| ummmm /wwmm

Nikolo Smilkov!

Snezana Jovonova
Mitkovsko, Fehim Huskovic 3

Art modeling has octual velume features and holds o traditional, episodic
placa in art education in pre-school and primary education od dhildren. As
such, it was the main subject of interest in this research.

The research included analysis of artworks with human figure os o
theme, mads by children and sudents of 5, 8 and 10 years of age, in
ferms of complexity, symmery, bolance, size, movement, and
understanding of gender differences. As o specific group, the group of
10:year olds was selected, in order to assess the differonces of the
abilifies in art modeling of the human figure in children of the same age
and different gender. For this research, u descriptive - explicative method
was opplied, using the fechniques of parficipatory observation, colleding
and onolysis of children's / pupils artworks. This paper presents the
thearetical knowledge of modeling, combined with the results of the
conducted empiricol research. Recommendotions for improvement in this
orea ore oo presented.

emationaly driven aesthetic relation of the childs personality to the
objects, events and pracesses that origin from the surrounding activities,
but also refatians to the expressive art. By increasing the general
educational, artistic and intellectual abilities, that is, by learning fine
rts, o space is provided for the divergence of children's creative abilifies.

Art education curricula cover many art sub-disciplines, with art modelling
being one of them. Art modeling is characterized by acul volume and
holds traditionaly an episodic place in urt education in preschool and
elementary education.

The methodological foundations of the arfistic modeling activity, os well
0sifs place in the system of children's art education are linked to o greot
degree of mastery of space and arfistic experience. The development of
shaping, modeling unconditionally coincides with solving the problem of
defining expression in one's own way in space.

The indusion of plastic expression in preschool and primary education s
@ complex pracess. The complexiy stems from the age and the individual
ortisfc expression abilites of children, which offen results in incidental
inclusion of modefing in everyday education procice. Modeling as part of
the educational process and the pedagogicol matter faces o numhr of
challenges. Amang them, there is the issue of representation in the
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inferes! in this area can contribute fo improving the status of art
modeling from an educstional, methodelogical, pedagogical ond
~ psychologicalpoint of view.

Adopfing art culture as part of the educationl process means odopting /
praciicing the different art areas and getfing fo know the art language.
Therefore, the representation of art modeling among ofher fine arts
areas is o necessity.

Vil xpiession n diliren ond i

Children's s expression lugnn h m?mslfy the inferest of scholars of
the end of the 19th and the begining of the 20th century, when the
developmental phases were defined through the child's creativity,
primarily through drawing. During his period, three generol
developmental phases in children were defined:

) Drawing phase, consisting of unplonned scattered plot lines, which
Ioter tnke the form of grouped lines and circular lines / shapes;

b} Scheme phase, in which children develop a pattern of representation of
human abjects, figures and objedts from the environment;

¢) Realism phose, when children are oble to present more realistic and
vivid details in their drawings.

These phases have been defined os o resulf of the extensive studies and
dlassifications of children drowings and shapes made by several
researchers, and are based on the observation that the children, of the
age of 2:3 begin fo scribble and model the first shapes (make balls, sticks
and files), and after the fourth year, lines appear in the dhildren's
drawing, and ellipficol shapes are created, which is noted os creation of
basic forms of human ond animal representations.

Three-dimensional activiries are olso very interesting for young children,
and the same sequence of developmental stages s observed in plosficine
modeling, as with drawing. Plasicine is much more interesting for
children than day because it s not sticky, does not need to be prepared
beforshand, daes not dry ond can be used multple fimes.

Three-year-olds enjoy manipulafing with plasticine by squeezing,
kneading, punching, efc. This is an uncantrolled kinefic aciivity that
corresponds io fhe first scribbling. As the child develops the bty fo
cantrol what he//shs is doing, the forms he/she develops betome
meaningful and purpaseful. With this the child’s reative ploy confinues,
 olong with the shaping of plasticine. First the shapes ore in the form of
balls or in the form of elongated worms, and then the shapes move to
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consistng of many different elements. R
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<o o simlr choradirsis. This can vary From complete symmetry of
fhe six sdes o partcl symmetry and bilaterol symmetry of e human
figure, whase front and back ore differen.
'Buhmesmwﬁmﬁodw/idﬁmﬁllﬂrduiﬁ
construcion of o free standing igore that requires understanding of fhe
mechanical properties o the moterial and overtoming the technical
difficufty of balancing o struight figure.

« Size refers o the proporfionste representation of the human figure
and ifs elements in the dhildrens’ ortworks.

» Wovemen refers fo the representafion of the figure in mofion.

« Familarty refers to the familiaity and knowledge of the objed and
abilty fo reate frained representative modeks For exomple, fomiliarity
with drowing may predispose o child wha has not previously worked in
dhay fo ely on wellHrained graphic models {or schemes) and transer
them to the oy medium.

Art modeling s part of the fine ot can help in observing and defining
children's visual representations. This provekes creaiing various
combinations and variations of the thought operations that undoubtedly
influence children’s creativity.

The demansiration method, which involves problem-creation and
problem-salving thraugh play, helps aciivate children/pupils fo present
visual tusks related fo variations and non-raditional ways of construding
o form (e.g. displacement, replacemen, combinafion of parts and other
structural elements). The process of observation helps children to goin
insight into the nature of the form, the size of obieds, the consiruction,
scope and madeling plan, and of the same fime o acquaint themselves
with the structure and texture of the material.

