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Teaihars' Views about their Mofessional
Davelopment in Hepublic of Mar adunia

Sunie Feinivana
L R O e T LT
Daspine Sivevana
P abvsusbmiinigel sl il
Biljana Poreana
Wil mive Presprsabosniliong el wiln i
Tl bias M eva
IRt sinbom v syl od sibin b

(Facuity of Educational solenoes, g, Hepublic of Macedonia)

Abstiact  Tho oo sy 10y s min (et y Daweid v bidiwledyes and
evatioie . Educatton s the imal taol Hhal sl pirovide Hhsge fwi
“lementa revguined [ Iving I imodei hatiglting Wil Quality of
U Al depeinds fim nsny fa bite, Tl toa liers are ane of the most
pactant amd dnflosin o vie 1y Hils feyatid, the guality of leaclet's
At as well as then pepatednens for vonilliions e g learning,
cutsbant impeoverment and investiment i personal pufessinngl
develynent aiv one of the syt thal stionigly delermniines (e ality
et ationn Edocation and upbinging are atples and tong - lasting
Prvvenses gind (hel reniilts aie ol inediately visihile, il ate cxpteggedd
aftel a fong amd contionsss imtlaence, and the factore that deler e the
reniilta are tomerots atnl ate of difforent inftenaity,. However, a lige
s of feseans bconfitoes that the teacbier with all his personal,
paatessional amd nnal vapacity has a algnificant inflienc e on (e qiality
O e ontcoimes of (hise processes. Toa hers opinfons are lportant
Wwhen speahing about tea hers piafessinnal devel et and different
anpres bs of thelr pecsonal educalion, devel Winent as well ag yeats of
WOrA g experience are iimpodtant. T this tegand, we destyied (his slily
With alin b deteninine the ditferen es i spiatis of teachers with differernt
Wtk experienee i relalion (o several categoiles of {he mufessional
devetopinent  sattsfacton from el owi level of professinnal
developinent, formes and appioaches they have used for peraonal
professional development and the level of personal activity for personal
and professional developient . 1 he study was conducted on a sample of
8 toachers, hoth primeary and secotidary school teahiers from JH
schools (i the Republic of Macedonta. The sabsample was conslsted of four
sttbmarnples based o yeais of working espetionce of the teai her
Differences hotweon splisamplos were doterimined using nif patarmetfi
statistics bt test Statistically signdficant differens es were obitalned i
maindy all examined categorios mabily between the groups of novice
tead hers and teachers with wotking espetience toie than M years of
Wark . Hased on obtated results (0 could be condluded that attitudes and
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opinions for personal development are closely related witp, Ves
education and working experience of the teacher as wey/ i Witrs Speng
related with new generations, for example use of rechno::)e “Ments

ay.

s: Teachers, attitudes, differences, Professional

Ke . d
Republic of Macedonia eve'c’pment.

Introduction

The society we live in today is society based on knowledge. Knowi
3 . - e edge
and innovations are considered as main tools for achieving the
established at the meeting of Council of Europe in Lisbon, 2002 accorg%a'
which . Europe should become the most concurrent and dynamic econorng
in the worid based on knowledge, able to maintain constant econorm')cr
development with more places at Iabour market and higher socizf
inclusion” (Lisbon European Council, Presidency Conclusions, Lisbon
2000). Changes that occurs in all segments of living, with no exception,
indicate changes in the system of knowledge and education as well.
Therefore, one of the basic requirements of modern education is constant
implementation of new knowledge and information’s in current system of
education and teaching; continuous implementation of innovations and
modernization of education process and teaching as well as constant
improvement of the whole educational system. Only educational system
that is open and flexible for changes could keep the step with changes in
modern society, can recognize its needs and can answer on its
requirements. In this regard, the concept of lifelong learning as a concept
of acquisition of knowledge, habits, skills and abilities after finishing the
initial education and as a manner of adaptation of changes through
continuous education, additional education and self-education are the
Imperative of modern society. This is important for all subjects involved in
educational process but especially important for teachers as a key factor
for delivering the educational process. Teachers are attributed a crucial
role in fulfilling quality education, based on their initial knowledge and
upgraded with several important group of competences. One of the
competences in this group are professional competences related W_lth
professional development of the teachers and professional cooperation
(Ocrosum..., 2016). _
Professional development is one of the preconditions for effectve
education that follows the needs and trends of modern society- Tead.‘:g
:\f’t'l':[ réquire many different competences that cannot be E_)th_l're‘jf dsuk?lls.
researciduiaﬁlon' Some of competences such as orga”'@“ﬁ;‘g mainly
e S imtg: : s, lidership, team work and others are establis e eaiond
develo;)me?‘t f&ducatlon, attending different forms of ?ion cannot
provide < of the teacher. Even the best quality initial educa L 2010)-
skills required for whole professional life (Hendriks et al

