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EDITOR'S INTRODUCTORY NOTE

| am pleased and honored to present the e-book edition of the 1st
International Conference entitled: "Education Across Borders",
held in Florina on October 5- 7, 2012, as part of the
educational/scientific cooperation of the three neighbouring
Faculties of Education:

a. Florina Faculty of Education of the University of Western
Macedonia (Greece)

b. Korca Faculty of Education of Fan S. Noli University
(Albania)

c. Bitola Faculty of Education of St. Kliment Obhridski
University (FYROM)

The conference was planned in 2011, after an exchange of
visits by delegations of academic staff of the three institutions,
with the purpose to establish harmanious neighboring relations
and soentlflc cooperatron as well as to strengthen the bonds with neighboring universities aiming at
the cross border scientific and cultural development.

During the conference, the syllabi of the Faculties of Education of the three Universities were
presented, some scientific ideas and views were exchanged and suggestions were made about
prospective collaboration at undergraduate and postgraduate level.

In the opening-day plenary, some selected papers related to cross-border educational
cooperation were presented, while in the second day of the conference presentations and lectures
as well as round tables were held, which covered the following thematic strands:

1. History and Culture

Information and Communications Technology
Language and Literature

Mathematics and Science

Pedagogy and Psychology

ARG gl i

In total, 149 abstracts were submitted to the conference, having been prepared by 247 authors
(155 authors from Greece, 43 from Albania and the 49 from FYROM). The total number of presented
papers was 119, with 72 papers from Greece, 18 papers from Albania and 22 papers from FYROM.

Drawing attention to the successful outcomes of the conference that were achieved, we highlight
the valuable opportunities provided with, for making future exchanges and collaborations between
academics of the three Faculties of Education. In this context, the Korca Faculty of Education of Fan.
S. Noli University will host the 2nd Conference, which will be held on October 2014.

It is my hope that this institution will be established and the targets, which were set, will be
achieved.

Prof. Charalampos. Lemonidis
Dean of the Faculty Of Education
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Kostas Kasvikis
"SO FAR AWAY, SO CLOSE": HISTORY EDUCATION ACROSS BORDERS OR BEYOND THE
NATIONAL SUBJECT MATTER "BOUNDARIES”?

Suela Pici (Koga)
A COMPARATIVE INSIGHT INTO ENGLISH AND ALBANIAN SET PHRASES

Nereida Panolli
AN EYE ON ENGLISH AND ALBANIAN IDIOMS AS AN ESSENTIAL PART OF THESE LANGUAGES

Fatbardha Gjini, Johana Myftiu
APPLYING SOCIAL PSYCHOLOGY FOR UNDERSTANDING AND MANAGING SOCIAL PROBLEMS AT
SCHOOL

Stamatis Gargalianos
ARTS INTERNATIONALISATION AS A WAY OF APPROACHING AND MITIGATING PROBLEMS
BETWEEN BALKAN PEOPLE

Tatjana Bozinovska
ASSESSING STUDENTS' CULTURAL KNOWLEDGE NEW BLUEPRINT INTERMEDIATE (A CASE
STUDY)

Dion Tushi, Suela Mangelli
AUTHORS AND DOCUMENTS IN THE VLACH (AROMANIAN) LANGUAGE

THOMA LICE, RAHIM OMBASHI
BEFRIENDING WITH SCIENCE THROUGH THE COORDINATION OF METHODS

Lulzim Ademi
BILINGUALISM AMONG ALBANIANS: ADVANTAGE OR DISADVANTAGE FOR PRESCHOOL
CHILDREN?

Triantafyllos H. Kotopoulos, Eleni Scolaki, Anastasia Alevriadou, Andromachi Solaki
BORDERS AND REPRESENTATICNS OF HEROES WITH DISABILITIES IN THE BOOKS OF EV.
TRIVIZAS

Georgia Kipouropoulou
CAN LIVED EXPERIENCE CONSTITUTE A RELIABLE SOURCE OF HISTORY?

Konstantinos Kalemis
CHALLENGES IN ADULT EDUCATION AND LIFELONG LEARNING: CAN ITS BE AN ALTERNATIVE
WAY TO ACHIEVE EDUCATIONAL AIMS?

Paraskevi Golia, Ifigenia Vamvakidou, Giorgos Stavrianos, Elias Michailidis
CHILDREN FROM FLORINA, BITOLA, KORCE ARE PAINTING THE BORDERS

Stavros Kamaroudis, Athanasios Maletskos
CLEPSYDRA: A MODEL OF INVESTIGATING THE RELATIONS BETWEEN SCHOOL AND CHILDREN'S
LANGUAGE

Bujar Saiti
CREATING TABLES FOR EVALUATION OF THE MOTOR CAPABILITIES OF PUPILS AT AGE OF 7
YEARS OLD IN SKOPJE

Charalambos Lemonidis, Ioanna Kaiafa
CREATING, IMPLEMENTING AND EVALUATING STORY-BASED LEARNING TEXT FOR TEACHING
FRACTIONS

Triantafyllos H. Kotopoulos, Georgios Papantonakis, Vasiliki Nanou
CREATIVE WRITING, SUSPENSEFUL LITERATURE AND EXCITED STUDENTS
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Dobri Petrovski

