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Bcuuxu mexcmose u cmamuu, nyoaukyeanu 8 mosu cOOpHuK, ca nioo Ha agmopcKu mpyo
u npoyusane. TaxHomo cvOvpocanue e 0bekm Ha A8MOPCKO Npaso no cmucvia Ha 3akona 3a
aemopckomo npago u cpoonume my npaea (3AIICII).

H3snonszeanemo na asmopckume mamepuanu om cOOpHuKa 6e3 uspuiHomo um NUCMeHo

cvenacue e 3a6paHeHo.

Bceku nocemumen na yebcaiima uma npaso 0a yumupa ungopmayusi om cOOpHUKa, Ho
Camo u eOUHCMBEHO NPU USPUYHOMO YCI08Ue 04 YUMUPA USMOYHUKA U 0a NOCABU AKMUBEH TUHK
KbM He20, aKO YUmupanemo uiu CnooeisiHemo Cmasea OHIAUH ulu 0ad NOCOYU U3MOYHUKA, AKO

Yumupanemo uiu CnooeisiHemo e oQialiH.



CbBpeMeHHOTO 00pa3oBaHue - YCJI0BHS, PeIU3BUKATEICTBA U EPCIEeKTUBH

ITon ToBa HazBanue oT 14 mo 16 ronum 2019 roauna ce nposeae Cenmara
MEXJIyHapoJHa KOH(epeHIus, U0 Ha ChTPYAHMUYECTBO Mexay Pakynrera o
negaroruka Ha O3V ,Heodur Puncku®, braroesrpaa, @akynrera mo oopa3zoBHU
HayKku Ha YHuBepcurer ,,I 'oue emues®, rp. [1{umn, Penybnuka CeBepHa Makenonus
u Croutcku yHuBepcuteT, Ip. Crut, Peny6nuka XwbpBarcka u MHcTuTyTa 10
nefarornka W TICUXOJIOTHS TpH YepemoBelKd Abp)KaBeH YHHBEPCUTET, TP.
UYepenosen, Pycus.

B pamkuTe Ha TpuaHEBHATA KOH(EPEHIMS B OTACITHUTE HAYYHU CEKIMH Osgxa
OpeICTaBEeHH JOKIAAH MO MpoOIeMH, CBbP3aHu C AUIAKTUKAaTa U IICUXOJIOTUATA Ha
BHCILIETO OOpa3oBaHWE, WHOBAIMUTE B MOATOTOBKaTa M KBaJM(HUKanuATa Ha
YUHUTENN U APYTU NEeIarorndecky CIeHUalINCTH, MPOOIEMHUTE Ha IPEIYYHIIUIIHOTO
U YYWIMIIHOTO O0Opa3oBaHWE, WHOBAaTHUBHUTE YYWIHILA B CbhBPEMEHHOTO
oOpa3oBanue. B KoH]epeHHsITa yyacTBaxa 3auHTEPECOBAHU OT MpoOIeMaTHKaTa
Ha BB3MNUTAHUETO U 00pa3zoBaHUETO MpeacTaBuTenu Ha FOrozanageH yHUBEpCUTET
,2Heoput Puncku*, Coduiicku yausepcurer ,,C. Knument Oxpuacku®, Tpakuiicku
yHuBepcuteT — Crapa 3aropa, YHuepcuter ,,l'oue Jemues®, Llun, PenyOnuka
CeBepna Makenonus, VYuuBepcuter Ha Cmmur, Peny6nuka XwbpBaTus,
UepenoBeku IbpKaBEH YHUBEpCUTET, Ip. Uepenosen, Pycus, YHuBepcurer B
Hum, Penyonuka Cop6Ousi, JlarectaHCKU AbpKABEH MEIarornyecku YHUBEPCUTET,
rp. Maxaukana, Penmyonuka Jlarecran, Pycka denepaiusi, KakTo U JTOKTOPaHTH OT
Uspaen u I'vpuust.

Pesynrar oT koHdepeHuaTa ca TeKCToBeTe Ha cOopHUKA “CHBPEMEHHOTO
00pa3oBaHUE — YCIIOBUS, MPEIU3BUKATEIICTBA U NMEPCIEKTUBU . JIOHSIKB/IE TE CAKAIl
nojBeXxat. Moske Ou ciies| TSX 1€ OCTaHAT MOBeY€e MUTAHUS, OTKOJIKOTO OTTOBOPH:
MMa JM HEIO CUTYpPHO 3a OO0pa3oBaHUETO JHEC, MOXE JM Ja C€ ChCTaBU
o0oO01aBainia KapTUHa, HE CE JIM paslajiaT BIKJAHUATA 32 HEro, Taka KaKTo ca
pa3nWIeHU MpEICTaBUTE 3a cBeTa JHec? BCBIIHOCT, ako HECUTYPHOCTTa €
OTJIMYUTEIIHA XapAKTEPUCTUKA 32 BPEMETO HU, BBIIPOCUTE Ca HE MO-MAJIKO 3HAYUMHU
OT OTTOBOPUTE, KOUTO CE JaBaT Ha pa3IMyHU MPoOJIeMH Ha 00pa30BaHUETO.

