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ISSUES OF INTERCULTURAL COMMUNICATION IN ENGLISH LANGUAGE 

TEACHING 
NATKA JANKOVA ALAGJOZOVSKA 

natka.alagozovska@ugd.edu.mk

Abstract 

The increased globalization of the economy and the 

interaction of different cultures was a reason for the 

concept of world culture to emerge. It is an idea that 

traditional barriers among people of different cultures 

will break down the traditional barriers among people.  

Intercultural communication takes place between 

nations and governments rather than individual to 

individual and it is quite formal and ritualized. Thus 

successful communication depends on shared cultural 

norms. The concept of interculturalization emphasizes 

communication as the primary goal of language 

learning, sees culture and language as closely linked; 

recognizes that culture is always present when language 

is used, sees cultural skills as important as language 

skills in language learning. When the communication 

takes place between people of different cultures and they 

share a common language, things can certainly go 

wrong. Moreover speaking the language does not mean 

that you have the background knowledge that native 

speakers assume you have. The issues of IC such as 

barriers in communication, stereotypes, ethnocentrism, 

culture shock and conflicts will be discussed in this 

study in terms of English language teaching. 

Key words: intercultural communication, ELT, 

globalization, foreign language, teaching.  

1 Introduction 

The increased globalization of the economy and the 

interaction of different cultures, was a reason for the 

concept of world culture to emerge. This is an idea that 

traditional barriers among people of different cultures 

will break down the traditional barriers among people.  

Intercultural communication takes place between 

nations and governments rather than individual to 

individual and it is quite formal and ritualized. "Since all 

international business activities involve communication, 

knowledge of intercultural communication and 

intercultural business communication is needed" 

(Chaney & Martin, 2014, p.14). If communication is the 

process by which people exchange information or 

express their thoughts and feelings or ways of sending 

and receiving information, the process can become very  

 

 

difficult if there is a big difference between the two 

cultures. As Gibson points out "if there is too much 

cultural noise the communication can break down 

completely" (Gibson, 2002, p.9).  Thus successful 

communication depends on shared cultural norms. 

According to Anggraini (2015), the cultural and 

language knowledge are essential for highly effective 

communication. "This concept emphasizes 

communication as the primary goal of language 

learning, sees culture and language as closely linked; 

recognizes that culture is always present when language 

is used, sees cultural skills as important as language 

skills in language learning" (Anggraini, 2015, p. 2). 

When the communication takes place between people of 

different cultures and they share a common language, 

things can certainly go wrong. Moreover speaking the 

language does not mean that you have the background 

knowledge that native speakers assume you have. The 

issues of IC such as barriers in communication, 

stereotypes, ethnocentrism, culture shock and conflicts 

will be discussed in the following sub-chapters.  

2 Barriers in Communication 

Communication barriers are obstacles to effective 

communication and a very common example of such 

barrier is the head nod (in the U.S.A. means 

understanding, in Japan means only listening, in 

Bulgaria means a negative answer). Some of the barriers 

to communication are the following (Smith and 

Bell,1999, p.40): 

 

a) physical - connected to time zones, the 

environment and the comfort needs 

b) cultural - ethnic, religious, social differences in 

the surrounding 

c) perceptual - viewing what is said from your 

own mind set 

d) motivational - the listener's mental inertia 

e) experiential - lack of experiencing similar 

happenings 

f) emotional - personal feelings of the listener 
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g) linguistic - different languages used by the 

speaker or listener or the use of a vocabulary 

beyond understanding 

h) non - verbal - non-verbal messages 

i) competition - the listener's ability to do other 

things rather than hear the communication 

All these barriers can lead to different problems in 

communication according to the situation. The Internet 

and the current innovations have opened up new 

commercial centers that enable to elevate the 

organizations and institutions to new geographic areas 

and societies. If the correspondence is electronic, it is as 

simple to work with somebody in another nation as it is 

to work with somebody in the following town. 

