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[lountyBaHu yuecHHLH,

Hma MHOTY paboTH 3a KOM JAp’kaBaTa ce IPIKH U Tpeda J1a ce TPIDKH 32 HUBHO YHAIIpEAyBame, HO IprkaTa 3a
HAJTAPEHUTE, TAJJEHTUPAHUTE N KPEATUBHUTE e u tpeba na Oujge npHoOpuTeT HaJ INPHOPUTETHTE
ounejku tne ce KPEATOPU HA TTPOI'PECOT. OBoj mO4eTOK BCYIIHOCT TO CUMOOJIM3UpA M HACIOBOT Ha
Halara BTopa Hay4Ha KOH(EepeHIMja BO KOja 3aeIHMYKH Ke I'o IIOCBETHUME CTPYYHOTO BHUMAaHUE KOH OHHE KOU
CO CBOUTE MCKJIYYUTEIHN WHTENEKTYIHH U IPYTH MOCTHIHYBAkE T'O 00ENIKHUIIE HAIIETO TOCTOCH:C.

I'pwxara 3a aupmarjara Ha norpedara o1 IMOAIPIIKA Ha IPodIeMaTHKaTa Ha HaJapeHOCTa U TaIeHTUPaHOCTa
BO Hamara pHctuTyndja Ilenaromxuor dakynrer-burona, He mpercraByBa CIy4ajHOCT TyKy Lenl. Taa mma
ITOBEKETOUITHA TIEarolmka MeMopHja Ha KOja W TPETXOAW IIpBaTa WHTEPHAIMOHATHA KOH(EpeHIHja O
obracra Ha HaJapeHOCTa U TAJICHTOPAaHOCTA Koja ce oxpska Bo 2009 rogmaa Bo OXpHI.

Ona mTo moceOHO OM cakam &a TO WCTaKHaM ¥ TO3[paBaM € BammoT rojeM HWHTepec 3a HaTapeHHUTE U
TaJICHTHPaHHUTE KOE TO0 AEMOHCTPHPABTEe CO BaIeTo cTpyYHHM M HayYHH TEOPHUCKH M EMHPUCKH eladoparuH,
aHaJIM3W U MpoeKnuu. ['prkaTta 3a pa3BojoT HA HAJAPEHUTE U TAJICHTHPAHUTE M TIOHAaTaKa Ke OCTaHaT eleH OJ
TJIAaBHUTC MHCTUTYHHUOHAJIHU MPUOPUTETH 6H[[ejKH Halra €IMHCTBEHA LCJI € HUBHUTC MHTCIICKTYaJIHU U APYTHU
KanaluTeTH TY BrpajaT BO pa3BojoT Ha Hamara apxkasa P. C. Makenonuja. Hamara npykaBa Bo uaHUHA Tpeda
ymrte MOBEKEe U IIOBUJIUBO 4 ja HWHTCH3UBUpA MoAJApuiaTa Ha CETAIHUTE U UIHUTC TAJICHTUTC KOMU CC€ra BO
YUWJIMYHATE KIIYIH U aM(UTEaTpH CO IEeJT 1a UM ¢ OBO3MOXKH Jla IO MIPOCKTHPAAaT pa3BojoT Ha CBOjaTa 3emja.

OCTaHyBa HamiaTta 3a€JHHUYKa HOTpe6a H 3a510k0a HAaJapCHUTC, TAJICHTUPAHUTC W KPCATUBHUTC CO CBOUTC
HOTCHHI/IjaHI/I ' BrpagaTt BO HAaIIUOT H06p3 OMNIITCCTBCH U MHCTUTYHHOHAJICH pa3Boj.

IMoceGHa GiarogapHocT 10 cute ydecHurwm, Opranusanucknotr Om0op ¥ HammMrTe BpabOTEHH KOM CO CBOjOT
TPUIOHEC Jamoa MpPENo3HaTIMB TewyaT Ha Ilemaromknor Pakynarer-burona mTo ke OWae MOTHB BO
moHaTaMmoInHa adupMaiidja Ha mpoOieMaTHKaTa Ha HaJapeHOCTa M TajeHTupanucta Bo P. C. Makenonuja u
HaJIBOP OJI Hea.

