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Tommmmx na daxynrera no usxycrsara, Tom III
KYJITYPHA HAEHTHYHOCTH EBPONEHCKA HHTETPALIHA

KyATypHHTE NpaBa KaTo HHCTPYMEHT 3a KOHCTPYWpaHE Ha rPaHMiA H HACHTHHHOCT
 Hean Kabaxos 173/ .

MpasoTo Ha KyATYPHO H PETHTHO3HO CAMOONIPEICCHHUE-TOJICMUAT npoGieM ¥ FONEMHAT IaHC npeA Obacuia
Espona

Jvuezap Aumonos el . - : 3
Hedopmannoto 06pa3oBaHie 4Pe3 U3KyCTBOTO, Karo Bb3MOKHOCT 3a OTCTOSBAHE NPABOTO Ha Ky/ITypHa
WACHTHYHOCT. MEXAYHapOAHHTE MAAACKKH OOMEHH NO MPOrpaMH Ha EC B TO34 KOHTEKCT

Jobpun Cnacos 179
Kyntypuute npasa mexay “Kyntypuara aemoxpauns” ¥ “JleMokparn3aumuaTa Ha KynTypara” -
6LATapPCKHUAT OMNUT

FOpu Buakoscku 179/
Tpeau3Bukarencraara kbM Gbarapckara Kyamyptia HACHTHHOCT
Kpucmuna )evesa . 180/
X PUCTHUSHCKHTE LIEHHOCTH K 0Genuena Espona
[uana banxosa /83/
Hurepkynrypara-Gaxkrop 3a WHTErpaius
Sabaudin Zhuta /85/
Kyntypa U KOMyHHKAUMS - KaTo PyHKIIHS HA HYOBEUIKOTO Pa3BHTHE
Creacana Mupacuuesa - 86/
TpoLechT Ha COLMANTHA KATEeropusauus rpu (hopMHpaHE Ha ETHUYECKATA HICHTHIHOCT
3opnuya anesa 187/

YcroiiuuBoCT Ha GLarapekara KyATypHa UACHTHHHOCT B KOHTCKCTA Ha o6enunssauia ce Esponia
Ceemnana Anexcanopoea 190/ ‘
CobBpeMEHHA BU3MA 3a €BpOMEiicKa MHTEIPALMA

Kpacumuna Bacunesa /92 ,
JIu3aliHbT - aKTUBHO CPEACTBO 32 3a11a3BaHE U YTBBPAIaBaHE Ha HALMOHANHATA HH MACHTUYHOCT B npolieca
Ha npucbeannsBaxe kbM EC , :

HUnua duarunoe 195/

KYJITYPHHTE MAJT{HHCTBA B HOBA H CTAPA EBPOIIA

MucCnH 33 TPAAUIIMUTE ¥ CbRPEMEHHOCT B GbArapckaTa Mysuka
Huxonati Kaydman 198/ .
Peanu3upaHe Ha NPaBOTO HA KyITypHa MACHTHYHOCT Ha A€UA OT CTHHHECKHTC MaJILMHCTBA 4pe3
M3BLHYYHIMIHY GOpMU Ha BL3NUTAHHE
Cunea Hanbarnmsan - /101/
Mysuxanuuat rypber - nuTyBane of u kbM Espona
Jlosaunxa Ileiiveea 1103/ .
ITHMueckuTe TypiM B Bnarapusa: Garpa B nanurpara ia 6ankaHCcKoTO KyNTYPHO HacieACTBO
Cuben lTawaoany 1109/
OG6pasu Ha uMrascka My3uka or Bbarapus uin 6afi Manbo 1 Gaii Manran: erion BbPXy NPOMEHALM CE
WIEHTHYHOCTH B €BpOTICHCKa fIEPCNCKTHBA
Benyucnas [lumos - 10/ .
[Mpo6aeMbT 38 My3HKAIHATA CAMOUEHTH(HKALMS HA NPUA3OBCKUTE GbArapy oT Bropara nonosxHa Ha 18 u

nayanoto Ha 20 sex
' Tamona Mapmuiniox nie/ :
JleliHOCTH 32 3aN1a3BaHe Ha KYNTYPHATA WAEHTHYHOCT Ha GexaHuuTe B Bbarapus
Cuiixa Yaeoapoea-Kocmosa ni9/
BLArapCKMTE EMUTPAHTH M MACTOTO MM BbB hopmupaiaTa ce HoBa EBPONENiCka HICHTHHHOCT
Buonema Cexupanosa 1123/ '

