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Toaumnuxk Ha MaxyaTera No HBKYCTBATA, TOM \'4

EBpONEHCKUAT Chi03 MHOTOKPaTHO H3TbKBA, ye 3a ia Ob/Ie YUEHETO IPe3 LeTHA KHBOT PEATHOCT B EBponauce oGnexun
npexoxa KbM OGLIECTBOTO, OCHOBAHO HA 3HaHWATA, € HeOOXOMWMO BCHUKH NbPKaBU-HICHKH A2 OCBIIECTBABAT
MHOTOCTPAHHH CTPaTernH 3a 00y4eHHE.

Hamara cTpaHa, KOATO Beue € MpennpHena CThIkH 3a pedopma B TpaAMLMOHHATA o6pasoBare/iHa CHCTEMA,
cbio Tpa6Ba na ce cbo6pasu ¢ TE3H cTpaTeriy Ha eepornelickara o6pasoBaTeliHa NOJUTHKA 32 LETHTE HA nocTUraHe Ha
eBporieickaTa o6nacT Ha yqeHe Npe3 LEHA »wuBoT. Ta Tps6Ra a BKITIGYH eBpoTeliCKHTE MPUOPHUTETH 32 YHCHETO Mpe3
L1eJTHs )KMBOT KaTO OTTPaBHM TOYKH B CBOSATA o6pa3oBaTesiHa NOJIHTHKA B CHOTBETCTBHE C HaLMOHAJIHATa MpPaKTHKA U
3aKOHONATENICTBO. 32 ia GbJAT MhJTHONPABHM *WIEHOBE Ha #H(OPMaLKOHHOTO 00IECTBO, BCUKH 6barapcku rpakaaHH
Tpa6Ba 1a HMAT PaBeH JAOCTDIT 10 HOBATa ,,AHGOpMaLIHOHHA rpaMOTHOCT”, O LIEHHOCTHTE Ha 06LecTBOTO Ha 3HAHHUETO.
3ammoTo GbACIIETO Ha BCAKA eBponeiicka CTpaHa, 6saeteTo Ha EBpona 3aBHCH OT CTENEHTa, 40 KOATO HeHKUTE rpaXIaHA
MOTaT jia Ce 030BaT Npea HKOHOMUIECKHTE U COLHATHHA npeau3BUKaTEeNCTBA.
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EDUCATIONAL POLICY OF THE SOCIE TY OF KNOWLEDGE
TATYANA SHOPOVA

As the answer to the globalization and transformations of Europe into region with the most competitive and dynamically
developing economy, based on knowledge (information), comes change in a paradigm of education. The new program of the
European Union “Llifelong learning” has turned in main principle for development of European policy in the field of education and
training. Especially important here is a role of e-learning as a tool of achievement to eeffective access to lifelong learning and
education for all.

EDUCATION AND ITS ROLE IN THE CHANGES IN MODERN SOCIETY
Vlado Petrovski
Snezana Mirascieva
Emilija Petrova-Gorgeva

Education and upbringing are fundamental social processes in the creation of man and mankind; the continu-
ity of culture and mankind’s destiny, as well as the destiny of any man depends on these processes. They are at the
same time the expression of the man’s nature and existence. Without education and upbringing the entire culture and
civilization would remain dead; future men, if there would be any, would pass by these without any knowledge or
understanding. Man’s potentials, first and foremost creativity, can develop only through the process of education and
upbringing in the context of human practice, i.e. it is the question of social mediation between an individual and the
culture. -

The evolution of education moved from being insufficiently institutionalized to completely institutionalized
forms, from exclusivity to collectivity, from its marginal knowledge of social roles and positions to its direct and decisive
influence in the distribution of social roles and on the satisfaction of social statuses.

At the beginning education was almost exclusively general, classical, humanistic and non-productive, be-
cause only the highest social circles were able to afford it, and it represented a sign of their elite status. Afterwards
education was accorded the function of educating the managing elite.

The decisive step in the development of education was made at the moment when it began to be realized
systematically and continuously within schools as specialized institutions for acquiring knowledge and skills needed
for realizing social roles and establishing social statuses, all this based on socially verified professional qualifications;
this by itself understands learning knowledge and building people’s characters. This decisive and qualitative leap
happened in the West after the establishment of the civic society when natural and technical sciences developed very
fast, and whose results are directly applied in practice; in this way they greatly contribute to the fast paced social

development. Education is increasingly becoming massive, highly professional and continuous. At the same time, it is
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becoming more and more significant for the social status of individuals and social groups.