[IpeacraBenuTe Ha KOH(epeHUUATAa M3CIEABAHUS Pa3KpUBAT CTpPEMEka Ha
aBTOPUTE UM Ja AHAIM3HUPAT PA3JIMYHU ACIEKTH OT CJIOKHUTE IPOLIECH, KOUTO
OpoTUYAT B OOPA30BAaHUETO B PA3IMYHMU KYJITYPHU M HAIIMOHAJIHU OCOOEHOCTU B
OTAEJIHUTE CTpPaHU. B TAX roBOpM pa3iMyHa WHIMBUAYAJIHA YYyBCTBUTEIHOCT U
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JUYCH OIUT; TE€ HOCAT JIMYHH YOSXJICHHUS W HAJCKIU 3a OBJCIIeTO Ha Taka
W3HEHAIBAl[OTO U 033]]a4aBaIiio HA ChBPEMEHHO 0Opa3oBaHue!

[IpenaBame Ha cbJla Ha YUTATEIUTE M3CIECABAHUATA HA YYAaCTHULUTE B
KOH(EpEHLIUATA C MUCHIITA, Y€ TE 1€ MPOBOKUPAT y TAX COOCTBEHU UJECH B ThPCEHE
Ha PEUICHUS U PEIIUTETHOCT 332 MPAKTUYECKOTO UM OTCTOSIBAHE KAKTO 10 KOHKPETHH
npo0sieMu Ha 00pa30BaHUETO, TaKa U 3a U3rpakJaHE Ha ,,[I0-TOJIEMU KapTUHU' 3a
HEero OWUJI0 HA PaBHHUIIEC YUYMIIUIIE, YHUBEPCUTET UM MPOCTO 32 CIOKHUTE BPB3KU
CbC COLIMOKYJITYPHHUTE YCJIOBHS B 00mecTtBoTto. Moxe Ou TOBa € €nHa OT
BB3MOKHOCTUTE, KOUTO HU IIpeJjiara MoCTMO/IEpHATa HU HECUTYPHOCT: J1a C€ MUCIIU
KPUTHUYHO MO TO-TJIOOATHU TpoOJieMH U J1a ce JIeHCTBA JIOKAJIHO, C JIMYHA U
npodecroHarHa OTTOBOPHOCT!

Cenmara  MeXIayHapoAaHa  HayyHa  KoHpepeHuus ,,CbBPEeMEHHOTO
oOpa3oBaHueE - yCIOBUS, IPEIU3BUKATEIICTBA U MEPCIEKTUBHU € (haKT OyiaroiapeHue
Ha neneBara (puHaHcoBa mojakpena Ha ¢GoHA ,,HayuHu wuscnenBanus® 3a mpoekT
paspaboten ot exun Ha dakynrera o negaroruka‘ (JJorosop Ne KII-06-MH®/16).
HamaTa rickpena 01arojapHoCT Ha 4J€HOBETE Ha €KHIa, pa3padoTUil MpOeKTa: JI01l.
n-p Hdanuena Tomoga, noir. n1-p Codus Jlepmenmxuena, ri. ac. A-p biara [[xoposa,
ri1. ac. 1-p FOnmuana KoBauka, ri1. ac. 1-p Crepan Kunos, ri1. ac. 1-p Hessna Jlokosa,
ac. 1-p Pagocnasa Tonancka, ac. n-p Suko Pymenos, ac. n-p LiBeromupa MBaHoBa,
ac. n1-p Bsapa LlBeranoBa, ac. 1-p Bacunena CnacoBa, acuctenT Mapust MnaneHoBa,
noktopanT MBeta Murioga.

Hou. n-p Tpasu Ilonkoues, nekan Ha DakynTeT Mo
MeIaroruka U PbKOBOJAUTEI HA MPOEKTA

Hou. n-p Kpacummpa MapyneBcka, 3aMeCTHUK-
JlekaH 1 KOOpIMHATOP Ha MPOEKTA

24 vonu 2019 rogmnaa

bnaroesrpan



INCLUSION IN EARLY CHILDHOOD EDUCATION AND CARE

Sonja Petrovska, Despina Sivevska, Jadranka Runcheva
Faculty of Educational Sciences, Goce Delcev University Stip

AncTpakT:3HaueHETO M BAKHOCTA Ha BKIYYEHOCTa BO CHCTEMOT HAa NPEAYYMIHMIIHO BOCHHTaHHE U
oOpa3oBaHHE ce TOJIEMH 3a CeKoe jaeTe. BriydyBameTro Ha Jemara co moceGHHM MoTpeOM BO PEJOBHUOT
NpEeIyYMITUIITEH CHCTEM € IIPBHOT YeKOP BO CO3JaBambETO Ha HHKITY3HBHO omuTecTBO. CO31aBambeTo Ha HHKIY3UBHO
OTIITECTBO HE MOXE Ja ce 3aMucid 0Oe3 ycIemHa WHKIy3Hja BO oOpa3oBaHmeTo. Hej3nHaTta mMIIIeMeHTanwja
BOOIIIITO HE € €JHOCTaBHa W Op3a, Taa e ycioBeHa ox Opojun ¢aktopu. ObOe3demyBameTo Ha HHKIY3Hja BO
MIPeIyYITHITHOTO BOCIUTaHNe Oapa cpeiHa Koja Ke OIroBOpPH Ha MOTPEeOUTE Ha Jenara co moceOH moTpedu, 6apa
0CIIOCOOCH M KOMIIETEHTEH KaZap KOj MOXe Ja paboTH co OBHE [era, 0apa pacmojoXKINBU CPENCTBA 3a paboTa co
osue jena. OBa BOAM KOH 3aKJIyYOKOT JIeKa € MOTpeOHO Ja ce OTTprHaT OpojHH Oapuepu KOW I'M UMa IOCTOCYKHUOT
CHCTEM Ha NpeTyYHIIHIIHO BOCIIMTaHUE 1 0O0pa3oBanue. [IporiecoT Ha MHKITy3Hja BOOIILTO HE € JIECEH, HO OeHepuTUTEe
0]l Hea ce BOJMIIKA M 0XpaOdpyBadyka HOTA Ha CHTE 3aJI0KOH 3a CO3JjaBame Ha MHKIIy3MBHA NPEIydYHIHIIHA CPEANHA.
Bo mpopomkeHue Ha TpyNOT Ke JajgeMme Mperjiel Ha YCIOBHTE KoM Tpeba Ja OMaT MCIONHETH 3a Ja ce OCTBAapH
yCIelIHa HHKITy3H]ja BO MPEAYYMINIIHOTO BOCIMUTAaHHE U 00pa3oBaHKe, IPUTOA OCBPT Ke AajieMe Ha CUTyalujara BO
HeKou 3eMju Bo EBpora.

