4yBakb€ HA aHIIMCKUOT KaKO CTPAHCKU ja3m(

OueHyBaHETO Urpa 3Ha4ajHa y10ra Bo NPOLECOT Ha YYEHE M BO OBOj KOHTEKCT, yYeHeTo
CTPAHCKM ja3uK He e UCKNYYOK. LlenTa Ha oueHyBarEeTO € NPBEHCTBEHO Aa OBO3MOKM NPOBEpKa
Ha OHa LUTO e COBNaAaHo, a WwTto Tpeba A4onoNHUTENHO Aa ce objacHM 1 nosTopu. MefyToa, BO
MOroAemMunoT Aen Cayyau, U o4, CTPaHa Ha MHO3MHCTBOTO CTYAEHTU, OLeHYBaHeTO Ce CMeTa 33
HeLLTO LITO NPean3BUKYBa 3roIeMeHO HMBO Ha CTPEC M 3arPUMKEHOCT.

Oeaa npeseHTauMja Ke ja pasrnena ynorata Ha OLEHYBaHETO BO M3y4yBakbe Ha aHTIMCKMOT
KaKO CTPAHCKM ja3uK 0 HEKO/IKY acneKTu. IMeHo, NpBo Ke ro pasrnena oueHyBarbeTo o4,
rneAHa TouYKa Ha CTyAeHTUTe, UMajKu NpeaBua, AeKa NOBEKETO CTYAEHTU ycrnesaaT Aa v
MCMNONHAT 33434EHNTE HAaCTaBHU LLEIN KOra OLEHYBaHETO He ce ynoTpebyBa BO NPOLLECOT Ha
yyYerbe KaKo MHCTPYMEHT 33 Ka3HyBatbe W 3anallyBambe.

Bo 0BOj KOHTEKCT, Ke ce pasrnenaaT U HEraTUBHUTE NOC/EANLM KOU MOXKE Aa Npoun3nesaT Kako
Pe3ynTaT, Kako U BPOjHUTE U PA3NYHUTE TEXHUKM U CTPATETMU KOU MOXKE Aa ce MPUMEHAT Co
uen Tve aa ce usberHar, co poKyc Ha HUBHUTE NPEAHOCTU, KAKO M MOXKHUTE HeA0CTaTOLM.
OueHyBaHETO BO NPOLLECOT Ha YyYEHE HE € HULITO HOBO, MOCTOE/10 BO MUHATOTO, M HECOMHEHO
Ke NpoAoKKM Aa NOCTOM BO HeKakBa ¢opma BO MaHMHA. Ho, NpallarbeTo LWTOo Ce jaBYyBa €, 04,
6pojHNTE MeToAM 3a OLLEeHYBaH€ LITO MOCTOjaT, KaKo Aa ce u3bepe Koj Aa ce ynoTpebu Bo



BUCOKOTO o6pa3OBaHme CO uen aa ce oueHat 4OCTUrHyBakbaTa Ha CTYAEHTUTE, N Ha OBOj Ha4YUnNH
Aa ce O6€36GAM KBa/IUTET U BO HUBHOTO y4eHhe N BO HUBHOTO OUEHYBatE.



Motivating students through practice

Suzana Dzamtoska-Zdravkovska, PhD, suzana.dzamtoska@ugd.edu.mk

Application of theory in practice is a challenge for every teacher who seeks knowledge gained
during the class to be implemented in practice by the students. In fact, the practical application
is a proof of knowledge. If students during their studies have the opportunity to practically
apply and upgraded their knowledge, we certainly can confirm that the student has acquired
the necessary knowledge and skills provided by the study program (or subject).

Within the study program in Journalism and Public Relations, Faculty of Law, University "Goce
Delchev", Stip, from December 2011 began issuing student newspaper "Student ECHO".
Practical work on "Student ECHO" presents an opportunity for students of journalism to have
directly experience in creating a print medium, through all stages in the process of creating a
student newspaper - the phase of preparation and selection of current topics, request and
contacts the sources of information, until the last stage of graphic editing, printing and its
distribution.

This experience in large measure influences not only the confirmation of theoretical knowledge,
but also building some personal skills needed for any future journalist. As their teacher and
mentor, | can make a significant difference from the period before their practical work and the
period after. The work on the student newspaper greatly increase their motivation not only to
work specifically with this paper, but contribute to higher quality teaching, a greater
commitment of students during the class sections, intensive interaction and participation by
them, which contribute to development of new ideas and suggestions. As a result of this
practical project, students have already initiated the start of a new student project -
preparation and implementation of “Student TV news”.

Keywords: theory, practice, application, motivation, interactivity.

MoTtusupame Ha CTyaeHTUTe HU3 NpaKca

MpumeHaTa Ha TeopwujaTa BO Npakca € Npen3BKUK 3a CEKOj NPodecop Koj HacTojyBa CTEKHATOTO
3Haere BO TEKOT Ha HacTaBaTa CTYAEeHTOT Aa 3Hae, U yMee, U NPaKTUYHO A3 ro NPUMEHN.
BcylwHOCT, NpakTUYyHaTa NPMMEHa Ha 3HaeHeTo e NoTBP/Aa 3a Hay4yeHOoTo. EAMHCTBEHO A0KOIKY
CTYZIEHTOT YLUTE 33 BPEME Ha CBOUTE CTYAMN MMA MOKHOCT NMPaKTUYHO [1a ro NpMMEHYBa U
HaorpaayBa CTEKHATOTO 3HaEHE, MOMKEME CO CUTYPHOCT @ NOTBPAMME [leKa Ce CTEKHa/ Co
noTpebHuTe 3Haera U BELUTUHU NpeaBUAEHN CO CTYAUCKaTa Nnporpama (Uam co npeameTorT).
Bo pamku Ha cTyauckaTta nporpama no HoBMHapPCTBO M OAHOCK CO jaBHOCTa, Ha lMNpaBHUOT
daryntet, YHusepsutet “Toue Aenues”, LLtun, oa nekemspun 2011 noyHa Aa nsnerysa
CTYAEHTCKNOT BecHUK “CtyaeHTcKo EXO”. MpakTuyHata paboTa Ha ,,CTyaeHTcko EXO“ um
OBO3MOMW Ha CTYJEHTUTE NO HOBMHAPCTBO ANPEKTHO /1@ MCKYCAT LITO 3Ha4M co34aBarbe Ha
e/leH neyateH meauym, 1 Toa Npeky cute gpasn Bo NPOLLECOT Ha CO34aBatbe Ha CTYEeHTCKMOT
BeCcHUK. O ¢asaTta Ha NOAroToBKa M U360P Ha aKTyeHU TeMM, NpeKy bapatbe N KOHTaKTU Co
M3BOPOT Ha MHPOPMaLMKUTe, C€ A0 nocseaHaTa ¢pasa Ha rpaPUUKOTO ypeslyBatbe, NeYyaTerbe U



Herosa gucTpmbyumja. OBa MCKYCTBO BO FrOIeMa MepPU U3BPLUN BANjaHUE HE CAMO Ha
NOTBPAYBatbe Ha TEOPETCKOTO 3HAEHE, TYKY U IPaLEHETO Ha OAPeAEHM NEPCOHANHM BELITUHU
noTpebHu 3a cekoj naeH HoBuHap. Kako HMBEH Npodecop U MEHTOP, MOXKaM Aa HanpaBam
3HaYMUTeNHa pa3/ivKa o4, NepuoAoT Npes HUBHATA NPAKTMYHa paboTa 1 nepMoaoT NoToa.
PaboTtaTta Ha CTYAEHTCKMOT BECHWMK BO FOIeMa Mepa ja 3roslemMu HMBHATAa MOTMBAaLMja HE CaMo
3a paboTaTa KOHKPETHO Ha OBOj BECHUK, TYKY NpUAOHECe 33 NOro/sIeM KBA/IUTET Ha HACTaBaTa,
norosieMa NOCBETEHOCT Ha CTYAEHTUTE BO HAacTaBaTa, MOMHTEH3MBHA MHTEPAKTUBHOCT M y4eCTBO
O/, HUBHa CTpaHa Co HOBM naen 1 npeano3un. Kako pesynTtaT Ha 0BOj NPaKTUYEH NPOEKT,
CTYAEHTUTE BeKe MHULMPAA 3aN0YHYBakbe HA HOB CTYAEHTCKM NPOEKT, OA4HOCHO NOAFOTOBKA U
peanusaunja Ha “CtyaeHTcku TB Bectn”.

KnyuHu 360poBu: Teopmja, Nnpakca, NpuMeHa, MOTUBMPAHOCT, MHTEPAKTUBHOCT.



Assessing Learning Outcomes by Using Student Journals

Lulzime Kamberi, PhD, SEEU, Emrije Agai, SEEU, |.kamberi@seeu.edu.mk,
e.agai@seeu.edu.mk

This paper reports on a study conducted at SEEU (South East European University) in the year
2012. In an effort to assess the learning outcomes of English Language Skills classes, and to
encourage students towards independent learning, improve their writing skills and extend their
English language proficiency, journal writing has been introduced into the syllabus. As Jordan
(1997) has observed, journals help teachers to better understand their students by offering
insights into the learner’s experience, whereas Murphy & Byrd (2001) state that journals assist
students to review words and phrases. Therefore, journals are considered as an excellent way
to assess learning outcomes. The study was conducted across two semesters, in the year 2012.
Acknowledging convenience sampling, the 30 subjects who participated in this study were
students from the English Department of the Languages Cultures and Communication Faculty.
Journals were collected at regular intervals and subjected to a modified content and discourse
analysis (Silverman 2005, Ellis, 2005). Findings from the study identified a range of data that
journals offer in order to assess learning outcomes.

Keywords: assessment, journal, learning outcomes, writing, phrases

Vlerésimi i rezultateve té té mésuarit duke pérdorur ditarét e studentéve

Ky punim raporton mbi njé studim té kryer né UEJL (Universiteti | Evropés Juglindore) né vitin
2012. Né pérpjekje pér té vlerésuar rezultatet e té mésuarit né orét e Shkathtésive té gjuhés
angleze, dhe inkurajuar drejt mésimit té pamvarur, pérmirésuar aftésité e Gjuhés angeze,
ditarét jané pérfshiré né planprogram. Si gé ka vérejtur Jordan (1997), ditarét u ndihmojné
mésimdhénésve té kuptojné mé miré studentét e tyre duke ofruar njé pasqyré mbi
eksperiencén e studentéve. Murphy & Byrd (2001) theksojné se ditarét u ndihmojné
studentéve né shqyrtimin e fjaléve dhe frazave, prandaj, konsiderohen se njé ményré e
shkélgyer pér té béré vlerésimin e rezultateve mésimore. Studimi éshté kryer gjaté njé
semestri, né vitin 2012. Duke pérdorur mostrén tek e cila kishim qasje, 30 pjesémarrésit né
studim jané studentét nga Departamenti i gjuhés angleze té Fakultetit té gjuhéve, Kulturave
dhe Komunikimit. Ditarét jané mbledhur né periudha té rregullta dhe u jané nénshtruar
analizave té pérmbajtjes dhe té diskursit bazuar né Silverman ( 2005) dhe Ellis, (2005).
Rezultatet e studimit kané identifikuar njé séré té dhénash gé ditarét ofrojné né vlerésimin e
rezultateve té té mésuarit.

Fjalét kycge: vlerésim, ditaré, rezultatet e té€ mésuarit, té shkruarit, fraza



Effective Teaching Methods at University Level

Mr. Sc. Rilind Mahmudi, State University of Tetova, rilindmahmudi@yahoo.com

The teaching methodology is a very important part of the teaching process. Professors and
assistants need to be very careful when teaching their students, especially when teaching
English language. University students may understand the methods used by their professors,
and their success undoubtedly may depend on them. Nowadays, students are more than ever
in indirect contact with English language. Even if students are not given the chance to be in
direct contact with English language, they still can use the academic process carried out in
particular classes. Professors need to have this in mind, and use it to involve new/different
methods and adapt students to learn English with different approaches. An interview and a
guestionnaire will point out different opinions given by professors and university students at
the State University of Tetova.

Professors are asked whether they use traditional methods or other methods. This will points
out how the teaching process is carried out and how English is taught in a university level, but
not in the department of English Language and Literature. Professors answer several questions
regarding the methods used during the English classes, if there are used more methods during
the teaching process and if they encourage students to use alternative ways to learn English
language, all used to improve the quality of teaching and learning. On the other hand, the
guestionnaire shows how students understand the teaching process and if they are satisfied
with it. Students are gradually prepared to become future teachers and professors, and they
need to be able to identify the methods being used. The answers are analyzed and appropriate
conclusions and suggestions are given from the interview and questionnaire.

Key words: university students, teaching methods, quality, interview, questionnaire

Metodat efikase té mésimdhénies né nivel universitar

Metodologjia e mésimdhénies éshté pjesé shumé e réndésishme e procesit té mésimdhénies.
Profesorét dhe asistentét duhet té jené shumé té kujdesshém gjaté mésimdhénies, vecanérisht
pér sa i pérket gjuhés angleze. Studentét universitar mund té kuptojné metodat e pérdorura
nga profesorét e tyre dhe suksesi padyshim qé mund té varet nga to. Né ditét tona, studentét
jané mé shumé se kurré né kontakt indirekt me gjuhén angleze. Edhe nése nuk kané pasur
mundésiné té jené né kontakt té drejtpérdrejté me gjuhén angleze, ato sérish mund té
shfrytézojné procesin akademik. Profesorét duhet té shfrytézojné té njéjtén pér té pérfshiré
metoda té reja/té ndryshme dhe té pérshtatin studentét gé té mésojné gjuhén angleze me
gasje té ndryshme. Intervista dhe pyetésori do té nxjerrin né pah mendimet e ndryshme nga
profesoré dhe studenté universitar né Universitetin Shtetéror té Tetovés. Profesorét jané
pyetur nése pérdorin metoda tradicionale ose metoda té tjera. Kjo do té nxjerré né pah se si
zhvillohet procesi i mésimdhénies dhe se si mésohet gjuha angleze né nivel universitar, por jo
né degén e Gjuhés dhe Letérsisé Angleze. Profesorét pérgjigjen né disa pyetje pér sa u pérket
metodave té pérdorura gjaté ligjératave té gjuhés angleze, nése pérdorin mé shumé metoda


mailto:rilindmahmudi@yahoo.com

gjaté procesit té mésimdhénies dhe nése inkurajojné studentét té pérdorin ményra alternative
pér té mésuar gjuhén angleze, té gjitha té pérdorura pér té pérmirésuar kualitetin e
mésimdhénies dhe mésimnxénies. Né anén tjetér, pyetésori tregon se si studentét e kuptojné
procesin e mésimdhénies dhe nése ato jané té kénaqur me té njéjtin. Studentét gradualisht
pérgatiten té béhen mésimdhénés dhe profesoré té ardhshém dhe ato duhet té jené té afté té

identifikojné metodat e pérdorura. Pérgjigjet jané analizuar dhe pérfundime dhe sugjerime té
caktuara jané dhéné nga intervista dhe pyetésori.

