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EDITOR'S INTRODUCTORY NOTE

| am pleased and honored to present the e-book edition of the 1st
International Conference entitled: "Education Across Borders",
held in Florina on October 5- 7, 2012, as part of the
educational/scientific cooperation of the three neighbouring
Faculties of Education:

a. Florina Faculty of Education of the University of Western
Macedonia (Greece)

b. Korca Faculty of Education of Fan S. Noli University
(Albania)

c. Bitola Faculty of Education of St. Kliment Ohridski
University (FYROM)

The conference was planned in 2011, after an exchange of
visits by delegations of academic staff of the three institutions,
with the purpose to establish harmonious neighboring relations
and scientific cooperation, as well as to strengthen the bonds with neighboring universities aiming at
the cross border scientific and cultural development.

During the conference, the syllabi of the Faculties of Education of the three Universities were
presented, some scientific ideas and views were exchanged and suggestions were made about
prospective collaboration at undergraduate and postgraduate level.

In the opening-day plenary, some selected papers related to cross-border educational
cooperation were presented, while in the second day of the conference presentations and lectures
as well as round tables were held, which covered the following thematic strands:

1. History and Culture

Information and Communications Technology
Language and Literature

Mathematics and Science

Pedagogy and Psychology

VLS CORID

In total, 149 abstracts were submitted to the conference, having been prepared by 247 authors
(155 authors from Greece, 43 from Albania and the 49 from FYROM). The total number of presented
papers was 119, with 72 papers from Greece, 18 papers from Albania and 29 papers from FYROM.

Drawing attention to the successful outcomes of the conference that were achieved, we highlight
the valuable opportunities provided with, for making future exchanges and collaborations between
academics of the three Faculties of Education. In this context, the Korca Faculty of Education of Fan.
S. Noli University will host the 2nd Conference, which will be held on October 2014.

It is my hope that this institution will be established and the targets, which were set, will be
achieved.

Prof. Charalampos. Lemonidis
Dean of the Faculty Of Education
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ARTICLES LIST (A-2)

Kostas Kasvikis
wZr{ol “SO FAR AWAY, SO CLOSE”: HISTORY EDUCATION ACROSS BORDERS OR BEYOND THE
NATIONAL SUBJECT MATTER “BOUNDARIES"?

Suela Pici (Koga)
vE{sprpZilol A COMPARATIVE INSIGHT INTO ENGLISH AND ALBANIAN SET PHRASES

Nereida Panolli
pZEp2:T58 AN EYE ON ENGLISH AND ALBANIAN IDIOMS AS AN ESSENTIAL PART OF THESE LANGUAGES

Fatbardha Gjini, Johana Myftiu
LyyREl APPLYING SOCIAL PSYCHOLOGY FOR UNDERSTANDING AND MANAGING SOCIAL PROBLEMS AT
SCHOOL

Stamatis Gargalianos
ARTS INTERNATIONALISATION AS A WAY OF APPROACHING AND MITIGATING PROBLEMS
BETWEEN BALKAN PEOPLE

Tatjana Bozinovska
Sl RZEE ASSESSING STUDENTS' CULTURAL KNOWLEDGE NEW BLUEPRINT INTERMEDIATE (A CASE
STUDY)

Dion Tushi, Suela Mangelli
AUTHORS AND DOCUMENTS IN THE VLACH (AROMANIAN) LANGUAGE

THOMA LICE, RAHIM OMBASHI
yorariclel BEFRIENDING WITH SCIENCE THROUGH THE COORDINATION OF METHODS

Lulzim Ademi
pZiyey i BILINGUALISM AMONG ALBANIANS: ADVANTAGE OR DISADVANTAGE FOR PRESCHOOL
CHILDREN?

Triantafyllos H. Kotopoulos, Eleni Solaki, Anastasia Alevriadou, Andromachi Solaki
wicyLpIsi BORDERS AND REPRESENTATIONS OF HEROES WITH DISABILITIES IN THE BOOKS OF EV.
TRIVIZAS

Georgia Kipouropoulou
CAN LIVED EXPERIENCE CONSTITUTE A RELIABLE SOURCE OF HISTORY?

Konstantinos Kalemis
jeloRi[*Ic8 CHALLENGES IN ADULT EDUCATION AND LIFELONG LEARNING: CAN ITS BE AN ALTERNATIVE
WAY TO ACHIEVE EDUCATIONAL AIMS?

