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03V ,,Heodut Puncku

Bcuuxu mexcmose u cmamuu, nyoaukyeanu 8 mosu cOOpHuK, ca nioo Ha agmopcKu mpyo
u npoyusane. TaxHomo cvOvpocanue e 0bekm Ha A8MOPCKO Npaso no cmucvia Ha 3akona 3a
aemopckomo npago u cpoonume my npaea (3AIICII).

H3snonszeanemo na asmopckume mamepuanu om cOOpHuKa 6e3 uspuiHomo um NUCMeHo

cvenacue e 3a6paHeHo.

Bceku nocemumen na yebcaiima uma npaso 0a yumupa ungopmayusi om cOOpHUKa, Ho
Camo u eOUHCMBEHO NPU USPUYHOMO YCI08Ue 04 YUMUPA USMOYHUKA U 0a NOCABU AKMUBEH TUHK
KbM He20, aKO YUmupanemo uiu CnooeisiHemo Cmasea OHIAUH ulu 0ad NOCOYU U3MOYHUKA, AKO

Yumupanemo uiu CnooeisiHemo e oQialiH.



CbBpeMeHHOTO 00pa3oBaHue - YCJI0BHS, PeIU3BUKATEICTBA U EPCIEeKTUBH

ITon ToBa HazBanue oT 14 mo 16 ronum 2019 roauna ce nposeae Cenmara
MEXJIyHapoJHa KOH(epeHIus, U0 Ha ChTPYAHMUYECTBO Mexay Pakynrera o
negaroruka Ha O3V ,Heodur Puncku®, braroesrpaa, @akynrera mo oopa3zoBHU
HayKku Ha YHuBepcurer ,,I 'oue emues®, rp. [1{umn, Penybnuka CeBepHa Makenonus
u Croutcku yHuBepcuteT, Ip. Crut, Peny6nuka XwbpBarcka u MHcTuTyTa 10
nefarornka W TICUXOJIOTHS TpH YepemoBelKd Abp)KaBeH YHHBEPCUTET, TP.
UYepenosen, Pycus.

B pamkuTe Ha TpuaHEBHATA KOH(EPEHIMS B OTACITHUTE HAYYHU CEKIMH Osgxa
OpeICTaBEeHH JOKIAAH MO MpoOIeMH, CBbP3aHu C AUIAKTUKAaTa U IICUXOJIOTUATA Ha
BHCILIETO OOpa3oBaHWE, WHOBAIMUTE B MOATOTOBKaTa M KBaJM(HUKanuATa Ha
YUHUTENN U APYTU NEeIarorndecky CIeHUalINCTH, MPOOIEMHUTE Ha IPEIYYHIIUIIHOTO
U YYWIMIIHOTO O0Opa3oBaHWE, WHOBAaTHUBHUTE YYWIHILA B CbhBPEMEHHOTO
oOpa3oBanue. B KoH]epeHHsITa yyacTBaxa 3auHTEPECOBAHU OT MpoOIeMaTHKaTa
Ha BB3MNUTAHUETO U 00pa3zoBaHUETO MpeacTaBuTenu Ha FOrozanageH yHUBEpCUTET
,2Heoput Puncku*, Coduiicku yausepcurer ,,C. Knument Oxpuacku®, Tpakuiicku
yHuBepcuteT — Crapa 3aropa, YHuepcuter ,,l'oue Jemues®, Llun, PenyOnuka
CeBepna Makenonus, VYuuBepcuter Ha Cmmur, Peny6nuka XwbpBaTus,
UepenoBeku IbpKaBEH YHUBEpCUTET, Ip. Uepenosen, Pycus, YHuBepcurer B
Hum, Penyonuka Cop6Ousi, JlarectaHCKU AbpKABEH MEIarornyecku YHUBEPCUTET,
rp. Maxaukana, Penmyonuka Jlarecran, Pycka denepaiusi, KakTo U JTOKTOPaHTH OT
Uspaen u I'vpuust.