Kayuynn 300poBH: HHKITy3Hja, IPEIyYHUIHIIHO BOCIUTAaHUE U 0Opa3oBaHue, cuTyanyja Bo EBpona

Abstract: The inclusion in preschool education has a great importance for every child. Inclusion of children
with special needs in the regular early childhood education and care system is the first step in creating an inclusive
society. Creating an inclusive society cannot be imagine without successful inclusion in education. Its
implementation is not simple and fast, it is influenced by a number of factors. Providing inclusion in early childhood
education and care requires an environment that will respond to the needs of children with special needs, requires
competent staff who can work with these children, and asks for available means of working with these children. This
leads to the conclusion that it is necessary to eliminate numerous barriers that exist in the existing system of early
childhood education and care. The process of inclusion is not easy at all, but the benefits from it are a guide and an
encouraging note for all of the efforts to create an inclusive pre-school environment. In continuation of the paper, we
will give an overview of the conditions that need to be fulfilled to achieve successful inclusion in early childhood
education and care, and then we will give an overview of the situation in some countries in Europe.

Key words: inclusion, early childhood education and care, situation in Europe.

1. Introduction

Strengthening the quality of preschool education is an issue that more often is discussed in the
European context. The quality in preschool education is determined by a range of terms. The access to
quality pre-school education for all children, quality staff, quality curriculum and contents, evaluation and
monitoring and governance and funding are the five key points, identified by the European Commission,
that improve the quality and access to pre-school education (European Agency for Special Needs and
Inclusive Education, 2017:6).

All children should have an access to quality pre-school education where participation is encouraged
and diversity is accepted (Schuman, H., 2017:20-21). This period (from birth until compulsory education)
is a period of rapid and intense development (physical, social, emotional, and cognitive). There is a great
influence here not only from genetics, but also from the experiences that children gain through
communication and contact with people in their environment (OECD, 2015:5). Here comes the great
importance of early childhood education and care and the importance to make ECEC affordable and
accessible to all children.

The acquired knowledge through the initial education is not the only knowledge that the educators
should possess. They constantly need to upgrade their skills and keep up with the latest scientific knowledge.
Numerous studies have shown that educators need trainings to work in inclusive groups. These trainings do
not only concern the acquisition of knowledge, but also the development of skills and the acquisition of
experience (according to Crane-Mitchel and Hedge, 2007, as cited in Sucuoglu et al, 2013: 109).
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The curriculum should enable children to achieve their optimal development. The quality of ECEC
programs influence on the physical, intellectual, social and emotional development of the children (United
Nations Children’s Fund, 2019: 69).

The process of upbringing and education in early childhood education and care should be
continuously monitored and evaluated so that at any moment there is feedback in which direction it is
moving, what needs to be corrected, where we need to improve. Monitoring and evaluation are processes
that support children, the family and the community (European Commission, 2014:11).

All this can be achieved if states create conditions for cross-sectoral approach in the process of
improving early childhood education and care. This involves partnership between the sectors responsible
for education and care at the state, local and institutional (kindergarten) level. This will enable all
stakeholders to have clear expectations about the importance of collaborative work. Legal regulations and
financial resources should be directed to the public good, in this case towards ECEC, and for progress,
stakeholders should be regularly reported (European Commission, 2014:11).

2. Inclusion of children with SEN in preschool education in Europe

According to the available data, from the European Agency for Special Needs and Inclusive
Education, for the children/learners with an official decision of SEN educated in mainstream groups/classes
in ISCED 02 level in the school year 2016/177, the process of inclusion has entered in many countries in
Europe.

From the available data can be seen that France has much higher number of children/learners with
an official decision of SEN educated in mainstream groups/classes compared to the other European
countries. The table shows that inclusive education has entered in many countries. Inclusion of certain
number of children with SEN included in the mainstream groups’ pulls: staff training for work with these
children, adapting the working conditions and providing appropriate means of work, as well as changing
the organization, planning and realization of the educational work in the mainstream pre-school groups.