Fjalét kyge: studenté universitar, metodat e mésimdhénies, kualiteti, intervista, pyetésori



Utility or Futility? The Macedonian Legal Requirement for Clinical Teaching from a
Faculty/Administrative Perspective

Andrew Goodspeed, SEEU, a.goodspeed@seeu.edu.mk

The purpose of the legal requirement for ‘clinical teaching’ is clear: it is intended to bring
distinguished professionals into the classroom so that they may share their experience with
students. This presumes that there is a significant difference between the scholarly work of the
instructor and the practical knowledge of the external expert. It is a direct attempt by the
government to augment the knowledge of the teacher with the workplace realities of the
professional.

Whether or not it is effective, however, is unclear. This study aims to assess the utility or
intrusiveness of the ‘clinical teaching’ obligation from three perspectives: the students, the
teachers, and the administrative/managerial staff. It will attempt to evaluate what students feel
they have learned by their ‘clinical’ teachers, and to ask what they actually remember from
previous clinical classes. From the teacher’s perspective, it will ask the instructors whether or
not they feel that the ‘clinical’ teachers provide useful external instruction, or merely take over
a class that is essentially lost to the instructor’s syllabus. Finally, from the managerial point of
view, it will examine how heads of department regard the difficulties of locating external
experts and incorporating them into the teaching syllabus.

The primary materials will be questionnaires created and distributed by the presenter. Student
and staff participation will be voluntary and anonymous. For reasons of practicality, it will focus
on one Faculty at South East European University.

Keywords: clinical teaching, legality, external expertise, staff and student perspectives

Dobia dhe padobésia? Kérkesa ligjore magedonase pér mésimdhénie klinike nga piképamja
administrative/e fakultetit

Qéllimi i kérkesés ligjore pér 'mésimdhénie klinike' éshté i qarté: synon gé té sjellé profesionisté
té shquar né klasé né ményré gé ata mund té ndajné pérvojén e tyre me studentét. Njé gjé e
tillé presupozon se ka njé ndryshim té réndésishém né mes té punés shkencore té instruktorit
dhe njohuri praktike té njé eksperti té jashtém. Paraget njé pérpjekje direkte nga geveria pér té
shtuar njohurité e mésimdhénésve me realitetet e vendit té punés té njé profesioni.

Né gofté se éshté jo efektive si ményré, megjithaté, éshté e pagarté. Ky studim synon té
vlerésojé dobiné apo padobishmérité té detyrimit té 'mésimdhénies klinike' nga tri perspektiva:
té studentéve, té mésimdhénésve, si dhe té stafit administrativ / dhe atij menaxherial. Do té
pérgéndrohet gé té vlerésojé até gé studentét mendojné se e kané mésuar nga mésimdhénésit
e tyre 'té klinike' t€, dhe té pyesin se ¢faré ata né fakt mbajné mend nga ligjerata e méparshme
klinike. Nga perspektiva e mésimdhénésit, do té kérkojé nga instruktorét nése e ndjejné ose jo
gé "mésimdhénésit kliniké” sigurojné udhézime té jashtme té dobishme, ose thjesht marrin
pérsipér njé ligjeraté gé éshté e humbur né thelb né planin mésimor té instruktorit.
Pérfundimisht, néqofté se e shofim nga piképamja menaxheriale, do té shqyrtojé se si
udhéhegésit e departamentit shohin véshtirésité pér té gjetur eksperté té jashtém dhe do té



pérfshirjné ato né planin mésimor té mésimdhénies.

Materialet primare do té jené pyetésorét e krijuar dhe té shpérndaré nga veté prezantuesi.
Pjesémarrja e studentéve dhe e stafit do té jeté né bazé té vullnetit té liré. Pér géllime praktike,
do té pérgéndrohet, né njé Fakultet né Universitetin e Evropés Juglindore.

Fjalét kyge: mésimdhénie klinike, ligjeshméria, eksperté té jashtém, perspektiva té stafit dhe té
studentéve.

KopucHocTa u 6e3kopucHocta?! MakegoHcKaTa 3aKOHCKa 06BpcKa 3a KAMHUUYKA HacTaBa
rnepaHa og pakyntet/aAMUHUCTPATMBHA NepcneKkTuBa

LlenTta Ha 3aKoHCKaTa oapenba 3a "K/NIMHUYKA HacTaBa" e jacHa: HameHeTa e Aa AoHece
MCTaKHATM NpodecrMoHanLM BO y4MIHMLA, TaKa LWUTO TUE Ke MOXKaT Aa MM cnoenaT ceouTte
MCKyCTBa co cTyaeHTuTe. Ce NpeTnocTaByBa AeKa NOCTOM 3HAYajHA pa3/iMKa mefy HayyHaTa
paboTa Ha 06y4yBaYOT M NPAKTUYHUTE 3HaEHA O HaABOPELUEHWN eKcnepTu. Toa e ANpPeKTeH
obuz o4 CcTpaHa Ha BAagaTta Aa ro 3rosieMun NO3HABaHETO Ha HACTAaBHMKOT CO PeasiHOCTa Ha
paboTHOTO MeCTO Ha egHa npodecuja.

[anun e unu He e edpuKacHo, cenak, He e No3HaTo. OBaa CcTyAMja MMa 3a LLen Aa ja NPOLEHM
KOopUcHocTa U 6e3KopMCcHOCTA Ha 06BpCcKaTa Ha 'KAMHUYKA HacTaBa Of TPY NEPCREKTUBMU:
CTyZeHTH, npodecopu, BpaboTeHU 1 aaMUHUCTPaATMBHA / MeHalepcKa ekuna. Ke ce dokycupa
3a A3 OLLeHM OHa LITO CTYAEHTUTE MUCAAT AEKA FO HAayuYu/e o4 HUBHUTE HAaCTaBHUUM Ha
KAVMHUYKMUTE NpefaBakba, U Aa MM NpallyBaT Ha LWTO BCYLWHOCT TUe Ce CeKaBaaT 04,
NPeTXo0AHUTE KAMHUYKM NpeaaBatba. O rnefHa TouKa Ha npodecopu, MHCTPYKTOPU Ke ce
npaLla ganun Tue YyBCTBYBaaT UK He AeKa "KAMHUYKK HacTaBsHULN" 06e3begmne KopucHH
HaCOKM 3a HaABOPELUHW 3HAaeHa, NI €4HOCTAaBHO YY4eCcTBYBa/e Ha e4HO NpesaBare Koe BO
CYLUTUHA e M3rybeHo BO HacTaBHUTE NMPOrpaMm Ha MHCTPYKTopuTe. KOHEYHO, aKo ce
doKycMpame aa rv BuAMME 04 MEHALIEPCKM acMeKT, Ke T UCNUTYBA KaKo Ha BOAMUTENUTE Ha
oApefeHn oanenn ce CHaofaaT Aa HajAaT HafBOPELLHM eKCNEPTU M 4a T'M BOBeAaaT Ha
HaCTaBHW NN1aHOBM.

OCHOBHUTE MaTepujann Ke bMAaT KpenpaHube Ha NPaLANHULM ANCTPUOYMpPAHKM 04, CTPaHa Ha
npe3eHTepoT. YYecTBOTO Ha CTyaeHTUTe u BpaboTeHuTe Ke ce buge Ha cnobogHa Bonja. Op,
NPaKTUYHU NPUYNHMK, Ke ce POoKycMpa, Ha eaeH og pakynTeTute Nnpu YHUBEP3IUTETOT Ha
Jyroncto4yHa Espona.

KnyuHu 360poBuU: KAMHMYKO NpesaBakbe, 3aKOHOAACTBOTO, HAABOPELLIHM EKCNEPTH,
NepcrneKkTMBM Ha NEPCOHANOT M Ha CTyAeHTUTE.



Kymypa Ha KBa/ZiuTeT BO YHUBEP3UTETCKATA HACTaBa

Dou. a-p Kupun bapbapees, YHusep3suter, loue Aenues”-lUtnn, ®akynrer 3a 06pasosHu
HayKw, kiril.barbareev@ugd.edu.mk

MpawakeTo Ha Koe Ke ce NocBeTMME BO OBOj TPY/, € Ky/NTypaTa Ha KBA/IMTET BO
YHMBEP3UTETCKaTa HacTaga. [lain KBaIMTETOT Ha YHUBEP3UTETCKATA HAcTaBa [0j4e 40 HUBOTO
Ha meTadun3nKaTa M CTaHa CyLWITUHA Ha camaTa cebe!? BONOHCKMOT NpoLLeC KAaKO COBPEMEH
€BPOMNCKM TPEHZ, € KOHCTPYMPaH Ha MOTUBALMOHO edUKACHM MOLENIN BO HAacTaBaTa, BO KOj
CTYAEHTOT jaCHO 3Hae LITO Y4M M 30WTO yuu. [lanun ce NnpUmeHyBaaT MogeM Ha MOTMBaLM]a 3a
aKafeMCKUTe NOCTUTHYBakba Ha CTYAEHTUTE U HAacTaBHULMTE Ha YHMBEP3UTETUTE BO
MakegoHuja? Jann nocTon KynTypa Ha KBanuteT!? PesyntaTuTte og UCTParKyBakeTo BO Koe bea
ondaTeHn CTYAEeHTM 04, 3aBPLUHUTE TOANHWN U UNAOMUPAHU CTYAEHTU, KaKOo U BU3HKUC
3aeAHMLaTa, NoKaxKaa Aeka noseke o4 60% oa AMNAOMUpPaHUTE CTYAEHTU MMaaT HeAoCTaoum
BO KNy4yHUTe npodecroHanHn paboTHu BelwTnHW. MoBeKke oa 51% opf cTyaeHTUTe usjaBune aeka
He ce 3406M11e CO HUKAaKBU NPAKTUYHWU BELUTUHM BO TEKOT HA CTYAMPAHLETO.

MnaguTe nyfe Bo pervoHoT (1) He noceayBaaT COOABETHM BELITMHM 3a BpaboTyBatbe, raBHO
BELUTUHM KOM Ce HaBedeHM og, paboToaaBaunTte, 1 (2) He NOCTOM BPCKa nomery
YHUBEP3UTETUTE, CTYAEHTUTE M BU3HMC-CEKTOPOT. 3aToa, NocTom noTpeba o4 co3gaBakbe Ha
CTPY4Y€eH OpraH of CTpaHa Ha YHUBEP3UTETUTE KOj Ke ja NOMNO/IHM Npa3HMHaTa U Ke ZoBee A0
co3faBakbe CUCTEM Ha COpaboTKa Nomery CTyAeHTUTE U KOMMaHUUTE.

MoTpebHU ce MHOBALMM BO YHUBEP3MTETCKATa HacTaBa, Pa3BojoT Ha epUKACHU MeToan U
KOHTUHYYM Ha yyerbe 3a Lien XUBOT. CUCTeMUTE 3a yYerbe Mopa 4a ce npunaroaat Ha
MPOMEHANBUTE HAYMHWN Ha XKMBOT. PBO, TOa 3HAUM LLeSI0CHA peBusuja u pepopma Ha
06pa3oBaHMETO Ha HAaCTaBHULUMUTE U HMBHATA 0bYyKa.

KnyuyHu 360poBuU: KyNTypa Ha KBa/IUTET, yHUBEP3UTETCKA HAacTaBa, MOAE/IM Ha MOTMBaUM]a,
6010+ CKM NpoLEC.

Culture of quality in university teaching

The question of which we will indulge in this paper is the culture of excellence in university
teaching. Whether the quality of university teaching came to the level of metaphysics and
became the essence of herself? Bologna process as a modern European trend is designed to
cover effective models for teaching the student clearly knows what he teaches and learns why.
Do we use models of motivation for academic achievement of students and teachers at
universities in Macedonia? Is there a culture of quality? The results of the survey which
included students in their final years and graduates as well as business community, showed that
more than 60% of graduates have deficiencies in key professional working skills. More than 51%
of students said they have not gained any practical skills during their studies.

Young people in the region (1) does not possess the appropriate skills for employment, mainly
skills that are listed by employers, and (2) there is no relationship between universities,
students and business sector. Therefore, there is a need for creation of a professional body by



universities to fill the gap and lead to the creation of a system of cooperation between students
and companies.

There is a need of innovation in university teaching, development of effective methods and a
continuum of learning for a lifetime. Learning systems must adapt to changing lifestyles. First, it
means a complete review and reform of teacher education and their training.

Keywords: culture of quality, university teaching, models of motivation, bologna process.



AntepHatuBHuTe GOpPMMU Ha OLeHYBak€ BO A0AUMNJIOMCKATA NOAroTOBKA HA HaCTaBHULMUTE NO
QHI/INCKM ja3uK

AHxena Hukonoscka, Punonowku pakynter ,,bnaxxe KoHeckn”, YHusepsurer ,,Ce.Kupun n
MeToaumj“, anzelal2@gmail.com

Llenta Ha 0BOj TpyA € Aa ce UCNUTa yaoraTa Ha aNTepHaTUBHUTE GOpPMU Ha oueHyBarbe (ADO)
BO AOAMN/IOMCKaTa NOArOTOBKA Ha HAaCTaBHMUMUTE MO aHI/IUCKU ja3uK.

3a pasnunKa o4 TpaanLUMoHaiHUTe GOPMU Ha OLEHYBake, KaKo Ha Mp. MMCMEHUTE TECTOBU KOU
ce 04pa3 Ha TPaHCMMUCUCKMOT Mmozen Ha obpasoBaHMe, aATEPHATUBHUTE UM T.H. ,u3BeabeHn”
dopmMu Ha oueHyBame pedaekTUpaaT anTepHaTMBHO chaKakbe Ha HacTaBaTa cnopes Koe
YUYEHETO Ce 0ZBMBA MO NaT HAa KOHCTPYMPaHe Ha 3HaYeHe NMPEKY aKTUBHU U AMHAMUYHMN
MEHTaJIHN nNpouecn. Tue MM OBO3MOXKYBaaT Ha yYEHULUTE Aa KpenpaaT MHPopmaumm Bo
ABTEHTUYEH KOHTEKCT NPEKY OCMMUC/IEHN aKTUBHOCTU KOU T UHTErPUPaaT jasuyHUTE BELITUHU U
M pa3BMBAAT HAjCNIOKEHUTE MUCOBHM Npouecu. Mo aednHnpareto Ha APO 1 HUBHUTE
KapaKTEPUCTUKM CNeamn AUCKYCUja 3a pa3IMYyHUTE BUAOBU Ha anTepHATUBHO OLEHYyBake
(npoayKktn, n3seabm 1 npouecn) Kako 1 cooaseTHN npumepu. Ce aHanM3MpaaT NPUYMHUTE 33
NHTerpuparbe Ha AQ®O BO HacTaBaTa NO CTPAHCKM ja3MK, HUBHUTE NPEAHOCTM U HegoCTaToOUM
KaKo M NPUHLMNUTE Ha OLEeHyBake, 0COBEHO BaNAHOCT U penrjabunHocr.