JEKAH
[Ipod. n-p Hobpu IleTpoBcku



Sashka Jovanovska
PhD, English language professor, North Macedonia
E_mail: saska_dimitrovska@yahoo.com

Developing talented students’ linguistic abilities
Abstract

Developing talented students’ linguistic abilities through the study of literature in English
gives a wide range of individual lexical or syntactic elements. Students are introduced to the
many features of written language, reading, meaning and contextualization of text. They
learn about syntax and sentence functions, about different possible structures, about different
ways of connecting ideas, through which they develop and enrich their writing skills. Drama
as a literary form is suitable for organizing drama activities and is undoubtedly important in
the study of language. The fact that drama in education does not insist on bringing drama
activities to the stage indicates the focus on the immediate experience of educational
methods and innovative episodes, as opposed to being audiences. It is thought that by using
this literary form in the classroom, students become knowledgeable in a sense-context that
unambiguously changes the role of the teacher as well. This represents a teacher as: a
facilitator, an instigator, and ultimately a classmate. Imagination in the educational benefits
of drama promotes creative thinking and develops critical thinking skills. The dramatic text
that will be used in this paper is going to develop the linguistic abilities of the talented
students that discovers the development of language, enhances effective listening skills and
enhances them by understanding and learning, but also by incorporating the senses as an
integral part of the learning process. It also enhances the empathy and awareness of others,
bring respect and group collaboration, reinforces positive self-concept and provides teachers
with more interactive instruction.

Key words: drama, talented students, creativity, education

Introduction

One of the most specific objectives of the research in the methodological part is "to increase
the effects of the application of literary forms in the study of English, which facilitates the
learning process."

Literature plays an important role in learning English language. However, there are some
problems that teachers face in the field of English language teaching through literature.

In fact, there are very few pedagogically designed materials suitable for use by English
teachers, and there is a lack of preparation in the field of teaching literature. There is also a
lack of clear goals for defining the role of literature in learning English. Many teachers have
tried to include literature in English, but have no background or training in the field.

However, the teacher plays an important role in teaching English through literature. It

should determine the purpose of language teaching in terms of students' needs and
expectations. He should also choose the appropriate language, teaching method, teaching
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techniques and activities. Then, the teacher should choose the literary texts relevant to the
purpose and objectives provided in the teaching.

The relation between language and literature

Literature is the art of writing. Although both terms are synonymous, literature covers the
artistic part of the work, while the term literature is used to denote any kind of written work.
As a common term, it refers to any written form, as well as to the entire literary work in
existence, both worldwide and within a separate culture.

Human language is the most perfect means of communication and is the most complex
system of signs, composed of many parts, such as voices, letters, words, sentences. And
grammar is a system of signs. Human language is intended for communication and it is its
basic function. It is assumed that the need for man to express his thoughts and feelings led to
the creation of language.

In the narrow sense of the word, it is difficult to provide a definition for the term "literature”,
but what can be argued is that literature is not the name of a simple, real phenomenon, but a
comprehensive term that encompasses a wide range of activities. However, when it comes to
the subject of study, literature can be seen as an activity that includes the use of language.
With the claim, "the study of literature is the basis for the study of language in the system,"
Widowson (1971) gives us knowing that literature is an example of a language in use, but it
is also a context for the use of languages. The application of literary texts in the study of
English can contribute to the improvement of the student's knowledge in relation to certain
units in the language organization.

Language ambiguity is one of the main arguments of literature. There is a general
assumption that in order to study literature, it is necessary to know the complexity of the
language and the inherent interpretive ability that the author's message should convey.

However, what follows from this is the recognition that the correct expressive values of each
word, of each phrase, clause can be deduced from their interdependence with all other parts
of the text.

Literature: Which and why

The use of literature, literary forms in English language teaching developed through basic
language skills (reading, writing, listening and speaking) and through language areas (
vocabulary, grammar and pronunciation) is increasingly emphasized. However, if a task is
set for translation purposes, teachers often give their students translations of literary texts,
such as drama, poetry, and short stories in their native language adapted to the age and
knowledge of the students. This application of translation gives students the opportunity to
practice in lexical, syntactic, semantic, pragmatic and stylistic ways the knowledge they
have acquired in English, but also in other subjects. In the next section, an explanation is
given of the reasons why English teachers use literary forms and the main criteria on which
the selection of appropriate literary texts in English is based.

Reasons for using literary texts in English language textbooks
According to Collie & Slater (1990: 3), there are four main reasons why the use of literature

in English is explained in detail. They are: valuable source material, cultural enrichment,
linguistic enrichment and personal engagement. Significant reasons may also include

2
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universality, scope, personal importance, diversity, interest, usefulness and suggestive
power, ambiguity, and others that influence a powerful resource in learning English
language.