Kynrypuure ManuuHcTea B EBpora: 0cTurane Ha npustaHue (AHTEPTEKCTYATHO-HHTCPNPETATHBHH BapHALHK
BLPXY MYKULIKO cepOCKH MOTHBH) :

Pozmapu Cmamenosa n2
YeTupu eTHOCA - SAMH 0011 MY3HKANCH €3HK

Humumpuna Kaygpman 132/

KYJITYPHHTE ITPABA B H YPE3 OBPA30BAHHE

Arenuna “KynTypHuTe npasa Ha netiara”
Bspa lopoea Ky

ETHUueCKO pa3CTOSHHE U ETHHYECKA TONICPAHTHOCT B yHMITHILATA HA P Make1ioHHS
Bnado llemposciu, Emunus I'opxceea, Bnaxce Kumanoe 1140/
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KynrypauTe npaBa B eBpPONENCKAa [NEPeCNeKTUBA

HHAEKC HA ABTOPHTE

Anekcauaposa CBeT/IaHa — Ky/ITYpPONOr Ha cBoGoaHa MpaxTukKa

AaTapouu — Yuusepcuret “Jla Cnuenua”, Utanus

Anrenos Craspu — nokropaut, I03Y “H. Puncku”, Bnaroesrpan, kareapa “My3suka”
Atanacocka Tarana — 1-p, [lenarornuecku dakynrer, Burons, Makenonus

Atonos Jlnyesap - nokropaut, 1O3Y “Heodur Puncku™, xareapa “Kynryposorus”

bankosa /lnana— noxropanr, CY “Cs.Knumenr Oxpuackn”, Codus, @unocodceku daxynrer
beneuxasn Mapuna — nouenr, ia-p, A1Y, Menuronon, Yrpaiina

buxesa Anroanera — nokropanrt, 103V “H. Puncku”, Braroesrpan, mareapa “Kyntyponorus™
Boxunosa Bang - 1-p, CY “Cs. Knument Oxpuickn”, Codus, [Nenaroruuecku dakynrer
bparanos [Lnamen — souenT, 1-p, FO3Y “Heogur Punckn™, karenpa “Bpuaku ¢ o6iecrseHoctTa”
bvusaposa Baua — noueur, 1-p, Uykyposa ynusepcurtet, Anana, Typuus

Bacuaesa Kpacumupa - noxropant, CY “Cs.KnuMenr Oxpuacku”, Copus, ®@akyarer no neparoruka
Bpauap Munan — ®ounauus “Kynrypa Hosa”, Cep6us u Yepna ropa

Bunakosa Mapus — nouenr, a-p, H03Y “Heodur Puncku”, kareapa “Kynryponorus”™
Bo.ikoseku FOpu — noxropaut, CY “Cs.Kiumenr Oxpuacku”, Codus, kareapa “Kynryponorus”
l'aBpusioa — UBanosa Liseranka — crac., 103V “H. Punckn”, Bnaroesrpan, kareapa “Xopeorpadua™
I'anesa 3opuuua - noktopant, CY “Cs.Kinmenr Oxpuackn”, Codus, Gunocodcku dpakynrer
leopruesa Aubena - cT.H.c., A-p, UHCTHTYT no ¢onknop, BAH

l'opxkeBa Emuaus — n-p, dakynrer no neaaroruka “Ioue denues”, Ulun, Makenonus

[y3 Bragumup — cr. Ilpen., AITY, Menutonon, Ykpaiina

Noposa Bapa — xoucut, a-p, CY “Cs. Knument Oxpuacku”, Codus, INenarornyecku daxyarer
Aumurposa inana — noiropant, CY “Cs. Knument Oxpuacku”, Codus
JnmoB Benuucnas — cr.u.c. Il e, n-p, UucturyT no uskycrsosuanue, BAH, Codus
Keuesa KpucTuna — gokropant, CY “Cs.Kiument Pxpuncxu” Cotus, ®unocodeku dakynrer
Kyra Cabayaun — npodecop, dakynrer “Cs. Knument Oxpuacku”, Ckonue, Makenonus
3npases Neopru — npodecop, a-p, butons, Makeaonus