Lunenburg (2010) concludes that "communication is the 

process of transmitting information and common 

understanding from one person to another. The elements 

of the communication process are the sender, encoding 

the message, transmitting the message through a 

medium, receiving the message, decoding the message, 

feedback, and noise" (p.10). Understanding cultural 

diversity is another thing that can help towards effective 

communication. In diverse social settings, this conveys 

new correspondence difficulties to the working 

environment. Without getting into societies and sub-

societies, the most important thing for individuals to 

understand is that an essential comprehension of social 

assorted variety is the way to viable culturally diverse 

correspondences.  

3 Stereotypes 

In the nature of humankind there is an inclination to 

characterize and classify and after that to make 

speculations regarding new individuals and things 

because of absence of likeness. Generalizations mirror 

the dread of the "obscure" and by diminishing 

vulnerability they make individuals feel more confident. 

In each culture there are various jokes and drama 

characters in light of generalizations. According to 

Gibson "a stereotype is a fixed idea or image that many 

people have of a particular person or thing which is not 

true in reality" (p.12). Generalizations and 

categorizations are needed but if they are too strict they 

can also be a barrier in communication. Bad intercultural 

training will confirm stereotypes. Good training avoids 

stereotyping and encourages trainees to change their 

view in the light of what they observe. Allport (1954) 

defines the stereotype as an exaggerated belief 

associated with a category. Its function is to rationalize 

our conduct in relation to that category. In intercultural 

communication it is very important to differentiate what 

is part of the person's own character, what is part of the 

cultural background and human nature. Lippman (1922) 

indicated that stereotypes were means of organizing 

your images into fixed ideas and simple categories that 

use to stand for an entire collection of people.  

Hofstede (1991) uses a pyramid to illustrate the levels of 

uniqueness of humankind and according to him, every 

person is some way like all other people, some, or none 

(Gibson, 12). People as a whole have certain things in 

common. We need to rest, eat, and survive. These are 

widespread acquired qualities. We additionally do a few 

things on account of our way of life: when we eat and 

rest, how we attempt to survive. These are particular 

qualities to specific groups of individuals and are learnt. 

What is more, we additionally do a few things due to our 

individual identity. Those characteristics are both 

inherent and learnt. If we want to understand the 

behavior of a person, it is essential to consider all the 

levels of uniqueness. Stereotypes, perceptions about 

certain groups of people or nationalities, exist within 

every culture.  

 

 
Figure 1 – Hofstede’s  three levels of uniqueness 

(1991) 

Inside a culture there will be a scope of states of mind, 

convictions, qualities and practices. It is conceivable to 

make speculations regarding society. However care 

ought to be taken in applying those speculations to 

people. When we meet an individual we cannot tell 

where he/she is on the range depending on the number 

of people and how certain norms are accepted by this 

group of people.  

Stereotyping can be positive as long as it encourages you 

to see some ordinary qualities of the individuals' 

conduct. Then again it can cause issues if you have 

previously established inclinations about all individuals 

for a particular group without considering their 

individual contrasts. Being misrepresented, overstated 
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and summed up, generalizations do not have the feeling 

of variety from the assumed example. They are a sort of 

channel which permits the flow of the information 

which is reliable with the same information already held. 

stereotypes are predominantly negative but they can be 

positive as well. Even when they are positive, they can 

narrow your perception. Stereotypes are learned at home 

from parents and later children learn them at school from 

their peers in the process of the socialization.  

Teaching English as a foreign language requires 

teaching certain elements of foreign cultures and 

presenting relevant and objective information should be 

an important aim in the teaching process. However, 

times change and also stereotypes. Thus, the English 

language teacher should help their students understand 

and accept cultural diversity, teach them how to avoid 

criticizing and idealizing other cultures and finally teach 

them how to appreciate their own culture. Because no 

culture is better or worse but it is just different. As the 

famous Levi Strauss pointed out in 1991: 

 

Cultural relativism affirms that one culture 

has no absolute criteria for judging the 

activities of another culture as 'low' or 

'noble.' However, every culture can and 

should apply such judgment to its own 

activities, because its members are actors 

as well as observers. (p.7) 

 

4 Ethnocentrism 

Stereotypes are merely connected to ethnocentrism. The 

reason for that is the explanation of ethnocentrism as a 

belief that one's own culture is superior to others. A very 

good example of it is the stereotype tourist in the host 

country complaining about how much better is 

everything back home (Verderber, Verderber & 

Sellnow, 2012). Ethnocentrism assumes that our own 

culture is superior to others, and it is considered to be 

the only one right, while others are underestimated. 

