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AHTHS aereif, }’lm’maan TPEEMCTBEHHOCT NPOTPAMM JIOWIKOJIBHOTO H HAYAIBHOTO
/KO!IBHOFO obpazosanus. o
AKTYQJILHOCTD CICUNATHIAUHH dﬁycnonﬂena 1COOXOMHMOCTBIO HOATOTOBKM 11¢1a-
TOTOB, CMIOCOONBLIX PEAIN30BATH CONEPKAHIE oGpammuTchbHoii paoThl, oxBaTHIBAONICH
pasHbie cepel ACTCKOM aeaTeabHOCTH. 00ecneunBaTh UHTErpaunio nNpeaMeTHsIN oo1ac-
Tei 3Hanmi, popmuposanne 6a30B0ii KVWIBTYPBI JIHYHOCTH, UTO MO3BOJIHT BOCTUTAHHHKAM
B JQIbHEHLIEM TIOJTHOLICHHO OBaJEeBaTh TCOPCTHUYECKHMU 3HAHMSIMH U MIPUKNAILHBIMH
YMCHHAMH B HaualbHOMH wWKOJe, COPMHPYET MOTPEGHOCTD B OpPraHH3aluHH JIMYHOTO 10-
cyra.
".Peanmaunﬂ 00pa3oBaTeNbHBIX 3a1a4 JOJKHA OBITH CBA3AHA C pasBHTHEM Camo-
- CTOSITEJTBHON MIpBI KaK Bedyllel JesSTE;TbHOCTH B IOLIKOTHHOM BO3pacTe: B Hel pebeHOK
TIO3HACT pa3sHbIC CMBICIIBI YENIOBEYECKHX OTHOWIEHUH, GOPMHUPYIOTCS MOTHBEI IpPVIHX BR-
JIOB JI€ATENbHOCTH, pa3BuBaeTcs MOTPeOHOCTL MO3HAHWSI, MPOUCXOIUT nepexoa oT nes-
 TEJILHOCTH, pealu3yeMoi peﬁenkomf,uomxonsnnxow1 MO HETMOCPENCTBEHHBIM PYKOBO-
ACTBOM Nezarora K OTHOCHTETbHON CaMOCTOSTENLHOCTH, YTO B AaibHEHIIeM ¢ ycriexom

MOXET UCITOJIB30BATHCSA B y ueOHO AEATENBHOCTH IKOIBHUKA.

Hoprdonno kak Mogeas mKoabI Ge3 HeycneBaONAX YYE€HHKOB.
JoK. dunocopun, npod., nexan Kuranos Brnaxe
Mnaznwmit accucrent Upena Kntanosa dakynbTeT e qarornky «T'oue JJorueB»

r. lltun Pecny6nnka MakenoHus

IIpeacraBnenns HOBOH KOHIEUIMH ONMHMCATENBHON OLEHKH — 5TO BCEro JIMLIL OlIH‘H
H3 LEJIOTO pAna aCNeKTOB, NOABMBIINXCA Garoaps MCMOMb30BaHHIO IIHPOKOTO CTIEKTpa
HHTEPAKTABHLIX METO/OB, KOTOPHIC CYIIECTBYIOT B HOBOM Ped)OpMHpOBAHHON CHCTEME
o0OpaszoBaHus.

OxoHuaTeNnbHBIM OMMCAaTeNBHEIH Gamn wim OLEHKa KaK MOJIMHHAA HEMOBTOPSIO-
maﬂca €IMHHIlA, OCHOBAHHAS HA TMONHOM H TINATE/HOM aHAM3e HH(OPMAlMK MyTeM
CJICI0BaHAs M NPOBEPKH NEHCTBMI M pesynbTaToB yuawerocs. IToprdonno — 1o Gank
(xoiekuus, coGpanHKe) JaHHEIX O TIPOABIKEHUM H JOCTYIXEHHH CTYAEHTa. JTO MOJHAA