So education is shown as one of the decisive factors in an individual’s and society’s development. In contem-
porary industrial societies the state provides the right to education to every citizen. For this aim formal institutions are
organized where education is realized systematically and at a professional level. Education today, as a rule, is universal,
obligatory and free of charge. It can be said that the ideology of mass education is one of the key segments of the
ideology of mass society. It is based on the supposition that all people have equal chances for success and that the
school stimulates individuals to completely develop their intellectual, emotional, ethical and aesthetical abilities and
characteristics, through a system of fair competition and objective evaluation, where success in passing the prescribed
exams should be the foundation for the distribution of social roles and social status.

However, some critically oriented research shows that with knowledge the dominant social values are also
transferred and thus the desired type of personality is formed. Although the talented and diligent individuals are given
a chance to succeed in life, education is till the main means not only for reproduction of work force but also of social
circles. Some research warns us of the fact that even in the most developed industrial societies the success in education
and profession are related more to family background than to talent and quality. So, the children of the rich and the
powerful much more easily get well paid jobs than do the children of the poor and the less powerful, regardless of their
abilities. Actually, this fact is covered by the widely spread myth about “meritocracy”.

All this brings the school into the foreground. As a relatively old and important institution, the school can be
analyzed from a number of angles and at a number of levels.

First and foremost, school can be observed as an institution which in an organized and systematic manner
transfers knowledge and qualifications to people, developing their interests and abilities mostly through changing the
manner of playing their professional roles, which also means issuing formally and socially recognized proofs about the
needed qualifications for a successful realization of their professional work.

In addition, the school can be observed as a powerful instrument in the hands of the society, or as a means of
helping those who dominate the society to realize their interests, not only by creating the needed professional labor
force, but also because in this way a desired type of personality is shaped, a personality prepared to give the society
his/her knowledge or skills through an agreed upon mutual relationship, and in turn receives material compensation and
spiritual satisfaction.

It is also shown that the school is a powerful means in the hands of family and related groups who, according
to their own goals, try to provide a future for their own children, which to certain extent should also ensure the
reproduction of the social structure in a relatively unchanged form.

Furthermore, school can also be observed as an important channel for vertical social movement and an
indication of the openness of a certain society which does not allow the social structure to take root. The school makes
it possible for the capable individuals from lower social circles to climb into higher social circles, meeting personal
aspirations, family goals and social needs; this instigates social development and also stabilizes the existing establish-
ment.

Finally, the school can also be observed as a relatively independent institution and organization that, follow-
ing certain enlightenment-rationalistic ideals and hiding behind them, maintains the hierarchy and authoritarianism as
its essential feature, and then, through a compelling process of success-award and failure-punishment, forms a certain
standard type of personality characterized by submission, discipline, diligence and worthiness and thus creates
“steady people” who without resistance accept their social roles and also take over the given positions. Authoritarian
training, passive and mechanical memorizing of facts, a diploma as a final goal of each educational process — all this
should create a quiet useful expert whose professional knowledge would be appropriately expressed only if it is
combined with cooperation and obedience.

Because of such a character, the school found itself a subject of severe criticism. Its radical critic, the Austrian
sociologist Ivan Ilich, published the book “Down with schools” in the early seventies of the previous century. He
proposed de-schooling of the society because the greatest part of knowledge is acquired outside school He thinks that
school has not satisfied the educational ideals and that it has become a repressive institution which indoctrinates
pupils, suffocates their creativity, turns them into conformists who calmly accept the interests of the powerful people.

According to Ivan llich, the essence of education is in research, creativity and personal initiative. Here an
individual should explore, create, use his/her initiative and reasoning, and freely and completely develop talents and
abilities. These educational ideals of school in his opinion cannot be satisfied because they are institutions of oppres-
sion which boil down the pupils’ creativity and imagination, impose conformism on them and make them stupid so that
in the end they are ready to accept the ruling social system and serve to the interests of powerful people.

Other explorers also indicated the negative dimensions of school among which are Michel Lobro. He indicated
the difference between the manifested (adjustments of young people to society) and latent (pressure upon a young
child to accept the desired ideas and values) functions after which the child most often acquires negative experience in
work, relations with people, and this in a certain sense averts it from work, learning and people. :

Based on this, Lobro thinks that schools today are experienced as something foreign and external. It is being
looked down on and despised and, with if, any intellectual endeavor or spiritual life become undesirable; this is
manifested in disgust to anything abstract and theoretical and has the character of teaching. The school causes
boredom and repulsion and contributes to experiencing human relationships as being authoritarian. The schooling
system also enhances fear of school which in turn creates specific mechanisms of defense which in later life are often
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manifested in the form of authoritarian and dependent behavior.

Michel Lobro, Ivan Ilich and other researchers rightfully showed the negative sides of the institutional educa-
tion in the modern society, and in this way contributed to the rejection of the ideological, rationalistic- enlightenment
mistaken notion about schools as “shrines of knowledge™ and centers of enlightenment, and about people in schools
as being the embodiment of spirituality. Their severe criticism facilitated the start of thinking seriously about a long-
term and gradual change of the conditions in schools. This does not necessarily mean that changes will be radical and
that they will happen without resistance or straying.