Everything that deviates from the norms, customs, the 

value system, the habits of behavior in one's own culture 

is considered to be of low quality and qualifies as 

incomplete with respect to it. The latter is placed in the 

center of the world and used as a benchmark in assessing 

the manifestations of other cultures, as foreign values 

are viewed and valued from the standpoint of their own 

culture.  

According to Levinson (1950), the term is used to mean 

cultural limitation, the tendency of the individual to be 

"ethnically centered", to strictly follow the idea of 

"cultural equivalence" and to reject the idea of 

"uniqueness". Reynolds (1987) states that ethnocentrism 

is a belief that its own culture (ethnicity, race, gender, 

class, country) truly outperforms all others, and the 

tendency not to recognize that understanding is a 

prejudice. LeVine and Campbell (1972) define 

ethnocentrism as an "attitude or perspective in which 

values derived from their own cultural background 

(preparation) and are applied in other cultural contexts 

in which different values take place." 

Ethnocentric overestimation of one's own culture and 

underestimation of strangers is found in many cultures 

in different regions of the world and is known to 

scientists as a fact with a long history. The majority of 

the cultural anthropologists say that ethnocentrism to 

one degree or another present in each culture. They 

believe that looking at the world through the prism of its 

own culture is natural and that it has positive and 

negative consequences. The first is that ethnocentrism 

allows unconsciously to recognize the bearers of foreign 

culture, and the second is in the conscious attempt to 

isolate people from one another and to form a negative 

attitude towards others. In the process of intercultural 

communication, representatives of different cultures are 

forced to perceive and interpret foreign culture with its 

peculiarities. This process implies a new way of thinking 

because the use of the values of one's own culture to 

evaluate others is most often a mistake. The 

interpretation of the foreigner occurs in the process of 

comparison with our own. 

Ethnocentrism is a phenomenon which is encountered 

on a daily basis when comparing ourselves with people 

of the opposite gender, different age, members of 

different communities when there are differences in the 

cultural patterns of the representatives of the social 

groups. The alternative to ethnocentrism is cultural 

relativism, which allows us to find a way to cooperate 

and mutually enrich the cultures of different groups. 

According to Bennett (2004),  as people became more 

interculturally competent it seemed that there was a 

major change in the quality of their experience, which 

was called the move from ethnocentrism to 

ethnorelativism. Bennett has used the term 

“ethnocentrism” to refer to the experience of one’s own 

culture as “central to reality.” By this he assumed that 

the beliefs and behaviors which people receive in their 

primary socialization are unquestioned; they are 

experienced as “just the way things are and the term 

“ethnorelativism” actually means the opposite of 

ethnocentrism – the experience of one’s own beliefs and 
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behaviors as just one organization of reality among 

many viable possibilities (Bennett, 2004).  There are six 

stages through which people should go through in order 

to became ethnorelativists. The most ethnocentric phase 

is the denial of cultural differences, followed by the 

defense against cultural difference. The third phase 

which is in the middle of the model is the minimization 

of cultural differences which looks like a changing point 

of the "isolated" behavior towards other cultures and 

continues with acceptance and adaptation of cultural 

differences. Finally, integration is the last stage of 

becoming ethnorelative and the whole sequence has 

formed the DMIS model which will be discussed in 

details in the literature review.  