Table 1. Children/learners with an official decision of SEN educated in mainstream groups/classes
for at least 80% of the time at ISCED 02 level in some countries in Europe

Children/learners with an official decision of SEN educated in
mainstream groups/classes for at least 80% of the time at ISCED 02

Country level
Boys Girls Total
France 24 388 10 285 34673
Italy 20 307 7661 27 968
Lithuania 11 328 7314 18 642
Spain 9171 4063 13 234
Poland 6 501 3010 9511
UK (England) 4979 2 310 7 289
Hungary 4 837 2244 7081
Slovakia 2 320 2129 4 449
Greece 2 448 852 3 300
Czech Republic 2 103 926 3029
Portugal 1798 689 2 487
Estonia 1304 719 2023
Bulgaria 1322 652 1974
Belgium (Fl_emlsh 1196 597 1793

community)

" Programmes designed for children from age 3 to the start of primary education
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Slovenia 730 339 1069
Cyprus 378 184 562
UK (Wales) 377 160 537
Malta 305 128 433

Source: European Agency for Special needs and Inclusive Education. Data.

Opening the door of the mainstream groups for the children with special needs is only the first step, but
it is not the only condition that needs to be fulfilled to ensure inclusion.

In order to meet the needs of inclusion, numerous reforms in the system of education and upbringing
should be made.

e The legal regulations need to be changed:;

e The system of initial education of teachers (teachers’ should be trained to work with children with
special educational needs) need to be changed,;

e Changes also affect the system of continuous professional development of teachers. Trainings for
work in an inclusive environment should be included; and last but not least,

e Inclusion requires appropriate material and technical means of operation, as well as appropriate
infrastructure conditions.

In continuation of this paper, an overview is given of the support that some European countries give to
the inclusion of children with special needs in the regular groups in preschool education. Our focus was to
the: number of children with SEN included in the mainstream groups in kindergarten, the additional support
provided for these children, the initial education of kindergarten teachers, the in-service training of
kindergarten teachers.

3. Inclusive groups in kindergartens

The inclusion of children with disabilities in mainstream groups imposed certain changes in terms of
the number of children, which will be included in the group. The situation in some countries in Europe
(Austria, Slovenia, Croatia, and Macedonia) shows that the inclusion of the children with special needs in
the group entails a reduction in the number of children in the group. The inclusion of children with
disabilities in mainstream groups except that initiate change in the number of children in groups, requires
additional staff support. According to the information we came to, the mentioned countries mention the
possibilities for engaging additional staff that will help in the process of inclusion. In Austria for example,
each state employs professional for inclusion. In Slovenia, special need assistant can be hired to provide
physical help for the children with physical disabilities. In Croatia, whenever it is possible, in the mainstream
programme an assistant or third educator is included for the children with difficulties.

The number of children with special educational needs, who can be included in the mainstream groups
in Austria, Slovenia, Croatia and Macedonia and the support for these children, provided by these countries
is shown in the following table.

Table 2. Inclusion in kindergartens

Country Inclusive groups in kindergartens
Number of children
with disabilities in an
inclusive group in
kindergartens

Total number of
children in an inclusive Support for inclusion
group in kindergartens

. . s at least 10 but no more A certain number of
Austria 1 child with disabilities than 20 children professionals (that give
“expert advice for
2 to 4 children with 10 but no more than 15 | inclusion”) are employed by
disabilities children each state. The

responsibility of every
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professional is for
approximately 2.5 children
per hour.

A maximum of 2
children with special

There is a reduced
number of children in
the group when children

For children with physical
disabilities, kindergartens
can hire a special needs
assistant
that will provide physical
help for these children. This

disability can be
included in the
kindergarten groups.

is reduced by two
children

Slovenia nee_ds is aIIo_vved to be _W|th special needs are additional help is in cases
included in each included. Consequently, .
X : where kindergartens cannot
mainstream group the number of children . .
could be reduced to six ensure the |mplem_en'gat|on
of the statement within the
existing staffing or through
other appropriate means.
-Based on the opinion of Whenever it is possible, an
expert associates, inthe | - If 1 child with easier assistant or a third educator
educational group in the | difficulty is included in | or rehabilitator is provided
kindergarten can be the group - the number for the children with
included only one child | of children in the group difficulties, which are
with easier difficulty is reduced by two included in the mainstream
Croatia -Only 1 c_hild W_ith higher _ chil_dren_ programme.
or combined disabilities |- If 1 child with higher or If a child with severe
can be included in the combined disabilities is | difficulties is included in an
educational group, if included in the educational group, an
there is insufficient educational group - the | additional educator or expert
number of children to number of children is associate with an educator-
set up a special reduced by four rehabilitator profile can also
educational program, work in the group
1 child with mild
disabilities in mental In this case the number
Macedonia development or physical | of children in the groups

Source: IECE Country questionnaire — Austria, p.5-9; IECE Country questionnaire — Slovenia p.2-

8; IECE Country questionnaire — Croatia, p.3 -8;
naobrazbe; Child protection law, 2018:16-17)

4. Initial education of kindergarten teachers
Initial teacher education is the formal way of education that teachers receive. This form of education

has an essential meaning in the process of building teacher’s profile.
In the Eurydice Report: “Structural indicators Monitoring Education and Training Systems in
Europe”, has been analyzed the initial education of the staff, whose duties are education and care of the
children in the system of early childhood education and care. The analysis shows that in almost half of the
countries (from the available data) in the entire ECEC phase (from birth to the start of compulsory education)
at least one staff member per group of children is with a tertiary qualification in education sciences. Still,
not a small number of countries (including Macedonia) do not have at least one staff member with a tertiary
qualification in the education sciences per group of children under 3 years of age.
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Alongside the initial education of the teachers, the continuing professional development of the
teachers is a second very important factor that also has an essential meaning in the process of building
teacher’s profile. Through courses, seminars, workshops, peer observations, ECEC staff can gain new
information’s, knowledge, skills.

