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Bcuuxu mexcmose u cmamuu, nyoaukyeanu 8 mosu cOOpHuK, ca nioo Ha agmopcKu mpyo
u npoyusane. TaxHomo cvOvpocanue e 0bekm Ha A8MOPCKO Npaso no cmucvia Ha 3akona 3a
aemopckomo npago u cpoonume my npaea (3AIICII).

H3snonszeanemo na asmopckume mamepuanu om cOOpHuKa 6e3 uspuiHomo um NUCMeHo

cvenacue e 3a6paHeHo.

Bceku nocemumen na yebcaiima uma npaso 0a yumupa ungopmayusi om cOOpHUKa, Ho
Camo u eOUHCMBEHO NPU USPUYHOMO YCI08Ue 04 YUMUPA USMOYHUKA U 0a NOCABU AKMUBEH TUHK
KbM He20, aKO YUmupanemo uiu CnooeisiHemo Cmasea OHIAUH ulu 0ad NOCOYU U3MOYHUKA, AKO

Yumupanemo uiu CnooeisiHemo e oQialiH.



CbBpeMeHHOTO 00pa3oBaHue - YCJI0BHS, PeIU3BUKATEICTBA U EPCIEeKTUBH

ITon ToBa HazBanue oT 14 mo 16 ronum 2019 roauna ce nposeae Cenmara
MEXJIyHapoJHa KOH(epeHIus, U0 Ha ChTPYAHMUYECTBO Mexay Pakynrera o
negaroruka Ha O3V ,Heodur Puncku®, braroesrpaa, @akynrera mo oopa3zoBHU
HayKku Ha YHuBepcurer ,,I 'oue emues®, rp. [1{umn, Penybnuka CeBepHa Makenonus
u Croutcku yHuBepcuteT, Ip. Crut, Peny6nuka XwbpBarcka u MHcTuTyTa 10
nefarornka W TICUXOJIOTHS TpH YepemoBelKd Abp)KaBeH YHHBEPCUTET, TP.
UYepenosen, Pycus.

B pamkuTe Ha TpuaHEBHATA KOH(EPEHIMS B OTACITHUTE HAYYHU CEKIMH Osgxa
OpeICTaBEeHH JOKIAAH MO MpoOIeMH, CBbP3aHu C AUIAKTUKAaTa U IICUXOJIOTUATA Ha
BHCILIETO OOpa3oBaHWE, WHOBAIMUTE B MOATOTOBKaTa M KBaJM(HUKanuATa Ha
YUHUTENN U APYTU NEeIarorndecky CIeHUalINCTH, MPOOIEMHUTE Ha IPEIYYHIIUIIHOTO
U YYWIMIIHOTO O0Opa3oBaHWE, WHOBAaTHUBHUTE YYWIHILA B CbhBPEMEHHOTO
oOpa3oBanue. B KoH]epeHHsITa yyacTBaxa 3auHTEPECOBAHU OT MpoOIeMaTHKaTa
Ha BB3MNUTAHUETO U 00pa3zoBaHUETO MpeacTaBuTenu Ha FOrozanageH yHUBEpCUTET
,2Heoput Puncku*, Coduiicku yausepcurer ,,C. Knument Oxpuacku®, Tpakuiicku
yHuBepcuteT — Crapa 3aropa, YHuepcuter ,,l'oue Jemues®, Llun, PenyOnuka
CeBepna Makenonus, VYuuBepcuter Ha Cmmur, Peny6nuka XwbpBaTus,
UepenoBeku IbpKaBEH YHUBEpCUTET, Ip. Uepenosen, Pycus, YHuBepcurer B
Hum, Penyonuka Cop6Ousi, JlarectaHCKU AbpKABEH MEIarornyecku YHUBEPCUTET,
rp. Maxaukana, Penmyonuka Jlarecran, Pycka denepaiusi, KakTo U JTOKTOPaHTH OT
Uspaen u I'vpuust.

Pesynrar oT koHdepeHuaTa ca TeKCToBeTe Ha cOopHUKA “CHBPEMEHHOTO
00pa3oBaHUE — YCIIOBUS, MPEIU3BUKATEIICTBA U NMEPCIEKTUBU . JIOHSIKB/IE TE CAKAIl
nojBeXxat. Moske Ou ciies| TSX 1€ OCTaHAT MOBeY€e MUTAHUS, OTKOJIKOTO OTTOBOPH:
MMa JM HEIO CUTYpPHO 3a OO0pa3oBaHUETO JHEC, MOXE JM Ja C€ ChCTaBU
o0oO01aBainia KapTUHa, HE CE JIM paslajiaT BIKJAHUATA 32 HEro, Taka KaKTo ca
pa3nWIeHU MpEICTaBUTE 3a cBeTa JHec? BCBIIHOCT, ako HECUTYPHOCTTa €
OTJIMYUTEIIHA XapAKTEPUCTUKA 32 BPEMETO HU, BBIIPOCUTE Ca HE MO-MAJIKO 3HAYUMHU
OT OTTOBOPUTE, KOUTO CE JaBaT Ha pa3IMyHU MPoOJIeMH Ha 00pa30BaHUETO.