3unapuy Bunko - Gounauus “Uurepxyitypa”, 3arpe6, Xvpparcka -
MbanoBa Anexcanapa — gokropant, aokropant, CY “Cs. Kaument Oxpuacku”, Codus, kareapa
“Ilenaroruka Ha u3kycraara”

ifopaanosa Ieprana — nokropant, I03Y “Heodur Puncku™, kareapa “Kynryponorus”

Kabakos UBan — 1-p, CY “Cs.Kaument Oxpuacku”, Codmn KaTeﬂpa “Kyntyponorus”
Kaprenu — Yuusepcurer “Jla Cniuenua”, Uranus

Kaypman [lumutpuna — npodecop, a-p, FO3Y “Heodut Puscku”, karenpa “Mysuka”

Kaypman Hukounaii — akanemuk, BAH, Cous

Kuranos baaxe — 1-p, ®akynrer no neparoruka “loue Jenues”, [Lun, Makeaouus

Kurosa Mpuna — ct.ac., 103V “Heodur Puicku”, kareapa “TeeBH3HOHHO H KHHOHU3KYCTBO”
Kosiesa Henu — a-p, BY “Ilpod.a-p Acen 3na"rapos” Byprac

Kocragunosa Csetnnana - nokropant, I03Y “Heodur Puncku”, kareapa “Bpw3ku ¢ oﬁmecmenocrra
Kpaes [eopr - nouenr, a-p, HBY, Codus

Kpbcranosa Kpacumupa — 1-p, [nosauscku ynusepenter “I1. Xunennapcku”
JlecoBuyenko Anapeii — noueHt, a.1., 1Y, HoBocn6upck, Pycus

MapTuHiok Anartonuii — npodecop, a-p, 1Y, Menuronon, Ykpaiina

Maprhniok Tatana — npodecop, an., AIY, Meanronon, Ykpaitna, p-n Ha Kareapara no My3uKauHO
Bb3TIMTaHKE ¥ Xopeorpadus

Meates Muxaunn — nouenr, 1-p, HBY, Codus

Merauukas B. - nouenr, a-p, ATTY, Menuronon, Ykpaiina

Mupam4uesa Cuexana — 1-p, @akynrer no neaaroruxa “Toue desrues”, [lun, Makenonus
Mures I'eopru — nouent, AMTHH, I1nosaus

Muxaiinoscku Baagumup — Makenonus

Muxaiinockn Urop — Makenonus

Mota - Yuusepcurer “Jla Cninenna”, Utanus

Han6antan Cusnsa -~ MunKcTepeTBO Ha KynTypara
[MonxocTanunos XpHcTo — A-p, XynOKHHK-pECTaBpaTOp, bnaroesrpan
O6pewkosa Honka — cr.ac., 103Y “Heodur Puncku™, kareapa “TeneBU3MOHHO ¥ KMHOH3KYCTBO”
NMasaos Emuu - nouent, a-p, 103V “Heopur Puscku”, kareapa “Kynaryponorus

Meiuesa Jlosanka — cr.u.c. Il cr., a-p, Mucruryr no ¢onknop, BAH, Codus

Merposekn Baano - ®akynrer no neparoruka “Ioue Jenuer”, Lun, Malcezxomm

Muasapko Tarana — npen., ATV, Meauronosn, Ykpaiina

IMonosa Hesennna — nokropant
Iovepos Pymen — npodecop, a.1., FO3Y “H. Puncku™, Braroesrpan, kareapa “My3uka”
[Tponanosa — Beasinosa Paaka — a-p, HMV “JI. Hnmcos” Codus
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KynrypHuTe npasa B eBponeiicka nepecnexkTmMea

e

11, Understanding, rationalization and going through the problematic

11 1. Culture and culture rights (Kvamypa u xyamypuu npaea) -

- Self-assessment - handout “beliefs, customs, norms, values.

- Group work “Cultural behaviour” (handout)

- Culture of children and culture of adults - is there any differences?

- Group work - dramatization on personal scenario - “cultucal” conflict between a child and an adult
112 Plaving child .