CULTURE AND CULTURAL POLICY IN THE FUNCTION OF ENABLING THE YOUNG GENERATIONS
FOR A MORE SUCCESSFUL CROSS- BORDER COOPERATION

Sashka Dimitrovska
DEDICATED TO THE USE OF LITERATURE FORMS IN THE ENGLISH LANGUAGE SCHOOQLBOOKS

Vesna Stojanovska
DEVELOPING CREATIVITY AND INTRINSIC MOTIVATION AMONG GIFTED AND TALENTED
CHILDREN

Eleni Griva, Sofia Iliadou-Tahou, Aggeliki Maggou
DEVELOPING MATERIALS FOR TEACHING GREEK AS A FOREIGN LANGUAGE TO YOUNG
LEARNERS

Milena Pejchinovska, Violeta Janusheva
DIAGNOSTIC AND INFORMATIVE FUNCTION OF ASSESSMENT IN THE TEACHING PRACTICE

Ivana Stanojevié
DIFFERENCES IN TEACHING OF COMMON HISTORY OF THE BALKANS

Konstantinos Demitropoulos
EDUCATING YOUNG CITIZENS. THE CONTRIBUTION OF THE EDUCATION SYSTEM TO
TOTALARIZATION - "UNSOSIALIZATION” OF YOUTH IN RAMIZ ALIAS ALBANIA

Josif Petrovski
EDUCATIONAL NETWORKING AS PART OF USING ICT IN EDUCATION

Simeon Kotsou, Icannis Miskas
EDUCATIONAL POLICY CONCERNING ETHNIC MINORITIES IN YUGOSLAVIA FROM (1944-1990).
THE CASE OF VOJVODINA

Eirini Nari, Catherine Dimitriadou, Anna Spyrtou
E-LEARNING TEACHER EDUCATION IN WESTERN MACEDONIA: THE EFFECT OF AN IN-SERVICE
TRAINING COURSE

Viktorija Petkovska
ESP AT FYROM UNIVERSITIES: STATE —-OF-THE-ART

Snezana Stavreva Veselinovska, Snezana Kirova
EXAMINATION OF STUDENTS' ATTITUDES TOWARD THEIR PARTICIPATION IN ENVIRONMENTAL
ACTIVITIES IN SCHOOLS (COMPARATIVELY RURAL - URBAN ENVIRONMENT)

Catherine Dimitriadou, Niki Theodosiou
EXPLORING THE BORDERLAND OF WESTERN MACEDONIA: REFLECTIONS ON AN ERASMUS
INTENSIVE PROGRAMME

Eleni Laskaraki, Eleni G. Gavra
FLORINA AND URBAN DEVELOPMENT: POTENTIAL AND WEAKNESSES ON SITE

Angeliki Sakellariou
GENRE-BASED LANGUAGE TEACHING: AN EXAMPLE BASED ON CORPORA

Miranda-Maria Doraci
GOVERNING BODIES OF GREEK LANGUAGE EDUCATION IN ROMANIA. PAST AND PRESENT

Ciprian-Lucretius Suciu
GREEK LANGUAGE EDUCATION IN ROMANIA CHARACTERISTICS OF THE GREEK STUDENTS AND
TEACHING STAFF

Penelope Papadopoulou, Georgios Malandrakis
GREEK PRE-SERVICE TEACHERS UNDERSTANDING OF AIR POLLUTION ISSUES: OZONE LAYER
DEPLETION AND ACID RAIN
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Georgios Malandrakis, Penelope Papadopoulou
GREEK PRE-SERVICE TEACHERS UNDERSTANDING OF GLOBAL WARMING: REALITIES AND
MISCONCEPTIONS

Charalambos Lemonidis, Afrodite Vasiliadou
GREEK STUDENTS OF THE THIRD CLASS OF HIGH SCHOOL CONFRONTING SUBJECTS OF PISA
2003

Georgios Tsotsos
HISTORICAL GEOGRAPHY OF THE SOUTHWESTERN PART OF PASA SANCAGI IN EARLY
OTTOMAN PERIOD: SOME ASPECTS OF THE SETTLEMENT NETWORK

Pavllo Cicko, Mihallaq Zilexhiu, Suela Koga
HOW TO ORGANIZE COMPLEX LEARNING ACTIVITIES WITH STUDENTS IN ORDER TO ENHANCE
THEIR PERFORMANCE IN FRENCH

Eleni Konstantinidou, Eleni Griva, Anastasia Stamou
IMMIGRANT PARENTS’ VIEWS ON THEIR CHILDREN'S LINGUISTIC, COGNITIVE AND SOCIAL
DEVELOPMENT

Donika Dardha, Mariela Burda, Aleksandra Piluri
IMPACT OF BEHAVIORAL PROBLEMS TO SPECIAL NEEDS PUPILS

Katerina Katsika
IMPLEMENTATION OF WIKI PROJECTS IN THE FOREIGN LANGUAGE CLASSROOM. FOREIGN
LANGUAGE TEACHER IN STATE SECONDARY EDUCATION