Pesynrar oT koHdepeHuaTa ca TeKCToBeTe Ha cOopHUKA “CHBPEMEHHOTO
00pa3oBaHUE — YCIIOBUS, MPEIU3BUKATEIICTBA U NMEPCIEKTUBU . JIOHSIKB/IE TE CAKAIl
nojBeXxat. Moske Ou ciies| TSX 1€ OCTaHAT MOBeY€e MUTAHUS, OTKOJIKOTO OTTOBOPH:
MMa JM HEIO CUTYpPHO 3a OO0pa3oBaHUETO JHEC, MOXE JM Ja C€ ChCTaBU
o0oO01aBainia KapTUHa, HE CE JIM paslajiaT BIKJAHUATA 32 HEro, Taka KaKTo ca
pa3nWIeHU MpEICTaBUTE 3a cBeTa JHec? BCBIIHOCT, ako HECUTYPHOCTTa €
OTJIMYUTEIIHA XapAKTEPUCTUKA 32 BPEMETO HU, BBIIPOCUTE Ca HE MO-MAJIKO 3HAYUMHU
OT OTTOBOPUTE, KOUTO CE JaBaT Ha pa3IMyHU MPoOJIeMH Ha 00pa30BaHUETO.

[IpeacraBenuTe Ha KOH(epeHUUATAa M3CIEABAHUS Pa3KpUBAT CTpPEMEka Ha
aBTOPUTE UM Ja AHAIM3HUPAT PA3JIMYHU ACIEKTH OT CJIOKHUTE IPOLIECH, KOUTO
OpoTUYAT B OOPA30BAaHUETO B PA3IMYHMU KYJITYPHU M HAIIMOHAJIHU OCOOEHOCTU B
OTAEJIHUTE CTpPaHU. B TAX roBOpM pa3iMyHa WHIMBUAYAJIHA YYyBCTBUTEIHOCT U
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JUYCH OIUT; TE€ HOCAT JIMYHH YOSXJICHHUS W HAJCKIU 3a OBJCIIeTO Ha Taka
W3HEHAIBAl[OTO U 033]]a4aBaIiio HA ChBPEMEHHO 0Opa3oBaHue!

[IpenaBame Ha cbJla Ha YUTATEIUTE M3CIECABAHUATA HA YYAaCTHULUTE B
KOH(EpEHLIUATA C MUCHIITA, Y€ TE 1€ MPOBOKUPAT y TAX COOCTBEHU UJECH B ThPCEHE
Ha PEUICHUS U PEIIUTETHOCT 332 MPAKTUYECKOTO UM OTCTOSIBAHE KAKTO 10 KOHKPETHH
npo0sieMu Ha 00pa30BaHUETO, TaKa U 3a U3rpakJaHE Ha ,,[I0-TOJIEMU KapTUHU' 3a
HEero OWUJI0 HA PaBHHUIIEC YUYMIIUIIE, YHUBEPCUTET UM MPOCTO 32 CIOKHUTE BPB3KU
CbC COLIMOKYJITYPHHUTE YCJIOBHS B 00mecTtBoTto. Moxe Ou TOBa € €nHa OT
BB3MOKHOCTUTE, KOUTO HU IIpeJjiara MoCTMO/IEpHATa HU HECUTYPHOCT: J1a C€ MUCIIU
KPUTHUYHO MO TO-TJIOOATHU TpoOJieMH U J1a ce JIeHCTBA JIOKAJIHO, C JIMYHA U
npodecroHarHa OTTOBOPHOCT!

Cenmara  MeXIayHapoAaHa  HayyHa  KoHpepeHuus ,,CbBPEeMEHHOTO
oOpa3oBaHueE - yCIOBUS, IPEIU3BUKATEIICTBA U MEPCIEKTUBHU € (haKT OyiaroiapeHue
Ha neneBara (puHaHcoBa mojakpena Ha ¢GoHA ,,HayuHu wuscnenBanus® 3a mpoekT
paspaboten ot exun Ha dakynrera o negaroruka‘ (JJorosop Ne KII-06-MH®/16).
HamaTa rickpena 01arojapHoCT Ha 4J€HOBETE Ha €KHIa, pa3padoTUil MpOeKTa: JI01l.
n-p Hdanuena Tomoga, noir. n1-p Codus Jlepmenmxuena, ri. ac. A-p biara [[xoposa,
ri1. ac. 1-p FOnmuana KoBauka, ri1. ac. 1-p Crepan Kunos, ri1. ac. 1-p Hessna Jlokosa,
ac. 1-p Pagocnasa Tonancka, ac. n-p Suko Pymenos, ac. n-p LiBeromupa MBaHoBa,
ac. n1-p Bsapa LlBeranoBa, ac. 1-p Bacunena CnacoBa, acuctenT Mapust MnaneHoBa,
noktopanT MBeta Murioga.