Such radical demands, however, contain a utopical dimension as the essence of the problem is found in the
fundamental suppositions of modern industrial societies, and they cannot be changed directly by making changes in
the educational system which is only one of the derivatives of such societies.

In order to be able to answer the challenges of time, the school should overcome its own formalism and
rigidness, abandon the pattern and face the life truths, and make it possible for the young people to enunciate the
thorough social and civilizational changes needed. The road to the new society is mediated by culture. Therefore the
contemporary generation of young people has a civilizational task and a moral obligation to create new culture. And this
in turn understands a critical valorization of the existing values and heritage of the industrial civilization.

Nevertheless, culture is the result of education in the same manner as education, on the other hand, is a
constituent factor and the drive of cultural changes and expansion of culture, but with a possibility to sometimes
impoverish culture or push it aside. This can be especially seen today when school curricula are analyzed — they are
brimming with technical and economic contents at the expense of cultural contents and humanistic and artistic educa-
tion. Based on all that is previously mentioned, there is general agreement that schools should open themselves to
culture contents, to step out from pragmatic education which insists on the division into humanistic and natural-
scientific program contents, and to become sensitive to the needs of local, national and global culture.

Two trends have already been crystallized today in the culture of the modern world whose dilemma should be
resolved in the XXI century, and that is: on one side there is an increasing globalization of culture and education and
on the other side there is a need 10 protect the diversity of cultures. Education must cherish multiculturalism, under-
standing and tolerance among cultures in the world that is increasingly living in mutual dependence.

Because of all this, education today must be designed in a much broader manner in relation to culture. The
expansion of media culture makes our organization of knowledge and our systems of communication completely out-of-
date. In the present, knowledge is acquired more outside classrooms than inside them, and education is become
increasingly intertwined with work and continuing during the whole life.
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EDUCATION AND ITS ROLE IN THE CHANGES IN MODERN SOCIETY

For modern societies the importance of education has increased so much that it has itself become one of the great topics
of our time. Education is a complex phenomenon that can be observed from different angles and aspects. The evolution of education
changed from insufficiently institutionalized forms of exclusion to large membership of marginal importance for social roles and
statuses, and to its direct and decisive influence on the distribution of social roles, on acquiring social statuses and, in this context,
on modernizing of the society.

POJIA HA H3KYCTBOTO IIPH XOPATA C YBPEK/IAHH.
Hsan Tomy3os :
, Jennua Tomy3oBa

[Mpunarakero Ha M3KyCTBA NPH Jie4eHHE H pexabUnnTaLMs Ha MALMEHTH/ KIIHEHTH MMa CBOMTE TroJIeMH TPaAHLIAM.

B MHOIO M3TOMHMLIM TO Ce HapH4a apT-Tepanus. [ToHaTHeTo apT-Tepanys BKMOYBA MPWIAraHeTo Ha COCcO0H 1 TEXHONIOTHH
OT M3KYCTBOTO H XYNO)KECTBEHaTA AeHHOCT 32 peXabHINTALMA HA IKLA C OFPaHHYCHH BLIMOKHOCTH M yBpekaaHus. Karo
Ne4yeOHO CPEICTBO Ce M3MOM3BAT pa3sIMYHUTE BUAOBE U XaHPOBe Ha u3kycrearta (L. W. Pedretti, M. B. Early, 2005).

YcTaHoBeHO €, e H3KYCTBOTO MMa Bb3JeHCTBHE BbPXY EMOLMOHANHOTO ChbCTOAHNE HA MHINBHAA, KAaTO BKIIIOYBA
TBOPYECKHTE Bb3MOXKHOCTH 32 afarrraums ¥ camocbxpaHenue. Cnopen An. Konbitis (2002), nMa peamiia NperMyLIeCTBa
Ha apTTeparnsaTa, KOUTo TpA6GBa Na 6paaT H3NON3BaHH NTPH pexabIINTaLMATa, 8 HMEHHO:
= Apr-Tepanus MOXe lia ce U3MNoI3Ba 6€3 OrpaHHueHHs OT Bb3PacTTa, MoJa 4 06pa3oBaHHETO HA KIIHEHTHTE, TA HAMA
NPOTUBOMNOKA3aHAA.
- ApT-TepanuaTa € CpeCTBO C NPENHMHO HeBepbanHo 001LyBaHe, MPH HEro Ce U3MOA3Ba T.H. CHMBOJIHO O0LIyBaHe;
4pe3 H3KYCTBO, YOBEK MOXKE J1a H3Pa3H MHOTO TOYHO H ITRIIHO ¢e0¢e CH, KAKTO U CBOMTE EMOLIMU, BIICYEHUA, TOTPEGHOCTH.,
CTPaxoBe U HarOHH.,
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