The analysis shown in the previously mentioned Eurydice report shows that in more than half of the
countries CPD is a professional duty of a necessity for promotion for the staff who is engaged in each phase
of ECEC.

But, there are countries (Belgium fr, Belgium nl, Hungary, Romania, Liechtenstein, Macedonia,
Serbia) where the groups of children under 3 years don’t need to have at least one staff member with a
tertiary qualification in education sciences, but still CPD is a professional duty or necessary for promotion
for every staff included in the entire ECEC phase.

Opposite to them, there are countries (Greece, Portugal) where in the entire ECEC phase at least
one staff member should have tertiary qualification in education sciences and when it comes to the
professional development of the staff, CPD is a professional duty or necessary for promotion for the staff
engaged in the groups with children aged 3 years or more.

In the table 3, is shown the Initial education and CPD of the staff engaged in education and care of
the children in ECEC in some countries in Europe.

The organization of the initial education of kindergarten teachers in Europe, Slovenia, Croatia and
Macedonia, regarding the institution where kindergarten teachers gain their initial education, who can enroll
in these programs and the duration of the programs, is shown in table 4. There is a difference in the initial
education of kindergarten teachers between Austria and the other countries. In Austria, kindergarten teachers
are prepared in kindergarten education schools that last 5 years, and after the eighth grade future
kindergarten teachers can be enrolled in these schools. Graduates of higher education schools who also
graduate with the kindergarten teacher qualification can continue a four-semester course at the Colleges at
kindergarten education institutions. On the other hand, in Slovenia, Croatia and Macedonia the preparation
of kindergarten teachers is at university level and the study programmes in Croatia and Slovenia last 3 years,
while in Macedonia they last 4 years.

Table 3. Initial education and CPD of the staff engaged in education and care of the children in
ECEC
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Eelgmem de -
Bealgmem nl
Bulgaria

C=zach R=public
e ek
Saermany
Estonia

Ir=land

Srasca -

Spam
Framce
Coroatia -
Italy
Cyprus
Latwi=
Lithiuwani=

Lu=zembourg
Humgary

M atta

Metherlands

Austria

Foland

Fortugal

Romamnia

Slowenia

Slowakia

Fandand

Swedan

IUnvibed Kingdom-EMNG
United Fangdom-WViLS
Imibed Kingdom -MIR
Linibed Fanpdom-SCT

Bosnia and
awina
lcaland
Liechienstain
Montemagra -

Faormer Yugoslaw
Republic Macedonia

Marveanys -
Searbi=
Turkey -

L]

= children aged 3 years or more (°); @ = the entire ECEC phase (from birth to the start of compulsory education).
1. Tertiary qualific ation in education = minimum 3 years ISCED 6.
2. CPD refers to continuing professional development.

] refers o children aged 2 years or mone In Framce, EE]EaEu'nu:q'elnBEIg.rn (Fremch and Flemish Communiies)
and to chillidren aged £ years of more In Greece. the Meherands and Liechtensiein

Source: European Commission/EACEA/Eurydice, 2018, p. 12

Table 4. Organization of initial education of kindergarten teachers

Country

Organization of initial education of kindergarten teachers

Institution | Enrollment | Duration
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Kindergarten education After the eighth grade 5 years
schools
Austria Colleges at kindergarten Graduates of higher education Four-semester
education institutions sc_h 0ols who also graduate_v_vlth_the course
kindergarten teacher qualification
Anyone can enroll in the stated
study programme who has:
a. passed the matriculation exam.
Educators at the pre- b. passed the concluding exam or
primary level are professional matriculation exam in
Slovenia educated and trained at | the secondary school programme 3 years
the three state The Preschool Teacher or in the
universities: Ljubljana, | secondary school programme The
Maribor and Koper Health Technician.
c. anyone who has prior to 01.06.95
completed any four-year secondary
school programme.
Undergraduate
Croatia pro;?e;\r;er:?étzllzs;rjl?/yan d Completed secondary education 3 years
preschool education)
Completed secondary education;
passed state matura, international
matura, passed the school matura or
passed the final exam. At the
5 Faculties at 4 State faculties for pre-school teachers
Macedonia | Universities prepare pre- | also can be enrolled candidates with 4 years
school teachers completed four-year secondary
education in the previous school
years (prior to the academic year
2007/2008) who did not have a
state matura.