50



Practioe and Theory in Pedagogy, ISBN 978-61% 5840 03-6

msmmmﬂvmwmmmﬁmm
sional span

in general, professional development refers to personal deveiopment of
the teacher in frames of his/her professional role and mtegrates both
formal and informal expernence. It could be defined as “long-lasting

< that integrates different contents, experences and possibilities
that are systematically planed in order to strength the professional growth
and development of the teachers”™ (PeSikan, Antid & Marinkovid,
2010:288). Popovic (2010) defines teacher professional development "as
a process Of continuous acquisition, expansion and deepening of
knowledge, developing skills and abilities that are relevant for successful
execution of cumcular and extracurricular activities, acquisition of
knowledge and skills that ensure quality and successful collaboration with
colieagues, and a8 quality relationship with parents and the local
community, prepanng to accept the changes, their successful apphcation
and active participation and initiative in the implementation of the
reforms” (Popowvic, 2010).

The summary of many studies (Velkovski, 2012; Petrovska, Sivevska &
Runcheva, 2018), reports (UNESCO report, 2011) and documents
(European Commussion, 2012; Teacher education policy in Europe, 2008;
Common European Principles for Teacher Competences and Qualifications,
2010; Quality Assurance in Teacher education in Europe, 2006; National
program for professional development in Macedonia, 2005) related to
professional development underiine several common characteristics that
define professional development as well as several issues that deprive
teachers from professional development. Based on common elements, the
process of professional development is established as process of
continuous learning; part of everyday formal and informal work with
emphasis on essential components of teaching process (planning,
evaluation, effective practice); enhancing cooperation and team work by
exchange of knowledge and experience, orientation on improving the
effectiveness of students learning, etc. From the opposite side, factors
such as lack of common relations between suggested activities, one-time
effeciveness of suggested courses as well as luck of support provided by
schools, school management and governmental bodies regarded teacher’s
professional development are determined to turn out teachers to take
activities related with their personal development (OECD report, 2011:5).

In Republic of Macedonia, professional development of the teachers is
Obligatory and s regulated with legisiative, low acts and regulative. It is
Provided in many different forms and all suggested forms must be
approved and accredited by the Ministry of education and science (Low for
Pnmary and secondary school teachers, 2018). Beside the Ministry,
another authorized institution, responsible for professional development of
e res 's the Bureau for development of education. Their responsibilities
: ated with evaluation and quality of teaching process and in these
'aMes, work of the teachers. Related to this, they prepare, design and
m the program for professional development of the teachers;

Z€ Courses and workshops aimed to impact on teacher’s professional

—_—
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development etc (Low_for Bureau of educat:on). Based on these
documents and legislative, teachers are obligated to participate in
activities for their professm_n._al development and to spend 60 hours in
period of three years in activities for Iprfofessmnal deveiopment.

From the point of teachers’ opinions, they emphasis the work in
professional actives, sharing experiences _and good practices with
colleagues from same and different school, mformal communication as
well as cooperation with state bodies responsible for professional
development as essential for their personal efforts and personal
development (Petrovska, Sivievska & Runcheva, 2018).