Vladimir Talevski
IMPORTANCE OF THE TEACHING METHODS AND PROCEDURES IN THE MUSIC EDUCATION IN
PRIMARY SCHOOL TEACHING

Nikola Smilkov, Snezana Jovanova-Mitkovska
INITIAL TEACHER EDUCATION,PROFESSIONAL DEVELOPMENT AND COMPETENCE OF
PRESCHOOL EDUCATORS - THE CONDITIONS AND CHALLENGES

Dora Chostelidou
INTEGRATING TASK-BASED AND CONTENT AND LANGUAGE INTEGRATED LEARNING IN ESP
COURSE DESIGN

Christina Ene, Ifigeneia Vamvakidou, Argiris Kyridis, Konstantinos Tsioumis
INTEGRATION OF ROMANIAN CHILDREN IN THE GREEK EDUCATIONAL SYSTEM

Byron Pissalidis
INTERCULTURALITY AND RELIGION IN LITERARY TEXTS. AN APPROACH TO INTERCULTURAL
COMMUNICATION METHODOLOGY

Konstantinos Kalemis
INTERNET BASED EDUCATION AS AN ALTERNATIVE WAY IN ADULT EDUCATION FOR ETHNIC
IMMIGRANTS

Elizabeta Ralpovska
LINGUISTIC METAPHOR AND THE NAMES OF COLOURS

Konstantinos Kalemis
LITERACY ACROSS THE CURRICULUM FOR THE BILINGUAL STUDENTS IN PRIMARY EDUCATION
TODAY

Vasia Tsami, Argiris Archakis, Anna Fterniati, Dimitris Papazachariou, Villy Tsakona
MAPPING ELEMENTARY SCHOOL STUDENTS® PREFERENCES FOR MASS CULTURAL LITERACY
PRACTICES

Marieta Petrova
MONTESSORY PROGRAM BASED ON UNIVERSAL HUMAN VALUES - HUMAN DIGNITY PEACE
AND FREEDOM
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Alexia Kapravelou
Eypisv MULTICULTURAL EDUCATION IN SCHOOLS: PRINCIPLES AND GENERAL IMPLICATIONS FOR
LANGUAGE TEACHING

Georgia Andreou, Fotini Anastassiou
EyfieEES MULTILINGUALISM AND LANGUAGE LEARNING: THE CASE OF GREEK-ALBANIAN CHILDREN
LEARNING ENGLISH AS A THIRD LANGUAGE

Alexandra Prentza
ehhuaielel NULL SUBJECTS IN ADVANCED L2 ENGLISH: THE REGULARIZATION OF AN APPARENT
IRREGULARITY

Tatiana Zouravleva, Kleio Markou, Alexandros Nikolaidis, Anthi Revithiadou
PLACEMENT TEST FOR RUSSIAN AS A MOTHER TONGUE: DESIGN AND APPLICATION

Tatjana Krstevska Kovacevska

GplaldsT i PRESENTATION AND COMPATIBILITY OF VOCAL AND MANUAL TEACHING TECHNIQUES AND
OTHER CAPABILITIES, SKILLS, HABITS AND KNOWLEDGE IN TEACHING MUSIC PROGRAMS IN
FYROM COMPARED WITH OTHER COUNTRIES FROM EUROPE

Dimitra Kapousizi, Anna Spyrtou
etV PRE-SERVICE TEACHERS® VIEWS ABOUT MODELS IN SCIENCE EDUCATION

Anastasia Liveri, Fotini Kouri, Aggeliki Martinou
Grbclac N PRIMARY EDUCATION HEAD TEACHERS' PERCEPTIONS CONCERNING THE SCHOOL-FAMILY
RELATIONSHIP

Metodi Glavche
LIER i PROCESSING HYPOTHESES FOR DETERMINING ERRORS IN MATHEMATICS IN EARLY EDUCATION

Anjeza Vila
PSYCHOLOGICAL ASPECTS OF THE PROFESSION OF TEACHERS, NEEDS AND EXPECTATIONS. (THE
CASE OF KORCA)

RAHIM OMBASHI
ClsleLlielsl REALISTIC TREND THAT AVOIDS UTOPIA

Miroslav Kuka, Gordana Stojanoska
(SLyaisle REDEFINITION OF EDUCATION STRUCTURE OF REPUBLIC OF SERBIA

Fabiola Kadi
Fley o8 RELIGIOUS POETRY, ITS INFLUENCE AND PERCEPTION BY PRESENT DAY READERS (Paul Claudel
and Charles Péguy)

Biljana Cvetkova Dimov, Daniela Andonovska Trajkovska
TRy ROLE OF PUPPET THEATER IN EARLY CHILD DEVELOPMENT

Anna Bafiti, Vasiliki Papadopoulou
CERGFAN SCHOOL ADVISORS AS SUPPORTERS OF GREEK TEACHERS' PROFESSIONAL DEVELOPMENT:
PROBLEMS AND BARRIERS

Tatjana Atanasoska, Dean lliev, Irena Pipidzanoska
ypaleri:® SCHOOL FAILURE: WHAT DO TEACHERS MEAN ABOUT REASONS FOR SCHOOL FAILURE?
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Triantafyllos H. Kotopoulos, Aggeliki Chagianni, Georgios Papantonakis
rhE Byl SEEKING FOR TRACES OF GREEK CULTURE IN THE FICTIONAL WORLD OF HARRY POTTER