Source: Country information for Austria; Country information for Slovenia; Preschool education,
University of Ljubljana; Country information for Croatia; IECE Country questionnaire — Croatia, p. 5

5. Training of preschool staff for inclusive education

The initial education of teachers in kindergartens until a few years ago was directed only in
preparing teachers to work with children with typical development. Special educators worked exclusively
with children with special needs. Today's state of inclusion of children with special needs in mainstream
groups in kindergartens requires ready teachers who will be able to work in such an inclusive environment.
This entails changing the curricula for training of teachers in kindergartens. The analysis of some study
programs that prepare teachers in kindergartens (Austria, Slovenia, Croatia and Macedonia) shows gradual
uptake of knowledge for inclusive education in the initial preparation of pre-school teachers. For now, the
findings in the field of inclusive education teachers (at University of Ljubljana, at the Faculty of Teacher
Education, University in Zagreb, At the Faculty of Education — Bitola, at the faculty of Education in
Skopje, at the Faculty of Educational sciences in Stip) generally receive from the contents of one or two
courses within the study program. Some of these courses are compulsory, and some are just electives. In
Austria, special education is included with 1-2 hours per week in the fourth and in the fifth years of teacher
training. At University in Koper (study programme Pre-school teaching), students in the third year study
Special pedagogics as compulsory subject, and as Internally elective subjects of the study programme they
have Discovering and identification of children with special needs, Learning for diversity and social justice,
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Basic methods of learning with blind and visually impaired pre-school children. At the Institute of Pedagogy
in Skopje in the second semester students study the mandatory subject Special pedagogy and in the second
semester they have the elective subject Pedagogical work with vulnerable children, in the fourth semester
students can study the elective subject Educational work with children with interference in behavior

However, the practice itself and experiences will show which changes are necessary to make in the
initial preparation of pre-school teachers in order to be prepared to work in an inclusive environment.

In addition to the initial preparation that provides knowledge, skills, here is the professional
development of teachers through which the acquired knowledge and skills are deepened. Researchers have
pointed out that the educators that constantly work on their professional development provide stimulating
learning environment that enables children to develop properly and to achieve optimum results (According

to Munton et al, 2002, as cited in Eurofound, 2015:6).

Training (regarding inclusion) in initial . ..
Country - In — service training
education of preschool teachers
Special education is included with 1-2 hours
per week in the fourth and in the fifth years of
teacher training. From 2016 inclusive Teachers have the right to education
Austria education was included with 2 hours per in the extent of the working yveek.
week. The content can be determined
For each kindergarten group that requires individually
training for kindergarten teachers, an
educational specialist is uniformly provided
e At the Faculty of Education, University in - .
Ljubljana pre-school teachers study vﬁgﬂlfé(;?ﬁérksn\?v\?{ilweggsc?; \Avé)e:cli(smlg
Inclusive education as a compulsory . .
subject in the 5" Semester and gain 5 practice, pre-primary teachers may
ECTS. And as an elective subjects they ob ta”? W'th'.n 'progrimmes_ of I?-
have: Special Pedagogy — 4 ECTS. service training. The Nationa .
« For the study programme Pre-school Education I_nstltute each academic
teaching at University in Koper students in yr((e)arr:r(ivif]gtslsessi: gg ngigggsltzh\?::s
Slovenia the third year study Special pedagogics as Prog t d the principle that all
compulsory subject with 7 ECTS, and as mfe(;rcphoer;ihoufdp:brgiﬁ ce:ert:ir?
Internally elective subject§ of the study knowledge of learners with special
programme they have Discovering and needs.
identification of children with special needs - .
with 6 ECTS, Learning for diversity and ICvgtilr(\{:](;evﬁ;]n;niﬁﬁggag?jps g?r
social jl_JStice.With. 6 ECTS.’ Basic_meth_ods learners with special needs are
g‘;kggﬁg;gl \é\;:ltlh d?(lelr?(\j/v?t%dg 'élé"illlg impaired offered by the Central Faculties.
The professional development of the
The initial training of staff includes educatl_ogatl) staiff is cirganlze_zd gnd
understanding and supporting children with E((;?Jrcr;:ion);rfgvtz;achzgretrr];ilr??ﬁg
diverse and additional needs. At the Faculty of Agency. Some organisations that
Teacher Education, University in Zagreb, in or anisé traininas for Preschool
Croatia the second year of studies, students have the 'Igeachers or ot?]er supDortive
mandatory subject Inclusive Pedagogy 1 (3 rofessional staff on a rspular basis
ECTS), and in the third year students have the P " the Croatian offi 9 fh
mandatory subject Inclusive pedagogy 2 (2 are. the Lroatian office ot the
ECTS) Ir_1te_rnat|onal Step by Ste_p
’ Association; the Centre for Lifelong
Learning of the Faculty of Teacher
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Education, University of Zagreb, and
the Centre for Life-long Learning of
the Faculty of Teacher Education,
University of Rijeka

Macedonia

At the Faculty of Education — Bitola, in the
sixth  semester students study the
mandatory subject Inclusive Pedagogy — 4
ECTS, in the seventh semester they study
the mandatory subject Uppbringing —
educational work with gifted and talented —

6 ECTS

At the faculty of Education in Skopje,

students study the elective subject in the

seventh semester Methods of work with
gifted children — 3 ECTS;

e At the Institute of Pedagogy in Skopje
in the second semester students study
the mandatory subject Special
pedagogy — 6 ECTS, and in the second
semester they have the elective subject
pedagogical work with wvulnerable
children — 6 ECTS, in the fourth

The employees in a public institution
for children have the right to
professional development, for which
the director adopts a plan for
continuous professional development
in accordance with a program for
continuous education of the
professional public service providers

semester students can study the
elective subject Educational work with
children with interference in behavior

e At the Faculty of Educational sciences
in Stip students can choose to study in
the seventh semester between the 2
elective subjects: Methods of work
with children with SEN — 6 ECTS and
Inclusive education — Inclusive
education — 6 ECTS