The school is a social-pedagogical institution that 

obliges us to abide by certain rules of conduct and 

communication that are based on the imperatives of 

society. By going to school, children from different 

ethnic and social groups form a new community that has 

its own rules, values and norms that often go hand in 

hand with the norms and rules of the family community 

from which they originate and who have mastered at an 

earlier age. If the teacher shares the ideas of cultural 

relativism, he or she could ease the transition from the 

norms, values and rules of one culture (family, ethnic) 

to the other - the school, which is multicultural. The new 

multicultural environment also involves different 

approaches to interaction between individuals and 

groups in school. Among them, as the most productive 

and prosperous is the intercultural approach, through 

which conditions for mutual acquaintance and 

enrichment of cultures are created. The main "antidote 

to ethnocentrism" is the respect for diversity, which 

must become an educational goal (Maude, 117). It 

requires observing the basic principle - one who respects 

diversity does not determine what values should prevail 

when the values of different cultures are in 

contradiction. In the multicultural classroom, the teacher 

should be a model for such an attitude and the 

relationships in the classroom should be based on 

mutual respect. Finally, the learning content should not 

be ethnocentric, and must give enough opportunities for 

other cultures to appear and do not give them 

opportunities to be minimized. 

5 Culture Shock 

Culture shock is something that should be looked into 

details because as mentioned above, when you visit 

another country you can have problems with the locals 

or experience culture shock. Oberg (1960) defined 

culture shock as “a malady, an occupational disease of 

people who have been suddenly transplanted abroad”. 

Even though globalization has come to the world, most 

of the world's people are still not globalized. The reason 

for that are the issues discussed in this chapter and one 

of them is culture shock. Everyone is excited when 

visiting a foreign country no matter what the purpose is: 

studying, travelling, business, etc. When going abroad 

people encounter unfamiliar things such as different 

language, food, everyday life, verbal and non- verbal 

communication, expressing feelings and so on. These 

activities can lead to frustration, stress and anxiety 

which are actually the symptoms of experiencing culture 

shock.  

If one decides to move to a different country then he or 

she will meet people from another culture with different 

religion, traditions and habits practiced by that group of 

people. In that case the person will probably have 

problems in adjusting to the new culture and this leads 

to feelings of confusion, insecurity, trauma and 

strangeness.  The term "cultural shock "was first used in 

1951 by anthropologist Doubota in connection with the 

experiences of anthropologists in their encounter with 

unknown cultures, and in 1960 Oberg extended the use 

of this concept, assuming that it is applicable to all 

individuals who are confronted with new onestravel 

cultures. According to him, the process can be described 

as follows : "honeymoon - crisis - recovery - 

adaptation". However in studies affecting academic 

education, these terms are known as U-Curve and are 

usually presented as below: 

1. Honeymoon stage 

2. Grief (confusion/disintegration) stage 

3. Re-integration stage; 

4. Self-government/ adjustment stage 

5. Independence stage 
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Figure 2 - Stages of culture shock (Kim 2001) 

The concept of "cultural shock" for Kim (2001) is 

limited in a relatively short period of time disorientation 

and a sense of discomfort from the unfamiliar 

environment and the lack of acquaintances elements that 

give a sense of tranquility (p.18). In 1977 Bennett 

described cultural shock as" variation and the sum of 

reactions caused by significant changes in the whole 

spectrum of circumstances (p.46) . Church in 1982 gave 

the following definition of cultural shock: "the physical, 

psychological and behavioral reaction that often occurs 

when individuals are trying to live, work or study in a 

strange cultural context" (p.555).  The term "cultural 

shock" is now understood to be a stress caused by 

contact with the unknown culture, accompanied by a 

lack of skills to overcome the situation and other terms 

are also used in this sense such as "adaptation," and " 

"acculturation". 

Oberg states that culture shock is the feeling of anxiety 

that results from losing all the familiar signs and 

symbols of social intercourse. Those signs include the 

ways we orient ourselves in everyday life (1960, p.167). 

