iR 4—.L
I 2\ YHUBEPSUTET Y BEOIPATY

) YYUTEBCKU OAKYIITET

. ElEE |
I/IHOBaI.II/I_]C elel[el EP Univerza v Mariboru
y HacTaBu EIEIE

BEJUNE
Pedagoska fakulteta

Sveudiliste u Zagrebu g =

=

MehyHapOaHHW HayUHK CKY

NPOrPAMCKE (PE)®OPME V OBPA3OE
1 BACMNUTAHY - U3A30BU U MEPCHE

YHuBep3uTeT y beorpany-Yuute/bcki pak

Khura pesmmea

20. maj 2019.

International Scientific Conference

CURRICULAR (RE)FORMS IN EDUCATION -
CHALLENGES AND PERSPECTIVES

University of Belgrade -Teacher Education Faculty
Book of Abstracts

May 20, 2019




MebhynapogHyu Hay4YHM CKYII

[IPOTPAMCKE (PE)®OPME ¥
OBPA30BAIbY U BACIIUTAIY -
M3A30BU U NIEPCIIEKTUBE

Kmura pesnmea

YHUBEP3UTET Y BEOTPALLY
YUYUTEIBCKY OAKYTITET

20. maj 2019.
beorpap



International Scientific Conference

CURRICULAR (RE)FORMS IN
EDUCATION - CHALLENGES
AND PERSPECTIVES

Book of Abstracts

UNIVERSITY OF BELGRADE
TEACHER EDUCATION FACULTY

May 20, 2019
Belgrade



ITPOTPAMCKMU OBbOP

Ipenceqnuiu Ilporpamckor og6opa
npod. ap 3opana Omaunh

Yuuitierocku paxynitieiti, Yuuseepsuitieiti y beoipagy, Cpduja

npod. ap lopan 3epuh
Yuuitierocku paxynitieiti, Yuuseepsuitieiti y beoipagy, Cpduja

YraHoBu
npod. np PpaHdecko ApunanjakoHO

YHueepsuitieini 3a o6pazosarve HaciiasHuka, bjen, lllsajuapcka

npod. np Camwa brarganuh
Yuuiierocku gpaxynitieiti, Yuueep3uitieiti y beoipagy, Cpduja

pou. np paran bpankosuh
Yuuiierocku gpaxynitieiti, Yuueep3uitieiti y beoipagy, Cpduja

mou. ip Hesena byhesary
Yuuiierocku gpaxynitieiti, Yuueep3uitieiti y beoipagy, Cpduja

mou. np 3opuna Bennosnh
Yuuiierocku paxynitieiti, Yuueep3uitieiti y beoipagy, Cpduja

pou. np Bepa Beuanckn Huxonuh
Yuuiierocku gpaxynitieiti, Yuueep3uitieiti y beoipagy, Cpduja

pou. np Onuepa Hokuh
Yuuiierocku gpaxynitieiti, Yuueep3uitieiti y beoipagy, Cpduja

npod. ap 3amcnaBa 3alIoHa
Jprasru ynusep3suitieiti ipumervenux nayka y Hosom Conuy, Ilomwcka

npod. np Muena VBanyu [pmex
Ilegaiowku paxynitieii, Ynueepsuitieti y Mapudopy, Cnosenuja

mou. fip Banepuja Jannhujesuh
Yuuiierocku paxynitieiti, Yuueep3uitieiti y beoipagy, Cpduja



npod. fp /bymyo Kesepeckn
Iegaiowku gpaxynitieii y butiiony, Ynueep3uiteit ,,Ce. Knumeniti Oxpugceku”,
Cesepna Maxegonuja

npod. ap labpujena Kenemen
Daxynitieili 08pasosHux Hayka, Ucuxonoiuje u coyujantol paga,
Ynueepsuitieini ,Aypen Bnajxy” y Apagy, Pymynuja

mon. ip 3opunia Kopauesnh
Yuuiierocku gpaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja

np Hatama Jlamnh Bydernh
HayuHu capagrux Vnciiuiliyia 3a fiegaiowka UCTAparxueara

mon. ip Anexcanppa Muneruh
Yuuiierocku gpaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja

npod. np bojana MunocasbeBrh
Yuuiierncku gaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja

npo¢. ip Mapunen Herpy
Yuuitierocku gpaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja

mot. np Jenena ITanuh Mapariu
Yuuiierncku gaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja

npod. ip Mupocnasa Puctnh
Yuuitierocku gaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja

mcp. 3opuna Casrh Henapgosuh
Yuuiierocku gpaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja

npod. ap Anexcanpap Crojanosuh
Yuuiierocku gpaxynitieiti, Yuueepsuitieini y beoipagy, CpSuja



PROGRAMME COMMITTEE

Presidents of the Programme Committee
Zorana Opaci¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Goran Zelji¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Members
Francesco Arcidiacono, PhD

University of Teacher Education in Bienne, Switzerland

Sanja Blagdani¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Dragan Brankovi¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Nevena Budevac, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Zorica Veinovié, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Vera Vecanski Nikoli¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Olivera Doki¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Zdzislawa Zaclona, PhD
State University of Applied Sciences, Nowy Sqcz, Poland

Milena Ivanu$ Grmek, PhD
Faculty of Education, University of Maribor, Slovenia

Valerija Janicijevi¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia



Ljupco Kevereski, PhD
Pedagogical Faculty, University “St. Kliment Ohridski”, Bitola, North Macedonia