Source: Country information for Austria; IECE country questionnaire — Austria, p.7-8; Country
information for Slovenia; Pre-school Education University of Ljubljana; Pre-school teaching. University in
Koper; Study programmes at the Faculty of Education Bitola; Study Programmes at the Faculty of Education
— Skopje, Study programe at the Institute of pedagogy Skopje, Study Programme at the Faculty of
Educational Sciences — Stip, Child protection law, p. 43, IECE Country questionnaire — Croatia, p. 6, Course
description — Syllabus, Teacher Education, University in Zagreb. Country information for Croatia. Bouillet,
2017:18;

Conclusion

Today, the former practice of separating children with special needs and their accommodation in
special institutions separated from other children is abandoned. Today, there is more and more effort
whenever there is an opportunity to ensure the inclusion of children with special needs in the mainstream
groups. Data from numerous European countries show a situation of inclusion of children with special needs
in mainstream groups in kindergartens. The data show that inclusion is a reality in pre-school practice and
that with all its disadvantages in realization, it is possible a model for education of children with special
educational needs. The inclusion of children with special needs in the mainstream groups, necessarily
requires the transformation of the system of pre-school education and upbringing. Requires a change in the
initial preparation of staff working with children, requires engagement of persons and additional support in
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the work with children with special needs, requires continuous professional development of the engaged
staff working with children and requires commitment of the states.

The analysis of the study programs that prepare teachers who work in kindergartens have seen the
involvement of subjects in the field of inclusive education. These are just the basics that future teachers
receive, which they further have the opportunity to deepen and expand through their continuous professional
development. This shows that the curriculum for teacher training in kindergartens began to undergo changes
with the inclusion of content from inclusive education. Practical experiences and needs themselves should
also be alert in the future for the necessary changes in the study programs. Almost all countries have placed
continuing professional development as a duty and obligation for the advancement of teachers involved in
the groups of children 3 years of age and older. Not a small number of countries (more than half) sets this
requirement for all teachers involved in the overall process of preschool education. These educational
policies are aimed at continuously upgrading the knowledge and skills of the staff. We can especially
emphasize the need for continuous upgrading of the knowledge for working with children with special needs
in the regular groups, certainly based on the previous analyzes and monitoring of the needs and development
of the educational staff.

REFERENCES

[1] Bouillet, D. (2017). Croatia. ECEC Workforce Profile In Workforce Profiles in Systems of Early
Childhood Education and Care in Europe, edited by P. Oberhuemer and I. Schreyer.
www.seepro.eu/English/Country_Reports.htm

[2] Child Protection law. Retrieved on 12" of June 2019 from
http://www.mtsp.gov.mk/content/pdf/zakoni/2018/198%202018%20ZAKON%20ZA%20ZASTITA%20N
A%20DECATA%20%20xonconunaupan%20rexkcr-converted.pdf

[3] Country information for Austria. Retrieved on 19" of June 2019 from https://www.european-
agency.org/country-information/austria/teacher-education-for-inclusive-education

[4] Country information for Croatia — Teacher education for inclusive education. Retrieved on 11" June
2019 from https://www.european-agency.org/country-information/croatia/teacher-education-for-inclusive-
education

[5] Country information for Slovenia — Teacher education for inclusive education. Retrieved on 11" of
June 2019 from https://www.european-agency.org/country-information/slovenia/teacher-education-for-
inclusive-education

[6] Course description — Syllabus, Teacher Education, University in Zagreb. Retrieved on 20" June 2019
from https://www.ufzg.unizg.hr/wp-content/uploads/2013/12/Preddiplomski-sveudili§ni-studij-Rani-i-
predskolski-odgoj-i-obrazovanjel1-2.pdf

[7] Drzavni pedagoski standard predskolskog odgoja i naobrazbe. Retrieved on 21° of June 2019 from
http://www.propisi.hr/print.php?id=2561

[8] European Commission/EACEA/Eurydice, 2018. Structural Indicators for Monitoring Education and
Training Systems in Europe — 2018. Eurydice Report. Luxembourg: Publications Office of the European
Union.

[9] European Commission. (2014). Proposal for key principles of a Quality Framework for Early
Childhood Education and Care. Report of the Working Group on Early Childhood Education and Care
under the auspices of the European Commission, Brussels: EU.

[10] Eurofound (2015), Working conditions, training of early childhood care workers and quality of
services — A systematic review, Publications Office of the European Union, Luxembourg.

[11] European Agency for Special Needs and Inclusive Education. Data. Retrieved on 7% of June 2019
from https://www.european-agency.org/data/slovenia/datatable-overview#tab-official_decision_on_sen
[12] European Agency for Special Needs and Inclusive Education, 2017. Inclusive Early Childhood
Education: New Insights and Tools — Final Summary Report. (M. Kyriazopoulou, P. Bartolo, E. Bjorck-
Akesson, C. Giné and F. Bellour, eds.). Odense, Denmark