It is actually a communication problem that involves 

lack of understanding of the verbal and non-verbal 

communication of the host culture, its traditions and 

values. People who experience culture shock can 

become home-sick, eat or drink compulsively and show 

unexplained anger and aggression towards the local 

people.    

Understanding the different aspects of cultural 

adaptation and methods for an easier transition during 

the period of acculturation are crucial for achieving 

success in learning a foreign language. In the era of 

globalization, the clash with some of the elements of 

cultural shock cannot be avoided in business 

communication, social life and cultural exchange. 

Culture shock happens due to intercultural 

communication and the cultural diversity of today's 

world. It can happen in the English classroom due to 

having students from different ethnic backgrounds who 

sometimes move in a different city or country and 

students can experience the mentioned feelings. What 

should be done about it is toacquire some knowledge 

beforehand in order to acquire skills for intercultural 

communication which are of particular importance at the 

moment when in all spheres of life we encounter the 

necessity of intercultural competences - in academia, 

globalized business, daily communication. 

6 Dealing with Conflicts in the 

English Language Classroom 

Conflicts exist in every culture. Societies are like 

underground waterways that have gone through our 

lives giving us messages that shape our observations, 

attributions, judgments, and thoughts of self and the 

other. In spite of the fact that societies are powerful, they 

are frequently oblivious, influencing in the process to 

determine ways to solve conflicts in subtle ways. Anne 

Campbell (2000) points out that "the development of the 

individual cultural identity is a process of acceptance of 

the cultural norms, beliefs, attitudes and values of one 

cultural group and the concepts of the cultural identity 

fails to allow that individuals may identify with more 

than one cultural group, may change their cultural 

identity in a new cultural context, or may have 

developed the ability to move between different cultural 

contexts without losing their sense of individual 

identity" (p.31). This confirms that societies are more 

than one dialect or one dress code, and nourishment 

traditions. Social groups may share race, ethnicity, or 

nationality, yet they additionally emerge from cleavages 

of era, financial class, political and religious alliance, 

dialect, gender etc. However, two things are 

fundamental about societies: they are continually 

changing, and they are identified with the symbolic 

measurement of life.  

Conflict situations may happen in the foreign language 

classroom due to different reasons such as cultural 

misunderstandings, personal clashes, different goals in 

life, prejudice etc. If the teacher does not deal with 

conflicts and allows the conflict to escalate, students 

may act aggressively or frustrated. According to 

Morrisette (2001), instructors sometimes feel that 
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whenever conflict occurs in the classroom that it is a 

reflection of their shortcomings as teachers 

(p.5).Furthermore, this can result in hostile learning 

environment where students do not feel confident to 

study, participate or have friends in that surrounding. 

Conflict situations can be solved effectively through a 

variety of activities and strategies such as mutual 

understanding, giving opinions, debates. However, in 

order to achieve that numerous skills are needed: 

listening skills, assertiveness, intercultural knowledge 

which includes respect, empathy and sensitivity towards 

the other. The nature of teaching a foreign language 

includes dealing with different ethnicities and 

nationalities and many qualified English teachers 

usually experience difficulties adjusting to the culture of 

their students. These feelings of anxiety and a lack of 

understanding of the students’ culture can lead to 

conflicts in the classroom that interfere with learning 

(Kramsch, 1993; Al-Issa, 2005). Moreover, when 

teachers face cultures much different than their own 

sometimes they are not aware that the conflicts happen 

because they teach students from different cultural 

backgrounds. The reason for that is the lack of 

knowledge of intercultural communication and of 

course intercultural communication competence. 

Teachers who have developed the intercultural 

competence whether from trainings or going on mobility 

abroad are able to adapt to the students' culture and will 

allow them to be effectively engaged and connected 

with students from different ethnicities than their own. 

Conflicts may arise because of different reasons. 

Speaking about the Roma students in Strumica, the case 

is that they are not usually accepted by the rest of the 

students because of the different cultural values, and 

religion. What is appropriate for the Macedonian 

students may not be appropriate for the Roma students. 