Gabriela Kelemen, PhD
Faculty of Educational Sciences, Psychology and Social Work “Aurel Vlaicu”,
University of Arad, Romania

Zorica Kovacevi¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Natagda Lali¢ Vuceti¢, PhD
Institute for Educational Research

Aleksandra Mileti¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Bojana Milosavljevi¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Marinel Negru, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Jelena Pani¢ Maras, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Miroslava Risti¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia

Zorica Savi¢ Nenadovi¢, MA
Teacher Education Faculty, University of Belgrade, Serbia

Aleksandar Stojanovi¢, PhD
Teacher Education Faculty, University of Belgrade, Serbia



OPTAHM3AIIIOHM OJBOP

IIpepcemuuuu OpranusanymoHor ogéopa
Mcp. AHa ITerposuh [Taknh
mcp. Crpaxuma [Tonnh

YnanoBu
pou. np ViBko Hukomuh
Mcp. Jbybuna Becuh
Mcp. Jenena Pagojuunh
mcp. Henan Cunbennh
Munom Barpuhesuh
Cpbau Cresuh

ORGANIZING COMMITTEE

Presidents of the Organizing Committee
Ana Petrovi¢ Daki¢, MA
Strahinja Poli¢, MA

Members
Ivko Nikoli¢, PhD
Jelena Radojici¢, MA
Nenad Sindeli¢, MA
Ljubica Vesi¢, MA
Milo$ Batriéevi¢
Srdan Stevié¢



Hayunu cKyn je opraHM3oBaH y capajmbI ca:

* Ilenaromkum akynrerom Yuusep3utera y Mapubopy, CiioBeHuja
* YHuBep3HUTETOM 3a 00pa3oBame HacTaBHUKA, bjeH, I1IBajuapcka
*  YyuresbckuM (akynTeToM YHHBEp3UTETa y 3arpely, XpBarcka

»  @akynreToM 00pa30BHUX HayKa, ICHXOJIOTHjE M COIMjaTHOT paja,
Yuusepsurera ,,Aypen Brnajky” y Apany, Pymynnja

* [Ilemaromkum ¢akynreTom Yausepsurera ,,CB. Kimument Oxpuackn”
y butomy, CeBepra Makenonuja

* MucTuTyTOM 32 Ieparomika ucTpaxkupama y beorpany, Cpouja
» Jlp>kaBHUM YHMBEp3UTETOM NpuMemheHnx Hayka, Hosu Conu, [Tosbeka

» [lenaromkum akynrerom u3 bujespnne, YHUBEp3uTeTa
y Ucrounom CapajeBy, bocHa u XepiieroBuna

The Scientific Conference was organized in cooperation with:

* Faculty of Education, University of Maribor, Slovenia
* University of Teacher Education, Bienne, Switzerland
* Faculty of Teacher Education, University of Zagreb, Croatia

* Faculty of Educational Sciences, Psychology and Social Work,
University “Aurel Vlaicu” in Arad, Romania

» Faculty of Education in Bitola, University “Sveti Kliment Ohridski”,
North Macedonia

» Institute for Educational Research, Belgrade, Serbia
» State University of Applied Sciences, Nowy Sacz, Poland

* Faculty of Education in Bijeljina, University of East Sarajevo,
Bosnia and Herzegovina



CAJIPJKAJ / CONTENT

INDIEHAPHA CAOIIIITEBA
PLENARY LECTURES

Muwunom M. Kosauesuh

O (HE)KBAJIMTETHVM PEHIEIBGVIMA Y HOBOM

HACTABHOM IUTAHY U ITPOT'PAMY 3A CPIICKH JE3UMK

V5. M6.PASPENY OCHOBHEIHIKOJIE. . .....oo i 24

Milo§ M. Kovacevié

ON (NON)QUALITY SOLUTIONS IN THE NEW SERBIAN LANGUAGE
CURRICULA FOR THE 5th AND 6th GRADES OF PRIMARY SCHOOL .. .25

Wrop Cakcupa
HE J/IM JEJHO - W1 [IPYT'O, BER M JEAHO M [JPYTO:
HACTABA KIbVDKEBHOCTNM Y 3AMIN JTAJKHMX CYIIPOTHOCTH . .26

Igor Saksida
NOT EITHER-OR, BUT AND:
LITERATURE CLASSES IN THE GRIP OF FALSE OPPOSITIONS ......... 27

AJleKcaHfiap JepKoB

YYEE HESHABA I MEHTAJTHA KOPYIILMJA .. ...l 30
Aleksandar Jerkov
LEARNING IGNORANCE AND MENTAL CORRUPTION ............... 31

Jasna Kudek Miro$evi¢
RAZVOJ] KOMPETENCIJA U KURIKULARNOM PRISTUPU
USMJERENOM NA DIJETE . ... i 32

Jasna Kudek Miro$evi¢
COMPETENCE DEVELOPMENT IN A CHILD-DIRECTED
CURRICULAR APROACH . ... e 33




M3A30BU U ITEPCIHEKTUBE ITPOT'PAMCKIX (PE)®OPMU
Y HACTABU CPIICKOT JE3UKA N JESNYKE KYITYPE

CHALLENGES AND PERSPECTIVES OF CURRICULAR
(RE)FORMS IN SERBIAN LANGUAGE AND LANGUAGE
CULTURE TEACHING

bojana Munocasmpesuh
PEYHMIN N EbUXOBA CBPXA Y ObPA3OBAILY -
M3 YTTTABYOYRUX YUUTEIBA . ... 36