When choosing modeling objects, the tasks to be mostered by the toacher
are similor 1o those of nature drawing. It i prubaby the best that the
fist modeling objecs hove forms redily avilblefor reproduction, o
have compact siructurol elements tha are not overly complex. It is
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oher known objec', or geomelric shapes.
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practical ort modeling issves. Only i this way it can be easier 1o solve the
problems / requirements brought by the plastic molding, which, in
accordance with the methodological skifls used in the feaching process,
will provide o complete insight into the arfistic abilities of the child, The
verbal communication os o basis for early learning, enables buiding of
mors delailed and durable theoretical knowladge of the forms, and offers
the opportunity for active involvement of children/pupils and their
guidance in solving the simple and complex modeling issues ond giving
. diractions in obtaining compatible ort results.

& Art modaling of the human figure is o complex task, When children begin
{  fo express themselves in three dimensions around the fourth of fifth year
of life, their three-dimensional concept evolves, from basic three-dimen-
sional axpression based on thelr perception of the concept, through
gradyal understanding of volume, verticol alignment and vertical
placement of the human figure, to defeiled and complex representations,

Art modeling os a process, especially the modefing of the human figure,
was the subject of interes! in our smofl micro-research. The focus of our
research was on the obilities of children/pupils of 5, 8 and 10 years of
age 1o present the three-dimensional cancept, i.e. in modeling the human
figure using a variety of work techniques ond materials.

= The aim of this research was to obtain qualitative insights info the

| difforences in reprosentation of the threeimensional concept in art
modeling of the human figure in children, and more spedficoll, the
differonces in ort modeling ablites and figure representation that are
telated to gender, Our hypothesis was thot there are differances in the
abiltes in ort modaling of the human figure in chidren of the same age
and different gender,

I order to conductthis qualitaive research, o descriptive-explicative
(%) method is used, and the octities were monitored in thet noturel
P2 Donedmensiona! ropessntolon o] context, The porficipotary obsarvation technique wos used to monitor the
N Hﬁ.:‘ﬁ;ﬁ:"n :“ (8- cours of the educatonal pracess, the lve o outonamy in presanting he
SR 0L dmensions concopt of the human figure and the fraquency of
foudback in the cogniive process. Ths fechnique yieded o sets of dat:
dato obtined with lobol descrigton, aimed of descibing the working
conditions in the school and children's Faclites equipped space, eosel
stands or art niodeling, aching actvities, avents, time) ond doto
obiained withfocused dascrigton, imed oftacking and descbing
- ogeloted diffrence in the rapresenttion of he hree dimensional

“Toso Arsov”, "Yunco Prke”, ond Veles: "Vosil Glavinos®.
The ol o observer - orticipant was th reseatche himself. For greaer
obiectivity, echnicalaids were usad to record the situation, o5 comera
photashoot and records of the individuol octivifes

The oim of this reseorch was 1o investigote the existence of differences in
children biliies of presenting the three-dimensional concept of a human
figure thet are gender-eloted. The analysis was condudted to a chosen
sample of pupis, in tota 195, aged 10 years nd symmetry, balonce,
familarity, complexity, movement and size, were ossessed on o scole
from 1.5, The ollscted dato were analyzed using INTERIM onalysis. The
statistical analysis included indexes of struciurs and orithmetic mean
yvalue.

Aithough oll subjects from the research were analyzed, this group was
selocted for analysis becouss the scores for symmetry, balonce,
complexity, sizs, movement and familiarity, are the highest of this age,
therehy enabling detection of any gender-reluted differences. At the same
fime, within the examined age groups, this age is dlosest fo the ansat of
puberfy period, making it most relevant for comparison.

Figure 1. Mean stores of the exomined variables in male and female
respondents, aged 10 years.

The results show that the scores of complexity, symmetry, balonce ond
fumiliorty in female respondents are higher than in male. On the ather
hand, male respondents have higher scores for movement and size /
proportion (Figure 1),

Forms made by famole respondents were notably rich in details and
decorative elements, there is o greater balance of figures, and additionol
atteton is pid to the harmonization of the figure and symmelry
(Figure 2{o}), which can also be saen in the rased scores for his
parameters in Figure 1.

Male respandents were more skilled  representing the movement of the
form ond model fgures that are dimensianally adeqoate t the reol
image of o human figure, The figures and decorations of the male
tespondents ore scarce (Figure 2 (b)), (Figure 2.)

These fesﬁl’rs, obtained on the basis of paricipatory obssrvation and
descriptive analysis of the three-dimansional representation of the human
figure provide the following summrizing conclusions;

A dlight diforance between the sexs exists, in terms of the visuol
abiltis of the respandnts. Among femle respandents, here has besn
progress in introducing the thres-imensionol concept in forms of
complestty, symmehry, bolonce and fomifarty, Mole espondents noted
progress n representing movement ond size / proportionaliy

These results con be useful in ossessng the needs and ailesofy --
:hadmmdmmmwmmm;., .
fime,the sugesfons and comments rcivedhroughoa e procs of

&

TR B L

5 ) R A A

S'Clé'ﬁned‘ b-'y'CfémSAcann |



* fducotion of the hdllm stoff for bettor understanding of the visuol
abiliies of chidron ond pupils of diffsrent ages;
 Permanent manitoring, innovation and enrichment of the programs for
teaching / educational work in ort education, which will incude the
opinions and aftitudes of the immediate paricipants in their realization
* Organization of workshops and seminars for better mastering of art
fechniques and Intraducing now stratgles n all ar areas;

-~ Liquipping the kindergartens and primary schools with betfer condifions
for roalization of art educotion curriculs;
 Educating parents by orgonizing exhibitions with children's artworks
thot will enable greoter invalvement in the school and familorization
with their child's aristc obilities
» Providing an inspiring afmosphere for children by visiting museums
and ort fudios.
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