The benefits of using dramatic text in learning English language

The play is suitable for organizing dramatic activities and is undoubtedly very important
when a language is studied. The fact that the drama in education does not insist on staging
dramatic activities on stage indicates the focus on the direct experience of educational
methods and innovative episodes, as opposed to staging in front of an audience. Williams
(1997) believes that with the use of this literary form in teaching, students become active
connoaisseurs of a sense-context that unequivocally changes the role of the teacher. Namely,
he is now: facilitator, instigator, and ultimately - a classmate.

According to Heathcote (1984), dramatization is an integral part of people's lives, Wagner
(1999) dramatizing every day by fantasizing, imagining a future situation in preparation for
a potential encounter. It seems our minds feed on fiction, Cook (Cook, 2000), in any art
form: film, literature, music, photography. If art really has such power to attract and retain
human attention, it would be a shame not to use this human fascination for hours by
creating, accepting, or temporarily functioning in an imaginary context to improve the
quality of educational experiences.

According to Lenore (1993), imagination in the educational benefits of drama promotes
creative thinking and develops critical thinking skills. Dramatic text reveals the development
of language, increases effective listening skills and strengthens them by understanding and
learning, and of course by involving the senses as an integral part of the learning process. It
also increases the empathy and awareness of others, encourages respect and group
collaboration, strengthens the positive self-concept and provides teachers with interactive
teaching.

"Language has been claimed as the 'cornerstone' of drama." (Stinson and Winston, 2011,
p.479). Interestingly, language and drama have many factors in common. Both are
influenced by context, they are of a socially constructed nature, and both require active
participation (ibid, 2011). In fact, it is language that is present to the audience, and drama is
valuable to language as it provides context where language is used, extended, and protected
(Fleming, 2001). Embedded in context, the language brought about is "fluent, purposeful
and generative." (Kao and O'Neill, 1998, p.4). The importance and benefits of drama to
language, especially at the linguistic level, have been discussed a lot in the drama literature.
Fleming (2001, p.133), however, sees another more fundamental reason, that goes beyond
developing the linguistic competence, for the importance of drama with respect to language,
i.e. "in terms of values, attitudes and understanding." He argues that drama guarantees
constructing meaning in more sensitive ways to cultures and values.

Research demonstrates that using drama in teaching language, or English in particular,
entails a great deal of the variation required in the classroom from which both learners and
teachers benefit (Savela, 2009). Benefits of drama are extensively identified and discussed
by drama scholars and theorists. Some of them make general and comprehensive lists of the
advantages, while others tackle certain key merits in fine details and extra focus.

For children being educated entirely in a language different from their mother
tongue, their very sense of identity can be at stake, their self-esteem and self-confidence at
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risk, factors which are bound to have a strong impact on their education as a whole
(Winston, 2012, p.3).

One of the key advantages of drama is its recognition of the centrality of the body in the
classroom (Winston, 2012). It emancipates the body's energies through conducting activities
that involve playfulness and physicality. Students gain more confidence because they get
released from the constraints of spoken language and use their bodies to express thoughts
and communicate meaning (Palechorou and Winston, 2012).

Conclusion

Although the world of a novel, a play, or a short story is imaginary, it is still a complete and
colorful setting in which the characters can be described from many social/regional
backgrounds. And the reader (student) can discover the way the characters in such a literary
work see the outside world (their thoughts, feelings, customs, traditions, property, what they
buy, faith, fear, enjoyment, how) they also talk about how they behave in different
situations).

This colorful world can quickly help students to understand the rules and preoccupations
that shape true society through the visual literacy of semiotics. Literature is actually
considered to be the best supplement to other materials used to culturally enrich students
when learning English language.

References

1. Abbs, P. (1990). Preface. In: D. Hornbrook. (ed). Education in Drama. London:
Falmer Press.

2. Anderson, J. and Chung, Y-C. (2011). Finding a voice: arts-based creativity in the
community languages classroom. International Journal of Bilingual Education and
Bilingualism. [online] 14(5), pp.551-569. Available at:
http://www.tandfonline.com/doi/pdf/10.1080/13670050.2010.537742?need Access=true
[Accessed 20 August 2016].

3. Chang, L-Y. (2012). 'Dramatic' Language Learning in the Classroom. In: J. Winston.
(ed). Second Language Learning Through Drama: Practical Techniques and
Applications. London and New York: Routledge, Taylor and Francis Group, pp. 6-14.