Alexandros N. Akritopoulos
i ctiEvs SEVEN LANGUAGES ONE POEM: POETRY AS LEAVEN FOR MULTI / INTERCULTURAL EDUCATION

Lulzim ALIU
GEELEEYS SIMILARITIES AND DIFFERENCES OF SEVERAL BALKAN LANGUAGES
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Daniela Stoica
SOME ASPECTS CONCERNING THE BILINGUAL STATE OF THE VLACH COMMUNITY FROM KORCE
AREA

Jonela Spaho
SOME TEACHING METHODS OF CHILD LUTERATURE THAT ENHANCE STUDENTS' DESIRE FOR
READING AND CREATIVE SKILLS

Konstantinos Arsenis, Ioannis Bounovas
STUDENT’S VIEWS OF THE CHARACTERISTICS OF ‘BEST PRACTICE’ ACTIVITIES IN PRIMARY
SCHOOL

Nikolaos Fotopoulos, Ifigeneia Vamvakidou, Valentina Gulevska, Elias Michailidis,
Andromachi Solaki

STUDENTS IN THE PEDAGOGIC FACULTY OF THE UNIVERSITY OF WESTERN MACEDONIA AND IN
THE FACULTY OF EDUCATION OF THE UNIVERSITY OF BITOLA, DESCRIBE THE BORDERS

Athina Geladari, Eleni Griva, Anastasia Stamou
STUDENT-TEACHERS' BELIEFS ABOUT LINGUISTIC AND COGNITIVE DEVELOPMENT IN BILINGUAL
PRIMARY SCHOOL STUDENTS

Sofia Avgitidou
SUPPORTING PROFESSIONAL DEVELOPMENT THROUGH ACTION RESEARCH: BASIC PRINCIPLES
AND SUGGESTED PROCESSES

Athina Kallara, Dina Tamoutseli, Helen Drenoyianni
SUSTAINABLE SCHOOL: THE USE OF BLOG AS A TOOL FOR TEACHERS' PROFESSIONAL
DEVELOPMENT

Snezana Jovanova-Mitkovska
TEACHER, VIOLENT BEHAVIOR IN PRIMARY SCHOOL AND POSSIBLE PREVENTIVE STRATEGIES

Vassiliki Papadopoulou, Anastasia Liveri Kantere ,
TEACHERS' EXPECTATIONS AS REGARDS COOPERATION BETWEEN SCHOOL ADVISOR AND
FAMILY OF THEIR PUPILS

Lindita Kagani
TEACHING AND LEARNING ENGLISH GRAMMAR: THE ALBANIAN STUDENTS' VIEWS

Ioannis Thoidis, Chaniotakis Nikos
THE ALL - DAY SCHOOL IN GREECE: IS IT STILL AN OPEN QUESTION?

Nikolas Tamoutselis
THE ARTISTS OF DROSOPIGI

Marjan Malcev
THE CHARACTER OF THE TEACHER ON PHYSICAL AND HEALTH EDUCATION

Blagica Petkovska, Elizabeta Ralpovska
THE COLOURS IN THE HERMENEIAS - PAINTING MANUALS FOR ICON-PAINTERS

Ioannis Sarigiannidis, Pirro Thomo, Eleni G. Gavra

THE ECCLESIASTICAL ARCHITECTURE - ART IN THE GREATER REGION OF GJIROKASTER.
PROMOTION OF THE LOCAL HISTORY THROUGH THE EDUCATIONAL INSTITUTIONS OF THE
ARCHDIOCESE

Anna Kalaitsidou - Leontaki
THE EXPONENTIAL FUNCTION WITH GEOGEBRA. AN ACTION RESEARCH

Kristina Petrovska
THE INFLUENCE OF DESCRIPTIVE FEEDBACK ON STUDENTS® ACHIEVEMENT

Yannis Daikopoulos
THE PELAGONIA'S WATERSHED. AN EXAMPLE OF TRANSFORMATIVE LEARNING
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Aspasia Vasilaki
THE PEREGRINATION OF ALEXANDRA PAPADOPOULOU AS A CONNECTION BETWEEN EAST AND
WEST

Valentina Gulevska
THE PHILOSOPHY OF CONSTANTINE-CYRIL AND ITS CONTRIBUTION TO THE SPREAD OF THE
EDUCATIONAL POLICY IN THE SLAVIC WORLD

Alba Kreka
[sled(s3* THE POSITION OF ALBANIA IN THE WARSAW PACT AND IN CMEA (COUNCIL FOR MUTUAL
ECONOMIC ASSISTANCE)

Marijana Dimitrova Kroteva
cplry il THE POWER OF MARVELOQUS IN THE FAIRYTALES

Vasilika Pojani
THE RATE OF LISTENING SKILL INTEGRATION IN TEACHING EFL. A CASE STUDY IN SCHOOLS OF
KORCA
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Vagelis Galanis, Mimis Souliotis, Anastasia Alevriadou
THE REPRESENTATION OF MADNESS IN MODERN. GREEK SHORT STORIES
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Dimitar Pandev
irieiy# 8 THE ROLE OF THEOPHYLACT IN THE AFFIRMATION OF THE ST. KLUMENT OHRIDSKI'S WORK