[IpeacraBenuTe Ha KOH(epeHUUATAa M3CIEABAHUS Pa3KpUBAT CTpPEMEka Ha
aBTOPUTE UM Ja AHAIM3HUPAT PA3JIMYHU ACIEKTH OT CJIOKHUTE IPOLIECH, KOUTO
OpoTUYAT B OOPA30BAaHUETO B PA3IMYHMU KYJITYPHU M HAIIMOHAJIHU OCOOEHOCTU B
OTAEJIHUTE CTpPaHU. B TAX roBOpM pa3iMyHa WHIMBUAYAJIHA YYyBCTBUTEIHOCT U
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TEACHING METHODS IN ANALYSIS OF A TEXT IN CLASS TEACHING
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Abstract: The greatest portion of time should be devoted to the analysis phase because students’
understanding of a literary work depends on it. This is often overused, so the entire lesson turns into a lesson in
education, which suppresses the artistic spirit of the work. By means of analysis we reveal the artistic values of a
text - and this should be the ultimate goal, and we should afterwards realize the objectives related to the
educational part of class.The level of analysis of a literary work in the lower grades depends on the physical,
mental, and intellectual abilities of students. It must be neither too studious and highly scientific, nor too
simplified. It is better for a literary text to remain as an aesthetic creation in a student's mind at their level of
experience, rather than be trivialized with bad and incorrect analytical procedures. Analytical requirements in
grade I and Il are much lower than in 111, 1V and V grade where they can be extensive and studious.Some
methodologists define analysis as absorption in the content and the notional character of the text. Despite the
different views and opinions, for analysis as a phase it is common to analyze the content and the reproduction of
facts and occurrences, and to reveal the underlying concept of the writer, i.e. of the idea or the message of the
literary text.

Key words: analysis, text, practical work, lesson realization.
Analyzing the content
In teaching methods literature analysis as a stage and as a whole is divided into three sub-

stages by some researches: logical, ethical and aesthetic analysis. Others notice two structural
elements: content structure and conceptual structure of the artistic text.

Content structure includes:
1. Thematic structure (a snapshot of life that is recognizable in space and time);

2. Motives (smaller thematic sections of material and spiritual nature or of spiritual nature that
make the shown life event seem more concrete and more credible);

3. Poetic images (meaningful interaction of several motifs with which sensory, cognitive and
emotional representations of the phenomenon and its place in the context of the presented are
achieved);

4. Various emotions (writer’s emotional reaction to certain emotional phenomena);

5. Characters (their physical traits, personality traits and psychological states and
relationships in specific life circumstances);

6. Conflict of heroes (dramatic conflicts and reasons for their occurrence, detection of the
problem and its resolution).

There are methodologists who define analysis as dwelling into the content and the ideological
context of the text. Despite the different views and opinions, the common feature of analysis as a stage
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is the analysis of the text content, reproduction of facts and occurrences, and to reveal the writer’s
underlying concept, i.e. the idea or the message of the literary text.

The word content means a set of events, situations, phenomena, feelings, facts, and details shaped
by the power of the writer’s talent into a single artistic whole. Simply, the content is what a literary
work is really about. Theorists of literature operate with the notion of content that covers everything
from construction / material to its final cognitive and linguistic shaping of thought.

In methodological terms, content analysis means understanding the text as a complete artistic
structure. It means understanding the words, expressions, sentences, understanding their relationships
within smaller sections or motifs. During analysis, the student sees the logical order of the author's
presentation, discovers the plot and causal connections. The questions must be clear and unambiguous,
logically derived from the text. The best are those questions that transform the immediate content into
issues that inspire students to perceive, deduce and generalize. Questions should be encouraging and
revealing.

The basic rule is: the teacher should not analyze the text while the students are passively
listening. The dynamics and the quality of the lesson depend on the diversity of questions and on how
they are asked (intonation, rhythm, etc.). Ever since the first grade students need to be educated about
how to keep a conversation, how to communicate. It is wrong and harmful if the teacher asks
guestions, and the student responds in the course of the whole lesson. The teacher should continuously
and gradually encourage students to equally ask and respond to questions.

Questions can be:

= Concrete (Where did he go? Whom did he meet? What did he do?),
= Questions with which a student can independently make conclusions (How did he do it?
Could he have done something better? How would you have solved that situation?),
= Questions for discovering causal connections (Why did he act in such a manner? How do we
conclude that it is good? What didn’t he understand?),
= Stimulating-revealing questions (pay attention, perceive, elaborate, validate, compare,
explain, think, etc.),
= Questions about establishing a relationship with the text (the text in the Find in the text!
Compare in the text! Read what the writer says! How did the writer express it?),
= Questions to express their own views (How do you think you would have solved that
problem? Put yourself in the role of that character! How would you finish the short
story/story?).
The question is what questions to ask students? The answer is both simple and complex:
teachers should always ask questions that lead to profound and essential considerations that will
encourage the development of critical thinking skills on a higher level.