Hou. n-p Tpasu Ilonkoues, nekan Ha DakynTeT Mo
MeIaroruka U PbKOBOJAUTEI HA MPOEKTA

Hou. n-p Kpacummpa MapyneBcka, 3aMeCTHUK-
JlekaH 1 KOOpIMHATOP Ha MPOEKTA

24 vonu 2019 rogmnaa

bnaroesrpan



PROFESSIONAL DEVELOPMENT OF THE TEACHERS IN MACEDONIA -
SITUATION AND PERSPECTIVES

Sonja Petrovska, Despina Sivevska, Biljana Popeska, Jadranka Runceva

Abstract:The establishment of an effective system of teachers’ professional development is a question on
which practitioners, scientists, and politicians in all countries in the world discuss, regardless of their development
level. Obtaining conditions for the realization of high-quality professional development of teachers is a responsibility
of each country. In fact, the state taking care of the professional development of its own teaching staff, takes care of
the quality of education that the children/students receive, and thus takes care of the quality of the knowledge that
future citizens in the society will have.

The paper presents an overview of the results obtained from the project "Professional Development of
Teachers in the Republic of Macedonia - Conditions and Perspectives"”, which was realized within the Faculty of
Education Sciences, supported by the University "Goce Delchev" Stip. The paper included 398 teachers from 28
primary and secondary schools in Macedonia.

Professional development of teachers was considered from the following aspects: initial education as a starting point
for inclusion in school life; mentoring as a form of professional development; organization and realization of
professional development.

The results show differences in professional development between elementary school teachers and subject
teachers and differences in professional development between teachers with different work experience. It is necessary
to work on the improvement of the process of professional development of teachers in order to maintain and improve
the quality of education in general.

Key words: professional development, Macedonia, teachers

INTRODUCTION

The quality of teachers' work is a global problem for which are interested all those who, in one way
or another, are involved in the education of children and young people. Upbringing - educational work as
an exceptionally stochastic system requires continuous planning, control, evaluation primarily due to the
need for high level of prediction within the framework of the micro-methodical discourse, and for reducing
the entropy that can have detrimental effects on the final result — the upbringing — educational results among
the children and youth. Upbringing and education are complex and long-lasting processes and their results
are not immediately perceptible, but they are expressed after a long and continuous impact, and the factors
that determine the results are numerous and are of varying intensity. However, a huge body of research
confirms that the teacher with all his personal, professional and moral capacity has a significant influence
on the quality of the outcomes of those processes. (Yoon, K. S., Duncan, T., Lee, S. W.-Y ., Scarloss, B., &
Shapley, K., 2007; Moir, E., Barlin, D., Gless, J., & Miles, J., 2010; ITonosuna, H. u J. [1laBnosuh, 2010;
Kpmajuh, C., 2006).

The Teachers’ Strategy (2012-2015)? promoted by the United nations Educational, Scientific and
Cultural Organization (UNESCO) very explicitly emphasizes that for the quality of teachers, it is crucial to
create ,,... an environment that appreciates professional advancement, an environment that is committed to
increasing students' learning opportunities through quality teaching practice “ (UNESCO Strategy on
Teacher (2012-2015), p. 1). According to this strategy, the priority areas in which the professional
development should take place are:

1. Development of institutional capacities for their education and support;

2. Systematic dissemination of quality teaching, especially when working in difficult conditions and
through mechanisms for supporting teachers and their professional development, as well as removing
barriers to success;

3. Support the development of policy and normative frameworks, instruments, and extending the
opportunities for international dialogue on successful policies, strategies and practices, including

2 UNESCO Strategy on teachers (2012-2015), http://unescodoc.unesco.org/images
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through peerlearning, particularly in relation to policies for attracting, retaining, deploying teachers,

especially in disadvantaged contexts. (UNESCO Strategy on Teacher (2012-2015), p. 1-2).