- Brainstorming “Play/plaving").; Essay (optional text) — “The little playing man/woman - 3 key words’
notions)

- Nel of notions — conditions of a full value play

- Motor/motive play - “Trust ", Cooperativéness”

- Plays of adults and plays of children - handout

- Discern the play - mimic/pantomimic play

- Summary —Importance of play as a universal way of expression

IV, Right to play and relaxation
- Group work —~ normative/law s protection of the right to play and relaxation - work with documents/laws

ETHNIC DISTANCE AND ETHNIC TOLERANCE IN SCHOOLS IN
THE REPUBLIC MACEDONIA |

YLADO PETROVSKI, EMILIJA PETROVA GORGEVA, BLAZE KITANOV

Nowadays when the whole world is merely a “global village” we can state that many countries in
the world are heterogeneous in the ethnic and cultural sense, and they cope with the problem of people of
different nationalities living together. The problems resulting from the multiethnic and multicultural character
ofthe population living in various countrics in the world are ditferently identificd and different policies for
their overcoming are applied. A universally applicable and thoroughly satisfactory solution to the problems
resulting from this context has not been found yet anywhere in the world.

The issue of living together is a very complex one and it should be faced by cvery society that is
multiethnic and multicultural. One of the possible ways of dealing with this problem is to put the man as an
individual into the focus of attention through highlighting his basic rights and frecedom. equality and social
inclusion as the principles for the preliminary frame of any discussion or decision, a frame that will not
depend on people’s cultural, racial and religious background. Another way is to face those rights as a
member of a respective collectivity, in this context an ethnic one.

If we look back on the history of the Balkans, the minority problem on the Balkans is too specific,
and it creates concrete minority problems, i.e. it creates more history than it can bear. The Republic of
Macedonia is a part of the Balkans and this interethnic ambient, which means that these interethnic tensions
have not passed it by. For the Republic of Macedonia essential was the fact that through history there were
no intercthnic conflicts, which facilitated the co-existence of the Macedonian and other ethnic communities.
‘This represented an important factor in the reduction of interethnic tensions from time to time, but the last
events in the course of 2001 between the Macedonian majority community and the most numerous
Albanian minority community greatly made the complex interethnic relations even more complex, and these
are very fragile in Macedonia today.

In order to understand the level of mutual distance, i.¢. tolerance of ethnic communities in
Macedonia (cthnic distance), in our research, that was conducted with the aim to find out the influence of the
cthnic factor as a factor of motivation for education in the Republic of Macedonia, we have included a block
of questions whosc aim was to establish the factual situation in this context.

It is na&2ssary that the members of ®thnic comninities in
Macedonia study in ethically clean schools and the alternative answers are identical for the other three
statements also, and they are: 1) I completely agree; 2) I agree; 3) | am not decisive; 4) 1 do not agree; 5) 1 do
not agree at all. We will analyse their attitudes toward this statement by analysing the answers systematized
in the following two tables.

The tables will be analysed by classifying them from the aspect of the answers [requency. but, as
it involves a scale of the Likert’s type, we will give the agreement coefTicient the value of which moves from
] (complete disagreement) to 5 (complete agreement).

Table No. 1

it is necessary that the members of ethnic communities study
in ethnically clean schools

1 2
should pupils study in ethnically
clean schools N %
I agree completely 272 32,77
I agree 209 25,18
I am not decisive 131 15,66
I do not agree 164 19,76
I do not agree at all 54 6,51
Total ‘ 830 100
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* * The agreement coefficient: 3,55%

The table shows that the attitudes of the pupils who prefer ethnically clean schools dominate. or
more concretely, most pupils answered that they completely agree that schools should be ethnically clean.
and together with those stating they agree about studying in ethnically clean schools they are 57,95%. which
is more than half of the interviewed pupils. Among the rest of the pupils, the number of those stating they
are not decisive about which schools they prefer is not small (15,66%), and generally viewed 26.21% stated
they do not prefer ethnically clean schools. The following table will show the concrete attitudes of pupils
from different cthnic communities related to this question.