The questions to which students need to answer only by stating a fact (example: Who is the
main character in the text?) are not stimulating, creative and they do not encourage critical thinking.
This does not mean that this type of questions should never be asked, but it indicates that their number
needs to be reduced in teaching. In contrast, questions that require students to make a critical review
(reflection), to discuss, imagine, create, etc., teach them that their thinking is on a more complex level
and that in that way they can contribute to the community in terms of greater understanding and belief
(example: Which character did you like best and why?).

There is an opinion that all forms of analysis (content, conceptual, ethical and psychological)
should be processed simultaneously in a synchronized manner with their interweaving. This is
acceptable and applicable to the first grade, but analysis as a methodical stage is much more extensive
and effective if it is differentiated into specific structural elements. These structural elements or sub-
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stages should not be taken as a strict educational rule, because an artistic text is experienced and
interpreted as a whole.

Understanding of the text content is an essential prerequisite for understanding its overall
value. In addition, retelling should not be equated with content analysis. In fact, content analysis
always precedes the retelling. The approaches to teaching methods for processing the content structure
of an artistic text are different. In the lower grades (I to V grade) four methodological approaches are
mainly dominant:

- Content analysis of a text as a whole,
- Content analysis of a text by its logical wholes/parts,
- Content analysis of a text according to a previously given plan,

- Content analysis of a text by a series of pictures or slides.

Analyzing of a text as a whole

The reproduction of a text is made by the method of conversation. This is done gradually,
chronologically, line by line, taking into account the logical development of the action or the
expressing of poetic images if it is a song. During the analysis it is important to distinguish between the
essential and the irrelevant and not to let students to emphasize the unimportant as if it were the
essential.

In prose (short story, tale) the analysis goes from part to part, and in poetry from stanza to
stanza. Depending on the nature of the text, the sequence of content reproduction can also take place in
a synchronized manner.

Analyzing of a text by its logical parts

The logical whole is a part of an artistically homogeneous text. Discovering logical sections
students are trained to think logically, to learn how to break down the whole into smaller structural
segments. Methodological procedure for the analysis of a text by logical parts can take place as
follows:

1. Expressive reading

2. Student’s reading of a particular logical whole (one student reads the logical whole aloud,
and other students, previously directed towards certain tasks, monitor the reading),

3. Interpretation of new words and phrases from the whole that is read,
4. Content reproduction of the read logical whole,

5. Formulating subheadings for the analyzed logical wholes.

In the course of analyzing each logical whole it is necessary to write every subtitle for each
logical whole on the board in correct order, thus composing the plan of the text. For certain logical
groups the teacher can prepare illustrations to demonstrate them during the conversation, and,
according to the given subheadings, the students can determine the logical units in the text by
themselves.
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Analysis of a text according to a previously given plan

Long texts are usually processed according to a plan given in advance. The teacher divides the text into
certain logical, thematic and motive units and familiarizes the students with the plan during the previous
lesson so that they could prepare for the lesson in time. The plan motivates students for an independent
and responsible approach to work.

Analyzing of a text by a series of pictures and slides

Photos and slides must be made by a professional person - artist. They can form logical groups. During the
analysis care should be taken that these teaching tools do not to dampen the interest in the artistic text and
turn the students’ attention away from the basic tasks of the analysis. So all kinds of illustrations should be
applied cautiously, and priority should always be given to the word.

Conclusion

The exhaustiveness of the analysis depends on the age of students. In class the analysis is partial, i.e.
adjusted to the students’ overall abilities and this should not be exaggerated. The task of the analysis is to
awaken the students’ aesthetic sense, to sharpen their powers of observation of a literary work, the critical
spirit and to form their literary taste. These requirements/tasks are accomplished in the process of teaching
with students’ full and thorough engagement. Literary analysis raises and propels students’ emotional,
imaginative, intellectual and creative potential. The emotional component prevails at the beginning, but
later it is enriched with reflective elements.

During the analysis, the questions must be encouraging, to induce students to think, associate and link
literary facts. The worst is when the teacher suggests his/her own views and knowledge to students, load
them with his/her teaching style, retells the contents of the text or reveals the idea / message, the nature of
the characters etc. The analysis is successful if the questions are well designed and stimulating, if a
dynamic conversation is conducted, and if clearly defined knowledge and attitudes are exposed.

REFERENCES

[1] Byuxoruh M. (1984); MeTomuka HACTaBe CPIICKOXPBATCKOT je3HKa; 3aBO/I 32 H3/1aBamb¢ YIIOCHUKA H HACTABHA
cpenctsa; beorpan,.

[2] Hukomuk M (1992).; Metoauka HACTaBe CPIICKOT je3Ka M KEHKCBHOCTH; 3aBO/I 32 YUOCHHKE M HACTABHA
cpencta; beorparn,.

[3] IManocka P. (1990), Meronuka Ha HacTaBara 1o MakeaoHcku jasuk; Ckomje, [IpocBeTHO jieno,.

[4] Kutanos Bnaxe. (2001); MeTomuka Ha HacTaBaTa 10 MaKeJOHCKH jasMK cO HpakTukyM on | no 1V
onnenenue, [lenaromku paxynrer “Tone Jdemraes®, HTwr.

-342-