Professional development is one of the preconditions for effective education that follows the needs
and trends of modern society. Teacher’s work require many different competences that can not be aqured
during initial education. Some of competences such as: organizational skills, research skills, lidership, team
work and other competences are acquired mainly after initial education, attending different forms of
professional development of the teacher. Even the best quiality initial education, cannot provide skills
required for whole professional life (Hendriks et al, 2010). This is the reason why we need professional
development during the professional span.

In the literature, the professional development of teachers is usually defined as a process of continuous
acquisition, expansion and deepening of knowledge, developing skills and abilities that are relevant for
successful performance of teaching and extracurricular activities; acquiring knowledge and skills that
provide quality and successful cooperation with colleagues, as well as quality relationship with the parents
and the local community; preparation for accepting the changes, their successful application and active
participation and initiative in the implementation of the reforms (ITommosud, 2010).

The analysis of many political documents, scientific discussions and reports from realized practices®
regarding the professional development of teachers indicates that it is possible to determine the
characteristics of successful models of professional development of teachers:

1. Professional development is a continuing learning process for the teacher, unlike one-time seminars.

2. The main goal is to improve teaching practice and improve student learning.

3. Professional development is an integral part of the daily work of teachers involved in activities and events
(formal and informal meetings) tailored to students' learning needs.

4. Emphasis is placed on the essential activities of teaching and learning - planning of classes, assessment
of students ‘work and effective teaching practice which enables improvement of students' achievements.

5. Encourages co-operation and team work that most often involves the exchange of knowledge and
experience and improves learning on issues related to the promotion of the teaching and learning of
students.

6. Includes learning and providing support from experienced teachers / mentors who help in solving the
problems related to the performance of quality teaching and improving students’ achievement.

7. The results of the research of the practice, through analysis and action research, are the starting point in
the planning of the professional development activities.

The analysis of the summarized characteristics of successful models of professional development
of teachers indicates that this is a complex issue that requires a systematic and multiple approach in defining
the strategy for professional development of teachers. It focuses on the teacher and the possibility to provide
continuous and systematic support in the development and improvement of their own knowledge and
personal competences, exchange of experiences and positive practices, a system of appropriate assessment

3 European Commission (2012) Supporting the Teaching Professions for Better Learning Outcomes. Strashbourg: European
Commission

Teacher Education Policy in Europe (TEPE) Conference (2008) Official Conference Document Conclusions and Recommendations.
Ljubljana: University of Ljubljana.

UNESCO (2011) World Data on Education VII Ed. 2010/11.

UNICEF (2007) Analiza potreba nastavnika u pogledu strucnog usavrsavanja. Vandenbroeck, M. (1991) Professionalisation. in
Peeters, J, Braam, J. & Vanden Heede: Family Day Care: Teacher or Substitute Mother. Gent: VBJK, p. 157.

EBpoOICKHTe NPUHIUNK 3a KoMreTeHuun u kdamuduxaimu Ha nHactaBHukoT (Common European Principles forTeacher
Competences and Qualifications, EC, 2010), O6pa3oBanue u obyka (Education and Training 2010 (EC,2009), O6e36enyBame Ha
KBaJIUTET BO 0Opa3oBanueTo Ha HactaBHUIM (Quality Assurance in Teacher Education in Europe, EC, 2006).

Benkoscky, 3. (2012) OcHoBa 3a pa3BuBame Ha HarponanHa pamMka Ha HACTaBHUYKH KBaTHHUKaIK — [Ipoekt: Yranpedysarve na
NnpohecuoHanuzMom Ha HaCMAgHUYUMe 3a UHKIY3UBHO, Keaiumemuo u peieeanmuo oopazosanue — ATEITUE.