Table No. 2

it is necessary that the members of ethnic communities study
in ethnically clean schools, according to their ethnic membership

structure

] 2 3 4 5 6
should pupils study in ethnically
clean schools M A T R \Y 0
I agrec completely 31,80 42,48 3,84 - 10 37.5
fagree 26.09 29,18 7.69 - 10 -
I am not decisive 16,19 11,58 26,92 38,88 20 12,5
I do not agree 18,85 12,87 46,15 55.55 55 25
I do not agree at all 7,04 3,86 15,38 5,55 -5 25
Total 100 100 100 100 100 100

The agreement coefficient:
- Macedonians 3,57%
- Albanians 3.94%
- Turks 2,38%
- Romans 2,33%
- Vlachs 2,65%
- Others 3% : . ‘
The analysis of the concrete attitudes of pupils belonging to different ethnic communities about
this issue show two crystallized and very obvious positions of the two ethnic communities, i.e. Macedonian
and Albanian community, that in greater percentage prefer the attitude that the pupils should study in:
cthnically clean schools, but the number of those disagreeing with this is not small, or they cannot decide
which schools to prefer, as is shown concretely in the table. The second position regarding this question is
taken by the pupils belonging to the Romans , Turkish and Vlach community who prefer the attitude 1 do
not agree and I do not agree at all that pupils should study in ethnically clean schools; however, even in this
group we can see some contradictory attitudes regarding this issue, but in a considerably smaller scale than
with the members of the Macedonian and Albanian community.

We must state that the attitude about this question largely depends on the ethnic structure of the
population in those regions, i.¢. on the concentration of the respective ethnic community in them.

So we have the situation that the pupils Albanians, from Gostivar and Skopje where there is a
greater concentration of this ethnic community, prefer ethnically clean schools, as well as the pupils
Macedonians living in the regions where they are the majority. But pupils Macedonians who live in regions
where they arc the minority, for example in Gostivar in considerable percentage (38,93%), either do not
agree or do not agree at all that pupils should study in ethnically clean schools, and 14,15% do not have a
detinite attitude about this issue. which, in any case, makes us conclude that the concentration of a
respective ethnic community in a region has an essential influence on the building of attitudes regarding this
question, but on the greater flexibility in preferring one or another kind of schools as well.

The following question from this block should uncover the attitude of pupils whether ethnically
clean schools lead to closing of the members of ethnic communities into their own ethnic borders.

Table No. 3 .
Ethnically clean schools lead to closing of the members of etheic communities into their
own ethnic borders, -

1 2
Do ethnically clean schools lead to
forming ghettos N %
1 agree completely 148 17,83
lagree 235 28,31
I am not decisive 220 26,51
I do not agrce 178 21,45
[ do not agree at all 49 5,90
Total . 830 100

Agreement coefticient: 3,31%
This table gives us a divided attitude of pupils regarding the issue of the question whether
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" cthnically clean schools lead to a sort of ghetto forming, i.e. closing the members of ethnic communities into
their own borders. From the total number of questioned pupils 46,14% said that they agree. i.e. agree
completely that ethnically clean schools lead to forming ghettos (maybe too harshly said but not
tendentiously) for respective ethnic communities, most of all meant about the members of the Albanian
community, because, as the next table will show, the attitude of the members of other ethnic communities
that arc minorities in the Republic of Macedonia.is completely different from the attitude of the Albanian
and Macedonian community. Nevertheless, although the number of pupils who do not agree with this
extreme attitude is not small, the number of pupils who say they are not decisive about this question is
fairly big. i.e. they still do not have a formed attitude about this issue.

Table No. 4

Ethnically clean schools lead to closing of the members of ethnic communities into their own
ethnic borders - according to their ethnic membership structure

1 2 3 4 5 6

Do ethnically clean schools

lead to -forming ghettos M A T R A% 0
I agree completely 21,52 8,58 11,53 38,88 15 25
Iagree 34,28 13.30 42,30 1111 45 25
1 am not decisive 29,14 21,45 30,76 27,77 10 25
1 do not agree 11,04 47,21 11,53 5.55 25 12,5
[ do not agree at all 4 9.44 3,84 16,66 5 12,5
Total 100 100 100 100 100 100

Agreement coefficient:
- Macedonians 3,58%
- Albanians 2.64%

- Turks 3.46%

- Romans 3.50%

- Vlachs 3.40%

- Others 3.34%

Unlike the previously mentioned attitude that pupils from the Albanian and Macedonian community
prefer ethnically clean schools, this table gives us completely different, i.e. opposite attitude of pupils from
the mentioned communities.