Natasha Petrova Popovski
riciErs ol THE SCHOOL LEADERS AND THEIR INFLUENCE UPON THE CONTINUQUS TEACHERS’ PERSONAL
AND PROFESSIONAL DEVELOPMENT

Vasiliki Tsiapou, Konstantinos Nikolantonakis
RS THE STUDY OF PLACE VALUE CONCEPTS AND THE NOTION OF CARRIED NUMBER THROUGH THE
CHINESE ABACUS

Anvyla Saragi (Maxhe)
relrsd TIME AND SPACE IN THE FOLK LYRICS OF TRANSMIGRATION (THE LANGUAGE OF EXPRESSING
THE CONCEPT TIME AND SPACE ACCORDING TO FOLK MENTALITY)

Andromachi Solaki, Ifigeneia Vamvakidou, Lazaros Papoutzis, Evaggelos Kouridis
iFiigiy@ TOPONYMS IN WESTERN MACEDONIA: BORDERS AND THEIR HISTORIC IDEOLOGICAL PROJECT

Katerina Maroniti, Anastasia Stamou, Konstantinos Dinas, Eleni Griva
pielsbislo N TRACING (DIS)CONTINUITIES BETWEEN CHILDREN'S LITERACY PRACTICES AT HOME AND IN
THE KINDERGARTEN: A CASE STUDY

Anastasia Christodoulou
rielsori % VALUES IN GREEK AND INTERNATIONAL EDUCATIONAL TEXTS. A SEMIOTIC APPROACH

Fotini Karanikola
Sor BN VOCABULARY DEVELOPMENT THROUGH CONCORDANCES IN A GREEK ESP CONTEXT

Metodija Stojanovski
reere i WHAT SHOULD BE DONE TO MOTIVATE EMPLOYEES FOR PROFESSIONAL DEVELOPMENT?

Olsa Pema, Erma Pema
preirEill WHY TECHNOLOGY IN SECOND LANGUAGE TEACHING (SLT)?

Vassiliki Tsitoura, Anastasia Alevriadou, Konstantinos Dinas

WRITING IN ENGLISH AS A SECOND /FOREIGN LANGUAGE: A LONGITUDINAL STUDY FOCUSED
ON STUDENTS WITH SPECIFIC LEARNING DISABILITIES OF 5TH AND 6TH ELEMENTARY SCHOOL
GRADES: A PRELIMINARY ANALYSIS

15t International Conference «<EDUCATION ACROSS BORDERS» Conference Proccedings
Florina Oclober 5 -7, 2012 (ISSN: 2241-8881)
hilp://www.edu.uowm.gr/sile/EduChr




DEDICATED TO THE USE OF
LITERATURE FORMS IN THE
ENGLISH LANGUAGE
SCHOOLBOOKS

Sashka Dimitrovska

University of St. Kliment Ohridski
Faculty of Education

Bitola, FYROM

saska dimitrovska@yahoo.com

277

Abstract

This paper reports on the using literature forms
in English language schoolbooks. It aims to show
that “Using Literature forms in the English
Language schoolbooks" is a concept that has its
focal point in language development. Also, any
syllabus based on this concept should also
maintain language as the central concern. For
this, it is imperative that curriculum developers
depart from the traditional view attached to
literature. It is also equally important that the
syllabus has suggestions for teaching strategies
and forms of assessment. The objectives may
outline the importance of literature towards
language development, but they become
redundant if the teaching and assessment
techniques do not apply those objectives
practically. The first part of the paper expounds
on the perceived goals of the process of using
the literature materials. The second section
focuses on the effects of teacher’s development.
Keywords: literature, literature  forms,
schoolbooks, language

1. Introduction

The use of literary forms in the English language
teaching school textbooks is enjoying a revival
for a number of reasons. Having formed part of
traditional language teaching approaches,
literature became less popular when language
teaching and learning started to focus on the
functional use of language. However, the role of
literary forms in the English language teaching
school textbooks has been re-assessed and many
now view literary texts as providing rich linguistic
input, effective stimuli for students to express
themselves in other languages and a potential
source of learner motivation.

My aim in this paper is to present the
general view of using literary forms in English
language school textbooks. Although the studies
on the use of literary forms in teaching English
have been increasing abroad, in my country,
particularly in public schools, only English
grammar is being taught. The students who are
expected to memorize these rules cannot use
English. My aim is to exhibit why and how
literary forms can be used in order to teach
English effectively and efficiently.

For a long time, literature has not been
included in the curriculum of teaching English
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since teaching a foreign language has been
regarded as a matter of linguistics. “In sixties and
seventies, in fact, there was a distinct reaction
against the use of any literary English at all in the
classroom, but now the pendulum has swung the
other way ..” leniffer Hill (1994). As is
mentioned by Jennifer Hill, there is a growing
interest far the use of literature in EFL (English as
a first language) / ESL (English as a second
language) classes in recent years, and there are
studies on how to use literature in EFL/ESL
classes in the world.