Bojana Milosavljevi¢
DICTIONARIES AND THEIR PURPOSE IN EDUCATION - FROM THE
PERSPECTIVE OF THE PRE-SERVICE PRIMARY SCHOOL TEACHERS . .37

Mapra Illnmancka

KOHIEIIT PASBIJAIA YYHEHNYKOI MATEPIGET JE3VKA

Y HACTABHOM IUTAHY M ITPOT'PAMY PEITYBJIVIKE IIOJbCKE

M3 2016. TOOVHE ... ... 38

Marta Szymanska
THE CONCEPT OF DEVELOPING STUDENTS MOTHER TONGUE

IN THE POLISH CORE CURRICULUM FROM 2016 ..................... 39
Topan 3epuh

JIMHIBOMETOIMYKN TEKCT Y HACTABM MOPOOJIOIUJE

CPIICKOT JE3VIKA HA MJTALEM HIKOJICKOM Y3PACTY ............. 40

Goran Zelji¢
LINGUAL-METHODOLOGICAL TEXT IN TEACHING MORPHOLOGY
OF SERBIAN LANGUAGE TO EARLY PRIMARY SCHOOL PUPILS . ...... 41

Jenena CreBanosuh, Banepuja Jannhujesnh
JESYKA KYJITYPA 'Y IIPOTPAMVIMA PA3SPEITHE HACTABE:
IHOPEOBEHA AHAJIVMIBA ... . 42

Jelena Stevanovi¢, Valerija Jani¢ijevi¢
LANGUAGE CULTURE IN THE LOWER PRIMARY SCHOOL
CURRICULA: A COMPARATIVE ANALYSIS ... o it 43

10



Buonera Hukonoscka
JESMYKE I'PEHIKE KAO MHIOVKATOP JESMYKE KYJITYPE ............

Violeta Nikolovska
IRREGULAR USE OF STANDARD LANGUAGE AS INDICATOR
OF CULTURE OF LINGUISTIC EXPRESSION . ...t

Jby6una Becuh
MMEHVIE PLURALIA VI SINGULARIA TANTUM
Y HACTABUTPAMATUIKE ... e

Ljubica Vesi¢
PLURALIA AND SINGULARIA TANTUM NOUNS
IN GRAMMARTEACHING ... ...

Hapa Illea, Haraura JIanuh Byueruh
M3A30BN Y KPEMPAILY BYKBAPA:
OOJHOC TEKCTA M MIIYCTPALIMIE .. ..ot

Nada Seva, Nataga Lali¢ Vuceti¢
CHALLENGES IN CREATING PRIMERS:
THE CORRELATION BETWEEN TEXTS AND ILLUSTRATIONS .........

Mapunen Herpy, bpuapyma JKyjka, Buphuanja ITonosnh

EOMKACHOCT YIIOTPEBE HOBUX TEXHOJIOTMJA Y HACTABU

HA PYMYHCKOM JE3VIKY HA (OCHOBHO)IIKOJICKOM Y3PACTY

Y BOJBOIOVHM, PEITYBJIMOWM CPBUJU ...t

Marinel Negru, Brinduga Zujka, Virdinija Popovi¢

EFFICIENCY OF NEW TECHNOLOGIES IN TEACHING

IN ROMANIAN LANGUAGE AT PRIMARY SCHOOL LEVEL

IN VOJVODINA, REPUBLICOF SERBIA ....... ... ... .. oo it

Sabina Visc¢ek
ZAJEDNO U SVETU RECI: NEKOLIKO PRIMERA PROMOCIJE
CITANJA ZA CITAOCE POCETNIKE . . ..ottt

Sabina Visc¢ek
TOGETHER IN THE WORLD OF WORDS: SOME IDEAS
FOR PROMOTING READING FOR BEGINNER READERS ..............




Jbumpana [Tnasnanh
IITA MOXEMO HAYUYNUTHU O YHAIIPEBEY
UUTAJTAYKE IIMCMEHOCTHM O CPIICKMX YYEHMKA? ............. 54

Ljiljana Plazini¢
WHAT CAN WE LEARN FROM OUR STUDENTS ABOUT
THE IMPROVEMENT OF READING LITERACY? ...... ... 55

M3A30BU U ITIEPCITEKTUBE ITPOI'PAMCKIX (PE)®OPMU
Y HACTABU KIbMIZKEBHOCTU
CHALLENGES AND PERSPECTIVES OF CURRICULAR
(RE)FORMS IN LITERATURE TEACHING

3ona Mpxkasm

I'’TE CY HECTAJIM HACTABHM UVJBEBIM? ... ... 58
Zona Mrkalj
WHERE DID THE TEACHING OBJECTIVES DISAPPEAR? .............. 59

Marek Pienigzek
CPIICKA ITOE3UJA Y ITO/bCKMM HIKOJIAMA: JIEKIIV]JE
O TPAHCPETMMOHA/THOCTM CJIOBEHCKE 3AJEOJHMIE ............. 60

Marek Pienigzek
SERBIAN POETRY IN POLISH SCHOOLS: THE TRANS-REGIONAL
SLAVIC COMMUNITY LESSONS ... 61

Anekcangap JoBanosnh
IIYTOBAIBA KAO BN OBPASOBABA M KYJIITYPE .................. 62

Aleksandar Jovanovi¢
TRAVEL AS A FORM OF EDUCATION AND CULTURE ................ 63