MunncTepcTBo 3a 00pazoBanue u Hayka (2005) Hayuonanna npoepama 3a pazeoj na obpazoganuemo 6o Penybnuxa Maxedonuja
2005-2015, Ckormje.
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of all activities and achieved results, well-developed network of professional and an institutional network
of teacher support, supported by appropriate legal solutions and clear legal provisions on teachers' rights
and obligations from the aspect of their professional development. Considering these guidelines and
experiences, and taking into account the situation in Macedonia and current developments in the
professional development segment, we conceived the idea for the project ,, Professional Development of
Teachers in the Republic of Macedonia - Conditions and Challenges “ which was realized within the Faculty
of Educational Sciences, Goce Delcev University - Stip, Macedonia, 2016-2018 year. The obtained results
are sublimated and presented in this paper

1. METHODS

In this direction the research is aimed at detecting the conditions of the professional development
of teachers in Macedonia from the aspect of monitoring the current situation with the professional
development of teachers in Macedonia (legal regulations provisions, current policies, institutional support
at state, local and internal school level); identifying and discovering possible ways to promote them.

The subject of this paper is to give an overall overview of the results and conclusions obtained from
the project ,,Professional Development of Teachers in the Republic of Macedonia - Conditions and
Challenges “ which was realized within the framework of Faculty of Educational Sciences, Goce Delcev
University - Stip, Macedonia

The purpose of the research was to study the position and functionality of the system of professional
development of teachers in Macedonia, as well as to determine views and opinions of the teachers on various
aspects of professional development (initial education as a starting point for inclusion in school life,
mentoring as a form of professional development, organization and realization of professional
development).

The sample consists of 398 teachers (departmental and subject teachers) from 28 city primary and
secondary schools with approximately equal material-working conditions and with approximately equal
social structure of students. Of these, 73.9% are female and 25.1% male. According to work experience,
most of them have work experience of 6-15 years (37.7%), 21.6% have work experience over 25 years, 19%
have working experience of 16-25 years and 16.8% have experience of 1- 5 years. According to the working
position 40.2% are departmental teachers, 34.2% are subject teachers in secondary school and 24.6% are
subject teachers in primary schools. Of the total number of respondents, 39.5% of them have been mentors
of novice teachers

For the needs of the research, a specially designed instrument - questionnaire was used. The obtained
results are analyzed and presented using descriptive statistics: frequencies (f), percent (%), and
nonparametric procedures: t-test and F-test. The data obtained from the survey are processed using the
statistical package SPSS 19.

RESULTS AND DISCUSSION

Establishment and functionality of the system of professional development of teachers in Macedonia

In Macedonia, the professional development of the teachers is obligatory and is regulated with
legislative, low acts and regulative. It is provided in many different forms and all suggested forms must be
approved and accredited by the Ministry of education and science (Low for primary and secondary school
teachers, 2018). Beside the Ministry, another authorized institution, responsible for professional
development of teachers is the Bureau for development of education. Their responsibilities are related with
evaluation and quality of teaching process and in these frames, work of the teachers. Related to this, they
prepare, design and propose the program for professional development of the teachers; organize courses and
workshops aimed to impact on teacher’s professional development etc (Low for Bureau of education). Based
on these documents and legislative, teachers are obligated to participate in activities for their professional
development and to spend 60 hours in period of three years in activities for professional
development.(Petrovska at all., 2018)
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Teachers’ views regarding their initial education

Initial teacher educations is the first and probably the most important point that determines the
effectiveness and quality of the teacher and his/her work in future. In this regard, the initial teachers training
should provide theoretical and practical basis which is necessary for both: successful realization of teaching
process and successful enrolment in the school life in general. Teacher’s initial education is the starting
educational point for future work and also the first step for the process of professional development of the
teachers. In this regard, we work on issues related to teachers for the quality of their theoretical knowledges,
qualifications for practical work and enrolment in overall school life (participation in development of the
school, ridership, cooperation with parents, colleagues, social surrounding) during their initial education
and initial education of students — future teachers (Petrovska et. all., 2017) The aim is analyzed from two
different points — in relation with working experience of the teachers and in relation to their specialization:
departmental teachers and subject teachers.

Based on obtained results, statistical differences in all analyzed questions were obtained regarded
the level of experience of the teachers based on the years of their working experience. According obtained
answers, novice teachers with less year of working experience declare most positive attitudes and greatest
level of satisfaction of the all analyzed aspects compared with their older and experienced colleagues that
share mainly lower level of satisfaction regarding their preparation during their initial education. From one
point, this can be explained with the latest changes that were made in the current study programs at the
Teaching faculties related with more time for practical work during studies.