More pupils Albanians think that ethnically clean schools do not lead to closing of ethnic
communities into their own ethnic borders (56,65%), but the number is also large of the pupils who still do .
not have a defined attitude to this issue and of those who agree that such a form of education can produce
some unwanted consequences for the future of Macedonia. '

Macedonian pupils, on the contrary, have a completely opposite attitude from Albanians. More
of them think that ethnically clean schools lead to the closing of members of ethnic communities into their
own borders (speaking of members of the Albanian community) and the percentage is 55,80%.as for the
members of the Macedonian community, observed individually, most of them said they are not decisive, i.c.
they do not have a clearly defined attitude to this issue - whether ethnically clean schools will lead to ethnic
scgregation and ghettos.

The attitudes of the pupils from other ethnic communities to this issue are very different, but in
any case, as the data in the dable shows, at least half of the pupils think that ethnically clean schools
represent a potential danger of isolation of ethnic communities into their own borders.

The next attitude we wanted to discover was.if ethnically clean schools lead to disintegration of
the Macedonian society, i.e. if, in their opinion, this form of education will reflect negatively on the building
of the future civic and multiethnic society in the Republic of Macedonia. The pupils’ attitudes are shown
in the following two tables.

Table No. § .
Ethnically clean schools lead to the disintegration of the Macedonian state

] 2
do cthnically clean schools tead to
disintegration N %
I agree completely 154 . 18,55
Fagree 222 26,75
I am not decisive 208 25,06
I do not agree 186 22,41
I do not agree at all 60 7,23
"Total 830 100

Agreement coefficient: 3,27%
The table shows many different pupils’ attitudes to this issue, but the smallest is the number of

thosc who said they do not agree or they do not agree completely, even though there is a percentage (not
small), as the table shows, of those who think that ethnically clean schools lead to the disintegration of the

142



Togmuumrx Ha $dakynrera no usrycrsara, ToM IIT

Macedonian state. Greater is the number of those who think that ethnically clean schools can lead to ethnic
segregation of the Macedonian state, and of those who still are not capable of defining their attitude to this
issue,

Table No. 6

Ethaically clean schools lead to the disintegration of the Macedonian state, according to ethuic
membership structure

1 2 3 4 5 6
do ethnically clean schools lead to :
disintegration M A T | R \Y O
I agree completely 24,19 3.86 19,23 61,11 5 12,5
I agree 32.19 11,58 57,69 11,1 35 25
| am not decisive 2590 23,60 7.69 22,22 50 12,5
I do not agree 13,71 44.63 11,53 5,55 10 50
[ do not agree at all 4 16,30 3,84 - - -
Total 100 100 100 100 100 100

The agreement coefticient:
- Macedonians 3.59%

- Albanians 2.42%

- Turks 3.77%

- Romans 4,24

- Viachs 3.35%

- Others 3%

The concrete attitudes in the table show us contradictory opinions about this issuc with the
members of the Albanian communily as the most numerous minority community, but which is in majority
in certain parts of Macedonia. and the majority Macedonian community that is a minority in certain
regions, compared to the Albanian community. ‘

Members of the Macedonian community prefer the attitude that ethnically clean schools lcad to
apotential disintcgration of the Macedonian state, while Albanian pupils think that cthnically clean schools
are not a danger for the unity of the Macedonian state and its unitarian character, and how all this will be
reflected in the future life of future generations in the Republic of Macedonia, remains to be seen in time.

Pupils from the Roman and Turkish community greatly think and support the attitude of the
Macedonian pupils, that ethnically clean schools will lead to the disintegration of the Macedonian state,
which is not the case with the members of the Vlach community who do not have a clearly built attitude
about this question: this is a little surprising if we bear in mind that members of the Viach community
support the attitudes of the Macedonian community about many issues, including this onc. i.e. they have
very few opposite attitudes. '

At the end we asked the question connected with the attitude whether ethnically mixed schools,
unlike cthnically clean schools, lead to building mutual confidence among members of different ethnic
communitics that live in Macedonia, The following tables give the answer to this.

Table No. 7

Ethnically mixed schools lead to building mutual confidence among members of different
cthnic communities

1 2
Do ethnically mixed schools build mutual .
confidence N: Y%
1 agree completely 152 18.31
lagree 215 25.90
I am not decisive 161 19.40
f do not agree 206 24,82
I do not agrec at all 96 ' 11,57

total 8§30 100
The agreement coefficient: 3.15%

As the ones before it, this table also shows many different pupils™ attitudes regarding this
statement. The greatest percentage is of those who do not agree with the attitude that ethnically mixed
schools are a better solution than the ethnically clean schools in relation to the building of trust among ethnic
communities in Macedonia (44,21%), but the percentage of those pupils who do not support this attitude
is not small (36.39%). as well as of those who still cannot clearly define their attitude to this issue, i.c. if
they should prefer one or the other type of schools connected with building better interethnic relations.