3opana Omaunth

CABPEMEHA KIBVDKEBHOCT Y HACTABHUM IVTAHOBVIMA

M ITPOTPAMVMA 3A BUIIE PASPENE OCHOBHE HIKOJIE -

IIYT KA ITPEBA3VJTAJKERLY KPU3E UMTABA ...t 64

12



Zorana Opacic

CONTEMPORARY LITERATURE IN THE CURRICULA

FOR THE HIGHER GRADES OF PRIMARY SCHOOL -

THE WAY OF OVERCOMING THE READING CRISIS .................. 65

Cnabana Jahumosuh
PEOOPMA ITPOTPAMA HACTABE KIbVDKEBHOCTU
Y CPEBVIM IIKOJIAMA - M3A30BU 1 OTPAHUYEA ............. 66

Sladana Ja¢imovié
REFORM OF THE SECONDARY EDUCATION LITERATURE
CURRICULA - CHALLENGES AND CONSTRAINTS ...... ..., 67

Csernana Vimmnbaumh, Jagpanka Muomesnh
VIIOTA KIBVDKEBHOCTNM Y HACTABHVM ITPOT'PAMVIMA
CPIICKOTA JESMMKA Y OCHOBHOJIOKOJIM . ..o 68

Svetlana Iliba$i¢, Jadranka MiloSevi¢
THE ROLE OF LITERATURE IN THE PRIMARY SCHOOL
SERBIAN LANGUAGE CURRICULA ... .. i 69

Banepuja Jannhujesuh
NCXOIN N JIEKTUPA: KPO3 HOBE IIPOTPAME
3A PASPEJHY HACTABY KILBVDKEBHOCTU ...t 70

Valerija Janicijevi¢

LEARNING OUTCOMES AND COMPULSORY READING LISTS:

AN OVERVIEW OF THE NEW CURRICULA FOR TEACHING
LITERATURE IN THE LOWER GRADES OF PRIMARY SCHOOL ........ 71

Harama Crarkosuh Ilomro
HAPOJHA (YCMEHA) KIbVDKEBHOCT Y PEOOPMUCAHVM
ITIPOTPAMIMMA 3A OCHOBHY IKOJIY ..t oi e e e 72

Natasa Stankovi¢ So$o
FOLK (ORAL) LITERATURE IN THE REFORMED CURRICULA
FOR PRIMARY SCHOOLS . . .ot e e e e e e e 73

Banentuna B. Xamosnh
M3BbOPHA JIEKTUPA M1 I3SA30OBM PEOOPME ........... ... ... .. ..., 74




Valentina Hamovié
OPTIONAL READING LISTSAND REFORMS . .. .. oo 75

Munena Munesa bnaxxuh
MHOBATHUBHI OBJIMLV YUYEIBA 1 IIOYYABAIBA
HA ITPVIMEPY BAJKE ,,3JTATHA IITULTA” ... . i 76

Milena Mileva Blazi¢
INNOVATIVE FORMS OF TEACHING AND LEARNING
ON THE EXAMPLE OF THE FAIRY TALE “GOLDEN BIRD” ............. 77

Jenena ITaunh Mapam, Crpaxuma [Tonnh
KITACHIIM CPIICKE KIbVDKEBHOCTH, IBO AHIP'R
MIWIOII HPIAHCKMN, Y ITIPOTPAMVMA OCHOBHE HIKOJIE ........ 78

Jelena Pani¢ Maras, Strahinja Poli¢
THE CLASSICS OF SERBIAN LITERATURE, IVO ANDRIC AND
MILOS CRNJANSKI, IN ELEMENTARY SCHOOL CURRICULA .......... 79

Hemamwa Kaposuh
METOIVMYKN ITPUCTYII IIOEMMU (,JAMEHT HAJl BEOTPAJOM”
MIJIOIIA HPEBAHCKOT) ..ottt 80

Nemanja Karovic¢
THE METHODOLOGICAL APPROACH TO POEMS
(MILOS CRNJANSKI, “LAMENT NAD BEOGRADOM”) ...............n. 81

bojana Mapunkosuh

BEYMTA CABPEMEHOCT FPAHKA hOIINRA

(ROIIM'REBA JJEJIA'Y HOBUM ITPOT'PAMIUMA

CPIICKOI JESMKA Y PABPEINTHOJ HACTABU) .......... ..ot 82

Bojana Marinkovi¢
AN ENDLESS CONTEMPORARINESS OF BRANKO COPIC
(COPIC’S WORKS IN THE NEW SERBIAN LANGUAGE

TEACHING COURSES) ..ottt e e 83
Bojan Mapxosuh

(ABAHTAPIOHE) ITECHMYKE C/IMKE -

KAKO CA MJIAIVIMA PASITOBAPATMI O IbVIMA ... ... ... ... .. 84

14



Bojan Markovi¢
(AVANT-GARDE) POETIC IMAGES AND
HOW TO TALK TO YOUNG PEOPLE ABOUTTHEM ................... 85

Munan Byppema

Y30PHOCT MAPTMHAJIM3OBAHOTI JYHAKA: OCTBAPVMBAIGE
BACIIMTHMX OIM/BEBA HACTABE C Ob3MMPOM HA MTHOBALIVMJE

Y IEKTUPHOM ITPOTPAMY .. e 86

Milan Vurdelja
EXEMPLARITY OF A MARGINALIZED HERO: EDUCATIONAL
GOALS REGARDING THE INNOVATIONS IN THE CURRICULUM ...... 87