OLIEHKA H CYyXIECHUE (Bb]BOlI) OCHOBAHHO€ Ha MHOTOKpPaTHOM [TOBTOPEHHHN TIPAKTUYECKHX
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/¥ TIPOAYKTHBHBIX HEHCTBHIi yuamuxcs. [Toprdoano — 3to MaTepuall, J1eMOHCTPHpPYIO-
lunif npouecc 06yYEeHHA U MBILLLICHUA, AOKa3bIBAIOWMH, YTO 06yYeHHe H MBIUINCHIE — 3TO
BIJIbL JACATC/LHOCTH, KOTOPHIC HOPOKIAAOT KPHTHUCCKOE MLIUICHHE M. CTPATErHYECKOEC
MLIIUICHHE, KOTOPOC aeT BO3MMKHOCTH 113 00YUCHHS N0 BBLIOPaHHOI CTYAEHTOM MO1¢-
1 B 3UBHCUMOCTH OT CTO CHOCOGHOCTEN H TEMITOR obyucnus. |

Yuauimiics, obaazaiomwmii BO3MONHOCTBLIO TAKOrO BUZIA 00YYCHHMA. CTAHOBHTCH ya-
CTbIO 00Pa30BaTeLHOrO NPOCTPAHCTBA (e3 HU3KUX OUCHOK, T.€. WwKoabl 6e3 crabbix yya-
IIHXCH,

Kmouessbie cnosa: noprdosnno, I€PBOHAYANEHBIH, H30HpPaTeNbHbIi, KOppeKTHPYIO-

L l.l.lHPl nepepanaﬂ,mammu

1. The,éducational sysfem of the Republic of Macedonia

After beoommg an independent state, the Repubhc of Macedoma makes eftorts to

“introduce new models of educational work into primary school and preschool educatlon

So in the frames of its global endeavors in teaching there are obvious changes in both

v' contents and teaching methods in primary schools that mean opening towards Western
experiences, and particularly towards the pedagogical teaching of John Dewe ey.

Out of a number of new models of educational work Wthh startmg from the school
year of 1994/1995 are being realized in primary education in Macedoma we would like to
mention Active teaching-interactive learning, Step by step and With reading and writing to
critical thinking. At the beginning these were all functmnmg as experimental programs in

‘a certain number of schools. The interest shown by our Ministry of Education for these
refl ecfs the new reform direction of the state policy in education.

If school should be regarded as "a pupils' friend", the child has the right to be
curious, to ask questions and receive answers to those questions, to prove and disagree, to

| try and make mistakes, to know or not know something, to create and be spontaneous, and
to be recognized and respected. Each pupil is a separate individual and learning with
different speeds and in different ways.

School directed towards pupils gives a new role to the teacher. The modern teacher
is a mediator; he/she organizes activities and provides materials, stimulates, guides and
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//es‘ advice. Thus pupils have. an Opportunity to learn how to learn, that being the
oundation for continuous lifelong learning. A democratic school provides pupils with
power in the verv process of learning. 1t allows them to participate in planning, realization,

and evaluation o theijr education.
2. Testing, evaluation, assessment
The reform models of educational work:inevitably impose the need for changes in

the system of evaluation and assessment of the pupils' achievement and theijr progress in

Although not completely, Macedonia made a step forward jn this sense by

-introducing descriptive evaluation in the first two grades and the first Semester of the third

especially if we have in mind the concept of lifelong learning,

3. Portfolio

A strategy for self-evaluation in a school without weak pupils

rttolio.
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/ A portfolio is a strategy for self-evaluation in the concept of analytical descriptive
evaluation in the model of a SCHOOL WITHOUT WEAK PUPILS that we aspire to.
Namely, a portfolio cnables pupils to understand and take over their own responsibility for
their learning, i.e. to become lifelong learners. They become partners in the evaluation
process. they take over the responsibility for understanding what they know or can do.
they start to clearly perceive their own achievements and the need for devclopment, and
they are enabled to formulate plans for achieving better results.

When teachers and pupils alike want to perceive how each 13u-pil progresseé

compared to other peers, then the foundations of a school without weak pupils is created.
‘Forms of a Iportfolio‘ (foldef) for the first grade

In the first grade the portfolio has the form of a folder with the favorite sy mbo] of

the lespectlve pupil. It contains notes about the whole curriculum, and the teacher makes

current notes in his/her notebook about the activities that cannot be measured

quantitatively. In this case columns are used with explicit statements about general skills,

~ability to discover relations, ability to write and work in groups.