Opinions of the teachers regarded different aspects of professional
development are very important. This is especially important considering
the fact that teacher is directly involved in the education process and
suggested changes should be answer on their real needs, possibilities and
requirements. This is especially important in order to identify the weakest
points of the process of professional development and to identify best
solutions and possibilities for improvement. Therefore, both group of
teachers, particularly their opinions regarded professional development
are determined as subject of this study.

Based on previously elaborated aspects, we designed this study in order
to determine whether the number of years of working experiences of the
teachers is determinating factor refereeing different aspects of
professional development. Particularly, we were interested in three
aspects related to satisfaction from personal level of professional
development; manner and approaches applied in professional
development and the level of personal activity and level of personal
improvement.

Methods

The subject of this study are opinions and attitudes of primary and
secondary school teachers from the Republic of Macedonia regarding their
professional development.

The purpose of the study is to determine whether there are differences
in the opinions of teachers with different work experience in relation to
several categories of the professional development. In particular, whether
there are differences regarding satisfaction from their own level of
professional development, forms and approaches they have used for
personal professional development and the level of personal activity for
personal and professional development.

The study sample was comprised from totally 398 teachers (generalist
teachers and subject teachers) from 28 different primary and secondary
schools in Republic of Macedonia. The schools involved in the research
were selected based on similar material and technical possibilities and
with approximately equal social structure of students. From the total
sample of respondents, 73.9% were female and 25.1% male. According to
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working experience (years of work experien _
study, particularly 38%, belongs to tl?e groﬁi)b?vgztrﬁ:\ paert'c'pants in the
6 to 15 years of practice; 22% have working experlenge ;Serlence Fon
19% have working experience from 16 to 25 EBTS ander12750 years;
experience of 1-5 years. According to the working position 40/3 with
departmental teachers, 35% are secondary school teachers an’d 2520 -
primary school teachers. /o are

For the purpose of the study, we used a ' ,
questionnaire. Besides the general personal informatié?i??#ém dzse:r?(rjw:d
position of the school, current official position, years of workinr,
experience, degree of education) the questioner was comprised frorg
several closed-type questions and assessment scale where teachers
determine the level of their personal agreement or disagreement with
suggested statement in the questions. The questions were related to
different segment of professional development: personal satisfaction of
professional development, level of personal activity and applied forms of
professional development.

The obtained data were analyzed and presented using the descriptive
statistics: frequencies (f), percent (%), and non-parametric procedure: F-
test. The statistical package SPSS 19 was applied for data processing.

Results and discussion

Considering the structure of the questioner, the results, particularly
differences between teachers with different age of working experience are
analysed in three separate segments: satisfaction from personal level of
professional development; manner and approaches applied in professional
development and the level of personal activity and level of personal
improvement.

Differences between answer on teachers with different level of working
experiences were analyses using F-test. The years of working experience
of teachers had impact on teachers’ attitude considering the results from
analyses of their answers. At most of the analysed questions we obtained
statistically significant differences that leads to conclusion that years of
working experience have significant role in estimation of level of
satisfaction of their personal level of professional development a_nd for_ms
that they apply in order to improve this segment of their professional life.
Results obtained from applied F - test are presented In _Tapl_es 1 and 2.
The obtained differences are significant on both level of significance, 0,01
and 0,05. _

Differences between teachers with different level of working experiences
regarded their satisfaction with personal level of professional
development.

In general, according the obtained results, tea
the level of their personal professional developmen
question “How much are you satisfied from the

chers are satisfied from
t. In this regard, on the
level of professionai
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66% of interviewed teachers declare satisfied whjj

P _ e 2[0
atisfied. These results suggest a positive attityde .

de'\‘rti‘fC!Dment towarg

declare very s

thl;fw?li;sto these answers, when teachers were asked to answer what
|

- heir professional development, from ¢
defines the qua“taeofecteived Fc.?iilrferent answers that were confirmi\;e?sl
suggested Op_t'onf?cant differences between different groups of teacherg
gtaUstn_cally Slgn,:iﬁcant differences were note in the item relateq tc;
szatnstlcallff " t and affinities. Namely, teachers with less years
persqnal mter‘efwce consider that their professional development depengds
worklng r?wxpirrfonal interest, while for teachers with working experience
i trr'%n gs years mainly choose lesser category. Probably experience of
rl;Oreé:»lder teacher showed that not areas or personal improvement and
geiempment are sometimes areas in which teachers are less confidegt
and strong and therefore they sho.uld'rmprove that segment, In this
regard, areas that we are interested in , In ggneral are arease that we are
good at and our improvement is leaded by inetrst that doe; not exclude
the possibility to improve in other area that are not ower favoirte one.