The other point are the years of experience and process of continuous learning that is an important
segment for each teacher that are present in everyday work of the teachers with more years of working
experience. Differences in opinions are noted between teacher’s apprentices that consider that deeper
theoretic knowledges are needed and teachers with more than 25 years of working experience that consider
that priority should be improvement of the preparation for practical work.

Regarding the opinions upon the different aspects of preparation for school life, statistically
significant differences were obtained between departmental teachers and subject teachers in primary and
secondary educational level, for the questions related with level of satisfaction of: acquired theoretic
knowledges, preparation for practical work and preparation for enrolment in school life. In these three
guestions, departmental teachers express greater satisfaction and positive attitude compared with generally
negative attitude of subject teachers, indicating that initial education of the teachers (departmental teachers
and subject teachers) has an important role in estimation of required knowledges, abilities and skills that are
necessaire for teaching work and also for their enrolment in school life.

Teachers’ views regarding mentoring as a form of professional development

Mentoring is a complex, interactive process that takes place between people with different levels of
experience and expertise. It’s a process of support, exchange of experience, expertise, practical knowledge
between the expert (mentor) and novice colleague. The ultimate goal of this process is professional
development and career advancement (According to Carmin, 1988, as cited in Hester and Setzer, 2013).
The mentoring process is of particular importance for the teachers who are at the beginning of their careers.
That’s why is very important the apprentice teachers to receive teachers — mentors who will be able with
their knowledge, skills and practical experience to include the apprentice teachers in the teaching profession
and in the school life.

While mentoring as a process is regulated by law, in practice, there are still inconsistencies in its
practical implementation. The obtained results of our research pointed to the weaknesses that the mentoring
process in Macedonia is facing with (Petrovska et al, 2018). According to the obtained results, most of the
teachers agree that changes in the current mentoring system of apprentice teachers are needed, emphasizing
the need to develop instruments and procedures for advancement in titles and system for evaluation of
professional development. as well as greater financial motivation for teachers - mentors, which could be
achieved through the preparation of financial plans for promotion in titles, which increases the awareness
of a more serious approach to mentoring as one of the ways for professional and career development of
teachers.
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Teachers’ views regarding the organization and realization of the personal professional development

There is no initial education that will give all the necessary knowledge and skills to the teachers,
that are needed for work throughout the entire teaching life. The acquired knowledge and skills through the
teacher’s initial education are not the last step of the teachers’ educational process. Their acquired
knowledge, skills, and abilities are a base that complements and improves throughout the entire teaching
life.

From one side, teacher’s professional development contributes to improve teacher’s knowledge,
skills, abilities and teaching practices, and on the other side, teacher’s professional development improves
the quality of teaching, provides higher quality teaching and creates opportunities to improve students’
achievements.

The results of the conducted research of the teachers from the primary and secondary schools in
Macedonia generally showed that there are differences in the opinions of teachers with different work
experience in terms of: who should determine the goals and contents of the teachers' professional
development; who should perform organized trainings for the professional development of teachers; factors
that can contribute to the professional development of teachers (Petrovska, S., Sivevska, D., Runceva,
J.,2018).

Differences in the responses of teachers with different work experience indicate that teachers with
less work experience mainly rely fully on the state in terms of planning and organizing their professional
development, while more experienced teachers (teachers with more work experience) need and require their
greater involvement in the process of pedagogical-organizational design of teachers' professional
development

The results of this research confirm that the successful professional developement of teachers,
except that includes a plan, continuity, it is also needed to be carried out inside and outside the school,
through professional partnerships (international, state, local, intra-school) and with a high level of respect
for the professional needs of each teacher.

Teachers’ views regarding the establishment and functionality of the system for professional
development of the Macedonian teachers

Results from the conducted research for the teachers from the primary and secondary schools in
Macedonia, showed that although BDE as a state institution in its authority takes care for the professional
development of the teachers, teachers should be given greater opportunity in defining the goals and tasks of
their professional development. This was confirmed by the answers of both groups of teachers
(departmental teachers partly agree, while subject teachers agree with the opinion that they should
determine the goals and the contents according to which their professional development will be realized).
(Petrovska, S., Sivevska, D., Runceva, J., 2018) The results are quite expected. The sample includes
teachers with different work experience, different interest, different success in certain areas, different
models of initial education. Hence, from the BDE as a state institution that is predominantly responsible for
the professional development of teachers, it is expected to take greater care of the individual professional
needs of teachers.