Paraskevi Golia, Ifigenia Vamvakidou, Giorgos Stavrianos, Elias Michailidis
1Lyl CHILDREN FROM FLORINA, BITOLA, KORCE ARE PAINTING THE BORDERS

Stavros Kamaroudis, Athanasios Maletskos
plsyivlsyM CLEPSYDRA: A MODEL OF INVESTIGATING THE RELATIONS BETWEEN SCHOOL AND CHILDREN’S
LANGUAGE

Bujar Saiti
CRZECEYM CREATING TABLES FOR EVALUATION OF THE MOTOR CAPABILITIES OF PUPILS AT AGE OF 7
YEARS OLD IN SKOPJE

Charalambos Lemonidis, Ioanna Kaiafa
VYRI5 CREATING, IMPLEMENTING AND EVALUATING STORY-BASED LEARNING TEXT FOR TEACHING
FRACTIONS

Triantafyllos H. Kotopoulos, Georgios Papantonakis, Vasiliki Nanou
plt:Boy (W CREATIVE WRITING, SUSPENSEFUL LITERATURE AND EXCITED STUDENTS
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Dobri Petrovski

CULTURE AND CULTURAL POLICY IN THE FUNCTION OF ENABLING THE YOUNG GENERATIONS
FOR A MORE SUCCESSFUL CROSS- BORDER COOPERATION

Sashka Dimitrovska
DEDICATED TO THE USE OF LITERATURE FORMS IN THE ENGLISH LANGUAGE SCHOOLBOOKS

Vesna Stojanovska
DEVELOPING CREATIVITY AND INTRINSIC MOTIVATION AMONG GIFTED AND TALENTED
CHILDREN

Eleni Griva, Sofia Iliadou-Tahou, Aggeliki Maggou
DEVELOPING MATERIALS FOR TEACHING GREEK AS A FOREIGN LANGUAGE TO YOUNG
LEARNERS

Milena Pejchinovska, Violeta Janusheva
DIAGNOSTIC AND INFORMATIVE FUNCTION OF ASSESSMENT IN THE TEACHING PRACTICE

Ivana Stanojevié
DIFFERENCES IN TEACHING OF COMMON HISTORY OF THE BALKANS

Konstantinos Demitropoulos
EDUCATING YOUNG CITIZENS. THE CONTRIBUTION OF THE EDUCATION SYSTEM TO
TOTALARIZATION - “UNSOSIALIZATION” OF YOUTH IN RAMIZ ALIAS ALBANIA

Josif Petrovski
EDUCATIONAL NETWORKING AS PART OF USING ICT IN EDUCATION

Simeon Kotsou, Ioannis Miskas
EDUCATIONAL POLICY CONCERNING ETHNIC MINORITIES IN YUGOSLAVIA FROM (1944-1990).
THE CASE OF VOJVODINA

Eirini Nari, Catherine Dimitriadou, Anna Spyrtou
E-LEARNING TEACHER EDUCATION IN WESTERN MACEDONIA: THE EFFECT OF AN IN-SERVICE
TRAINING COURSE

Viktorija Petkovska
ESP AT FYROM UNIVERSITIES: STATE -OF-THE-ART

Snezana Stavreva Veselinovska, Snezana Kirova
EXAMINATION OF STUDENTS' ATTITUDES TOWARD THEIR PARTICIPATION IN ENVIRONMENTAL
ACTIVITIES IN SCHOOLS (COMPARATIVELY RURAL - URBAN ENVIRONMENT)

Catherine Dimitriadou, Niki Theodosiou
EXPLORING THE BORDERLAND OF WESTERN MACEDONIA: REFLECTIONS ON AN ERASMUS
INTENSIVE PROGRAMME

Eleni Laskaraki, Eleni G. Gavra
FLORINA AND URBAN DEVELOPMENT: POTENTIAL AND WEAKNESSES ON SITE

Angeliki Sakellariou
GENRE-BASED LANGUAGE TEACHING: AN EXAMPLE BASED ON CORPORA

Miranda-Maria Doraci
GOVERNING BODIES OF GREEK LANGUAGE EDUCATION IN ROMANIA. PAST AND PRESENT

Ciprian-Lucretius Suciu
GREEK LANGUAGE EDUCATION IN ROMANIA CHARACTERISTICS OF THE GREEK STUDENTS AND
TEACHING STAFF

Penelope Papadopoulou, Georgios Malandrakis
GREEK PRE-SERVICE TEACHERS UNDERSTANDING OF AIR POLLUTION ISSUES: OZONE LAYER
DEPLETION AND ACID RAIN
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Georgios Malandrakis, Penelope Papadopoulou
GREEK PRE-SERVICE TEACHERS UNDERSTANDING OF GLOBAL WARMING: REALITIES AND
MISCONCEPTIONS

Charalambos Lemonidis, Afrodite Vasiliadou
GREEK STUDENTS OF THE THIRD CLASS OF HIGH SCHOOL CONFRONTING SUBJECTS OF PISA
2003