The teachers of English in the above-
mentioned schools concentrate on teaching
grammar. After the explanation of the rules of
grammar, teachers give their students
mechanical drills, and the students are obliged to
make the drills consisting of unrelated sentences.
The students, therefore, memorize the rules. As
for reading, special course hours are not devoted
to develop the reading skills of the students. In
classes, the passages in the course textbooks,
which are usually far from motivating the
students, are studied. First, the vocabulary is
given, and the students have to memorize it.
Then, the teacher asks factual questions about
the passage. The answers to the questions are
easily seen in the passage. So, the students do
not have to infer anything from the passage.

“Language is not only langue, but also
parole”. (Roger Sell, 1995, p.12), Teaching a
foreign language, therefore, is an act of teaching
and developing the reading, speaking, writing
and listening skills of students as well as
introducing the culture of the society within
which the target language is spoken so that our
students can understand what language actually
means, instead of what it tells. Roger Sell (1995)
points out that “From the point of view of
language education, the most important
implication is that knowledge of linguistic form —
of words and grammar- is not enough. For the
purposes of both  comprehension and
production, a learner also needs to develop a
fully internalized grasp of the social and cultural
environments within which the language in
question is actually used”. He adds as well that
“We know what the language means because, in
certain types of context and language use within
the culture, certain signifieds are associated with
certain signifiers, and because language is used
in certain ways in certain situational contexts”
(Sell, 1995, p.9). In order to develop students’

comprehension and production skills, literary
works seem to be the most suitable materials.
Jennifer Hill (1994) mentions the reasons for
using literature as extensive readings follows: the
possibility of internalizing the language and
reinforcing points previously learned, a genuine
language context and a focal point for the
students in their own efforts to communicate
and the most important — the Motivation.

2. Traditional Approaches

The teaching of literature has recently been
resurrected as a vital component of English
language teaching. Over the past few decades,
there has been much discussion on the value of
attempting to teach any kind of literature,
whether it is the classics or any imaginative work
written in English, as part of an English language
syllabus. For instance, in the sixties and
seventies, there was a distinct reaction against
the use of any literary English before the
pendulum swung again in support of literature
teaching. The opposition towards literature may
well have been due to the impact of the
approaches that were practiced in the decades
prior to the sixties and seventies and prevailing
ideas in language teaching and methodology.

The study of literature acquired eminence
during the Romantic period when the Romantic
poets such as Wordsworth and Coleridge
asserted that the "imaginative truths" expressed
by literature were superior to those discovered
hy scientists, historians and other scholars:

the Poet, singing a song in which all human
beings join with him rejoices in the presence
of truth as our visible friend and hourly
companion. Poetry is the breath and finer
spirit of all Knowledge; Poetry is the first and
last of all knowledge - it is as immortal as the
heart of man.

(Wordsworth: 1805)

Literature was seen as a body of knowledge
which ought to be learnt for its own sake. The
process of creativity and the entire body of
literature were given an honored and elevated
status that sustained the elitist nature which the
study of literature had already acquired.

In examining traditional approaches to
literature, what is apparent is the prevailing
views amongst the elite were continually
emulated by educationists, possibly preventing a
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clearly-defined role for literature teaching in
education. Most of these views remained as
propaganda and failed to motivate a reasoned
set of proposals as to how a literature course
could be designed. The ultimate purpose of
literary criticism can be defined as interpretation
and evaluation of literary writings as works of art
and the major concern of the critic is to explicate
the individual message of the writer in terms
which make it clear to others. However, this is a
difficult process to implement without a
sufficiently explicit and pedagogically-oriented
definition of the nature of literature study as a
subject. A consistent assertion that literature
illuminates the mind with no specific aims in
terms of objectives only served to make
literature an unpopular subject. Moreover,
changes began to happen in the sixties and
seventies.

The approaches in language teaching in the
sixties and seventies stressed the structural
methods to language learning, with emphasis on
discrete-point  teaching, "correctness" in
grammatical form, repetition of graded
structures and restricted lexis. These approaches
represented a methodology unsuited to
literature teaching, and were unable to
accommodate literary texts. Thus, in many
situations, while English language teaching
adopted a structural approach, literature was
taught as a separate subject, sometimes
comprising purposeless poetry recitation.

Nevertheless, current approaches have
endeavored to reexamine the value of literature
and have hegun to uphold its worth again. These
approaches assert the value of literature
teaching from several aspects, primarily,
literature as an agent for language development
and improvement, cultural enhancement and
also for the eminence that many poets have
previously ascribed to it.

Literature is beginning to be viewed as an
appropriate vehicle for language learning and
development since the focus is now on authentic
language and authentic situations.

3. The Relationship between Language
and Literature

It is difficult to supply a watertight definition of
the term "literature” but what can be asserted is
that literature is not the name of a simple,
straight-forward phenomenon, but an umbrella

term which covers a wide range of activities.
However, when it becomes a subject of study, it
may be seen as an activity involving and using
language. The claim "the study of literature is
fundamentally a study of language in operation”
(Widdowson: 1971) is based on the realization
that literature is an example of language in use,
and is a context for language use. Otherwise,
studying the language of literary texts as
language in operation is seen as enhancing the
learner's appreciation of aspects of the different
systems of language organization.