Cnegu npernep Ha antTepHaTUBHUTE GOPMU HA OLLEHYBAE KOW Ce NPUMEHYBaaT BO paMKuTe
Ha npegmeToT MeToAMKa Ha HacTaBaTa Mo aHM/IUCKM ja3uK — MPaAKTUKa KOj CTyAEeHTUTE o4
HaCTaBHa Hacoka npu KateapaTa 3a aHM/IUCKK ja3uK U KHUKEBHOCT, Punonowkm dakyntet
,bnaxe KoHeckn”, ro cnegat Bo 4yeTBpTa rogmHa. Osue GOpmM Ha OLLEHYBAHE KOU
$OpMaTMBHO MM CyMaTUBHO M3BECTYBaaT 3a HaNpPeAoKOT U YCNexXoT Ha CTyAEeHTUTE BKAy4YyBaarT:
YCHU Npe3eHTaumn, MMHU-4aCoBW, AHEBHULM 33 XOCNUTUPaHbe, Hab/byayBake Ha HAaCTaBHM
4acoBW, CaMOOLEeHyBake UTH. MICKYCTBOTO NoKaxa aAeka A®O MmaaT orpomeH noTeHumjan Bo
MOTUBUPAHE U 3roNeMYBaHE Ha YCMEXOT BO YYEHETO.

KnyuHu 360poBu: TpaanLMOHANHO, anTepHaTUBHO, N3BeA6EeHO, OLEeHyBarbe, A40AMNIOMCKA
NoAroToBKa, HAaCTaBHMLM

Performance-Based Assessments in Pre-Service EFL Teacher Training

The purpose of this paper is to examine the role of performance-based assessments (PBAs) in
pre-service teacher training of English teachers.

In contrast to traditional forms of assessment such as paper-and-pencil tests which reflect the
transmission model of education, authentic or performance-based assessments reflect an
alternative view of the teaching and learning process according to which students acquire
knowledge by constructing meaning through active and dynamic mental processes. They
provide learners with the opportunity to construct information in an authentic context through
meaningful activities that integrate language skills and tap into higher-order thinking skills. The
definition of PBAs and their characteristics is followed by a discussion of the different types of
these assessments (products, performances and process-oriented assessments) and examples
of each type. The rationale for integrating PBAs in language instruction is discussed in view of



their advantages and disadvantages as well as their adherence to the principles of assessment
especially validity and reliability.

An overview follows of a range of PBAs used with student teachers as part of the Teaching
Practicum, a fourth year course taught at the English Department, Blaze Koneski Faculty of
Philology, Ss. Cyril and Methodius University. These assessments aimed at either formatively or
summatively reporting students’ progress and achievement include: oral presentations,
demonstrations, observation diaries, lesson observations and self-assessments. Experience has
shown that they have a great potential in increasing student motivation and maximizing
learning outcomes.

Keywords: traditional, alternative, performance-based, assessment, pre-service teacher traini



The role of emotional intelligence in decreasing the anxiety in language learning
Shpresa Mustafai, SEEU, sh.mustafai@seeu.edu.mk

Many researchers have shown that including emotional intelligence (El) skills in the process of
teaching and learning can increase academic achievement in language learning. At the same
time this helps to increase the quality of teaching and learning because by helping students to
show personal responsibility they will learn effectively and complete their tasks efficiently. It
will lead towards the achievement of their personal, academic and career excellence. Chuan-Ta
(2003) concluded that students with higher foreign language anxiety tend to have less El skills,
while those with lower foreign language anxiety have better El skills. He states that strong
emotions can either facilitate or block cognitive and learning processes.

This study aims to answer these research questions:

What is the relationship between El and language learning anxiety?

Which are the teaching techniques that increase El skills in the classroom?

Which language tasks increase the language anxiety?

Which skills of El can be used in the classroom in order to decrease students’ anxiety?

PwnPE

The study explores the perceptions of the LC teachers regarding the implications of the El skills
in language teaching during the academic year 2011/2012.

In order to increase academic success negative feelings and anxiety should be eliminated from
the teaching and learning process. This study uses phenomenological approach by using
interviews as data collection with seven LC lectors in order to gather specific and detailed
information regarding the use of El in language teaching. The essence of phenomenology
focuses on the meaning of individual experiences, at this point the experience of using El in
teaching language skills.

Keywords: Emotional Intelligence, language anxiety, motivation, teaching experience



Akagemcko MeHTOpCTBO

Harawa MNaBukeBuKk — CtojmeHoBcKa, Natasha Pavikjevikj — Stojmenovska, MarucrpaHT no
coumjanHa pabora,YHusepsuret ,,C. Kupun u Metoguj“ dunosodpcku dpakynrer
natasha.pavicevic@gmail.com

MeHTOPCTBOTO € KOHLLENT KOj MaKo nocTton, GopmanHoO U HedOpPMaNHO O CeKorall, Ha HaluTe
NPOCTOPU He ce NPUMeHYBa BO HeroBaTa BUCTUHCKM cMucna. M3BopHO, MeHTOp e MMeTo Ha
MyZApPUOT U A0BEPANBUOT Npujaten Ha Oaucej. Toj Gun HasHauyeH og camuoT Ogucej, npes,
HEroBoTO 3aMWHYBakbe 3a Tpoja, KaKO COBETHUK, NO3UTUBEH NPUMEP, YUUTEN U TPUKIUBO
BO3PaCHO /IMLLE HAa HEFOBOTO eANHCTBEHO AeTe Tenemax. OBa e 3HAYEHETO Ha AeHeLHaTa
ynotpeba Ha TEPMUHOT MEHTOP: BEPEH NpUjaTeN, COBETHUK M HAaCTaBHUK, UIN Haj4ecTo
MOWUCKYCHa JINYHOCT.

Kora 36o0pyBame 3a akajeMCKO MeHTOPCTBO, Tpeba Aa 36opyBame 3a BOACTBO, CNOAE/NYBaE Ha
3Haere, eHTy3ujazaM, eKCnepTm3a, BeLTUHM, HACOKN N NoAApPLLIKA Ha CTYAEHTUTE BO HUBHUTE
CTYAMU 33 @ T HAAMUHAT CUTE NPEYKM BO OCTBAPYBaHETO HAa HUBHMUOT BUCTUHCKM aKaAeMCKU
noTeHumjan. AKaeMCKOTO MEHTOPCTBO MOXKeE Zia Ce OCTBapu NPeKy OCMUC/IEHU NPOrpamMmm 3a
aKaZleMCKO MeHTOpCcTBO. Tre BO cBOjaTa OCHOBA Tpeba Aa ro MmaaTt merycebHOTO nNoBp3yBake
Ha CTyA4EeHTUTE BO MEHTOPCKMN OAHOC, KOE MOXKEe A3 Ce OCTBAapM Ha ABe HMBOA: NOBP3yBatbe Ha
MEHTOPU — CTYAE€HTM Of, NOBUCOKMUTE CTYAMUCKN FOAMHU CO CTYAEHTUTE O, MOHUCKUTE CTYAMUCKN
roAvHU U/MNK NOBP3yBatbe Ha MEHTOPU — CTYAEHTU KOM NOKaxKyBaaT nogobap ycnex co
CTYAEHTUTE KOM MMaaT NOTELKOTUM BO CTYAUPAHETO BO UCTaTa CTyAMUCKa roanHa. CTyaeHTute —
MEHTOPM BO TOj MEHTOPCKM 0A4HOC 61 NpeTcTaByBase NO3UTUBHM NPUMEPU, COBETHULM U
6AUCKM NpujaTenn Ha MeHTOpUPaHUTe CTyAeHTU. MeHTopuTe - CTYAEHTU, NPEKY NO3UTUBHO
BOCMNOCTaBEH MEHTOPCKN 04HOC 61 rM NoBP3yBasie MEHTOPUPAHUTE CTYAEHTU CO pecypcu, bu
MM Momarasie Bo NPoLecoT Ha YYere, BO HUBHOTO Pa3BMBatbe Ha IMYHKU U NPpodecnoHaNHU
BELUTUHM, HO U BO NPOLECOT Ha HUBHOTO MOTMO/IHO aKaAEMCKO U CTPYYHO npoduanpamse.

Bo Penybanka MakegoHuja noctom notpeba og pa3BmBarbe M CNpoBeayBake Ha Nporpamu 3a
aKaAeMCKO MEeHTOPCTBO Kou bu aane peunnpoyHn npnuaobmBKM 1 3a CTYAEHTUTE — MEHTOPU U
33 MEHTOpPMPaHUTE CTYAEHTU, HO U 32 BUCOKOODOPa3oBHUTE ycTaHOBW. LlenTta Ha oBOj TpyA e Aa
NOTTUKHE AM3ajHMUpParbe U Pa3BMBakbe Ha OAPXKANBU GOpManHU n/unm HedopmanHu
aKaAeMCKM MEHTOPCKM Nporpamm 3a noaapLlika Ha 06pa3oBHMOT U NPOPECUOHANHMOT Pa3Boj
Ha cTyaeHTUTe. KpajHa uen Ha akafieMCKOTO MEHTOPCTBO € NoAAPLLIKA U HaA0MNO/HYBakE Ha
npodecnoHanHuTe Kagpu og GakynTeTUTe BO HACOKA Ha AOCTUTHYBake Ha akaZeMCKUTE U
WMHCTUTYLIMOHATHUTE Lenu.

KnyuHu 360poBu: MeHTOp, MEHTOPCTBO, aKalEMCKO MEHTOPCTBO, MEHTOPCKM OZHOC,
MEHTOPUPAH CTYAEHT.

Academic Mentoring

Mentoring is a concept that exists, formally and informally at all times. But, unfortunately, we
don’t apply it in its true sense. Originally, Mentor is the name of the wise and trusted friend of



Odysseus.

He was appointed by Odysseus himself, before his departure for Troy, as an advisor, a positive
example, a teacher and caring adult for his only child Telemachus. This is the meaning of today
use of the term mentor: a faithful friend, counselor and teacher, or more experienced person.
When we talk about Academic Mentoring, we need to talk about leadership, sharing of
knowledge, enthusiasm, expertise, skills, guidance and support of students in their studies to
overcome all obstacles which prevent them from achieving their true academic potential.
Academic Mentoring can be accomplished trough well designed Academic Mentoring
Programs. They should be based on matching students in mentoring relationship, at two levels:
matching mentors - students from higher years of studies with students from lower years of
studies and / or matching mentors - students who show better success with students who are
facing difficulties in their studying in the same year of studies. Students - mentors would be
positive examples, advisers and close friends to the mentees. Mentors - students and mentees
would establish positive mentoring relationship; that relationship would allow mentors to
connect their mentees with resources, to assist them in the learning process, in their
development of personal and professional skills, but also in the process of their full academic
and vocational profiling.

In the Republic of Macedonia there is a need of development and implementation of Academic
Mentoring Programs. These programs would give reciprocal benefits for students - mentors and
mentees as well as for the faculty or university. The purpose of this paper is to encourage
design and development of sustainable formal and informal academic mentoring programs for
support of the educational and professional development of students. The ultimate goal of
academic mentoring is to support and supplement the professional staff of the faculties in
terms of achievement of academic and institutional goals.

Keywords: Mentor, mentoring, academic mentoring, mentoring relationship, mentee.



The effectiveness of using technology to enhance autonomous learning in teaching and
learning vocabulary - A study conducted at SEEU

Teuta Salii, Shpresa Mustafai, Merita Ismaili, SEEU, t.salii@seeu.edu.mk,
sh.mustafai@seeu.edu.mk, m.ismaili@seeu.edu.mk

In the past years, a remarkable change in English language teaching has taken place. This is so
due to the use of technology and its instruments in teaching English as a foreign language.

The arrival of the new technology is considered very beneficial to teachers and students
involved in the process of learning and teaching English. However, this study will investigate
how efficient is technology in assisting autonomous learning, is it helpful to the learners, can it
improve the acquisition of the new vocabulary presented in the courses that we teach, and are
there distractions that students face? Furthermore, will the new vocabulary presented through
technology enable students to guess the meaning of the new vocabulary independently and at
the same time will it enable them to promote their autonomous learning in their everyday
communication?

The objectives of this study are:
e To identify technology efficiency in creating autonomous learners

e To find out whether using technology is helpful to teachers and students, specifically in
teaching vocabulary.

e To asses how the technology enhances vocabulary acquisition in the ESP class

These objectives can be maintained through the use of quantitative and qualitative methods to
analyze the data collected. This study is primarily interested in contributing to the quality of
the process of teaching and learning, through the use of technology.

This study is carried out at the South East European University in the academic year 2011/2012.
The participants in this study are ESP students, aged 20-25. There will be a total sample of 25-
30 students, both male and female.

Theme: Student-centred learning and teaching in specific disciplines: Resources and
technology in teaching

Efikasiteti i pérdorimit té teknologjise né rritjen e té mésuarit té pavarur né mésimdhénien
dhe nxénien e fjalorit té ri - Studim i realizuar né UEJL

Mésimdhenia e gjuhes Angleze ka pésuar ndryshim domethénés vitet e fundit. Ndryshimi
ndodhi si pasojé e pérdorimit té teknologjisé dhe instrumenteve té saj né mésimdhénien e
gjuhés Angleze si gjuhé e huaj.

Konsiderohet se arritja e teknologjisé sé re éshté shumé e dobishme pér mésimdhénésit,
nxénésit dhe té gjithé té pérfshiret né procesin e mésimdhénies dhe nxénies sé gjuhés Angleze.



Megjithaté, ky studim do té hulumtoj se sa efektive éshté teknologjia né krijimin e té mésuarit
té pavarur, a éshté i dobishém pér nxénésit, a mund té pérmirésojé mésimin fjalorit té ri té
prezantuar né |éndét gé ne ligjerojmé, dhe a éshté tundues pér nxénésit? Pér mé tutje, a do té
iu mundésoj nxénésve fjalori i prezantuar me ané té teknologjisé té géllojné domethénien e
fjaléve té reja né ményré té pavarur dhe né té njéjtén kohé a do té iu mundésoj atyre té
promovojné té mésuarit e pavarurur né komunikimin e tyre té pérditshém.

Qéllimet e kétij studimi jané:
e Té identifikoj efektivitetin e teknologjisé né krijimin e nxénésve autonom

e Té zbuloj nése pérdorimi i teknologjisé éshté i dobishém pér mésimdhénésit dhe nxénésit,
veganérisht né mésimdhénien dhe nxénien e fjalorit té ri

e Té vlerésoj se si teknologjia rrit mésimin e fjalorit né orét e gjuhés Angleze pér géllime
Specifike.

Kéta objektiva mund té arrihen me pérdorimin e metodave kualitative dhe kuantitative pér té
analizuar té dhénat e mbledhura.

Interesi kryesor i kétij studimin éshté té kontribuoj né kualitetin e procesit t&€ mésimdhénies
dhe nxénies me ané té pérdorimit té teknologjisé.

Ky studim realizohet né Universitetin e Evropés Jug-lindore, né vitin akadmeik 2011/2012.
Pjesémarrésit né kété studim jané studenté gé ndjekin Iéndén gjuha Angleze pér géllime
specifike, t& moshés 20-25. Do té keté 25-30 studenté, meshkuj dhe femra.