In the end, let us ask the question if only the ditferent forms of education are the main reason for
the tragile interethnic relations in our country. Qur answer is no. However, we should not neglect the great
possibilities of education for influencing in this field, because basic communication amon g young people is
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established in schools, and if this stops, we think that it will have very bad effects on the ethnic co-existence
in the Republic of Macedonia. . . :

Table No. 8

Ethnically mixed schools lead to building confidence among members of different ethnic
communities, according to their ethnic membership

structure

1 2 3 4 5 6
Do ethnically mixed schools build .
confidence M A T R A" (0]
I agree completely R VAT 14,16 38,46 44,44 50 12,5
1agree . 31,42 11,15 42,30 38,88 20 25
| am not decisive 18,09 24,46 7,69 11,11 15 25
I do not agree ) 23.80 31,75 7,69 5,55 10 25
I do not agree at all 9,52 18,45 3,84 - 5 i2.5
total 100 100 100 100 100 100
The agreement coefficient:
- Macedonians 3,23%
- Albanians 2.71%
- Turks 4,04%
- Romans 4,22%
-Vlachs 4%
- Others 3%

Concrete attitudes of pupils from the Albanian and MMMacedonian community are different in
relation to the statement if advantage should be given to the ethnically mixed schools, connected with the
building of greater confidence in mutual relations.

A greater percentage of Albanians (50,10%) acce ted the attitude that they do not agree with the
statement that ethnically mixed schools will lead to building better interethnic relations, but there isa
noticeable number of those pupils who agree with the fact that in ethnically mixed regions advantage should
be given to ethnically mixed schools, because they will lead to building greater mutual confidence and
communication: the number of those pupils who, like in the analysis of the previous attitudes about the

.influence of ethnically clean schools on building interethnic confidence, cannot make up their mind, i.c. do

not have a defined attitude about this issue is not small, which leads us to the fact that we need a fairly long
period of time to clearly view the advantages, either of ethnically clean or ethnically mixed schools, and all
this in the context of building interethnic climate and ambient in the Republic of Macedonia.

Pupils Macedonians in greater number support the attitude that advantage should be given to
ethnically mixed schools, but there is also a great number of pupils who do not agree with this attitude, as
well as those who do not have a clearly defined attitude to this issue, which leads us to thc fact that we
cmphasized previously, that in the country there is not a defined attitude among pupils about which schools
should be given advantage to in ethnically mixed regions, in order to build much more harmonious relations
among ethnic communities in Macedonia; these, we must admit, at the moment are not on a satisfactory
level in all the segments of Macedonian society, including education. .

Unlike pupils from the Macedonian and Albanian communities who do not have a clearly defined
attitude to ethnically mixed schools and their influence on interethnic climate, pupils from the Roman, Vlach
and Turkish communities prefer ethnically mixed schools and think that they will create a much better
interethnic climate, unlike ethnically clean schools. -

At the end of this analysis, we cannot avoid emphasizing that the greatest ethnic distance and the
greatest difference in attitudes is found between pupils from Albanian and Macedonian community, and
that this distance is not present at members of Roman, Vlach and Turkish community.

As for the preference of ethnically clean or ethnically mixed schools during building of a global
educational strategy, we are of the opinion that advantage should be given to ethnically mixed schools in
cthnically mixed regions, because that is a foundation for an elementary interethnic communication. Ethnically
mixed schools would also prepare the climate for additional changes in the school curriculum that will be.in
the function of preparing the population to face the states which condition the legal measures of bilingualism.

ETHNIC DISTANCE AND ETHNIC TOLERANCE IN THE SCHOOLS OF REPUBLIC OF MACEDONIA
VLADO PETROVSKI, EMILIJA PGORGEVA, BLAZE KITANOV
This paper deals with the ethnical distance of members of ethnical communities in the Republic of
Macedonia. The research investigates the influence of the ethnical factor on the education in Macedonia. The
data analysis has showed that ethnically mixed schools would prepare the climate for changes of the curriculum

that would be in the function of preparing the population for facing the conditions influencing the legal
regulations of bilingualism. i
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