Statistically significant differences also are obtained for the conditions
that schools offer in order to stimulate professional development of the
teachers. In this regard, novice teachers mainly selected that depends,
while more experienced teachers with experience over 25 years selected
partly depends. Explanation for this could be find in awareness of more
experienced teachers that personal development is a matter of personal
interest and not something that obligatory should be done. Schools could
offer different forms of professional development based on their
estimation, financial conditions, management strategy. But this should not
be the only source for participation in professional development.

Related with the quality of personal professional development in relation
with requirements settled by local institutions for support in education:
State education inspectorate and Bureau for development of education,
statistically significant differences were obtained between novice teachers
and teachers with experience more than 25 years. Novice teachers declare
Fhat th_elr professional development depends from the support of this
Institution, while more experienced teachers agree that it partly depends.
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__Table 1. Satisfaction from personal level of professional development

Sum of Mean |
. 5quares | df Square| F | sig
My personal interest | Between | ,, ... [ o [ o0 |
and commitment | _ Groups —— 4,324 | 001
(affinity) | Within Bt &
Groups | Sati._'f__lg. '39_1“-01,506 “ -
L Total 621,270 396 1 |
The conditions | Between ; :
| 4
offered by the school  Groups 13,481 ’ 3'896_4 ! -
| Groups |320.046 391 | 1351 | |
E 5 Total 547,526 396 | S
The requirements set |  Between | a |
by local institutions | Groups skl —5— T --'-025 12,394 | ,037%+
that support Within ' | € ’
b+ Groups | ©57.307 391 1681
Total 677,431 396 |
Requirements / Between | 26.055 5 | 5211
support from the Groups |~ ° — 2,948 ,013**
State Inspectorate Within - 1 691,210 391 | 1,768 |
Groups ' E
Total 717,264 | 396 |
Requirements / Between 29 974 5 5,995 |
support from the e GFO_L!Ei ; - : 13,719 | 003+ ,
BDE Within 630,232 391 | 1,612 ‘ ’ ‘
Groups | ‘
Total 660,207 396 ¥, T

*p< 0.05 ** p<0.01

Regarded the personal level of satisfaction statistically significant
differences were obtained between novices’ teachers and experienced
teachers with more than 25 years working experience. Namely, novice
teachers are personally satisfied with their level of professional
development, while experience teachers declare that are not satisfied.
Probably enrolling in teacher profession means also enrolling in different
forms of professional development, communication and cooperation with
Colleagues. Novice teachers learn many new things considering that they
are new in the work, which gives them feeling that they learn and see
many things. From the other hand, more experienced teacher had also
greater expectations and the experience by itself means that they have

already participated in different forms of professional development and
they need something new.

e —————————————
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Prac —
iefaction from different aspects of personal ,
Table 2. personal satisfa dexeloprEt Professigng
Sum of
Squares df
e ———
~— My personal Between | 15,115 5
interest and B ﬁ_G_"lQUP_Sf R IE—— — .
commitment Within 323,656 | 391 | ,828 | 3652 |,003%= |
(affinity) Groups |
Total 338,771 396
B S N - S
The conditions Between 14,443 s 2,889 "\
offered by the Groups |
school C‘f’rg:g‘s 302,983 | 391 | ,775 | 3:728 |,003*»
] Total 317,426 | 396
_:r:ﬁé -r—e’quirements Between 19'951 5 3'990
set by my - Grpu?S
e the L ';L‘;)”S 329,420 | 391 | ,843 | %736 |,000%*
- B _Total [ 349,370 | 396
. The requirements Between 10.210 5 > 042 T
1: set by local Groups 3 !
. institutions that Within 2,233 | ,050*
| support education Groups 357,394 391 915
Total 367,804 | 396
*p< 0.05 *%n<0.01

Differences between teacher’s opinion regarded the applied forms for
their professional development.