The teachers emphasized the need for their greater involvement in the organization of trainings for
their professional development, of course in cooperation with the school's expert services, who certainly
know the needs for teacher’s development, and with the help and support of the BDE and the teaching
faculties (according to the perceived needs of the teachers for their improvement and development in a given
area). Statistically significant differences were observed in the statement How much the cooperation with
the teaching faculties can contribute to your professional development?. From the answers we can conclude
that the departmental teachers partially agree with this statement, while subject teachers agree that the
cooperation with the teaching faculties can contribute to their professional development.

Numerous factors affect the professional development of teachers. As a priority, the teachers
mention: the work in the professional activities; informal communication among colleagues, cooperation
with the BDE and cooperation with other schools, through sharing good practices
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The results from this research show that the successful professional development of the teachers
except that includes a plan, continuity, it is necessary to take place inside and outside the school, through
professional partnerships (international, state, local, in-school) and with a high level of respect for the
professional needs of each teacher.

Teachers’ views with different work experience regarding the establishment and functionality of the
system of professional development of Macedonian teachers

When speaking about professional development, many aspects are important. It’s not always just
legislative, opportunities, and professional requirements. Many times, it depends from personal attitudes of
the teachers and their personality. In this regard, one of the aspects that we also wanted to investigate are
attitudes of teachers with different work experience in relation to several categories of the professional
development. In particular, whether there are differences regarding satisfaction from their own level of
professional development, forms and approaches they have used for personal professional development and
the level of personal activity for personal and professional development.

Obtained results from our study (Petrovska, Sivevska, Popeska & Runcheva, 2018) suggested
statistically significant differences in analyzed categorie: satisfaction with personal level of professional
development. These differences occur mainly between novice teachers with maximum 5 years working
experience and experienced teachers with more than 25 years working experience. Namely, novice teachers
are personally satisfied with their level of professional development, while experience teachers declare that
are not satisfied. Probably enrolling in teacher profession means also enrolling in different forms of
professional development, communication and cooperation with colleagues. Novice teachers learn many
new things considering that they are new in the work, which gives them feeling that they learn and see many
things. From the other hand, more experienced teacher had also greater expectations and the experience by
itself means that they have already participated in different forms of professional development and they
need something new.

Regarding second category: applied forms for their professional development (shared experience
with colleagues, internet and social network, (workshops — teachers as active participants, etc.) differences
have been noticed between teachers with less experiences compare with teachers with more work
experiences. In this regard, we could conclude that answers to this question are expected. In the spirit of the
new digitalization and implementation of technology, the availability of numerous data on the Internet and
the existence of numerous portals, forums and teaching platforms, new teachers are able to expand their
initial knowledge using this form as a manner to empower to their own professional development. As
expected, this is not very preferred by experienced teachers who prefer the immediate way of transferring
knowledge and experiences and are not so much involved in technology.

Regarding third category: Satisfaction from personal activity level related to personal
professional development, we can conclude that teachers generally invest in their professional
development, self-initiative including in various activities, which are often included for the exchange of
experiences and knowledge with colleagues, are open for cooperation with colleagues from other schools,
they make visits to other schools etc. It is positively that investments in their professional development make
them most often self-initiative, and not because of the legal norms.

CONCLUSION

In today's modern society demands that are placed before teachers are more complex. They are
constantly required to continuously work on their professional development in order to be able to respond
to the needs of the society. Our country, following the European trends for continuous improvement of the
teaching staff, is working on the development of strategies for improving the competencies of the teachers.

The aim was to see the current state of the system of professional development of teachers in primary
and secondary schools in Macedonia. For this purpose, several aspects of professional development were
analyzed (initial education as the starting point for inclusion in school life, mentoring as a form of
professional development, organizing and realizing professional development).
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Regarding the first aspect, certain changes are needed in the initial education, the importance has
not only the acquisition of theoretical knowledge and competence for the realization of the practical work,
but also the preparation for inclusion in the school life in terms of participation in the development of the
school.