Measuring and Enhancing the Quality of Online Teaching and Learning

Marika Apostolova Trpkovska, Lejla Abazi Bexheti, Burim Ismaili, SEEU
m.apostolova@seeu.edu.mk; l.abazi@seeu.edu.mk; b.ismaili@seeu.edu.mk

Higher educational institutions are determining new ways of using information technology to
improve teaching and learning, and to expand admission for new populations of students. In
this direction, online learning is one of the latest trends in higher education process. The
success of this mode of learning is determined mainly by the quality of the instructional design
as well as the educational and technical support provided to students and professors. The
actual deliverance of online courses and the importance to offer new online courses in future,
should be guided by the development of measures, guiding principles or quality model. There
are different quality frameworks that reflect on diverse backgrounds and purposes. The focal
point of some is learning, for others it is pedagogy, and still other frameworks reflect on the
designs of their particular online course. This study describes a workable quality model for
academic and support staff in the development of online course quality with an accent on the
current approaches to teaching and learning in South East European University. The presented
quality model is a tool for continuously improvement of online programs in higher education
and it provides ways of demonstrating institutional quality. This study was performed with the
purpose of exploring the quality of online instructions at SEEU based on one year practice and
feedback that was received by the students and professors. This study was conducted in the
academic year 2011-2012 at SEEU.

Mepemre 1 NMopgobpysarwe Ha KBaautetotr Ha OHNajH HacTaBaTa u YueweTto

B1MCcOKOO6pPa3oBHUTE MHCTUTYUUM OApeayBaaT HOBM HAUMHM HA KOPUCTEHE Ha
nHdopmaTMUKaTa TEXHONOrMja 3a NoA0bpyBarbe HAa HacTaBaTa M YYEHETO, @ BO UCTO BPeMe U1 ce
3a/araar 3a 3rosiemyBatse Ha 6p0joT Ha anIMKaHTU. Bo oBaa HacoKa, OHNAjH Y4EHETO €
HajHOBMOT TPEHA, BO NPOLLECOT Ha BUCOKOTO 06pa3oBaHKMeE. YCnexoT Ha 0BOj HaYMH Ha yyerbe ce
onpepnenysa raBHO 04 CTPaHa Ha KBa/JIMTETOT Ha HAaCTaBHMOT AM3ajH KaKo M o4, 06pa3oBHaTa U
TEXHWYKa NOAAPLIKA OBO3MOXKEHA 3a CTYAEHTUTE N NpodecopuTe. AKTyenHaTa NoHyAa Ha
OHNAjH KypCeBM KAaKO M BA)KHOCTa Aa ce NOHyAaT HOBU M BO UAHWHA, Tpeba Aa buaaT
npeaBoAeHn 04, CTPAHA HA Pa3BMEHU MEPKU, BOAEUKN NPUHLUMU MAK NaK MOAeN 33
YTBpAYBatbe Ha HUBHMOT KBANMUTET. [10CTOjaT pa3/IMyHM PaMKM 3a YTBPAYBaHE HA KBAAUTETOT
KOM Cce o4HecyBaaT Ha Pa3/INYyHKN NO033a4MHUN U Lenn. PoKycHaTa TOYKA 332 HEKOM € yYeHEeTO, 33
Apyrv e neaarormjata M Nak TpeTu ce o4pa3ysBaaT Ha AM33ajHOT Ha o4peaeH npeameT Koj ce
Hyau OHNajH. OBaa cTyAunja onuwysa MOAEeN 3a YTBPAYBakbe Ha KBAAUTETOT HA KYpPCeBUTE KO
ce Hy[aT OHNajH, 3a NoTpebuTe Ha aKaZeMCKMOT Kaaap M NepCcoHaNoT 3a NoA4PLKa, CO
nocebeH aKkUEeHT Ha aKTye/NIHUTe NPUOAN Ha HacTaBaTa M y4eHeTo BO YHMBEP3UTETOT HA
Jyroncroyna Espona (YJUE). Mpe3eHTUpaHNUOT Moaen 3a yTBpAyBatbe Ha KBa/IMTETOT
NpeTCcTaByBa aNaTKa 3@ KOHTMHYMPAHO NoA06pyBatbe Ha OHNAjH NPOrpaMmnTe BO BUCOKOTO
obpasoBaHuMe K Toa 0b6e3benyBa HAUYMH 38 AEMOHCTPUPAHE HA MHCTUTYLUMOHANIHNMOT KBANUTET.
OBaa cTyauja bele nsBeaeHa co Len ga ce yTBpAM KBaMTETOT Ha OH/ajH HacTaBaTa Bo YJUE



BP3 OCHOBA Ha e4HO roAMLLIHOTO UCKYCTBO M NOBPATHTE MHPOpMaLMK Kou Bea obueHn og,
CTpaHa Ha cTyaeHTuTe 1 npodecopute. OBaa cTyanja belwe cnposeaeHa Bo yyebHaTta 2011-
2012 rogmHa Bo YJUE.

Keywords: online learning, online teaching, quality model, quality measures, online quality
instruction



The impact of an Observation Procedure on Individual Improvement in Learning and Teaching

Heather Henshaw, Quality Advisor, South East European University, Tetovo
h.henshaw@seeu.edu.mk

Behare Qerimi, Quality Officer, South East European University, Tetovo
b.gerimi@seeu.edu.mk

The paradigm shift from teaching to learning in universities is a current and key trend at
international, national and institutional level. From Bologna guidelines and Ministerial
declarations, Ranking criteria, national agencies and stated institutional strategies and
initiatives, and increasingly from students organizations and in evaluation surveys, it is evident
that the recognition and development of student centered learning cannot be ignored.

This is important for teachers in higher education in Macedonia because many do not receive
training in or advice about pedagogy or student centred teaching before they start teaching. In
addition, their focus may not be on reflective teaching practice or the wider scholarship of
learning during their career which is concentrated on subject expertise and research.

In line with this trend, South East European University developed a procedure for the
Observation of Learning and Teaching which is now in its fifth year of implementation.
However, whereas such quality initiatives appear to have encouraged a wider ownership and
depth of quality culture, there appears to be less evidence about the effectiveness of these
procedures in improving individual teaching practice. Therefore, by analyzing feedback reports
from SEEU’s procedure for the Observation of Learning and Teaching, and through monitoring
of post-observation feedback discussions and a follow-on class, we aim to evaluate how far
such a procedure, and in particular the feedback meeting, is effective in motivating the teacher
to reflect, accept and consider improvements to their teaching. This may be of benefit in
further enhancing the quality of teaching and learning experience at SEEU and possible
application in other national institutions.

Keywords (5): learning, observation, quality, feedback, improvement

Ndikimi i procedurés sé vézhgimit né pérmirésimin individual né mésimdhénien dhe té nxénit

Kalimi nga té mésuarit né té nxénit né universitete éshté njé trend aktual dhe kyg né nivel
ndérkombétar, nacional dhe institucional. Duke u nisur nga udhézimet e Bolonjés dhe
deklaratat ministrore, kriteret e rangimit, agjencité nacionale dhe strategjité e pércaktuara
institucionale, si dhe nismat, té cilat vijné gjithnjé e mé shumé nga organizatat e studentéve si
dhe nga anketat e vlerésimit, éshté e qarté se njohja dhe zhvillimi i metodés sé té nxénit
studenti né gendér nuk mund té shpérfillet.

Kjo éshté e réndésishme pér mésimdhénésit e arsimit té larté né Magedoni, sepse shumica prej
tyre nuk kané pas rast té marrin pjesé né trajnime, té pranojné késhilla pedagogjike pér
mésimdhénien e pérgendruar te studentét para se ata té fillojné té japin mésim. Pérveg késaj,
fokusimi i tyre mund té mos jete njé praktiké e mésimdhénies reflektuese ose studim mé i



gjeré i té mésuarit gjaté karrierés sé tyre qé éshté e pérgendruar né ekspertizén e Iéndés dhe
né hulumtim.

Né pérputhje me kété trend Universiteti i Evropés Juglindore ka zhvilluar njé proceduré pér
vézhgimin e mésimdhénies dhe té nxénit, e cila po zbatohet kéto pesé vitet e fundit.
Megjithaté, nisma té kétilla duket se e kané nxitur krijimin dhe zhvillimin e kulturés pér cilési,
edhe pse mungojné prova pér efektivitetin e procedurave té kétilla né pérmirésimin e praktikés
individuale té mésimdhénies. Prandaj, duke analizuar raportet, qé jané si rezultat i Procedurave
pér Vézhgimin e Mésimdhénies dhe té Nxénit dhe népérmjet mbikéqyrjes sé takimeve pas
vézhgimit, synojmé té vlerésojmeé se sa larg njé proceduré e kétillé, vecanérisht takimi pas
vézhgimit, éshté efektive né motivimin e mésimdhénésve pér té reflektuar, pranuar dhe t’i
marrin parasysh né pérmirésimin e mésimdhénies. Kjo, mundet té ndikoj né rritjen e cilésisé sé
mésimdhénies dhe té nxénit né UEJL dhe aplikimin e mundshém né institucione té tjera
nacionale.

Fjalét kyge: té nxénit, vézhgimi, cilésia, raportet, pérmirésimet.



Rritja e efikasitetit té mésimdhénies dhe mésimnxénies né klasat me numér té madh té
studentéve

Prof. Dr. Nasir Selimi, SEEU, n.selimi@seeu.edu.mk

Mésimdhénia né formé té leksioneve né klasat me numér té madh té studetéve sot e késaj dite
paraget njé nga shtyllat kryesore té realizimit té& procesit mésimor né arsimin e larté té vendit.
Kjo formé tradicionale e dhénies sé mésimit nuk paraget shgetsimin e vetém gé kané
mésimdhénésit, por njé sfidé e madhe éshté mésimnxénia. Né arésimin bashkékohor nuk éshté
e réndésishme vetém transferi i njohurive té mésimdhénésit te studentét, por hapsiré té
posacme i kushtohet mésimnxénjes. Mésimnxénia paraget hallkén kryesore té procesit
mésimor, sepse pikérisht ky element tregon rezultatin e arritur nga mésimdhénia.

Realizimi me sukses i mésimit né klasat me numeér té vogél té studentéve, ka kohé qé zbatohen
metoda té reja gé dallohen nga ajo e leksioneve dhe teorive té gjata. Né kéto metoda
bashkékohore pérfshihen njé numér i aktiviteteve sikurse jané: formulimi i problemit,
grumbullimi i informative, selekcionimi i tyre, diskutimi, debatimi dhe shpjegimi i tyre, marrja e
vendimeve dhe kokluzioneve . Megjithate mésimi né klasa me numér té madh té studentéve né
kété pikpamje ka ngexur dhe pér dallim nga procesi mésimor né klasat me numér té vogél té
studentéve, ka arritur rezultate modeste. Kuptohet pérpjekjet dhe tentativat pér zbatimin e
kétyre metodave edhe né kéto ambiente jané béré dhe béhen pa ndérpreré, krejt me géllim ré
arritjes sé rezultateve mé té mira.

Hipoteza kryesore e kétij punimi shkencor do té jeté hulumtimi dhe implementimi i e formave
meé té mira té realizimit té mésimdhénies dhe mésimnxénies né klasat me numér mé té madh té
studentéve. Objektivat e punimit shkencor do té fokusohen né vénjen né spikamé té studentit
gjaté procesit mésimor, pra se si ait € jeté mé aktiv gjaté mésimit, sepse duke gené aktiv ai
pérfiton mé sé tepérmi. Pa dyshim njeriu njé numér té njohurive i fiton duke ndégjuar nga té
tjerét ose duke lexuar, por shumé gjéra ai i meson duke gjykuar vete. Metodat me té cilat
mésimdhénési i shfrytézon né klasat me numér té madh té studentéve pér té arritur suksesin
mé té larté né mésimdhénie dhe mésimnxénie do té jeté né fokusin e kétij punimi shkencor.

Fjalét kyge: té menduarit kritik, mésimi interaktiv, demostrimi, piramida e mésimnxénies,

Increasing the efficiency of teaching and learning in classrooms with large numbers of
students

Teaching in the form of lectures in classrooms with large numbers of students today represents
one of the challenges of the educational process in higher education in the country. This
traditional form of teaching not only represents anxiety for teachers, but learning is also a
major challenge for teachers. In contemporary rules of education, it is not only important to
transfer knowledge from teachers to students, but should have a special space devoted to
learning methods. Learning presents the main chain of the teaching process, because precisely
this element shows the results achieved by teaching.



The successful realization of learning in classrooms with small numbers of students has long
applied new methods that differ from those of long, theoretical lectures. These modern
methods include a number of activities such as: formulation of the problem, gathering
information, their selection, discussion, debate and explanation of their decision-making and
results. However, learning in classrooms with large numbers of students has stuck and unlike
teaching in classrooms with small numbers of students, has achieved modest results. Obviously
efforts and attempts to implement these methods in these areas are made and continue to be
made, all in the quest to achieve the best results.

The main hypothesis of this research paper will be the research and the implementation of the
best forms of realization of teaching and learning in classrooms with a large number of
students. The objectives of the scientific paper will a focus on highlighting the student during
the learning process, as to how students can be more active during lectures, being active
because it benefits them most. Without a doubt, some knowledge is gained from listening to
others or reading, but much is learned by their own judgment. Methods which the teacher uses
in classrooms with large numbers of students to achieve the highest success in teaching and
learning will be the focus of this research paper.

Keywords: critical thinking, interactive learning, demonstration, pyramid of learning,



Implementation of continual assessment increases the success in Mathematics of BE faculty
students at SEEU

Teuta lljazi, SEEU, t.iljazi@seeu.edu.mk

This study was designed to perform a study of implementation of continuous assessment to BE
faculty students at SEEU. Two research questions and a hypothesis were formulated to

guide the study. The study sample consisted of 34 students of whom 16 students who are
being taught in Macedonian language and 18 who are being taught in Albanian

language, where 20 were female and 14 male students. Data collected from this group of
students was compared with data from another group of students as students of which has not
been continual assesed. The data generated were analyzed by using mean,percentage and t-
test.

Results have brought to the conclusion that students have been continually assessed have
achieved higher success than students to whom this kind of assessment is not

implemented. During the study also is used a questionnaire to students in order to take their
opinion on this type of assessment. According to the questionnaire all the students prefer

this type of evaluation, which they believe enhances learning, promotes,helps overcome
obstacles which appear during learning.

Keywords: Assessment, continual assessment, formal assessment, thinking skills , type of
questions.

Implementimi i vleresimit kontinual rrit suksesin né Iéndén e matematikés tek studentét e
vitit té | té SEEU — fakulteti i BE

Ky studim éshté projektuar pér té kryer njé studim té zbatimit té vlerésimit té vazhdueshém tek
studentét e fakultetit té€ BE prané SEEU. Dy pyetje kérkimore dhe njé hipotezé jané formuluar
pér té udhéhequr studimin. Mostra e studimit pérbéhej prej 34 studentéve prej té ciléve 16
studenté me mésim né gjuhén magedone dhe 18 studenté me mésim né gjuhén shqipe. Prej
kétyre ku 20 ishin té gjinisé femrore dhe 14 té gjinisé mashkullore. Té dhénat e mbledhura nga
ky grup i studentéve éshté krahasuar me té dhénat e njé grupi tjetér té studentéve me po aq
studenté te i cili nuk éshté zbatuar vlerésimi kontinual. Té dhénat e gjeneruara jané analizuar
duke pérdorur mesataren, pérgindjen dhe t-testin.