Linguistic difficulty has been one of the main
arguments against literature. There has been a
general pre-supposition that to study literature,
one required knowledge of the intricacies of
language and an inherent interpretative ability to
derive the writer's message.

Traditionally, literature has been used to
teach language use but rarely has been used to
develop language use.

The advantage of using literature for the
latter purpose is that literature presents
language as discourse, in which the parameters
of setting and role-relationships are defined.
Carter (1986) insists that a natural resolution
would be to take an approach in which language
and literature teaching are more closely
integrated and harmonized than is commonly
the case at the present time so that literature
would not be isolated, possibly rejected, on
account of the "literariness" of its language: It is
my contention that some of the language
activities and work with models on the
literariness of texts can aid such development,
and that responses can best develop with
increased response to and confidence in working
with a language using a variety of integrated
activities, with language-based hypotheses and
in classes where exploratory, student-centered
learning is the norm.

Another argument against literature also
relates to literariness. With the shift to
communicative approaches to ELT in the eighties,
literary language is seen as not providing the
conventional and appropriate kinds of language
required to convey, practical, everyday messages.
Poems, plays and novels make use of the same
basic language system but have differing
functions from non-literary discourses in the
communicative function. The result is that poets,
novelists and playwrights produce linguistic
messages, which by their very nature, stand out
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prominently against the reader's background
awareness of what is both communicatively
conventional and linguistically appropriate to the
social purpose that the message is to fulfill,
though grammatically intelligible in terms of
syntax and vocabulary.

Yet, what emerges from such work is the
recognition that the precise contextual values of
every word, phrase, clause and sentence can be
inferred from its interaction with all the others in
the text.

4. The advantages of using the literary
forms in English language

School texthooks

John McRae (1994) distinguishes between
literature with a capital L - the classical texts e.g.
Shakespeare, Dickens - and literature with a
small I, which refers to popular fiction, fables and
song lyrics. The literary forms used in the English
Language school texthooks today are no longer
restricted to canonical texts from certain
countries e.g. UK, USA, but include the work of
writers from a diverse range of countries and
cultures using different forms of English.

Literary texts can be studied in their original
forms or in simplified or abridged versions. An
increasing number of stories in English are
written specifically for learners of other
languages. The types of literary texts that can be
studied inside and outside the English language
teaching classroom include:

= Short stories

=  Poems
=  Novels
= Plays

= Song Lyrics

Literary texts provide opportunities for
multi-sensorial classroom experiences and can
appeal to learners with different learning styles.
Texts can be supplemented by audio-texts, music
CDs, film clips, podcasts, all of which enhance
even further the richness of the sensory input
that students receive.

Literary texts offer a rich source of linguistic
input and can help learners to practice the four
skills - speaking, listening, reading and writing -
in addition to exemplifying grammatical
structures and presenting new vocabulary.

Literature can help learners to develop their
understanding of other cultures, awareness of

‘difference’ and to develop tolerance and
understanding. At the same time, literary texts
can deal with universal themes such as love, war
and loss that are not always covered in the
sanitized world of course books.

Literary texts are representational rather
than referential (McRae, 1994). Referential
language communicates at only one level and
tends to be informational. The representational
language of literary texts involves the learners
and engages their emotions, as well as their
cognitive faculties. Literary works help learners
to use their imagination, enhance their empathy
for others and lead them to develop their own
creativity. They also give students the chance to
learn about literary devices that occur in other
genres e.g. advertising.

Literature lessons can lead to public displays
of student output through posters of student
creations e.g. poems, stories or through
performances of plays. So for a variety of
linguistic, cultural and personal growth reasons,
literary texts can be more motivating than the
referential ones often used in classrooms.

Literary texts can present teachers and
learners with a number of difficulties including:

= text selection - texts need to be chosen
that have relevance and interest to
learners.

" linguistic difficulty - texts need to be
appropriate to the level of the students'
comprehension.

= |ength - shorter texts may be easier to
use within the class time available, but
longer texts provide more contextual
details, and development of character
and plot.

= cultural difficulty - texts should not be so
culturally dense that outsiders feel
excluded from understanding essential
meaning.

®  cultural appropriacy - learners should
not be offended by textual content.

Duff and Maley (2007) stress that teachers
can cope with many of the challenges that
literary texts present, if they ask a series of
guestions to assess the suitability of texts for any
particular group of learners:

= |s the subject matter likely to interest

this group?

® |sthe language level appropriate?

= |s it the right length for the time

1°t International Conferenee «<EDUCATION ACROSS BORDERS»

Florina Oclober 5 -7, 2012
hilp://www.edu.uowm.gr/sile/EduChr

Conference Proccedings
(ISSN: 2241-8881)




Sashka Dimitrovska

DEDICATED TO THE USE OF LITERATURE FORMS IN THE ENGLISH LANGUAGE SCHOOLBOOKS

available?

® Does it require much cultural or literary
background knowledge?

= s it culturally offensive in any way?

® Can it be easily exploited for language
learning purposes?