- The evaluation of a portfolio usually begins by explaining to pupils and parents the

| goals of learning during a given period of time. The teacher, pupils and parents baye to
agree about thex kinds 6f data that will be considered a relevant proof that pupils have met
‘these goals. |

| Pupils put their ﬁapers into their folders dai]y so that they could return to them if

- they are not finished.
What is gained from evaluating a portfolio?

Even though much more effort must be made than for other forms of evaluation,
this is what we gain by usihg a portfolio: |

> School for children with rights

»  Greater engagement of pupils and parents
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> Enhanced responsibility for one's own advancement

> A wide range of activities for answering questions that do not have only one
correct answer

> Easier diagnostics and formative testing and evaluation of  pupil's
achievements
»  Real summative descriptive evaluation
> Pupils without low marks
> A class without weak pupils |
~»  SCHOOL WITHOUT WEAK PUPILS.

Second grade (three rings)

- In the second grade the form and the mode] of the folder changes. It is now a
FOLDER WITH THREE RINGS. The pupil is the one who decides on his own what to
put into those rings. By selecting their pape.fs the pupils control the contents of'the
portfolio, evaluate it in pairs or individually. The teacher is also engaged in selecting.

As for the pupils' papers, performances and answers, the teacher makes oral remarks
or written notes when he/she thinks it js necessary, not all the time. These records are stil]
not marks but short descriptions, registered data and resu]ts‘of tests, revisions, and
wchieved goals. They are merely objective descriptions of what was observed about a

upil, without any marks and strict comments, These are records of achievements, not

rganization ofteaching.

There are no ready patterns, schemes or forms; the teacher is the one who builds an
*onomical and clear system for making notes.

Third grade (rolled portfolio)

In the third grade the information and marks are meant to’ help the diagnostics of the
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situation, i.e. for the pupil to gain insight into his/her progress (what he/she succeeded or
failed).

The teacher should get a clear picture of difficultics and an insight into his\her work
(how successful his\her method of work is). That is why in this grade the portfolio gets a
new form - rolled portfolio. Its aim is to focus on pupils' mistakes and weaknesses, choice
of strategies and procedures for inducing pupils to learrt better, and the teacher to teach
better, because teaching others is the supreme form of learning. ,

Rolled portfolio is a long paper strip about 70 cm wide. A pupil's written paper, A4
format, is attached to the beginning of the strip. It contains the problem that is going to be
= proces'ied In the presence of the teacher the pupil discovers his\her mistakes, underlines
them and finds out alone Wthh are the things he\she does not know.

A self-analysis is noted on the strip about 20 cm beneath this attached paper. After a |
‘while, when the same problem is met and pupil makes the same mistake, a second sheet of
"“_}paper is attached to the first one. ‘The pupil and the teacher compare these together, and the
- pupil comes to a conclusion and writes it down. |

The self-analysis of an individual's abilities is turned towards the question "what can
-I do best". Pupils make informative books - dlSplays with their papers and they serve as
; ‘ an example oftheir progress evaluation for their classmates.

The portfolio is then rolled, tied and put away in a visible place until it is used again.
Fourth grade (commercial portfolio)

A commercial portfolio is the pupils’ chmce and it is limited to its phvsxcal
~ dimensions and keepmg possibilities. First the criterion of a topic is determined with the
pupils, and parents also contribute to this. The criteria are kept in the frames of the state
standards. -

The portfolio in this grade is a method for collecting proofs that pupils have learned =
to participate adequately in the activities which induce critical thinking. Namely, the
teacher asks the pupils to bring their papers demonstrating the usage of some learning or
thinking strategy. For example their written versions of the guided i'e_hding and thinking -
activity, a proof that they effectively use tables (I know, I want to know, I am learning); a
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pportunities for encouragin;
- selt-g asingly . think indcpendcnll}' if' they
papers. and then Justify the choj

their mark.

uided learning. The pupils incre are asked tc
- choose from g number of

ces they made. to i their
- achievements of to work out

The portfolio also helps to make

ing school-related

‘ centralization in
I in the Republic of Macedonia, NEW SCHOOL - with

;. supervision, means, and
~oquality, | L
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