Rezultatet kané sjell né pérfundim se studentét té cilét jané vlerésuar né ményré kontinuale
kané arritur sukses mé té larté se studentét tek té cilét kjo ményré e vlerésimit nuk éshté
zbatuar. Gjaté studimit gjithashtu si mjet éshté pérdorur edhe pyetésor pér studentét me
géllim té merret opinioni i tyre pér kété lloj vlerésimi. Né bazé té pyetésorit té gjithé studentét
preferojné kété lloj vlerésimi , i cili sipas tyre rrit- nxit té nxénét, ndihmon tejkalimin e
pengesave gé paraqiten gjaté té nxénit.

Fjalét kyce: Vlerésimi, vlerésimi kontinual, vleresimi formal, nivelet e shkathtésive té té
menduarit, llojet e parashtrimit té pyetjeve.



Student-centered learning and teaching in specific disciplines (Methodologies)

EFL Instruction and Portfolio Assessment
Mr. Besart Ajdari, besart_a@live.com

To study the results of student’s perceptions of portfolio assessment and teacher’s attitude
towards this area at South East European University and State University of Tetovo is the
interest of this enterprise. It will focus on the similarities and differences that teachers and
students at these two Universities have concerning portfolio assessment. Assessing students’
knowledge is very sensitive subject, because unconscious mistakes in assessing students’
knowledge can lead to unwanted consequences, such as de-motivation, demoralization, and
perhaps losing interest on the target subject.

McNamara at his book “Language Testing” describes the significance of compiling new tests in
this way: “Designing and introducing a new test is a little like getting a new car on the road. It
involves a design stage, a construction stage, and a try-out stage before the test is finally
operational.” (2000: pg 23) The study will use three different instruments: student’s
guestionnaire, teacher’s questionnaire, and teacher’s interview. These methods will be used in
order to examine the students’ beliefs and teacher’s attitude regarding portfolio assessment.
The study emphasizes the role of the teachers concerning this issue, therefore teachers will
have two surveys for this research. The study will answer the research questions and validate
the hypotheses.

This method of assessing students work is relatively new to our country, but is well known in
the Western countries of Europe, as well as the United States of America, Canada, Australia. It
is interesting to see how the performers, both teachers and students, will react to these
potential changes. Furthermore, this method obliges the teacher to monitor and assess their
students in each class, therefore, measurements can be taken in advance in order to prevent
unwanted consequences, and students could become more independent and responsible for
their own work.

Analysis of results will be used in order to establish the differences of methods that teachers
use in portfolio assessment that are most likely to develop students’ learning and their
achievement.

Keywords: portfolio, assessment, questionnaire, methods, teacher-student

Udhézime pér vlerésim me portfolio pér gjuhén Angleze si gjuhé té huaj

Té analizohen rezultatet e perceptimeve té studentéve ndaj Vlerésimit me Porfolio si dhe
géndrimi i arsimtaréve drejt késaj teme né Universitetin e Europés Jugélindore dhe
Universitetin Shtetéroré té Tetovés jané interes kyq i késaj inicijative. Punimi do té
pérgéndrohet né ngjajshmérit dhe dallimet gé arsimtarét dhe studentét e kétyre dy
Universiteteve kané né drejtim té Vlerésimit me Porfolio. Vlerésimi i dijenis sé studentit éshté
njé temé shumé sensitive sepse gabime té pandérgjegjshme né vlerésim mund té cojné deri



tek demotivimi dhe demoralisimi i studentit.

McNamara né librin e tij “Language Testing” e pérshkruan réndésin e pérpilimit té njé testi né
kéte ményré: “Dizajnimi dhe paraqitja e njé testi té ri éshté sikurse nxjerrja e njé makine té re
né rrugé. Duhet dizajnimi i skenés, ndértimi i skenés, dhe testimi i skenés, para se vegla té jeté
né gjendje pune.” (2000: pg 23). Né kété hulumtim do té pérdor tre metoda té ndryshme pér té
vértetuar hipotezat: Pyetésor pér Studentét, Pyetésore pér Arsimtarét, si dhe Intervju pér
Arsimtarét. Kéta medoda do té pérdoren gé té pérdéftojné perceptimet e studéntve qé té
punojné me Vlerésimin me Porfolio, si dhe géndrimin e arsimtaréve né kété drejtim. Punimi
thekson rolin e arsimtarit né kété drejtim, prandaj arsimtarét do t'u nénshtrohen dy
hulumtimeve. Rezutlatet e dala nga hulumitimi do t'u pérgjigjen pyetjeve té studimit si dhe do
té vértetojn hipotezat.

Kjo metod e vlerésimit éshté e re ne shtetin toné, por jo edhe né shtetet e Europés
Peréndimore si dhe SHBA, Kanada dhe Australi. Metoda obligon arsimtarét té monitorojn dhe
vlerésojn studentét gjaté gjithé kohés dhe jo vetém gjaté punimeve the testeve finale.
Analizimi i rezultateve do té paragiten me géllim té tregohen dallimet né metoda gé profesorét
pérdorin né Vlerésimin me Porfolio, té cilat do té ndihmonin né rezultate dhe arritje mé té mira
pér studentét.

Fjalét kyce: Porfolio, vleresim, pyetesor, metodé, arsimtar-student



Mepere Ha Oo4YeKyBaHUTE NOCTUrakbaTa Ha CTyAeHTUTe No npeameToT AKagemcko nuuysakwe
1

M-p FopauaHa lfoprosa, M-p Emun lFopros, YHusepautet AmepukaHn Koney- Ckonje

MNocTaByBame Ha jaCHW Len BO HacTaBaTa M OYEKYBaHU MNOCTUrarba Kaj CTYAEeHTUTe ce OCHOBEH
npeaycnos 3a ycnex Kaj CTyAeHUTTe BO paMKU Ha efeH HacTaBeH npeameT. Cenak pesynrature
Ha 3aBPLUHUTE UCMUTU Kaj CTYAEHTUTE He O NNYCTPUPAAT BUCTUHCKOTO y4ere KOoe ce CAyyYunso
3a BpemMe Ha CaMMOT KypcC KaKo pe3ynTaTt Ha HacTasaTta. OHa wTo e notpebHo 3a aa ce yTBpAuM
TOa e npoueaypa 3a Mepere Ha NOCTaBeHUTE OYeKYBaHU Lienun U NocTurakba no npegmeroT
npeKy mepeme u cnopenba Ha oapeaeHN NapameTpu npes NOYEeTOKOT U Ha KPajoT Ha
HacTasaTa.

Bo pamkuTe Ha 0BOj TpyA ce ANCKYTMpPaA 061 33 Mepere Ha OYeKyBaHUTE NOCTUrakba Ha ABe
rpynu ctyaeHtn (57) Bo npea roanHa no npegmetoT AKaZeMcKo nNullyBarwe 1 Ha ®aKynTeToT 3a
JenosHa EKoHOMMja 1 MeHalMeHT Ha YHuBepcuTteToT AmepuKaH Konely Bo Ckonje. Hactasara
ce n3BeayBa Ha aHI/IMCKM ja3uK, HO 3a Hajronem aen of CTyAeHTUTe Toa He € HUBeH MajunH
jasuk.

OueKyBaHWUTE NOCTUrakba Kaj CTyAeHTUTE KoM bea npeaMmeT Ha meperbe bea cnegHuTe:

CTyAeHTMTe Ke NULYBAaT rpamaTUYKM TOYHU U I0TUYKM COOABETHO-CTPYKTYPMPaHU Nacycu u Ke
HanWLaT akageMCKM ecej o4 NneT nacycu Ha 3agafeHa Tema. MHCTpyMeHT 3a meperse belue
aKaZeMcKu ecej og, neT nacycn. MepereTto belle nsseaeHo npes noYeToKoT Ha HacTaBaTa
NpeKy NuLyBake Ha ANjarHOCTMYKM eCej U Ha KPajoT BO PaMKM Ha 3aBPLUHNOT UCMUT.

3a Bpeme Ha HacTaBaTa 6ea NnpMMeHeTN COOABETHN HACTaBHN TEXHWMKM 33 Pa3BUBAHLE Ha
cnocobHocTa 3a NMwyBakbe 1 NOPTHOIMO KaKo MHCTPYMEHT 3a yyere U oleHyBake. Ce mepea
cnegHUTe NapameTpu: TOYHOCT BO opTorpadmja M MHTEPNYHKLUMja, ONCEr Ha NEKCMKATA,
rPamMaTUYKKM CTPYKTYPK, CTPYKTYPA Ha Nacyc, KOXePEHTHOCT, U jaCHOCT HA MAENUTE U COAPKMUHATA.
3aK/NY4YOKOT HaBeayBa AeKa 6p0joT Ha CTYAEHTM KOW Ha KPajoT Ha KypCcOoT NULLYBAAT r/1aBHa
naeja BO MacycoT 1 r'v opraHM3npaaT nacycuTe co COOABETHM NPUMEPM Ce 3roNIeMu BO
cnopepba co NOYETOKOT Ha HacTaBaTa No NpeamMeToT AKageMcKo nuwmnearse 1.

KnyuHu 360poBuU: oueKyBaHM NOCTUratba, MEPEHE, KPUTEPUYMMU 33 OLLEHYBaHbE, aKageMCKM
ecej og, neT nacycwm.

Measuring of the learning outcomes of composition 1 course

Stating clear objectives and learning outcomes are prerequisites for successful completion of a
university course. Still the students’ scores on the final exam do not illustrate the actual
learning that has taken place during the course as a result of the instruction. What is required is
a procedure for measuring the intended learning outcomes with a pre and end of course
instrument with specific outcomes that will be measured and compared.

This paper discusses an attempt to measure the learning outcomes of 2 groups of students (57)
in the first year in Composition 1 course at the School of Business Economics and Management



at UACS. The language of instruction is English, but for most students it is not their mother
tongue.

The student learning outcome that was measured was: Students write correctly, grammatically
and coherently into well developed paragraphs and compose a five paragraph essay on an
assigned topic. The tool for measurement was a five paragraph essay. Measurement was
performed at the beginning of the course with a diagnostic essay and an essay which was part
of the final exam.

During the course the students were exposed to teaching strategies for development of writing
skills and a portfolio as a learning and assessment tool. Accuracy, range of vocabulary,
grammar, paragraph development, coherence, unity and ideas of the students’ performance on
the five paragraph essay were measured. It was concluded that the number of students who
wrote a topic sentence and organized the paragraphs with supporting details and specific
evidence increases from the beginning of the course.

Keywords: Student learning outcomes, measurement, criteria for assessment, five paragraph
essay



Hartimi i kurrikulave pér shkencat kompjuterike: ngushtimi i hendekut né mes nevojave té
biznesit dhe akademisé

Arbana Kadriu, Universiteti i Europés Juglindore Tetove, Macedonia, a.kadriu@seeu.edu.mk

Lejla Abazi, Universiteti i Europés Juglindore Tetove, Macedonia, l.abazi@seeu.edu.mk

Ky punim paraqget njé studim qé éshté béré pér hendekun mes mésimdhénies dhe
mésimnxénies akademike né njérén ané dhe kérkesave té biznesit né anén tjetér. Rezultatet e
fituara nga ky hulumtim do té vendosen si njé listé rekomandimesh pér hartimin e kurrikulave
té shkencave kompjuterike, e cila né ményré efikase kombinon konceptet teorike me ato
praktike. Me kéto kurrikula té reja, studentét do té jené né gjendje té aftésohen pér até gé u
kérkohet né tregun e IT biznesit.

Gjithashtu, kemi béré kérkime né lidhje me até se sa jané té implementuara certifikatat teknike
né fushén e Tl nga ana e organizatave profesionale né botén akademike, mundésité pér
implementim dhe pritshmérité e sipérmarrjes pér kété ceshtje.

Njé piké kyce pér kété studim éshté sondazhi qé kemi béré me studentét alumni té
departamentit té shkencave kompjuterike né UEJL. Prezantohen dhe diskutohen rezultatet e
kétij studimi.

Pé&r mé tepér, ne synojmé té krijojmé njé mjedis ku mésimdhénia, mésimnxénia, kérkimi né
sistemet kompjuterike, databazat, rrjetat dhe né disiplinat tjera mund té avancohen. Synimi yné
kryesor éshté zgjerimi i njohurive né kéto fusha, né ményré qgé theksi té vihet te kreativiteti dhe
aplikimi praktik.

Kéto programe té reja nuk shérbejné vetém pér té formuar punékérkues té kualifikuar, por
edhe punédhénés duke stimuluar shpirtin inovativ dhe aftésuar pér njé gjykim té sakté né lidhje
me trendet dhe teknologjité e reja sébashku me pérdorimet e tyre.

Fjalét kyce: hartimi i kurrikulave, shkenca kompjuterike, sondazh né Ti

Curricula Design for Computer Sciences: Shrinking the Gap Between Business Needs and
Academy

This paper presents a research that is done about the gap between academy teaching and
learning on one side and business requirements on the other side. And the output gained from
this research will be put as a list of recommendations in curricula design for Computer Sciences,
which efficiently combines theoretical concepts with practical, hands-on knowledge of
advanced tools and technologies. With this new curricula students will be capable to build up
highly saleable competences and IT business comprehension prior to inflowing to the
workforce.

Additionally, we investigate how much certifications for information technology (IT) specialists
through professional organizations are implemented in the academy worldwide, what are
possibilities for an such implementation and what are entrepreneurship expectations in this
context.



A very important component of this research is a survey that we have done among alumni
students of CST department of SEE University. We represent and discuss the results gained
from this study.

Furthermore, we hope to create an environment where the learning, teaching, research, and
practice of computer systems, programming, databases, networks, and other IT disciplines can
be advanced. Our supreme focal point is on expanding knowledge in these areas so that
creativity and practical application can be enhanced.

This new programs should not only develop skilled job seekers, but create also job creators
through the stimulation of innovation spirit and good judgment about new trends and
technologies together with their applications. This empowers students with the necessary skills
to conceive their own business enterprises, thereby becoming job inventors.

Keywords: curricula design, computer sciences, IT survey



MmnnemeHTauuja Ha EFQM Excellence Model 3a oueHKa Ha KBa2iMTETOT BO BUCOKOTO
obpasoBaHue — CTyaMcKa nporpama Ha OAcCEKOT 3a coobpaKaj U TpaHcnopT, TeXHUYKKU
dakynter butona

Pep.npod.Mapuja ManeHkoBcKa TogopoBa, Dr.sci, TexHuuku ¢akyntet butona, Penybnmka
MakepgoHuja, marija.malenkovska@tfb.uklo.edu.mk

Pep.npod.JoBaHKa TyTecka,Dr.sci, BUcOka meguumMHCKa WwKona butona, Penybaunka
MakepoHuja, jtuteska@yahoo.com

Pea.npod.Hukona KpcraHockm, Dr.sci, TexHuukn ¢pakynrer burona, Penybnanka MakegoHuja,
nikola.krstanoski@tfb.uklo.edu.mk

EneH o OCHOBHUTE NPUHUMNM HA Boioka NpouecoT e M pa3Boj Ha KOMNAaTUOUIHK
meToao/10rum 3a obesbenyBarbe Ha KBaAUTET BO EBPONCKMOT NPOCTOp Ha BUCOKO obpasoBaHue.
Mmajku ja BO NnpeaBung 0Baa L/, KaKo U TEKOBHUTE Cy4YyBatba BO obnacta Ha obe3benyBarbe
Ha KBanuTeToT, npumeHeTn ce EFQM (European Framework for Quality Management)
Excellence Model 1 mogenoT Koj HacTaHan Kako pe3y/iTaT Ha HeroBoTo NPUNAroAyBatbe Ha
eaykatusHo nose. (TRIS Model).