Speaking about changes and intervention in the program, they should be made in the segment of
preparation for practical work, by increasing the number of classes for practical teaching, number of hours
of presence of students in schools not just during the educational process but also being present in all other
segments of school life. In this regard one also very important step is the process of cooperation on different
levels and relations: cooperation between schools and faculties; teaching and administrative staff in schools
with students and their professors; parents, schools, students and faculties etc. In this regard, latest changes
in the study programs could be evaluate as positive but they should be upgraded in relation to previously
noted aspects. At this way, only team work between all involved subject could lead to best possible form of
preparation of students — future teachers that in future period will lead to excellent teachers prepared for all
aspects of school life. At the final point, this will be a wining situation for all involve parties and mainly for
the education and children in general.

In the mentoring section, apprentices emphasize the need for more frequent contact with their
mentors, the need for their greater attendance at their classes. OTTyka e npenopakara 10 YIHIHIITATA 1A CE
o0uaar, OCBEH MEHTOPCTBOTO, /1a TOHYAAT U ApyTH (hOopMH Ha TTOIIPIITKA HA TPUTIPABHAUIIATE U 10 AprKaBaTa
Ia ce odupe 1a ja moapKyBa HaCTaBHUYKATa Mpodecuja MpeKy KOHTHHYHPAHO BIOXKYBame (KaIpOBCKO U
¢unancucko). Teacher's working experience was determined as important factor when speaking about
mentoring. Namely, based on study results statistically significant differences in teacher’s opinions were
determined between teachers from different categories of working experience. Furthermore, work
experience plays an important role regarding the estimation of the mentoring process of novice teachers,
and how this process contributes to teacher’s professional development. According the results, in the
processes of mentoring, communication between mentor and novice teachers are realized both in formal and
informal structures by supporting both the school leadership and the entire pedagogical team. The
established teacher gives a strong start to the young teacher, sharing not only his classroom and
extracurricular experience but also his / her skills and attitudes.

Regarding teachers views about their personal professional ddevelopment, the obtained results
showed statistically significant differences in more of the analyzed answers, which leads to the conclusion
that the work experience of teachers plays an important role in their opinion about the position and
functionality of the system of professional development of teachers in the Republic of Macedonia. They
pointed out that except the BDE as a state institution that is one of the institutions that in its jurisdiction
takes care of professional and career development of teachers, the teachers themselves should play a bigger
role in the process of the pedagogical-organizational designing of the teachers ‘professional development.

Statistically significant differences were also observed in the issue in which teachers were asked to
state their consent regarding the stated factors that could contribute to the professional development of
teachers (Work in professional bodies, Informal communication among colleagues, cooperation with
teaching faculties, Collaboration with BDE, Collaboration with other schools, Dissemination of colleagues
'good practices). PesyntatuTe mokaxkaa Jieka HACTABHUIIUTE CO IMOMajo0 pabOTHO MCKYCTBO CMETaar JeKa
MOHYJIeHUTEe OPMH TMOBEKE UM MPHUIOHECYBaaT 3a TNYHUOT [1P, 3a paznuka oJ MOMCKYCHUTE HACTABHUIIH.

Regarding the establishment and functionality of the system of professional development of
teachers in Macedonia there are differences between teachers with different work experience and
differences between teachers with different work position (departmental and subject). This results, that
suggest differences between different age categories of teachers were expected considering the time gap
between these two groups, different possibility that they have during their working period, experience that
they have participating in many different activities, as well as differences in experience in contacts and
communication with colleagues, representatives, responsible institutions etc. In this regard, we must pay
attention on variety of forms for professional development, creation of mixed teams that will join energy
and enthusiasm of apprentice teachers with experience of the older one.
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Finally, we can conclude that for the successful professional development of the teacher, the
involvement of all stakeholders in this process should be ensured, starting from the state institutions that in
their competence have the organization and realization of the professional development, to the teacher
himself, who must continuously invests in expanding and deepening the already acquired knowledge and
skills.
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