Sometimes, the language can be a barrier - either the 

English or the Macedonian language in this case. 

Unfortunately, it is very common that Roma students go 

to school and do not know the Macedonian language and 

cannot communicate with everybody in the classroom. 

Very often in such cases cultural clashes are common 

and if the teacher remains calm and is not interested to 

address the situation, everything will go out of control. 

It is essential to overcome the cultural and language 

barriers and to solve the situation in a sensitive and 

careful manner. It is very important to find a way to 

communicate with all of the students. The teacher 

should have open communication with the students, 

finding a way to help them understand each other 

remaining calm, cool and honest. In addition, it is 

important to teach them how to respect themselves 

finding particular activities to make them speak freely 

about their culture, compare it to another, discuss the 

norms and traditions and from all these experiences they 

will finally learn how to appreciate and respect 

everybody in the classroom. Because of immigration 

and globalization the classrooms have become 

increasingly diverse so the differences between students 

are of huge importance. “As long as students remain in 

their own culture, they take their culture for granted. 

When surrounded by those who are different, they 

become more consciously aware of their own culture” 

(Weaver, 1995, p.24). Very often the awareness gives 

feelings of anxiety or even haltered leading to students' 

comments that may be disturbing or offensive.  

Observing delicate situations such as clashing cultural 

conclusions because of the course material is a decent 

approach to start. Some course themes will stress 

contrasts between cultures in ways that will create 

unsurprising differences in behavior. In any 

circumstances, when an exasperating comment leaves 

unpleasant feeling for example furious, or outraged, it 

can rapidly energize the classroom in profound and 

alarming ways. At such cases it is evident how 

individuals' dissimilarities can make a climate that 

disrupts the learning process. These situations of 

profound contradiction will definitely happen in the 

intercultural classroom, regardless being unequivocally 

or not. Recognizing contrasts and the clashing 

perspectives they bring enables teachers to be more 

successful similarly as the tendency to our students' 

uneasiness to empower the difficulties and make them 

end up as more compelling students. When differences 

in cultural norms and values between home and school 

automatically have the effect of alienating students there 

are different possibilities. Some of the students are able 

to switch cultural identities with ease and achieve better 

results at school (Campbell, 2000).  

My personal experience has taught me that it is very 

important to establish some rules for acceptable 

behavior in the classroom early in the term. Those rules 

can be written on a wallpaper and all the students should 

be able to see them whenever they enter the classroom. 

Another important thing is to follow the communication 

and interaction of the students. If the teacher feels some 

kind of a tension this should be discussed aloud in front 

of everybody and all the students should express their 

opinions and reactions. The most important rule is that 

students should treat each other with respect. They 

should listen actively and be aware of other students' 
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perspectives. Very good examples to do this are the 

following activities:  

1. To ask students to talk about their beliefs by taking 

others’ views into account. 

2. Toask each student to reformulatethe other student's 

point in a manner satisfactory to that person before 

responding to it. This will help prevent careless arguing. 

3. Challenging students’ unwarranted assumptions (such 

as, “That’s an example of how all Xs act like Y.”) 

4. Make argumentative debates with affirmative and 

negative teams whereas a thesis would be given and the 

teams should provide either positive or negative 

arguments, defend and justify them and accept the 

winner without having the feeling of a loser.  

5. Encouraging students to use a perception check if they 

fear they have inadvertently offended another student 

(or modeling such behavior yourself). To do so, describe 

what you think another person is feeling/thinking and 

request that the person confirm or correct this. “You 

seem offended. Are you?” or “Did I paraphrase your last 

comment incorrectly?”  

This will help improve intercultural communication by 

making sure every student feels heard and understood, 

even when there is a difference of opinion (Brookfield 

143). 