4. Chukueggu, C. (2012). The Use of Drama and Dramatic Activities in English Language
Teaching. The Crab: Journal of Theatre and Media Arts. [online] 7, pp.151-159.
Available at:
http://crab.uniport.edu.ng/images/crabjournal_download/The%20Use%200f%20Drama
%20and%20Dramatic%20Activities%20in%20English%20Language%20Teaching.pdf
[Accessed 2 August 2016].

5. Collie, J. and S. Slater. 1990. Literature in the Language Classroom: A Resource Book
of ldeas and Activities. Cambridge: CUP.

6. Company, C. (2014). Use of Drama Techniques as a Methodology to Teach English in
Infant Education by Teachers in Catalonia. Master's dissertation. University of Vic.
Available at:
http://repositori.uvic.cat/bitstream/handle/10854/3411/trealu_a2014_ulldemolins_carla_
use_drama_techniques.pdf?sequence=1 [Accessed 3 August 2016].

491



10.

11.

12.

13.

14,

15.

16.

17.

18.

19.

20.

21.

Davies, P. (1990). The Use of Drama in English Language Teaching. TESL Canada
Journal. [online] 8(1), pp.87-99. Available at:
http://files.eric.ed.gov/fulltext/EJ420165.pdf [Accessed 2 August 2016].

Doll, W. (1993). A post-modern perspective on curriculum. New York: Teachers
College Press.

Fleming, M. (2001). Teaching drama in primary and secondary schools: an integrated
approach. London: David Fulton Publishers.

Gabriella, K. (2014). Four theories justifying the use of drama techniques in language
teaching. In: The Proceedings of the International Conference “Communication,
Context, Interdisciplinarity”. [online] Tirgu-Mures: “Petru Maior” University Press,
pp.203-213. Awvailable at: http://www.upm.ro/cci3/CCI-03/Lds/Lds%2003%2024.pdf
[Accessed 3 August 2016].

Heathcote, D. (1984). The Authentic Teacher and the Future. In: L. Johnson and C.
O'Neill. (eds). Collected Writings on Education and Drama. Evanston IL: Northwestern
University Press, pp.170-199.

Hubbard, P. et al. (1986). A Training Course for TEFL. Oxford: Oxford University
Press.

Kao, S. and O'Neill, C. (1998). Words into worlds: Learning a second language through
process drama. Stamford, Conn.: Ablex.

Kempston, T. (2012). Using Drama to Enrich School-Based Assessment in the Hong
Kong Secondary School English Language Classroom. In: J. Winston. (ed). Second
Language Learning Through Drama: Practical Techniques and Applications. London
and New York: Routledge, Taylor and Francis Group, pp.92-103.

Moon, Y-i. (2013). The Effects of Using English Drama on the Learning of Target
Expressions for Primary School Students. The Journal of Asia TEFL. [online] 10(4),

pp.215-239. Available at:
www.asiatefl.org/main/download_pdf.php?i=40&c=1391762251 [Accessed 4 August
2016].

Murphy, E. (1997). Characteristics of constructivist learning and teaching.
Constructivism: ~ From  philosophy to  practice.  [online] Available at:
http://www.ucs.mun.ca/~emurphy/stemnet/cle.html [Accessed 19 August 2016].
Ntelioglou, B. (2012). Insights from a Drama-EAL Classroom. Using Drama with
English Language Learners in a Canadia High School. In: J. Winston. (ed). Second
Language Learning Through Drama: Practical Techniques and Applications. London
and New York: Routledge, Taylor and Francis Group, pp.81-91.

O'Toole, J. (1992). The process of drama: Negotiating art and meaning. London:
Routledge.

Palechorou, E. and Winston, J. (2012). Theatre, Language Learning and Identity (2).
Empowering Additional Language Learners through Classroom Drama Projects. In: J.
Winston. (ed). Second Language Learning Through Drama: Practical Techniques and
Applications. London and New York: Routledge, Taylor and Francis Group, pp.42-53.
Piazzoli, E. (2012). Film and Drama Aesthetics for Additional Language Teaching. In:
J. Winston. (ed). Second Language Learning Through Drama: Practical Techniques and
Applications. London and New York: Routledge, Taylor and Francis Group, pp.134-
148.

Savela, J. (2009). Drama Education in English Teaching. A study of drama activities in
English language schoolbooks. Thesis. University of Jyvaskyla. Available at:
https://jyx.jyu.fi/dspace/bitstream/handle/123456789/20103/savela_jarmo.pdf?sequence
=1 [Accessed 4 August 2016].

492



	78.pdf (p.480-485)

	Text1: 