Mpomouunjata Ha OBME MOAENN HA YHMUBEP3UTETUTE BO 3eMjuTe Ha 3anageH bankaH, ce
peannsmpa Bo pamkute Ha npoeKToT CUBRIK. Bo cknag co HeroBaTa rnasHa uen, eaHa og,
NAaHMpPaHUTE aKTUBHOCTU € U CamoeBanyauMja Ha CTyAMCKa Nporpama Ha OACEeKOT 3a CO0bpaKaj
W TpaHcnopT, TexHMYKM dakynTeT butona.

Bo TpyAoT ce npe3eHTUpPaHM pe3ynTaT o4 COMeHaTMOT NPoLEeC Ha camoeBasyalumja, MMajKu
' BO Npeasua cneundurKknTe Ha CUCTEMOT Ha BUCOKO o0bpa3oBaHuMe Bo Penybanka MaKeaoHwja.

KnyuHu 360poBu: o6e3b6enyBate Ha KBAaIMTET BO CUCTEMOT HA BUCOKO 06pa3oBaHme, npouec
Ha camoeBanyaumja, EFQM Excellence mogen, TRIS moaen,OaceK 3a coobpakaj n TpaHcnoprT.

Implementation of higher education quality assessment EFQM Excellence Model — Study
programme on the Department for Traffic and Transport, Faculty of Technical Sciences, Bitola

The development of the comparable methodologies for quality assurance in European Higher
Education Area, is one of the basic principle of Bologna process. Having in mind this goal and
current trends in European Quality Assurance, EFQM (European Framework for Quality
Management) Excellence Model, and its translation in education field, (TRIS Model), are used.
Promotion of these models to the universities within Western Balkan countries, is realized
through the project CUBRIK. In accordance with its main goal, one of the planned activity is the
study program self-assessment in the frame of the Department for Traffic and Transport,



Faculty of Technical Sciences in Bitola.
This paper presents the results of the mentioned self-assessment process having in mind the
specifities of higher education system in Republic of Macedonia.

Keywords: quality assurance of higher education system, internal assessment process, EFQM
Excellence model, TRIS model.



Differentiated Instruction: An approach towards reaching every student in the EFL Classroom

Pérdallimi né ményrén e mésimdhénies: Njé qasje drejt arritjes sé ¢do studenti né klasat e
gjuhés angleze

Iranda Bajrami, SEEU, i.bajrami@seeu.edu.mk

Differentiated instruction, although being a well researched topic especially among the
American researches, and less among the European researchers, it is still not so well known
among the researchers in Macedonia, and specifically at South East European University.
Differentiation, is especially a need for those who teach at university level because they have
usually had no training in this area. As a result, a need has arisen to find the solution to the
challenges faced by having mixed-level students in the EFL classrooms and the inability to aid
everyone gain success. According to Tomlinson (2001 cited in Rutledge, 2003) “a differentiated
classroom provides different avenues to acquiring content, to processing or making sense of
ideas, and to developing products so that each student can learn” (p.1).

In order to reach every student in the EFL classroom and help them learn and achieve the same
results despite of their diversity, in this presentation | will try to provide the participants with
the necessary information about what differentiation is, its importance in the EFL classroom
and offer activities that can be used to address this diversity.

Moreover, during the presentation the results of student questionnaires and interview
responses will be shown in order to prove that EFL students have problem with differentiation
such as having different types of learning disabilities or struggling readers. As a consequence,
the research will find out how many students think that their diversity in learning is holding
back their academic progress and why. Also, interview responses will show why students think
they need differentiation and what they think could help them the most if their instructors
could do it. Most importantly, this presentation will help find the answer to the everlasting
guestion among EFL teachers at the Language Centre at SEEU “How to meet the needs of
mixed-level EFL students that are placed in the same classroom?”

Keywords: Differentiated Instruction, EFL classroom, diverse students, mixed-level students,
learning disability



Pacnpepgen6a Ha oaroBopHOCTa 32 NPOLECOT Ha aKpeaUupaumja Ha CTYAUCKU Nporpamu
nomery HaunHanHata areHuuja 3a aKkpeauTaumja u eBasnyaumja u YHUBepsutTetute

Mpo¢. EneHa flymoBa-JoBaHOCKa, MpopeKTop 3a HacTaBa Ha YHuBep3uTteToT ,,Ce.Knpun n
MeTtoauj“-Ckonje, dumova@gf.ukim.edu.mk

Bo Koja mepa n3bpaHMOT Mmoaen 3a akpeauTUparbe Ha CTyAUCKUTE Nporpamu Bo MakegoHuja un
ocobeHo NpaBUAHMKOT Ha HauMoHanHWOT o460p 3a akpeanTaunja u esanyaumja e anaTka 3a
obe3benyBatbe Ha KBA/IUTET HA BUCOKOTO 0b6pa3oBaHMe, a BO KOja Mepa e Npeyka 3a
bnekcMbmnnHoCT, MUHOBATUBHOCT M AMHAMUYHOCT Ha 06PA30BHMOT NpoLEC Ha YHUBeEpP3UTETUTE.
[anu co KpyTuTe, NPeHOpMUPaHK oapenbn Bo CBOjOT NpaBUAHMKOT OA460pOoT 3a akpeauTauuja
n eBanyaumja (OabopoT) He rn BoBAEYE MAaKELOHCKUTE YHUBEP3UTETN BO 3aTBOPEHUOT KPYr Ha
NoCTOjaHa peakpeanTaLmja Ha CTYAUCKUTE NPOrpamm 3a CMETKa Ha CEPMO3HA aKTMBHOCT Ha
eBa/lyalinja Ha HAYMHOT Ha HMBHA peanu3saumja.

3a pga ce obe3bean eaeH o OCHOBHUTE aTpMBYTU Ha YHUBEP3UTETOT, HEroBaTa MHBEHTUBHOCT,
OAroBOPHOCTA BO MPOLLECOT Ha aKpeauTalmMja HEONXOAHO e Aa ce crnogenun nomery
YHusepsutetoT (CeHaToT) u Og60po0T.

KnyuHu 360poBu: CTyanCKM Nporpamu, akpeauraumja, esanyauuja



Rules for Internship in the Republic of Macedonia and its fulfillment by students of the first
and second year in the SEEU

Burbuge Kaprolli Hamzai, Samije Saiti — Demiri, SEEU, b.kaprolli@seeu.edu.mk,
s.saiti@seeu.edu.mk

Successful involvement of students, the continuous engagement of staff, coordination and
finding of the common points with stakeholders are the key elements which contribute into
improving the Quality of Learning.

The purpose of this paper is to examine the involvement of students in completing the
internship, considering that the importance of stakeholders has a great impact on the quality
assurance. The starting point of the paper deals with analysis of law on Higher Education and
Regulation for internship conditions. The paper intends to answer these questions:

Is there any coordination between State and Private Institutions in recognition of the students
regarding to this request?;What role do students have in the completion of the internship in
accordance with the faculties and their majors?; How much do they absorb experience based
on places that they have performed?; Which has been the involvement of mentors in this
process?; Were the students keeping records and who was guiding them?

This paper will incorporate three hypotheses:
e If the Career Center, mentors, and employers cooperate constantly with the students,
then the completion percentage of the internship done by the students will increase.
e The fulfillment of the internship by the students of SEEU is done very officially.
e The public and private sectors are not willing to cooperate with the students of SEEU.

Used Methodology:
e Quantitative Method: Questionnaires for students and potential employers.
e Qualitative Method: Interview with the professors of SEEU.

After completing this paper we expect that the results obtained will affect the increase of the
internship value, improving efficiency on performing it, proper management of mentors and
employers will to accept students as part of the new staff. We also expect that the fulfillment of
these commitments will bring an increased performance and development of institutions of
higher education in Macedonia.

Keywords: Rules, Internship, students, mentors, employers, Career Center



The integration of technology at SEEU teaching and learning processes: professor’s vs.
students’ perceptions and beliefs

Jehona Mustafi, SEEU, j.mustafa@seeu.edu.mk

Mirjeta Lushi, SEEU, m.lushi@seeu.edu.mk

Aim: The aim of this study is to reveal the professors’ and students’ perceptions on the
integration of technology in the teaching and learning processes, as well as the differences that
may arise among different faculties at SEEU. Living and acting in this digital world of ours, it is of
an enormous importance to offer students a profound digital and technological literacy, which
they would effectively use in their working career, and be competitive in the labour market. The
methodology implemented in this research is a qualitative and quantitative one. An adapted
guestionnaire is implemented in order to evaluate the current state of the incorporation of
technology for instructional and learning processes, as well as the differences in terms of
different faculties, and age of teaching staff. Students and teaching staff of SEEU, three faculties
such as: Faculty of Languages Cultures and Communication, Public Administration and

Bussiness and Economics, have separately contributed to the fulfillment of this research,
resulting in a contrastive data analysis. The results of this study will help us evaluate the current
state of technology implementation, as well as help us take further steps in improving certain
outcomes (if they are be unsatisfactory), a fact which furthermore will help us meet students’
needs and interest.

Keywords: Technology, teaching, integration, instruction, learning

Qéllimi i kétij punimi éshté té zbulon perceptimet e studentéve dhe profesoréve né lidhje me
integrimin e teknologjisé né procesin e mésimdhénies dhe té mésuarit, si dhe té zbulon
diferencat gé mund té paragiten né mes fakultete té€ ndryshme né UEJL. Duke jetuar dhe
vepruar né kété boté té digjitalizuar, éshté me réndési shumé té madhe gé studentéve té ju
ofrojmé njohuri té thellé digjitale dhe teknologjike, té cilén ata né ményré efektive do ta
pérdorin né karieren e tyre, dhe do té jené konkurrues né treg. Metodologjija e implementuar
né kété punim éshté kualitative dhe kuantitative. Pyetésor i adaptuar éshté implementuar me
géllim gé té analizohet gjendja aktuale e implementimit té teknologjisé né proceset e
mésimdhénies dhe mésimnxénies, si dhe dallimet gé do té shfagen né mes té fakulteteve té
ndryshme, dallimi né moshé dhe ai gjinor. Studentét dhe stafii tre fakulteteve té UEJL-sé:
Fakulteti i Gjuhéve Kulturave dhe Komunikimit, Fakulteti i Administratés Publike dhe Fakulteti i
Biznesit dhe Ekonomisé kané kontribuar né té mbledhurit e té dhénave gé ka rezultuar né njé
studim krahasues pér kéto fakultete. Rezultatet e kétij studimi do té na shérbejné té vlersojmé
gjendjen momentale té implementimit té teknologjisé. Poashtu edhe do té na ndihmojé té
ndérmarim disa hapa pér té pérmisuar disa rezultate (né gofté se jané jo té kénagshme), fakt ky
gé edhe mé tepér do té na ndihmojé té plotésojmé nevojat dhe interesat e studentéve.

Fjalét kyce: Teknologji, mésimdhénie, integrimi, instrukcione té mésuarit



Kriteret e vlerésimit dhe vetévlerésimit gjaté mésimdhénies

Dr. Ismet Osmani

Kriteret e vlerésimit vetévlerséimit si elemente bazé té€ mésimdhénésit pér arritjen e
rezultateve né mésim, krijojné mundési té mira né aplikimin e njohurive dhe aftésité e reja té
praktikés mésimdhénése. Aplikimi i metodave té ndryshme mésimdhénése nxisin mendimin
kritik té studentit, si dhe zgjidhjen e problemeve ose krijimin e aftésive pér punésim. Me kété
rast, aplikimi i metodave té ndryshme pér vlerésimin dhe vetévlerésimin e studentéve dhe
arsimtarit krijohet njé bazé e mire né pérmirésimin e cilésisé sé procesit mésimor, duke siguruar
zhvillim permanent intelektual, social dhe fizik té té dyja paléve (studentit dhe arsimtarit).
Pérvec késaj, shfrytézimii i teknologjisé informatike-komunikative (TIK) pér pérmirésimin e
procesit mésimor dhe mésimit té nxénésve éshté njé bazé e mire novatore né krijimin e cilésisé.
E téré kjo duhet té jeté pjesé e procesit té punés ekipore (ose bashképunimit té ndérsjellé) né
shkollé dhe pérkrahjes qé do t'i nxisé mésimdhénésit té punojné sé bashku pér pérmirésimin e
cilésisé sé praktikés mésimore. Aktivitetet né klasé duhet té pérfshijné punén né klasé me
studentét, vireséimin e punés sé tyre, vetévlerésimin, reflektimin/analizén e mésimdhénésve,
vlerésimin e ndérsjellé mes mésimdhénésve dhe dhénien e informatave kthyese.



Evaluating Classroom Teaching Practice that Affects Positively the Success of
Students

Sadri Alija, Faculty of Business and Economics, SEE University, Tetovo, Macedonia,
s.aliji@seeu.edu.mk

Jusuf Zekiri, Faculty of Business and Economics, SEE University, Tetovo, Macedonia,
j-zekiri@seeu.edu.mk

The aim of this research paper is to find out the relationship between the teaching practices in
the classroom and the success/ failure of students with the subjects of winter semester
2011/2012 at Faculty of Business and Economics, South East European University in Tetovo. The
data were collected through an online questionnaire during March, 2012. They deal with three
activities during the course development: beginning of the lesson, lesson development, and
assignments and check-ups. In total, there are 22 variables divided into three groups. The
variable “answer” is the pass rate. These variables will promote a better promotional
educational process through quantitative statistical analyses.

In this paper, beside the descriptive statistics, a mathematical model will be designed in order
to consider the success/ failure of students, as a function of measured variables.

The results will identify the relationship between the teaching practices in the classrooms and
the success/ failure of students.

Keywords: teaching practice, mathematical model, lesson development, success and failure



Learner-Centered Methods in the Communication Classroom
Linda Ziberi,PhD, SEEU, l.ziberi@seeu.edu.mk

Artan Limani, MA - PhD Candidate, SEEU, a.limani@seeu.edu.mk

This paper will analyze, discuss, and assess methods used to create and sustain a ‘Learner-
Centered’ classroom. Moreover, it will provide both a theoretical and practical framework of
two classes taught by the presenters themselves, Linda Ziberi and Artan Limani, in two
universities in the United States over a period of two years. All class components will be
presented including curriculum outreach and objectives, syllabus design to meet student-
centered teaching standards, teaching methods, teaching philosophy, assessment methods and
tools and other issues concerning the student population culture and their reaction towards
this approach.

The major theoretical framework will be constructed using Phyllis Blumberg’s work who
believes that Learner-centered teaching is an approach to teaching that is increasingly being
encouraged in higher education where Learner-Centered teachers do not employ a single
teaching method but they rather emphasize a variety of different types of methods that shift
the role of the instructors from givers of information to facilitators of student learning
(Bloomberg, 2004).