101


http://www.mtsp.gov.mk/content/pdf/zakoni/2018/198%202018%20ZAKON%20ZA%20ZASTITA%20NA%20DECATA%20%20консолидиран%20текст-converted.pdf
http://www.mtsp.gov.mk/content/pdf/zakoni/2018/198%202018%20ZAKON%20ZA%20ZASTITA%20NA%20DECATA%20%20консолидиран%20текст-converted.pdf
https://www.european-agency.org/country-information/austria/teacher-education-for-inclusive-education
https://www.european-agency.org/country-information/austria/teacher-education-for-inclusive-education
https://www.european-agency.org/country-information/croatia/teacher-education-for-inclusive-education
https://www.european-agency.org/country-information/croatia/teacher-education-for-inclusive-education
https://www.european-agency.org/country-information/slovenia/teacher-education-for-inclusive-education
https://www.european-agency.org/country-information/slovenia/teacher-education-for-inclusive-education
https://www.ufzg.unizg.hr/wp-content/uploads/2013/12/Preddiplomski-sveučilišni-studij-Rani-i-predškolski-odgoj-i-obrazovanje11-2.pdf
https://www.ufzg.unizg.hr/wp-content/uploads/2013/12/Preddiplomski-sveučilišni-studij-Rani-i-predškolski-odgoj-i-obrazovanje11-2.pdf
http://www.propisi.hr/print.php?id=2561
https://www.european-agency.org/data/slovenia/datatable-overview#tab-official_decision_on_sen

[13] IECE Country questionnaire — Austria. Retrieved on 10" of June 2019 from https://www.european-
agency.org/sites/default/files/agency-
projects/IECE/Qs/Austria%201ECE%20Country%20Survey%20Questionnaire.pdf

[14] 1ECE Country questionnaire — Croatia. Retrieved on 19" of June 2019 from https://www.european-
agency.org/country-information/reports?country%5B188%5D=188

[15] IECE Country questionnaire — Slovenia. Retrieved on 10" of June 2019 from
https://www.european-agency.org/country-information/reports?country%5B205%5D=205

[16] OECD. (2015). Early learning and development: Common understandings. Retrieved on 28" of June
2019 from http://www.oecd.org/education/school/ECEC-Network-Common-Understandings-on-Early-
Learning-and-Development.pdf

[17] Pre-school education, University of Ljubljana. Retrieved on 11" of June 2019 from
https://www.pef.uni-1j.si/383.html#c1650

[18] Pre-school teaching. University in Koper. Retrieved on 11" of June 2019 from
https://www.pef.upr.si/study _programmes/undergraduate programmes/pre_school_teaching/

[19] Schuman, H. (2017). EU Policy on and Practices in EU Member States Regarding Inclusive
Education in Early Years Settings. Retrieved on 21% of June 2019 from
http://www.ogretmenplatform.org/subOutputs/altCikti3.pdf

[20] Study programe at the Institute of pedagogy Skopje. Retrieved on 12 of June 2019 from
https://drive.google.com/file/d/1yY SHKYsKTcdOHjOE7ewRJvTejxmt9Ues/view

[21] Study programmes at the Faculty of Education Bitola Retrieved on 12th of June 2019 from
http://www.uklo.edu.mk/tabs/view/c19f13a3390b7e5a185ea6h1fad82812

[22] Study Programmes at the Faculty of Education — Skopje, Retrieved on 12th of June 2019 from
http://www.pfsko.ukim.edu.mk/?page_id=104v

[23] Study programs at the Faculty of Educational Sciences. Retrieved on 12" of June 2019 from
http://www.ugd.edu.mk/documents/studiski-programi/2017/1-ciklus/fon.pdf

[24] Sucuoglu, B., Bakkaloglu, H., Iscen Karasu, F., Demir, S., Akaln, S. (2013). Inclusive Preschool
Teachers: Their Attitudes and Knowledge about Inclusion, Inclusive preschool teachers: attitudes and
knowledge. Retrieved on 7" of May 2019 from https://dergipark.org.tr/download/article-file/91461

[25] United Nations Children’s Fund (2019). A World Ready to Learn: Prioritizing quality early
childhood education, New York: UNICEF.

102


https://www.european-agency.org/sites/default/files/agency-projects/IECE/Qs/Austria%20IECE%20Country%20Survey%20Questionnaire.pdf
https://www.european-agency.org/sites/default/files/agency-projects/IECE/Qs/Austria%20IECE%20Country%20Survey%20Questionnaire.pdf
https://www.european-agency.org/sites/default/files/agency-projects/IECE/Qs/Austria%20IECE%20Country%20Survey%20Questionnaire.pdf
https://www.european-agency.org/country-information/reports?country%5B188%5D=188
https://www.european-agency.org/country-information/reports?country%5B188%5D=188
https://www.european-agency.org/country-information/reports?country%5B205%5D=205
http://www.oecd.org/education/school/ECEC-Network-Common-Understandings-on-Early-Learning-and-Development.pdf
http://www.oecd.org/education/school/ECEC-Network-Common-Understandings-on-Early-Learning-and-Development.pdf
https://www.pef.uni-lj.si/383.html#c1650
https://www.pef.upr.si/study_programmes/undergraduate_programmes/pre_school_teaching/
http://www.ogretmenplatform.org/subOutputs/altCikti3.pdf
https://drive.google.com/file/d/1yYSHkYsKTcd0Hj0E7ewRJvTejxmt9Ues/view
http://www.uklo.edu.mk/tabs/view/c19f13a3390b7e5a185ea6b1fad82812
http://www.pfsko.ukim.edu.mk/?page_id=104v
http://www.ugd.edu.mk/documents/studiski-programi/2017/1-ciklus/fon.pdf
https://dergipark.org.tr/download/article-file/91461