Munena Mutposuh

M3MEBY CHUEHCKE UTPE 1 TYMAYEIbA KIbVIJKEBHOI TEKCTA -
JPAMCKV TEKCTOBIM Y ITPOTPAMVIMA CPIICKOTI JE3SVIKA

3A MJIABE PASPEJJE OCHOBHE IIKOJIE ...... ... .o, 88

Milena Mitrovié

BETWEEN THE STAGE PLAY AND INTERPRETATION OF LITERARY
TEXTS - DRAMA TEXTS IN THE CURRICULA OF THE SERBIAN
LANGUAGE FOR JUNIOR GRADES OF PRIMARY SCHOOL ............ 89

M3A30BU U ITIEPCITEKTUBE ITPOI'PAMCKIX (PE)®OPMU
Y HOBM OCHOBAMA ITIPOTPAMA ITPENHIKOJICKOT
BACIIMTAIbA 1 OBPA3OBAIbA

CHALLENGES AND PERSPECTIVES OF CURRICULAR
(RE)FORMS IN NEW PRESCHOOL EDUCATION
CURRICULAR FRAMEWORK

Morena Ravnié
VASPITAC I DETE U ZAJEDNICKOM STVARANJU KURIKULUMA . ..... 92

Morena Ravnié
PRESCHOOL TEACHERS AND CHILDREN AS A TEAM
IN CURRICULUM DESIGN . ..ot e 93

15



Hesena bybesary, 3opuua KoBayesuh

CATJIEDABAIGE IETETA M ITPOLIECA YYEIA Y HOBVIM

OCHOBAMA ITPOTPAMA ITPEOIIKOJICKOI BACIIMTAIBA

ML OBPA3OBAID A .. 94

Nevena Budevac, Zorica Kovacevié¢
CHILDREN AND LEARNING PROCESS FROM
THE PERSPECTIVE OF THE NEW PRESCHOOL

EDUCATION CURRICULAR FRAMEWORK ......... ..., 95
Kupun bap6apees

IOA JIN JE IIOTPEGHA HOBA ITAPAJIITMA 3A OBPA30OBAIGE

M ITPOOECHMOHAIHN PA3BOJ BACIIMITAYA? ... . ... 96

Kiril Barbareev
IS THERE A NEED FOR A NEW PARADIGM FOR EDUCATION AND
PROFESSIONAL DEVELOPMENT OF PRESCHOOL TEACHERS? ........ 97

Jbubana Paubhuh, Aubena Illomkuh, Bamwa Kosuh
KOPAK KA BAJIMOTALINM]V HOBOT ITPUCTVYIIA IIOJYYABAKY
UUTABA HA Y3PACTY 3-5TOIOMHA . ... i 98

Ljiljana Randi¢, Andela Sogki¢, Vanja Kovi¢
TOWARDS VALIDATION OF A NEW APPROACH TO TEACHING
READING AT THE AGEOF3-5YEARS ... .. ... i 99

Munujana JlazapeBuh, Mapuja Manosuh, Anekcanpap CrojanoBuh
MMIUVIMKAIIVJE PE@OPME ITPEJIIKOJICKOT BACIIVITAIHA U
OBPA3OBAIbA HA KOHIEIILVJCKE OKBMPE MHNIINJAJTHOT
OBPA3OBAIbA BACIIMTAYA Y CPEBMJM ...t 100

Milijana Lazarevi¢, Marija Malovi¢, Aleksandar Stojanovi¢

IMPLICATIONS OF THE PRESCHOOL EDUCATION REFORM

ON THE CONCEPTUAL FRAMEWORK OF INITIAL EDUCATION

OF PRESCHOOL TEACHERS INSERBIA ....... ... ... .. oot 101

Hparana [yngoran
CTABOBU M ICKYCTBA POIMTEJbA O BOPABKY JIELTE
Y JACIIMOAMA YV BEOTPAICKVM BPTURVIMA .. .................. 102

16



Kiril Barbareev!

University Goce Delchev — Shtip
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1976

IS ANEW PARADIGM FOR EDUCATION AND PROFESSIONAL
DEVELOPMENT OF PRSCHOOL TEACHERS NEEDED?

Summary

Effective systems for pre-school education and upbringing aim at raising the professional
status of the staff, which is generally considered a key factor of quality. The system should
aim at pedagogical workforce consisting of professionals with a full professional
qualification specialized in pre-school education at ISCED level 6. The new challenges faced
by upbringing and education need staff professionally enabled for creative action, which will
stimulate, motivate, provide various educational situations in which the child will experience
its own self-realization. The profession — preschool teacher has its own developmental path
and is built on the basis of general principles and an appropriate system of scientific
knowledge and practical skills. Education and professional development of preschool
teachers is a challenge in the reforms and it is the key issue of an educational institution.

The aim of this paper is to perceive and indicate the current conditions and challenges of the
system of education and professional development, as well as the need for change, possible
directions and solutions. Therefore, we have analyzed the model of education and
professional development of preschool teachers in Macedonia, the reform process, analysis of
the most important documents of the European institutions and other international
organizations, analysis and comparison of the experiences of EU countries, in order to offer
an authentic model for the education of educators that will be open, dynamic and harmonized
with the lifelong education of educators.

Key words: initial education, preschool teacher, professional development.

JA JIX JE IOTPEBHA HOBA ITAPAJIUI'MA 3A OBPA30OBAIBE U
INPO®PECHUOHAJIHA PA3BOJ BACITMTAYA?