Other scholars’ work will be observed and taken into account. For example Epstein & Hundert,
2002;Huba & Freed, 2000; Suskie, 2004; Weimer, 2002 believe that although no standard
definition exists, learner-centered assessments are often described as providing guidance to
address learning needs and to evaluate a teaching program (in Schmitt, Hu & Bachrach, 2008).
Along the same lines, the American Psychology Association [APA] Board of Educational Affairs
(1997) provides a solid framework which will be taken into account to synthesize past, current,
and future practices as far as best practices are concerned. According to them, learner-
centered assessments; (1) give learners the opportunity to pursue personally relevant learning
goals and to integrate new knowledge with prior knowledge; (2) make learners responsible for
their own learning; (3) encourage learners to apply knowledge in novel situations, reflect on
their learning, and set reasonable learning goals; (4) provide possibilities for collaboration and
social interaction among learners; (5) respect individual learning styles and preferences; and (6)
are appropriate to learners' skill level and cultural background (APA Board of Educational
Affairs. 1997, in Schmitt, Hu & Bachrach, 2008)

Keywords: Learner — Centered, methods, philosophy, assessment, syllabus, curriculum



CTaTUCTUYKOTO 06pa3osa|-me Ha CTyAeHTUuTe BO MaKeAOHMja

Buoneta AHfenkocka, Jliugmja NropaunHosa-Unmesa, POH YHusepsurer - Ckonje,
violeta.angelkoska@fon.edu.mk, lidija.goracinova@fon.edu.mk

HoBoTo gurntanHo Bpeme ja HameTHa notpebaTa o4 MHbopMaLUCKa U MHPOPMATUYKA
NMUCMEHOCT KaKo NpeaycnoB 3a ycneweH npopecnoHasneH passoj. Bo ycioBu Ha nocToerwe Ha
HEUCUPNHM NOAATOYHM Pecypcu AOCTanHU NpeKy MHTepHeT, NPUCTanoT KOH pPeneBaHTHM
MHbOPMALMM HEONXOLAHM 3@ OCTBAPYBAtbe HAa KOHKPETHM LLeIn NOBEKE He € NMPUMapeH
npobnem. Bo BpcKa co 0Ba, MHOTY MOBAXHO € NpaLlaeTo 33 Pa3BMBaAHE HA KanauuTeTUTe Ha
CeKoj noeaunHel, 3a CeIeKTUpParbe Ha BUCTUHCKUTE NOAATOUM 04, MHOLITBOTO AOCTAMNHM,
HMBHOTO NOBP3yBakbe, 06paboTka M MHTEpNpeTalUMja Ha A0OMEHNTE PE3Y/ITAaTH, KaKo U
n3BeAyBarbe Ha COOABETHM 3aKNY4YOLM U 3aB3EMAtbE HA KPUTUUKM CTaB KOH HUB.
OcnocobyBaheTO Ha CeKoja MHAMBUAYA 33 U3BPLUYBakbe Ha BaKBU onepaLmm He Moxe da buae
npenyLwTeHO Ha C/ly4ajoT, TyKy Tpeba fa e Aen oA efAeH OpraHn3MpaH U KOHTUHYMpPaH npouec
BO PaMKM Ha NOBEKeroAmLHO MaTeMaTUYKo obpasoBaHue, Koe 61 KyIMUHUPANOo co
CTEKHYBaHe Ha TEOPUCKM 3HaEHa U MPAKTUYHW BELUTUHU 33 U3BEeAYyBate Ha eleMeHTapHa
Hay4YHO-UCTpaXKyBayka paboTa ywwTe 3a Bpeme Ha CTyAuuTe of NPB LIMKNYC Ha BUCOKOTO
obpaszoBaHue.

Bo 0BOj Tpy4, ce n3n0KyBaaT OCHOBHUTE LLE/IM Ha CTaTUCTUYKOTO obpa3oBaHMe (CTEKHYBaHe Ha
CTaTUCTMYKA NMUCMEHOCT, OCNoCcobyBake 3@ CTaTUCTUUYKO Pa3MMUC/yBakbe M Pa3Boj Ha
CTaTUCTMYKO PE30HUPaHLE) U Ce aprymeHTMpa notpebarta og 36oraTyBare Ha HaCTaBHUTE
nporpamm co CoApPXKMHU 04 CTaTUCTMKATA Ha CMTe HMBOA 04, obpa3oBaHMe, CO NocebeH akUeHT
Ha BMCOKOTO obpa3oBaHue. Cé oBa e Co uen Aa ce Hanpasu nogobpo BoBeayBake Ha
CTYAEHTUTE BO Hay4YHO-UCTparkyBayKaTa paboTa 1 ga ce npuaoHece BO HUBHUOT
npodecnoHaneH paseoj. Ha Kpaj ce NnpesonoKeHn mepKu Kom Tpeba ga rm npesemaat BUCOKO-
06pa3’oBHUTE UHCTUTYLIMKM 32 OCTBApPYBak€e Ha Le/INTe Ha CTaTUCTUYKOTO 0bpasoBaHue.

KnyuHu 360posu: CTatuctnka, obpasoBaHme, CTaTUCTUUKO MUC/IEHE, CTYAEHT, 06pa3s0BHM
uenu.

The new digital age imposes the need of information and computer literacy as a prerequisite for
successful professional development. Access to relevant information necessary for any
particular goal is not a primary issue any more, since there are inexhaustible data resources
available on the Internet. In connection with this, more important is the question of the
development of individual capacity for selecting and associate the appropriate information
among the available one, processing and interpretation of the obtained results, as well as
deducing adequate conclusions and critical standpoint development towards them. Training
each individual for these operations should not be sporadic. It should be a part of an organized
and continuing process within the mathematical education over the years, which would result
with acquisition of theoretical knowledge as well as practical skills for elementary academic
research even during the first cycle of higher education.



This study encompasses the basic goals of statistical education (statistical literacy acquisition,
statistical thinking skills and development of statistical reasoning), argumenting the necessity of
curricula enrichment of all levels of education with statistical topics, emphasizing higher
education. All of this is in order to make a better introduction of the students to scientific
research processes, as well as to contribute their professional development. The last part
covers our suggestion of measures that should be taken by the higher educational authorities in
order to achieve the statistical education goals.

Keywords: Statistics, education, statistical thinking, student, educational goals.



3roniemyBare Ha NPo¢decMOHaNHOCTa U 3HAEHETO BO AEeN0BHUOT NPOLEC CO NPMMEHA Ha
HedopmanHoTo obpasoBaHue

MNpod.a-p Mapujan CteBaHoBcKku, MUT YHusepsuret CKkonje,
marijan.stevanovski@gmail.com

KpenpameTo Ha npouecoT Ha HedpopManHOTO 0bpa3oBaHNE, NPUBAEKYBA BHUMaHUE U BO
LLeNIoCT AaBa NO3UTUBHU Pe3y/TaTh BO CEKOjAHEBHUOT XUBOT KOM Ce NpeHecyBaaT BO
AENOBHOTO OMKPYKyBakbe. MoXKocTa 33 NPpodeCcMoHaNHOTO YCOBPLLIYBAHbE HU3 LENOT KUBOT
Kaj YOBEKOT He Camo LUTO NpeTcTaByBa NapagMrma TyKy M BOCNOCTaByBa NparmMaTMYHN O4HOCU
KOH KOW ce CTpemaT MHOTy KOMMNaHMM BO KOM NPoLEecoT Ha AnBep3nduKaLmja Ha 3Haeke ce
0/4BMBa BO NO3UTMBHA HAaCOKa. [l0’KMBOTHOTO YyYeHE HE CaMO LUTO OBO3MOXKYBa NPOLLEC Ha
JINYHO yCOBpLIYBatbe U caTUcdaKLmMja Kom ce HabsbyayBaaT KaKo NepCcoHasIHM 3340BO/ICTBA U
MOKHOCT 33 HanpeAoK BO KapuepaTa TyKy M OCHOBA 33 Pa3BOj HAa KOMMaHuWjaTa U MOLWKPOKO
uenarta saegHuua. 3a 4a ce gojae A0 LenocHo enabopuparbe 3a NpouecoT Ha HepopManHOTO
obpas3oBaHuMe, NoTpebHO e aa ce andepeHumpaaTt cute BMAOBKU Ha obpasoBaHMe Kou ce
noBp3aHuM co 06pa3oBHUOT NpoLec: popmanHo obpasoBaHme, HedpopmanHo 0bpa3oBaHME KaKo
N UMNJIEMEHTaLUMja Ha KOHLENTOT Ha IOKUBOTHO y4yere. OBMe NpUCTanu BO Kpenpare Ha
obpasoBaHMOT nNpouec Tpeba Aa ce Hab/byayBaaT KOMMNJEMEHTAPHO LITO € U OCHOBA Ha 0BOj
TpyAa. Co eaHa TakBa Koxe3uja ce 0BO3MOKYBa NPOLEC HA YCOBPLUYBakbe Ha CUTE €IEMEHTU KOU
Ce KapaKTepUCTUYHM 3a eZlHa YCMEeLHOCT Ha NoeANHELLOT U KOMMNaHujaTa.

KnyuHu 360poBu: dopmanHo, HepopmasnHo, yuerse, KOMNNEMEHTAPHO, 3HAEHE.

Increasing the professionalism and knowledge in business process by applying of non-formal
education

Creating a process of informal education attracts attention and gives completely positive
results in daily life that are transmitted in a business environment. The opportunity for
professional development throughout the life is not only a paradigm but it also establishes
a pragmatic relationship aspiring by many companies in which the process of diversification
of knowledge go on in a positive direction. Lifelong learning not only provides a process of
personal development and satisfaction which are seen as a personal pleasure and
opportunity for career advancement but also a base for development of the company

and the wider community. To get to fully elaboration of the process of informal education is
necessary to distinguish all types of education related to the educational process: formal
education, informal education and implementation of the concept of lifelong learning. These



approaches in creating the education process should be viewed as complementary, which is
way they are the bases of this work. With such a cohesion is provided a process of
improvement of all elements that are typical for the success of the individual and the
company.

Keywords: formal, informal, learning, complementary, knowledge



Avantazhe dhe disavantazhe té zbatimit té marréveshjes sé Bolonjés né realitetin rajonal me
theks té veganté né arsimimin né kuadér té shkencave juridike

Advantages and disadvantages of the implementation of the Bologna Charter in the regional
reality with a special concern for the education in legal sciences

Doc. D-r Besa Arifi, Fakulteti Juridik — Universiteti i Evropés Juglindore, b.arifi@seeu.edu.mk

Sistemi i Bolonjés solli ndryshime té médha né arsimimin sipéror né trevat shqiptare. Kur béhet
fjalé pér studimet e jurisprudencés, kéto ndryshime shikohen né ményré mjaft kritike duke
pasur parasyshé se pérgatitja pér profesionin e juristit kérkon njé gasje mjaft specifike ndaj
edukimit dhe arsimimit gé me sistemin e Bolonjés mund té anashkalohet né qofté se nuk
tregohet kujdes i vegznté né pérzgjedhjen e kurikulumit dhe té metodave té€ mésimdhénies dhe
mésimnxénies. Né kuadér té kétij punimi do té analizoj ményrén se si ky sistem ndikon né
krijimin e kurikulumeve sa i pérket studimeve té jurisprudencés. Vlerésoj se né kété drejtim,
duhen marré né kosniderim nevojat specifike té kuadrit gé pérgatitet pér té ushtruar funksionin
e juristit. Né kété aspekt, bindja ime éshté se arsimimi né trevat tona nuk jep sa duhet mundési
pér studentét gé té jené té pérgatitur edhe pér aspektin praktik té punés sé tyre né té
ardhmen. Né kété drejtim, déshiroj té shpreh disa mendime lidhur me até se si mund té
pérmirésohet ky realitet duke shfrytézuar pérvojén e vendeve fqinje si dhe duke marré
parasysh studimet komparative né njé nivel mé té gjéré. Punimi do té rezultojé me
rekomandime konkrete sa i pérket arsimimit té larté né [éminé e jurisprudencés.

Fjalét kyge: arsimim, jurisprudencé, sistemi i Bolonjés, mésimi praktik.



National Framework of Higher Education Qualifications and the Associated Learning
Outcomes Descriptors

Vladimir Radevski, PhD, Faculty of Contemporary Sciences and Technologies,

South East European University, v.radevski@seeu.edu.mk

Although already a trend in reforming national education and training systems since late 1990,
the development of National Qualifications Frameworks become again actual after the
initiation of the Bologna process in 1999. The Bergen Conference of European Ministers
responsible for Higher education in 2005 adopted the overarching framework for qualifications
in the European High Education Area (EHEA) and the ministers committed themselves to
elaborate national frameworks for qualifications by 2010.

The basic elements of the qualification framework are (1) the Profile, (2) the Cycles and Levels,
(3) the Descriptors of Learning Outcomes and (4) the Credit and Workload.

In this paper we will be interested in the process of establishment of the National Framework of
Qualifications in Republic of Macedonia and the associated process of Learning Outcomes
Descriptors on institutional level at South East European University in Tetovo.

The adoption of a learning outcomes approach focuses activity on the learner and away from
the teacher. It promotes the idea of the teacher as a facilitator or manager of the learning
process and recognises that much learning takes place outside the classroom without a teacher
present.

Keywords: Learning Outcomes Descriptors, National Framework of Qualifications

HaumnoHanHa PaMKa Ha BMCOK006p33OBHM KBaﬂMd)MKaLI,MM U pe3yntatute Ha yyerweto

HaunoHanHuTe pamKn Ha BUCOKOOHPA30BHUTE KBAIMPUKALMK Ce MPUCYTHU KaKOo TPeHA, BO
pedopmMmnparbeTO Ha HaUNMOHANHUTE 0OPaA30BHM N CMCTEMM Ha 0OYKK ywTe o4 1990-Ta roanHa,
TWe NOBTOPHO A06MBAAT HA BaXKHOCT M aKTyeNHOCT co bonokwckmnoT npouec Bo 1999 roguHa.
BepreHckaTa KOHpepeHLMja HA MUHUCTPY 3a BUCOKO 0HBpa3oBaHME BO €BPOMNCKUTE 3eMju BO
2005 roa. ycBOM OPUEHTALMOHM PaMKK Ha KBannduKaumm Bo EBponcknoT BucokoobpasoseH
Mpoctop (EBM), a MMHUCTpUTE ce 06Bp3aa Aa enlabopupaaTt CoOoABETHM HALMOHANHN PaMKK A0
2010 rogmHa.

OCHOBHM eNemMeHTU Ha efHa HaLMOHaIHa paMKa Ha KBanudukauum ce: (1) Npooun, (2)
Uuknycu n HnBoa, (3) Onunck Ha pesyntaTu of yyereTto 1 (4) BpeaHoCT BO KpeauTu 1 obem Ha
paborTa.

OBOj Tpy4 ro npetcTaByBa NpoLecoT Ha AednHUparbe HA HauMoHanHaTa pamka Ha



BMCOKOO6Pa30BHU KBannduKaumm Bo Penybanka MakegoHuja n onpegenysarweTo Ha Onucute
Ha pe3yATaTUTe Ha YyY4eHeTO Ha MHCTUTYLMOHANHO HMBO BO YHUBEP3UTETOT Ha JyroncTtoyHa
Espona Bo TeToBO.