Following questions were related with different forms that teachers use
in purposes for their professional development and were asked to rank
them in terms of the frequency of their use.

Analyzing the responses of teachers, it is notable that in terms of
frequency of use of different forms, following were listed: self-education,
as the most commonly used form of professional development, followed
by‘ s_hared experience with colleagues within the school, seminars,
trainings and workshops as an organized form of transmission of
knOW_Iedge and sharing best practices and experiences in sense of
contributing to professional upgrading of teachers. Use of social media
was ranked at last place or it is the less frequent applied form of
professional development selected by teachers.

0 ORIGQV?ZTHQGUQIS question, statistically significant differences at the level
pi'”efer : gcia? _ertmlned among the responses of novice’s teachers that
colleagugs . internet and social networks and sharing experience with
o experies adform for their own professional development compared
The experiennced teachers with more than 25 years working experience.
Brrran ced teachers prefer workshops, seminars and trainings as @

Thig Czquate for their professional development.
beginningn gfe ttlr?gi?rstandablle considering that novice teachers are at the

professional and working lives so learning from
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experienced colleagues is somehow a natural an
learning and upgrading the experience. Selecting cgme;upti{,:—tid form of
; echnology,
particularly preferring the Internet as a form for their prof g
development is also understandable considering the fact that tﬁssmnal
sighipie - ey are
living in period of modern technology and are more interested in it and
more.confident in its applicatio_n. Considering that many forms of distance
learning, many materials and ideas, best practices, studies, webinars etc
could be find on internet, we could justify the selection of novice teachers.

Th_e teachers were also requlre_d to determine how often they use all of
prevnou;ly listed forms of continuous education for purposes of their
pro_fessmnal development and to rang them as well. The responses
indicate that as the form that contributes most to teacher professional
development, self-education was chose as a most frequently chosen and
applied form, followed by seminars, trainings and workshops, shared
experience with colleagues, and finally special Internet networks.

At this question, statistically significant differences were noted at level
of 0,01. Namely, teachers with 6 to 15 years of experience believe that
their shared experience with their colleagues contributes less in their
professional development than the younger ones (novices’ teacher with
working experience from 1to 5 year. They stated that communicating with
colleagues and sharing experiences with them is very helpful for their
professional development. As previously stated, differences occur between
novices’ teachers for which technology contributes very much in their
professional development compared with their more experienced
colleagues with more than 20 years of working experience for whom using
the internet sources helps little in their professional development.

In this regard, we could conclude that answers to this question are
expected. In the spirit of the new digitalization and implementation of
technology, the availability of numerous data on the Internet and the
existence of numerous portals, forums and teaching platforms, new
teachers are able to expand their initial knowledge using this form as a
manner to empower to their own professional development. As expected,
this is not very preferred by experienced teachers who prefer the
immediate way of transferring knowledge and experiences and are not sO
much involved in technology.



prachce 30¢ Theory » Pedagogy, ISBN S78-615-5840-03-¢

Tabie 3. Appled forms for professional deveicpment
Squares df Sguare F S
T Which forms have you Between | 14741 | S 2048 '
H ever g for your \:?Ct-ﬁ
professionai deveiopment | Witha 373,248 365 1,023 2883 Qiqee
(workshops - teachers a5 Groups
| acthwve particpants) Tota 387.88% 370 j
I which forms have you Between 20486 S 4,097 e
- ever used for your Groups
! ?‘DfESSC:"B deveiopment :\ Lhan 424,772 366 1,161 3,530 ,0Dg*~
| (sharec expenence with Groups
| colleagues Total 445 258 371 ,
I sas Py - : D |
| Whch forms have you | Between | 15954 | 5 | 3,201 |
| ever usec for your Groups ;
| professional development Within = 2,446 D34+ |
f (internet and social Groups 397.891 {305 1,305
!i networik Total 413,846 310
l According to your Betwsen i |
'. 4,294 |
| expenence, how much Groups g 3 |
| each of the offered forms Within 250 |
| contmbutes to your Groups 0,747 1,224 3 508 006> |
: professiona/ development Total |
| (sharsc experiencs with 462,219 365
colfleagues)
According to your Between 18 579 5 3,716
experence, how much Groups i
each of the offered forms Within
contnbutes to your Groups 378.80 305 L.2e2 2,932 012
professional development Total
(intemet and socal 357,383 310 ‘
network) -
*p< 0.05 **p<0.01