7 Conclusions 

Intercultural communication as a complex term should 

be explored from different perspectives in order to 

define it. First, it is important to explore the terms 

culture and communication which are in relation to 

intercultural communication. There are numerous 

definitions of culture amongst which a very interesting 

one is by Tylor who wrote it in 1871 stating that culture 

is "that complex whole which includes knowledge, 

beliefs, arts, morals, law, customs and any other 

capabilities and habits acquired by a human as a member 

of society (p.2)". It is difficult to define culture and it is 

not strange that this word has also been described as one 

of the two or three most complicated words in English 

language. A very famous scholar in this field Hofstede 

(2001) defined it as “the collective mental programming 

or the software of the mind that distinguishes the 

members of one group or category of people from 

others” (p.9).However in his book Culture’s 

Consequences (1980) he introduces the use of the 

concept of dimensions of culture: basic problems to 

which different national societies have over time 

developed different answers. National culture is what 

distinguishes one country from another. It is what every 

individual belonging to that culture is indoctrinated 

with. In one of his interviews, Hofstede makes the claim 

that the acquisition of one’s national culture is an 

unconscious process, because we are born into a certain 

culture and by the age of 9 or 10 we have already 

acquired all of the elements, language, behaviors, 

values, history and organizations of that culture 

(October 10, 2011). This is done subconsciously, simply 

because that particular culture is the only culture we 

know and are exposed to. Consequently, one is so 

thoroughly imbued with all of the elements typical of 

their own culture that while growing up it becomes 

almost impossible to comprehend how anyone else’s 

culture could be any different from theirs. The second 

level of culture defined by Hofstede is the culture we 

encounter as part of the working world i.e. 

organizational culture. The definition of this cultural 

subtype can be embedded in Hofstede’s definition of 

national culture by simply replacing the terms group or 

category of people with organization, i.e. “the collective 

programming of the mind that distinguishes the 

members of one … [organization] from others" 

(Hofstede, p. 9). 

The reason why culture is something that one should be 

aware of is that people need something to rely on. 

Everyone needs some moral and legal rules to follow 

and obey in order to know whether what is being done 

is right or wrong. Culture is what makes people feel as 

being part of something, and this is an inevitable desire 

of every human being. People want to know that they 

are a part of something and that there are other people 

who share their views, opinions and experiences. 

Culture and intercultural communication are inevitably 

connected. Culture gives essential information to 

communication. This brings understanding through a 

common background of mutual experiences, histories 

and geographical location. Shared experiences over the 

years and centuries create culture which is essential for 

understanding and communication. As Helen Spencer 

Oatey points out "the shared assumptions of a group of 

people help to interpret the behavior and words of those 

in and outside the group" (2012, p.2). She explores the 

interactive accepts of cross-cultural communication. 

Cross-cultural communication is not the same as 

intercultural communication. On the one hand, cross-

cultural communication is not about the communication 

of people from different cultures but the comparison of 

their differences across culture. This means that cross-

cultural communication is comparative in nature and 

deals with the communication patterns of different 
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cultures. On the other hand intercultural communication 

examines how the specific cultural differences affect the 

interactions of the people involved in that 

communication. (Gudykunst, 2002). 

Intercultural communication is interdisciplinary and 

integrates disciplines such as: anthropology, sociology, 

linguistics, psychology, history, geography, arts, music 

etc. Intercultural communication is defined as 

interactions with members of other cultures in which an 

individual strives to understand the cultural values, 

beliefs and norms of other parties and to use that 

understanding to adapt his/her communication style to 

achieve a meaningful exchange and win-win result 

(Sadri & Flammia, 2013, p.26).When people have 

mutual experiences this leads to deeper understandings 

of the group. It is not surprising that the idioms, proverbs 

and non-verbal gestures are very often misunderstood by 

people who are outside the group i.e. from a different 

culture. In order to communicate, if people are from a 

different culture, they do not just need a mutual 

language, but they should also make an effort to 

understand the culture. No matter the fact that English 

language has become a global language, its use as a 

means of communication cannot remove the need for 

cultural understanding between people from different 

cultures. Communication, as an element of culture is a 

symbolic process by which people pass the information 

to each other and create shared meanings. (Gydikunst, 

27). 
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