Pe3ume

EdexTuBHN cuCTEeMH NpeALIKOJICKOroOpa3oBama M BaCIUTAmaUMajy 3a LWJb MOJU3aHE
po(hecHoHAIHOT CTaTyca Kajpa, IITO Ce TeHEepaTHO cMaTpa KJbyYHUM (PaKTOpOM KBaJIMTETa.
Cucrem Tpeba Aa MMa 3a IMJb MEJArolIKy pajHy CHary cacTaBJbeHY OJl CTPYYHHX JIMIA ca
IyHOM  NpO(pECHOHATHOM  KBaIM(UKAIMjOM, CHEIMJAIM30BAaHOM 3a  MPEIIIKOJICKO
oOpazoBame Ha HHMBOY ISCED 6. HoBM mn3a30BM ca KOjUMa ce€ Cyo4aBajy BacCHUTame U
oOpa3oBame Tpake TMpodecuoHaNe CrnocoOHe 3a KpeaTUBHO [eloBamke, Koju he
CTUMYJIMCAaTH, MOTUBUCATH, oMoTyhaBaTu pa3nuuure oOpa3oBHE cUTyauuje y kojuma he nere
JIOKUBETH COICTBEHY camopeanu3anujy. Ilpodecuja - BacnuTau MMa CBOj pa3BOjHU HYT U

Ikiril.barbareev@ugd.edu.mk
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Tpajy ce Ha OCHOBY OMIITHX MPUHIMIA U 0JroBapajyhe onpeheHor crucremMa HaydHUX 3HAMKHA
U mpakTuyHuX BemTuHa. OOpa3oBame M MpodecHoHAHM pa3BOjBACIUTAda IMPEACTABIHA
13a30B Y pehopMH U KIJbYYIHO TIUTAHkE OMIIO Koje 00pa30BHE MHCTHTYIIH]C.

[{uss oBOr pama je Oa carjena W Ja yKake Ha TPEHYTHO CTame M H3a30BE€ CHCTEMa
oOpa3oBama W CTPYYHOTI ycaBpIIaBama, Kao W Ha moTpedy 3a mMpoMeHama, Moryhum
npaBnuMa u pemieuMa. Crora cMO aHAM3UPAIH MOJIEN 00pa3oBama W MPO(EeCHOHATHOT
pa3Boja BacmuTaya y MakenoHuju; mporec pedopme; aHAIM3y HAjBAXHUJUX JTOKyMeHaTa
€BPOINCKUX MHCTHUTYLHja W Jpyrux MelyHaponHWX opraHuzanuja; aHaiau3y U mopeheme
UCKycTaBa 3eMajba EY ca muibeM fa ce moHynmayTeHTHYaH MOJesl 00pa3oBame BacluTayva
Koju he OMTH OTBOpEH, IMHAMUYaH U ycKial)eH ca J0KUBOTHUM 00pa30BamkEM BacUTAYA.

Kibyune peun: nHMIMjamHO 00pa30Bame, BACIUTAY, IPO(YECHOHAIHHU Pa3Bo)j.

Introduction

In the context of a strong global interest and focus on preschool education, there is a growing
awareness of the importance of quality in proper growth and development of children. Europe
has a lot of challenges and priorities, but also a different pedagogical vision. Yet, one of the
most important themes and priorities ever since 19922 has been to increase the number of

children in preschool education, upbringing and care.

In 2017, the European Parliament, the Council and the European Commission set out 20
principles for a more effective exercise of citizens' rights. Principle 11 refers to the fact that
children have the right to quality and financially accessible preschool education, upbringing
and care®. It has also set a goal which is seriously ambitious and it implies that at least 95% of

children between the ages of three and the first grade should be guaranteed a place®.

Based on experts’ conclusions, work groups, through an open method of cooperation and
exchange of good practices, as well as on the basis of multinational research, have put
forward proposals for improving the quality of preschool education, upbringing and care in
the European context. Five dimensions have been highlighted that are believed to contribute
to a significant improvement of quality of preschool education through enhanced investment,

support and implementation measures and activities. Here follow these five dimensions: 1.

2Council Recommendation of 31 March 1992 on Childcare (92/241 /EEC); European Commission Network on
Childcare and Other Measures to Reconcile the Employment and Family Responsibilities of Men and Women; Proposals
for a Ten Year Action Programme / Quality Targets in Services forYoung Children, 1996

3Council of the European Union, Proclamation on the European Pillar of Social Rights Brussels, 20 October 2017 (OR. en)
13129/17; https://ec.europa.eu/commission/priorities/deeper-and-fairer-economic-and-monetary-union/european-pillar-
social-rights/european-pillar-social-rights-20-principles_en

4European Commission: Final Communication from the Commission to the European Parliament, the Council, the
European Economic and Social Committee and the Committee of the Regions Strengthening European Identity
through Education and Culture, Strasbourg, 14.11.2017 Com(2017) 673
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Workforce (educators, carers, professional associates); 2. Curriculum; 3. Monitoring and

evaluation; 4. System management; 5. Financing.

Basics of quality

There is no single definition of quality in preschool education, upbringing and care.
But what is common to all is the view that quality is a complicated and complex concept and
it encompasses structures, processes and outcomes. The European Quality Framework
interprets quality as a combination of multiple sets of mutually dependent measures®:

- Structural quality — this means what the philosophy and the concept are and how
preschool education, upbringing and care are organized. It includes norms, standards and
regulations related to: accreditation of conditions; number of professionally trained staff;
creating a curriculum; financing of services; employees-children ratio; equal treatment of all
children in general and in accordance with their individual needs; and physical conditions for
healthy and safe care, education and upbringing.