Georgios Tsotsos
HISTORICAL GEOGRAPHY OF THE SOUTHWESTERN PART OF PASA SANCAGI IN EARLY
OTTOMAN PERIOD: SOME ASPECTS OF THE SETTLEMENT NETWORK

Pavllo Cicko, Mihallag Zilexhiu, Suela Koca
HOW TO ORGANIZE COMPLEX LEARNING ACTIVITIES WITH STUDENTS IN ORDER TO ENHANCE
THEIR PERFORMANCE IN FRENCH

Eleni Konstantinidou, Eleni Griva, Anastasia Stamou
IMMIGRANT PARENTS’ VIEWS ON THEIR CHILDREN'S LINGUISTIC, COGNITIVE AND SOCIAL
DEVELOPMENT

Donika Dardha, Mariela Burda, Aleksandra Piluri
IMPACT OF BEHAVIORAL PROBLEMS TO SPECIAL NEEDS PUPILS

Katerina Katsika
IMPLEMENTATION OF WIKI PROJECTS IN THE FOREIGN LANGUAGE CLASSROOM. FOREIGN
LANGUAGE TEACHER IN STATE SECONDARY EDUCATION

Vladimir Talevski
IMPORTANCE OF THE TEACHING METHODS AND PROCEDURES IN THE MUSIC EDUCATION IN
PRIMARY SCHOOL TEACHING

Nikola Smilkov, Snezana Jovanova-Mitkovska
INITIAL TEACHER EDUCATION,PROFESSIONAL DEVELOPMENT AND COMPETENCE OF
PRESCHOOL EDUCATORS - THE CONDITIONS AND CHALLENGES

Dora Chostelidou
INTEGRATING TASK-BASED AND CONTENT AND LANGUAGE INTEGRATED LEARNING IN ESP
COURSE DESIGN

Christina Ene, Ifigeneia Vamvakidou, Argiris Kyridis, Konstantinos Tsioumis
INTEGRATION OF ROMANIAN CHILDREN IN THE GREEK EDUCATIONAL SYSTEM

Byron Pissalidis
INTERCULTURALITY AND RELIGION IN LITERARY TEXTS. AN APPROACH TO INTERCULTURAL
COMMUNICATION METHODOLOGY

Konstantinos Kalemis
INTERNET BASED EDUCATION AS AN ALTERNATIVE WAY IN ADULT EDUCATION FOR ETHNIC
IMMIGRANTS

Elizabeta Ralpovska
LINGUISTIC METAPHOR AND THE NAMES OF COLOURS

Konstantinos Kalemis
LITERACY ACROSS THE CURRICULUM FOR THE BILINGUAL STUDENTS IN PRIMARY EDUCATION
TODAY

Vasia Tsami, Argiris Archakis, Anna Fterniati, Dimitris Papazachariou, Villy Tsakona
MAPPING ELEMENTARY SCHOOL STUDENTS’ PREFERENCES FOR MASS CULTURAL LITERACY
PRACTICES

Marieta Petrova

(GyELy Sl MONTESSORY PROGRAM BASED ON UNIVERSAL HUMAN VALUES - HUMAN DIGNITY PEACE
AND FREEDOM
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663-671

672-678

414-427

428-432
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Alexia Kapravelou
MULTICULTURAL EDUCATION IN SCHOOLS: PRINCIPLES AND GENERAL IMPLICATIONS FOR
LANGUAGE TEACHING

Georgia Andreou, Fotini Anastassiou
MULTILINGUALISM AND LANGUAGE LEARNING: THE CASE OF GREEK-ALBANIAN CHILDREN
LEARNING ENGLISH AS A THIRD LANGUAGE

Alexandra Prentza
NULL SUBJECTS IN ADVANCED L2 ENGLISH: THE REGULARIZATION OF AN APPARENT
IRREGULARITY

Tatiana Zouravleva, Kleio Markou, Alexandros Nikolaidis, Anthi Revithiadou
PLACEMENT TEST FOR RUSSIAN AS A MOTHER TONGUE: DESIGN AND APPLICATION

Tatjana Krstevska Kovacevska

PRESENTATION AND COMPATIBILITY OF VOCAL AND MANUAL TEACHING TECHNIQUES AND
OTHER CAPABILITIES, SKILLS, HABITS AND KNOWLEDGE IN TEACHING MUSIC PROGRAMS IN
FYROM COMPARED WITH OTHER COUNTRIES FROM EUROPE

Dimitra Kapousizi, Anna Spyrtou
PRE-SERVICE TEACHERS' VIEWS ABOUT MODELS IN SCIENCE EDUCATION