It is all very well to point out the advantages
of teaching literature but the key to success in
using literature in the ESL/EFL classroom
depends primarily on the works selected. A text
which is extremely difficult in linguistic or
cultural levels will reap few benefits. Several
solutions have been suggested with regard to the
problems of linguistic or other difficulties:
simplification, extracts or simple texts.
Simplification is not generally favored because of
its reduction process. The original book is
shortened in characters, situations and events,
the vocabulary is restricted and the structures
are controlled. Extracts are advantageous
because they remove the burden of intensive
lengthy reading. However, they are artificially
isolated for teaching purposes and do not
necessarily cultivate interest in reading in the
ESL/EFL learner.

The notion of literature as a difficult and highly
academic subject is also reflected in the
technigques of assessment. Assessment is still
based on critical essays, which impel teachers to
focus on understanding the text and inevitably
leads to testing for recollection and literal
comprehension. However, incorporating
literature into the language classroom calls for
more emphasis on the development of language
skills, enjoyment and creativity. If these elements
are the main focus, then it is possible to depart
from any literature examination based wholly on
memory.

It is possible to assess in a lively, interactive
way (where imaginative recreation can take
place), in which students are encouraged
individually or in group (suitable for continuous
assessment) to approach the text in an
integrated manner. This could include:

= re-writing a poem/story/scene from a

different point of view.

= gcripting an episode for radic or

television.

B writing or dramatizing what happens

after the events in the poem/story/play.

® writing an incident as a newspaper
report.

= writing the diary of a character in the
text.

® writing a letter from one character to
another, or from the student to a
character.

= improvising a scene for live performance.

® interviewing one of the characters.

These suggested tasks could offer students
the opportunity to respond imaginatively to their
reading experience by developing the text in a
way that employs communicative and purposeful
language.

Admittedly, these types of assessment
strategies would require a more complicated and
perhaps even a more sympathetic method of
scoring where language accuracy should not be
the deciding factor. However, if students were
encouraged to use language imaginatively, their
interest and motivation for English would
increase, and eventually would lead to improved
use and performance in the language.

If literature begins to be taught and
examined at lower secondary levels in these
ways, it will foster enjoyment of the text
alongside a deeper and more meaningful
understanding of the language. Students will
then be ready to explore some of the literary
features of the poems and stories, having
become fully involved with the writers and
characters in the process of language
consolidation and imaginative recreation. Still, to
assess or to examine literature in a
communicative or interactive way demands
teaching strategies that also integrate language
and literature, allowing activities which require
language, which involve students in experiencing
language, playing with language, analyzing
language, responding to language and enjoying
language. These elements can only be achieved if
the student is allowed to engage in a process of
discovery:

However intrinsically interesting the ideas
presented by the teacher could be, they will only
appear interesting to the students if they are
allowed to discover them for themselves. This is
especially true when what is taught is reading,
which is always a process of discovery, a creation
of meaning by the reader in collaboration with
the author. “If this creative dimension is

1°t International Conferenee «<EDUCATION ACROSS BORDERS»

Florina Oclober 5 -7, 2012
hilp://www.edu.uowm.gr/sile/EduChr

Conference Proccedings
(ISSN: 2241-8881)




Sashka Dimitrovska

282
DEDICATED TO THE USE OF LITERATURE FORMS IN THE ENGLISH LANGUAGE SCHOOLBOOKS

removed, if we are told the meaning of what we
read before we read it, then we are left with the
hollow formality of scanning the words on the
page, with no incentive to piece them together,
to treat them as communication”. (Jennings:
1989)

Therefare, it is essential that when literature
is brought into the language classroom, it needs
a clearly-defined aim, which is an axiom in
language teaching for ESL/EFL learners. Only
then can literature be successfully integrated
into the language teaching.

6. Conclusion

“Using Literary forms in the English Language
school textbooks" is a concept that has its focal
point in language development. Also, any
syllabus based on this concept should also
maintain language as the central concern. For
this, it is imperative that curriculum developers
depart from the traditional view attached to
literature. It is also equally important that the
syllabus has suggestions for teaching strategies
and forms of assessment. The objectives may
outline the importance of literature towards
language development, but they become
redundant if the teaching and assessment
techniques do not apply those objectives
practically.

Literature generates creativity in language
and imagination and should feature in any
education system that regards discovery and
enjoyment as essential components of the
learning process.

To conclude what | mentioned in the
introduction was that my aim was to present the
general view of using Literary forms in English
language school textbooks and | suppose that |
did it. | have also stated that although the studies
on the use of literary forms in teaching English
have been increasing abroad, in our country,
particularly in public schools, only English
grammar is being taught. The students who are
expected to memorize these rules cannot use
English. The aim of this paper was to exhibit why
and how literary forms can be used in order to
teach English effectively and efficiently.

Literature study can also provide a range of
texts and an introduction to the many different
varieties of English. The same reasons are true
for intensive reading as well. Similarly, William
Littlewood (2000} emphasizes the importance of

the use of literature in EFL classes as follows:

A major problem of language teaching in the
classroom is the creation of an authentic
situation for language. A language
classroom, especially one outside the
community of native speakers, is isolated
from the context of events and situations
which produce natural language. In the case
of literature, language creates its own
context. The actual situation of the reader
becomes immaterial as he or she takes on
what D. W. Harding calls ‘the rale of the
anlooker’, looking on the events created by
language. These events create, in turn, a
context of situation for the language of the
book and enable it to transcend the artificial
classroom situation.
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