- Process quality — defines the quality of the process and practices through: the role of
play in the curriculum; relationships between employees and families; the relationship and
interaction between educators and children and among children themselves; the degree of

integration; parent and community participation and everyday pedagogical practices.

- Outcome quality — defines the quality of the outcome / result of the system, i.e.
benefits to children, families, communities and society, in particular children's outcomes:
children's emotional, moral, mental and physical development; children's social skills;
preparedness for further education and for the adult world; and children’s health and their

preparedness for the first grade.

SProposed Framework for Quality in Preschool Education, Upbringing and Care: prepared on the basis of a
European Commission proposal to the Council of the European Union for a recommendation on high quality
preschool education, upbringing and care / (authors Elena Misic ... etc). - Skopje: Foundation for Educational
and Cultural Initiatives Step by Step, 2019.
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Graph 1: Positioning of the European Quality Framework in the context of other European policies and
initiatives® relating to pre-school education, upbringing and care.

The profession — preschool teacher has its own developmental path, its own
characteristics, and it is built on general principles and a properly defined system of
knowledge and practical guidelines. The education and professional development of teachers
and educators is the key issue in every country, as the quality of educational staff is one of
the main factors influencing the level of educational achievement of each individual.
Qualitative educational work cannot be conceived without qualitative educational staff. The
question of the quality of education of the staff working with preschool children is constantly

present in the pedagogical public.

The preschool teachers’ sentimental attitude towards children, which is actually the
most significant humanistic quality of an educator, is one of the most significant components
of upbringing. Without love for children and strong motivation for their successful

upbringing and education, the process of upbringing and education is not possible.

5The titles of the documents are as follows: European Commission (2011): Providing the best start to tomorrow's world for
all children; Council of the European Union (2011) Council’s Conclusions; European Commission (2013) Investing in
children: how to break the cycle of marginalization; Council of Europe (2016) Children's Rights Strategy 2016-2021;
European Commission (2011) EU Children’s Rights Agenda; Proposal for key principles of a Quality Framework(2014);
European Commission (2016) Action Plan for Integration of Third Country Citizens; European Commission (2017) School
Development and High Quality Teaching for a Great Start in Life; European Commission (2017) European Pillar of Social
Rights (Chapter 3 - The right to be financially accessible and qualitative).

5According to Lazzari, A. (2017): The current state of national ECEC quality frameworks, or equivalent strategic policy
documents, governing ECEC quality in EU Member States, NESET Il ad hoc question No. 4/2017



The European Commission (Global Report, 2003)’, which in defining the key
competencies starts from the newly created (modified) roles of preschool teachers/teachers,
distinguishes five groups of competencies:

-good didactic and methodological knowledge that enables the preschool teacher to
plan and organize educational activities,

-capacity for teamwork and cooperation with other educators and professional
associates,

-knowledge of child psychology, which will enable preschool teacher to know
children, their characteristics and unique features for effective motivation,

-personal professional development: responsible orientation of one's own
professional development in the process of lifelong learning.

If we analyse these sets of competences, all but the first, are more or less a matter of
general, transferable teacher / educator competencies, assuming that each educator / teacher
has sufficient specific knowledge in each area.

Workforce and its Training/Professional Development

Initial education of preschool teachers in R. Macedonia is realized at five institutions

of higher education:

- Institute of Pedagogy at the Faulty of Philosophy, University “Ss. Cyril and
Methodius”in Skopje

- Faculty of Pedagogy, University “Ss. Cyril and Methodius” in Skopje
- Faculty of Education, “St. Kliment Ohridski” University — Bitola

- Faculty of Educational Sciences, University “Goce Delcev” - Stip

- Study programme in Pedagogy, State University in Tetovo
It is evident that all the institutions of initial education since 2004 have been actively
working on achieving the commitment of the Bologna Declaration adopted in 1999 - to build
a coherent and cohesive European area of higher education by 2010.
Work groups from all faculties, based on the results of their own research (using the
methodology of the TUNING? project) and the experiences obtained from the project for

modernization of the Initial Teacher Training Programs in accordance with the Bologna

"Definingcompetencies and curriculum, European reference points for the teaching profession, Prepared by
Eurydice for study visit (England, April 2003).

8Gonzales, J., Wagenaar, R. (eds.) (2005). Tuning Educational Structures in Europe. Il. Universities
Contribution to the Bologna Process. Bilbao/Groningen: University Deusto/University Groningen.



Process - Creative Teaching and Learning, supported by USAID and the Foundation - Open
Society Institute - Macedonia, worked on creating a list of competencies and on the renewal
of the study programmes for preschool education and upbringing.

In this context, the experiences gained from the Faculty of Pedagogy at the University of
Ljubljana, the conclusions presented in Europe as "new competences now expected of
teachers”(Eurydice, 2003), and the recommendations for teacher education presented in the
Concept for Nine-Year Primary Education - R Macedonia (2007) are particularly significant.
It can be concluded that all study programmes are designed as integrated theoretical and
practical capacities that combine knowledge, understanding, skills, abilities and values
specific to professional profiles comparable and compatible with those in the European
educational space.

