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Аbstract 

      Teaching and education, instruction, activities as well as influences, are the most important 

elements of the grading system. The grading system and education comprise a clearly understood 

system of objectives and communication, i.e. a relation that plays a major role in teaching and 

education. The education is a fundamental goal of the system that truly follows or monitors the 

system of deficiencies and errors for their fixing or correction. In short, this is a system that takes 

measures for correction. 

      There are various types and instruments of the grading system. They were classified by their 

creators. By doing so, the teaching process was put under pressure and, as a result of the teaching 

and learning processes arose the grading system.       
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ASSESSMENT AND GRADING SYSTEM 

Introduction 

Teaching and education, instruction, activities as well as influences, are the most important 

elements of the grading system. The grading system and education comprise a clearly understood 

system of objectives and communication, i.e. a relation that plays a major role in teaching and 

education. The education is a fundamental goal of the system that truly follows or monitors the 

system of deficiencies and errors for their fixing or correction. In short, this is a system that takes 

measures for correction. 

      There are various types and instruments of the grading system. They were classified by their 

creators (Atilga, H., Kan, A. ve Doğan, N. 2006). By doing so, the teaching process was put under 

pressure and, as a result of the teaching and learning processes arose the grading system.           
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ASSESSMENT AND GRADING SYSTEM OF THE TURKISH LANGUAGE SCHOOL 

SUBJECT 

              Three (measures) methods are used and taken into account in the assessment and grading 

system of instruction in Turkish language. At the end, these educational processes will comprise a 

grading system. This is shortly explained in the text below. 

             At the beginning of the teaching process the students are unprepared to face a certain 

situation which can expose them to get hurt. The educational and teaching processes are processes 

in which students at the beginning of the instruction have opposing views where different situations 

occur in the state of listening, speaking, reading, writing and inexperience in knowing the language. 

As for the student’s performances such as listening, speaking, reading, writing and speaking the 

language the students use a variety of resources and by using them they can be assessed. In these 

certain situations they are assessed with a successful test, forms of observation, a range of points 

and by using key resources. 

            An assessment is made at the end of the school year which will show what level have 

students reached and to openly i.e. clearly confirm the level they have reached with instruction. 

           The process of evaluation of instruction is done for two purposes. The first one is the 

teaching assessment or assessment in instruction. The second one is a particular situation such as 

inadequate knowledge or lack of it. 

           This is one kind of а grading and that’s why the test being graded is an instrument which 

shows that the student i.e. the student’s effort, file, performance, assignments, etc. are just a few of 

the resources the students should use in practice. Despite that, the actual process of knowledge 

assessment and as well as a real situation with a purpose, the grading sheet includes other forms of 

grading, observation forms, self-assessment forms etc. The students observe the teaching process 

even better - grade it from a certain perspective i.e. grading process which is the most prominent. 

          The process is assessed and graded from the work being done i.e. activity in the process of 

the students-teacher relationship. The same are notified if there is some activity during the 

instruction i.e. any lack of knowledge or mistake is fixed i.e. corrected. With these uses the students 

develop a better perspective and make distinctions which can help them. 

The teacher and the students participate together in every situation and share an open 

perspective in the grading process. 

           From the students’ point of view many of the assessments are successfully completed and 

they become aware of the many mistakes they make in some situations which will be used in the 

further acquisition of knowledge. 

         The process of studying - learning despite its contributions takes measures for more activity 

and participation. Depending on the time, purpose and structure of the grading system, a successful 



grading will occur. This kind of grading in the teaching and educational process will ultimately 

result in success. 

           The effective tests usually result in success, and the students on the Turkish language lesson 

in a particular period normally use various questions that result in successful test objectives and 

successful grading, of course, only if we have a successful test we will have a successful grading. 

Certainly, despite that, the successful tests are a result of the students’ effort and are used for their 

grading. We can see from the above mentioned activities that the grading process of the Turkish 

language lesson it is a grading which results in success and both processes should be used in 

practice. 

             The objectives and grading of the students’ achievements and successes are observed or 

seen from their performances. In some situations the grading is an objective, the learnt material 

from the program or curriculum with the benefits from the assessment is assessed by the student’s 

achievements. 

             The use of the methods in Turkish language instruction is called a grading system, and the 

teacher and the student participate together in the objectives and the grading. On the one hand the 

grading is a process in which the student is successfully graded, and the other hand the student may 

not be properly graded. 

           In this case the teacher will use multiple means for realistic grading of the student. Regarding 

the student it is important to mention the student-teacher relationship, the teacher as a representative 

prepares a plan, instruments for learning, and the objective in certain situations is to really complete 

the students’ knowledge. 

           At the same time it is important to say that through the assessment and grading, the teaching 

and education are strengthened and all the inadequacies (lack of knowledge) are indicated and fixed 

i.e. corrected (Tekin, 1991). 

 

Conclusion 

In conclusion we can emphasize that the assessment and grading system of instruction in 

Turkish language have different purposes, at different times, different estimations using different 

means. Depending on whether it is the beginning or the end, the teaching and educational processes 

can use different means for student assessment and for taking measures. The student assessment 

process in which the student participates, is, above all, a process to ensure that the student develops 

interest, uses a variety of resources and acquires new knowledge. 
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