OnpenenyBareTo HA ONUCUTE HA Pe3yaTaTUTE Ha yYereTo e GOKYCMpPaHO Ha CybjeKkTuTe Ha
npoLecoT Ha yyere — cTyaeHTuTe. OBa e npouec Npeky Koj ce NpooBupa naejarta 3a
HaCTaBHWKOT KaKo OJIeCHyBay 1 ynpasyBay CoO NPOLLECOT Ha y4yere U NPeKy Koj ce 3ema B
npeaBuA AeKa NOrosIeMUOT AeN Of, YYeHeTo ce 04BUBa HaABOP O4 y4YunHuumTe 1 H6e3
NPUCYCTBO HA HAaCTaBHUKOT.

KnyuHu 36oposu: Onumcu Ha pe3ynTati Ha yuyereTo, HaunmoHanHa pamka Ha KBanMbUKaLUK.



The method of legal clinics in American law schools and the possibilities for its
implementation Macedonia’s law schools

Sami Mehmeti, SEEU, s.memeti@seeu.edu.mk

The main characteristic of the way of acquiring knowledge in the law schools in my country is
through the memorization of the fundamental legal concepts and norms without taking care for
the development of analytical and critical thinking that is necessary for their application in
solving problems of everyday life. The introduction of the method of legal clinics in the teaching
practice of our law schools would be attractive and challenging for both students and teachers.
The American universities are in the lead in the implementation of the legal clinic method and
other universities in the world are just transferring this method to their own milieu. By
implementing this method two main goals can be achieved. Since this method is based on
learning from experience or learning by doing, the first goal of educating law students in
practical skills can be achieved. If students are engaged in finding solutions to everyday
problems under the tutor’s supervision, this would enable them to study with great interest
and pleasure. This approach transforms the students from passive into active subjects in the
teaching process.

The second goal of the application of the legal clinic would be the establishment of the direct
communication between the students and the community. In the course of their activity in the
legal clinic the students have the opportunity to offer legal assistance for free for the poor, the
homeless, the stateless persons, the victims of domestic violence, victims of police
maltreatment, etc. In this way the legal clinic not only trains the students to acquire skills and
experience but also can equip them with such good moral standards that are necessary for
lawyers in order to fulfill their duties with deep awareness, dedication and competence.

Keywords: law school, legal clinics, critical thinking, practical skills, legal assistance.

Metoda e klinikés juridike né fakultetet juridike amerikane dhe mundésité e zbatimit té saj né
fakultetet juridike né Magedoni

Duke gené se njé karakteristiké themelore e ményrés sé pérvetésimit té njohurive né fakultetet
tona juridike éshté memorizimi i koncepteve dhe normave té pérgjithshme juridike pa mos i
zhvilluar aftésité analitike dhe kritike pér té kuptuar ményrén dhe réndésiné e zbatimit té té
njéjtave né problemet e pérditshme, futja e metodés sé klinikés juridike dhe aplikimi i saj né
fakultetet tona juridike pér studentét dhe mésimdhénésit do té paragiste njé lloj risie e cila do
té ishte sa térheqése aq edhe sfiduese.

Si prijés né zbatimin e metodés sé klinikés juridike fakultetet juridike amerikane arritur té
transferojné até né fakultetet juridike t& shumé vendeve tjera. Népérmjet zbatimit té késaj



metode realizohen dy géllime kryesore. Qéllimi i paré i késaj metode e cila mbéshtetet né
‘mésimin nga pérvoja’ (learning from experience) ose ‘mésimin né bazé té veprimit’ (learning by
doing) éshté plotésimi i nevojés pér té prodhuar studenté me aftési praktike. Duke zgjidhur
probleme té marra nga pérditshméria e njerézve dhe duke vepruar nén mbikéqyrjen e tutorit,
studentét kané mundési qé me interesim dhe kénaqési mé té madhe t’i zhvillojné studimet e
tyre. Kjo studentét i shéndron nga subjekté pasivé né subjekté aktivé né procesin e
mésimdhénies.

Qéllimi i dyté i zbatimit té klinikés juridike éshté krijimi i njé komunikimi té drejtépérdrejté mes
studentéve dhe komunitetit. Studentét pérmes aktivitetit té tyre né klinikén juridike mund té
ofrojné ndihmé juridike pa pagesé per té varférit, té pastrehét, apatridét, viktimat e dhunés
familjare, etj. Né kété ményré, klinika juridike pérveg qé studentéve u mundéson té fitojné
shkathtési dhe pérvojé ajo ata i pajis me standarde morale té cilat jané té& domosdoshme pér ta
realizuar karrierén e tyre né té ardhmen me ndérgjegje, pérkushtim dhe kompetencé.

Fjalét kyge: fakulteti juridik, klinika juridike, mendimi kritik, shkathtésité praktike, ndihma
juridike.



Use of active teaching and learning methodologies in the higher education: The case of
Macedonian Universities

Student-centered learning and teaching in specific disciplines: Methodologies

Ana Mickovska-Raleva, MPhil in Education, University of Cambridge, UK,
amickovska2@yahoo.com

One of the requirements of the Bologna process is putting more focus on the student, and
placing him/her at the center of the teaching and learning process. Though Macedonian higher
education institutions have accepted this goal on a formal level, it is not necessarily reflected in
the everyday classroom practices. This is partially due to the incomplete understanding of the
concept of student-centered teaching on behalf of the academic staff, as well as the lack of
experience with the methodologies which endorse such teaching.

The paper elaborates the concept of active (student-centered) teaching and learning
methodologies and focuses on their application in the tertiary education. It presents a general
overview of the following methods: problem-centered learning, simulations, collaborative
learning, case-study techniques and elaborates their value in developing higher-order thinking
(analysis, synthesis, application of knowledge etc. - according to Bloom’s Taxonomy).
Furthermore, it analyses the prospective of Macedonian higher education institutions to apply
such methods in their everyday work with students, assessing the potential setbacks as well as
the opportunities.

Finally, the findings of a field research conducted by the author, referring to the actual
understanding and application of active teaching and learning methods by students enrolled at
different programs at three Macedonian universities are presented. The data which will be
presented is qualitative and based on conducted focus groups with students and teachers.

Keywords: active teaching and learning methods, tertiary education, higher-order thinking,
perceptions of students, perceptions of teachers

KOpMCTeI'beTO Ha aKTUBHATa HACTaBa U y4yere BO BUCOKOTO 06pa303a|-w|e: Cnyqajor Ha
MakepoHckuTe YHUBEP3UTETU

Yuerse 1 HacTaBa POKYCMPAHO Ha CTYAEHTOT BO KOHKPETHU AucumnanHu: Metogonorum

EneH on Kputepnymmute Ha BON0O/LCKMOT NPOLEC e CTaBakbe Ha Noronem GOoKycC Ha CTYAEHTOT, U
Heroso/Hej3MHO NOCTeBYBatbE BO LLEHTAPOT Ha NPOLLECOT Ha y4Yere U HacTaBa. Mako
yHMBep3uTeTUTe BO MakeaoHuja ja MMmaaT npudaTeHo oBaa Len Ha GopmMasnHO HMBO, Taa He
ceKkoraw ce pednekTpa Bo HUBHUTE CEKOjAHEBHM HACTaBHWU NPAKTUKKU. OBa AENYMHO Ce A0/KM



Ha HEKOMNNETHOTO pa3buparbe Ha KOHLENTOT Ha HacTaBa GOKYCMpPaHa Ha CTYAEHTOT, KaKo U
HeA0BONIHOTO MCKYCTBO CO METOAMKUTE KOM NOAAPKYBAAT BAKOB BMUA, HA HACTaBa.

Bo oBOj Tpya, HajnpBo ce 06pa3noxyBa KOHLLENTOT HA aKTUBHA HAaCTaBa M y4yere U HUBHATA
npMmeHa BO BUCOKOTO obpa3oBaHue. Ce gaBa npernes Ha cnegHuTe metoam: npobnemcku-
OPUEHTUPAHO yYerbe, CUMYNaLLMK, K0IabopPaTUBHO/TUMCKO yUYere, TEXHUKM Ha CTYAUKN Ha
cnyyaj u ce enebopurpa HUBHOTO 3HaYEHE 3@ PAa3BOjOT HA MUC/IEHE O, MOBUCOK pes (cnopes,
BaymoBaTa TakcoHoMMja). MoHaTamy, ce aHaNM3MPaaT MOXKHOCTUTE HA MaKeL0HCKUTe
BMCOKOOHPA30BHM MHCTUTYLMM 33 NPMMEHA Ha BAaKBM METOAM Ha HAacTaBa BO HMBHATA
CeKojaHeBHa NnpakKkca, NpeKy NpoLeHa Ha NOTEHUUjaTHUTE MPEYKN N MOXKHOCTH.

KoHeuHo, ce npe3eHTMpaaT pe3yaTaTuTe o4 TEPEHCKO UCTPaArXKyBakbe CNpoBeAeHO 04 CTpaHa Ha
aBTOPOT, KOM Ce 0AHEeCcyBaaT Ha KOHKPETHOTO pa3bupare M NPUMeHa Ha aKTMBHATa HacTaBa U
yyere of, CTpaHa Ha CTYAEHTM 3anMWaHn Ha Pa3IMYHU CTYANUCKM NPOrpamMm Ha Tpu
yHUBep3uTeTu. NogatoumTe Kom Ke 6MaaT Nnpe3eHTUpaHu ce KBAaANTAaTUBHM U ce BasnpaHu Ha
cnposegeHn GOoKyc rpynu co CTyAEHTU U HACTaBeH Kaaap.

KnyuHu 360poBU: aKTMBHA HacTaBa U y4yetbe, BUCOKO 06pa3oBaHMe, MUC/IEHE 04 NOBUCOK pea,
nepuenumm Ha CTygaeHTu, Nnepuenumnm Ha HacTaBHULUM



BK/yuyBarbe Ha CTYAEeHTUTE BO NPOLLECOT Ha yyere: paboTHU rpynu U CTyA4UCKU TUMOBM

Dou. a-p UeHa AumoBsa, pakosoguTten Ha Ctomatonoruja, UBoHa KoBaueBcka, Kupo
Manakoua, Maja NanpgunoBa, BecHa KopyHocKa- CtepkoBcKa, PaKynTeT 3a MeAULIMHCKU
Hayku, YHusep3utet “loue Oenues” — LUtun, cena.dimova@ugd.edu.mk

BoBea: CTyaeHTUTE HajA0bpO yyaT KOra ce aKTUBHO BK/IY4EHM BO MPOLLECOT Ha y4etbe.
Co3HaHWjaTa yKaxkyBaaT AeKa, 6e3 pa3siMka 3a Koj HacTaBeH NpeamMeToT ce paboTu,
copaboTkaTa Ha CTyAEeHTUTE BO Manu rpynu MMa TeHAEHUMja Aa HAay4aT NoBeKe o4, OHA WTO ce
Y4M 1 TO 334,0KyBaaT UCTOTO NOBEKE OTKO/IKY KOra MCTaTa COAPXKMHA € NPeTcTaBeHa BO ApYru
HacTaBHW popmu. MocTojaTt TpM ONWTM TUNOBM HA paboTa BO rpynu: HebOpPMaNHKU rpynu 3a
yyere, GOpMasHU rpynu 3a yuere 1 CTyAUCKU TUMOBMW.

Uen: Llen Ha TpyaoT e Aa ce noKarke edpeKToT o4 UMNIEMEHTaLUuMjaTa Ha NPOLLECOT Ha YYEHE Kaj
HEKOJIKY Pa3/IMYHKN TPYNU U TUMOBM Ha CTYLEHTH.

Marepujan, metoa u pesyntatu: Bo uctpakyBareto 6ea BkaydyeHun 190 cTyaeHTUTE 04 NpBa,
BTOpa M TpeTa roAMHa Ha CTyaucKkuTe nporpamu no Ctomatonoruja (130 cTyaeHTH), Kako u
cTyaeHTUTe oa CTpyyHuTe CTyAMmM 3a 3abeH TexHMyap — npoteTmyap (60 cTyaeHTH) Ha
@aKynTeTOT 33 MeAULMHCKM Hayku Bo LUTnn. bea npumeHeTn Tpu BuAa Ha yyerse:
HedpOpPMaNHOTO yyere BO rpynu - ad hoc BpemeHu rpynum Ha CTyAeHTUTE BO PAMKUTE Ha egHa
cecnja; GOpManHOTO yyere BO rpynu - TMMOBM GOPMMpPaHM CO Len Aa Ce 3aBpLUM oApeaeHa
3afa4a (BoobMYaeHO, CTyAeHTUTe paboTaT 3aeAHO A0AEKa NPOEKTHATa 3a43a4a e 3aBpLleHau
OLeHeTa) U CTYAUCKUTE TUMOBMU - LO/ITOPOYHM FPYNnKn, 0BMYHO NOCTOEYKUTE BO TEKOT Ha efEeH
cemecTap. PesyntaTuTe yKaxkyBaaT AeKa KOJIKY e Norosiema Knacata U npegMeToT e MOCNO0KEH,
TO/IKY Ce MOrosiemMm BpeAHOCTUTE Ha CTYAUCKMTE TUMOBU. Kaj oBMe TUMOBM U rpynu Hajaobpu
pe3ynTati 6ea NOCTUrHaTM NPeKy NoAApLUKA CO KOMNjyTepcka 06paboTka Ha Ko1labopaTUBHO
yyere (CSCL) koe ce HapeKkyBa E-yyerbe 2.0.

3akny4ok: KoHuenToT Ha copaboTKa na rpynu 3a yyere Npu HaCTaBHUTE METOAN Ce HaMeHeTu
33 NOTTUKHYBakbe Ha CTyAeHTUTe Aa paboTat 3aegHo. NoTpebHo e aa ce npasu pasnmka nomery
KonabopaTUBHO yyere 04 MOAENOT Ha TPAAULMOHANHMOT "AnMpeKTeH npeHoc", BO Koja ce
cMeTa aeka npodecopot Tpeba ga buae guctpmbyTtep Ha 3HaeHa U BELITUHM.

KnyuHu 360poBum: BKNydyBatbe, yYere, NoagydyBarbe, HacTaBa

Students inclusion in the learning process. Group work and study teams

Introduction: Students learn best when they are actively involved in the learning process.
Researchers report that, regardless of the subject matter, students working in small groups
tend to learn more of what is taught and retain it longer than when the same content is
presented in other instructional formats. There are three general types of group work: informal



learning groups, formal learning groups, and study teams.

Aim: The aim of this study was to show the implementation effect of teaching process in
different students groups and study group.

Material, methods and results: The investigation included 190 students of the first, second and
third study year of the Study program of General Stomatology (130 students), as well as dental
technicians students — prosthetic (130 students) of the Faculty of Medical sciences — Stip. There
were used three type of learning: Informal learning groups - ad hoc temporary groups of
students within a single class session; Formal learning groups - teams established to complete a
specific task (usually, students work together until the task is finished and graded); Study teams
are long-term groups (usually existing over the course of a semester). The results shows that as
the larger was the class and the more complex the subject matter, the more valuable study
teams can be. The best results were achieved with support of Computer-Supported
Collaborative Learning which is named E-learning 2.0.

Conclusion: Concept of cooperation of learning groups in the teaching methods are designed to
encourage the students to work together. It is necessary to distinguish between collaborative
learning model of the traditional "direct transmission", which considers that the professor
should be a distributor of knowledge and skills.

Keywords: inclusion, learning, teaching, education.