However, what is noticeable is that the study programmes have not been created
according to the so-called Dublin descriptors, which means that the views and opinions of the
educational staff in kindergartens and primary schools have not been taken into account.In
the study programmes of institutions preparing educational staff for the sub-system of

preschool education and upbringing we can notice: (1) (non) compliance of programmes, (2)

inconsistency and lack of coordination between these institutions.

The analysis of the programmes shows the need for a revision of study programmes and their
general harmonization (unification).There is a difference in the conceptual structure of the
profile that is being formed, as well as a difference in the study and subject programmes that
are implemented at the faculties. The need for unification stems from the need for equal
quality in initial education for future educators, as one of the first steps towards achieving
quality in preschool education in the Republic of Macedonia.

Table. Opinion about the system of education before employment

I think that the system of education when | got f %
employed is:

Adequate 50 38,5
Not adequate 25 19

| needed help 55 42,3
other - -
TOTAL 130 100

| think that the education| had when| got employed is

o,
42% M adequate

39%
% mnot adequate

19% I needed help

Graph



When asked to rate the system of education and professional development of preschool
teachers, the respondents’ answers were mostly negative, that is, they were critically
inclined. More than half of them (51%) were critically inclined towards the existing
organization of initial education of preschool teachers and said that a much more practical
experience was needed than the current approach to favouring theoretical content and
realizing practice and teaching methods.

The application of theory in the context of a particular practical situation is not recognized.
The next group was even more critical and said that radical changes to the educational system
and professional development of preschool teachers were needed (33%0); this strong group of
respondents emphasized the need for a study programme for preschool teachers to encompass
the integration of all the main competencies for preschool teachers (knowledge of subject
matter, practical experience, educational knowledge).

Preschool teachers were asked about the percentage of practical activities that are a key part
of the study programme for preschool teachers. More than half of the respondents (52.3%)
believe that the percentage ration of practical and theoretical activities should be 50-50%; the
second group of respondents (25.3%) goes further and stresses that practice is the most
important part of initial education and therefore think that it should be represented by 70% of
the total study programme; the third group (19.2%) believes that practice should be

represented by around 30%.

The legislation defines the types and qualifications of various professionals and ancillary staff
comprising the ECEC workforce, with responsibilities for: management of facilities and
standards of provision; educational work - teaching; care of children; specialist professional
support to staff (pedagogue, psychologist, and music pedagogue); and administrative and

other support (hygiene, meals, and administration). Box 1: Staff ratio in ECEC facilities:

Managers 4.6%
Teachers 25%

Caregivers 39.3%
Specialists 1.7%
Admin/technical staff 29.4%




The low ratio of teaching staff within the overall workforce seems to confirm the general
opinion that the system is geared towards care and less towards early learning and stimulation.
Significant percentage of staff not directly involved in working with children might be seen as

indication of relative internal inefficiency.

There is no regulated system of professional development in the Republic of Macedonia that
will ensure enhancement in the quality of educational work, the comprehensive effectiveness
of kindergartens, and new concepts toward which the country's education policy would move.
The following data illustrate the real situation with respect to this issue. They are part of a
comprehensive study conducted in 2017 by the Institute of Pedagogy at the Faculty of
Philosophy in Skopje®.

When asked how much the licensing process provided for professional development, 78.3%
think that the licensing process does not provide professional development, and 21.7% think

that the licensing process provides professional development.

As for the process of developing or designing study programmes, teachers were asked
(multiple choice questions) - who should design study programmes for the first and the

second cycle of studies?

A vast majority of teachers (73.8%) believe that the current way of designing study
programmes should be changed and that it should include joint workgroups consisting of:(1)
teachers from institutions of initial education, (2) professional and academic associations, (3)
the Ministry of Education and the Bureau for Development of Education,4) kindergarten
educators, (5) and governing bodies of children communities. One quarter of teachers (26%)
think that the current way is good, and that it should be in full autonomy of the institutions of

initial education.

Table. Designing a study programme

Who should design study programmes? f %
Institutions of initial education 17 26,1
Joint work groups: Faculties, Ministry of
Education and Science, educators, professional

associations, ... 43 73,8
State - R

S®unozopekn  daxynrer, UucTuTyT 3a memarormja: McTpaxkyBame: IIpo)eCMOHATHHTE KOMIIETEHIMH Ha
BOCIIUTYBAYNTE W KBAIUTETOT Ha PAHOTO y4ewe U pasBoj, 2017



Conclusion

We are no doubt in the common European space where both levels of education last
for a total of five years (300 ECTS). The research has shown shortcomings in the current
education of preschool teachers. The biggest disadvantages are in the areas requiring
differentiated work of preschool teachers.

There is a need to raise the quality of education and professional development of the
professional staff with particular attention to the following competences:

- Synthetic, analytical, creative thinking and problem solving.

- Independence, (self) criticism, (self) assessment, (self) evaluation and quality
advocacy.

- Initiative/ambition, appreciation of continuous personal promotion and professional

development (this is the key competence related to the professional development of

anpreschool teachers in his/her career).

- Preparation for research in preschool education.

- Special pedagogical knowledge of working with children with special needs.

- Knowledge and practical application of artistic disciplines - drama education and

education (preparation of plays for children, children's plays, pantomime); developing

children’s creativity (music, art).
Effective systems tend to raise the professional status of staff, which is generally considered a
key quality factor, by raising the level of qualifications. Professional staff is the most
important factor for children's well-being and their learning and development outcomes.
Working conditions and professional development are considered to be an essential element

of quality.
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