mmmmmm@mmm

development.

Or‘eofthetssueswewe:remt:erestedmwastheOD"'“"'O“S"“tfhe

teachers for the initiators for their involvement in different activiDes
their answers, most

reiated to their personal development. Based on

frequent listed was own inibative, followed by initiative of

the suggestion of Bureau for development of education, the ! &
the expert services and most rarely on the initiative of the colleagues.

Asked about how satisfied are with the level of d_l_ssem;nag;
ooliead

knowledge and expenences that they achieve from the

frames of their school, the highest percent of interviewed U

particularly 71.6% of teachers stated that they are satisfied wh

them declare that are very satisfied. )
At the same time, teachers were asked to state their main

for engaging in activities related with their professional

nitiative of

the

or

e 10% of

motivation
nt and

-
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, we can conclude that teachers
From the abo W"'m. gevelopment, self-initiative including in yva
mich are often inciuded for the exchange of experiences
e with col . are open for cooperation with colleagyes o
M make visits to other schools etc. It s ms:tlye‘v

investments n thesr professional development make them most often sex.

g

initiative, and
Table 4 dehmvmmmmm
' development
Sumof  df . Mean @ F Se
Squares __Square |
Have you visited Between 5992 @ S | 1,198 4,128 ,001**
another school so  Groups { 4 .
far? Within Groups 113,529 391 = ,290
Total 119,521 396 | |
Between 4,815 s | ,9863 3,255 007~
Have you ever Groups , { :
been nvolved N i Groups | 115,669 391 | 296
S VERDRSCH? Total 120,484 396 | i

*p< 0.05 ** p<0.01

Conclusion

Professional development is one of the important aspects of teachers
work that should be considered when speaking about teachers and
educational process. It ensures quality, innovation, fresh ideas and
possibility new knowiledge's, educational strateges and teaching
techniques to be implemented in everyday school practice. When speaking
about professional development and different forms of its realizabon, as
well as its quality and deliverability, teacher’s opinions and views are the
most relable one to be considered. Yet, these aspects are vanabie
depending from many factors related to teachers such as:

education, personal experiences and views for teaching professon,
memammmatamcbwymmmtﬁmd
working expenences etc. Having these differences in mund, the purpase of
Our paper was to determine whether there are differences n the opnions
Of teachers with different work expenence in relation to several categones
Of the professional development. In particular, whether there are
Gifferences regarding sabisfaction from their own level of professond
mmformsandammeyhaveusedfofm
Professional deveiopment and the level of personal activity for persond

Professional development.

Obtained results suggested statistically significant differences in ned™

teach - differences occur mainly between
mmmsmﬁmwmw
e ——
60
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with more than 25 years working experience. These results were
expected considering the time gap between these two groups, different
ity that they have during their working period, experience that
they have participating in many different activities, as well as difterences
o experence i contacts  and  communication  with colleaques,
representatives, responsible institutions etc. In this regard, we must pay
attention on vanety of forms for professional development, creation of
mixed teams that will join energy and enthusiasm of novice teachers with
expenence of the oider one.

The efforts on people responsible for professional development of
teachers should be pointed toward proposing and supporting different
forms of professional development as weill as to foliow the feedback from
its implementation. The research effort in this segment should be pointed
on mnvestigating not just the effectiveness of different forms of
professional development but also teachers’ real needs for this segment,
thewr atttudes and opinions for different aspect of professional
gevelopment important for their personal and professional growth.
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