Anastasia Liveri, Fotini Kouri, Aggeliki Martinou
PRIMARY EDUCATION HEAD TEACHERS’ PERCEPTIONS CONCERNING THE SCHOOL-FAMILY
RELATIONSHIP

Metodi Glavche
PROCESSING HYPOTHESES FOR DETERMINING ERRORS IN MATHEMATICS IN EARLY EDUCATION

Anjeza Vila
PSYCHOLOGICAL ASPECTS OF THE PROFESSION OF TEACHERS, NEEDS AND EXPECTATIONS. (THE
CASE OF KORCA)

RAHIM OMBASHI
REALISTIC TREND THAT AVOIDS UTOPIA

Miroslav Kuka, Gordana Stojanoska
REDEFINITION OF EDUCATION STRUCTURE OF REPUBLIC OF SERBIA

Fabiola Kadi
RELIGIOUS POETRY, ITS INFLUENCE AND PERCEPTION BY PRESENT DAY READERS (Paul Claudel
and Charles Péguy)

Biljana Cvetkova Dimov, Daniela Andonovska Trajkovska
ROLE OF PUPPET THEATER IN EARLY CHILD DEVELOPMENT

Anna Bafiti, Vasiliki Papadopoulou
SCHOOL ADVISORS AS SUPPORTERS OF GREEK TEACHERS' PROFESSIONAL DEVELOPMENT:
PROBLEMS AND BARRIERS

Tatjana Atanasoska, Dean Iliev, Irena Pipidzanoska
SCHOOL FAILURE: WHAT DO TEACHERS MEAN ABOUT REASONS FOR SCHOOL FAILURE?

Triantafyllos H. Kotopoulos, Aggeliki Chagianni, Georgios Papantonakis
SEEKING FOR TRACES OF GREEK CULTURE IN THE FICTIONAL WORLD OF HARRY POTTER

Alexandros N. Akritopoulos
SEVEN LANGUAGES ONE POEM: POETRY AS LEAVEN FOR MULTI / INTERCULTURAL EDUCATION

Lulzim ALIU
SIMILARITIES AND DIFFERENCES OF SEVERAL BALKAN LANGUAGES
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118-128
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695-700

701-711

467-473

712-719

129-140

720-722

146-152

817-828

723-730

829-834

Daniela Stoica
SOME ASPECTS CONCERNING THE BILINGUAL STATE OF THE VLACH COMMUNITY FROM KORCE
AREA

Jonela Spaho
SOME TEACHING METHODS OF CHILD LITERATURE THAT ENHANCE STUDENTS' DESIRE FOR
READING AND CREATIVE SKILLS

Konstantinos Arsenis, Ioannis Bounovas
STUDENT'S VIEWS OF THE CHARACTERISTICS OF ‘BEST PRACTICE’ ACTIVITIES IN PRIMARY
SCHOOL

Nikolaos Fotopoulos, Ifigeneia Vamvakidou, Valentina Gulevska, Elias Michailidis,
Andromachi Solaki

STUDENTS IN THE PEDAGOGIC FACULTY OF THE UNIVERSITY OF WESTERN MACEDONIA AND IN
THE FACULTY OF EDUCATION OF THE UNIVERSITY OF BITOLA, DESCRIBE THE BORDERS

Athina Geladari, Eleni Griva, Anastasia Stamou
STUDENT-TEACHERS’ BELIEFS ABOUT LINGUISTIC AND COGNITIVE DEVELOPMENT IN BILINGUAL
PRIMARY SCHOOL STUDENTS

Sofia Avgitidou
SUPPORTING PROFESSIONAL DEVELOPMENT THROUGH ACTION RESEARCH: BASIC PRINCIPLES
AND SUGGESTED PROCESSES

Athina Kallara, Dina Tamoutseli, Helen Drenoyianni
SUSTAINABLE SCHOOL: THE USE OF BLOG AS A TOOL FOR TEACHERS’ PROFESSIONAL
DEVELOPMENT

Snezana Jovanova-Mitkovska
TEACHER, VIOLENT BEHAVIOR IN PRIMARY SCHOOL AND POSSIBLE PREVENTIVE STRATEGIES

Vassiliki Papadopoulou, Anastasia Liveri Kantere ,
TEACHERS' EXPECTATIONS AS REGARDS COOPERATION BETWEEN SCHOOL ADVISOR AND
FAMILY OF THEIR PUPILS

Lindita Kagani
TEACHING AND LEARNING ENGLISH GRAMMAR: THE ALBANIAN STUDENTS’ VIEWS

Ioannis Thoidis, Chaniotakis Nikos
THE ALL - DAY SCHOOL IN GREECE: IS IT STILL AN OPEN QUESTION?

Nikolas Tamoutselis
THE ARTISTS OF DROSOPIGI

Marjan Malcev
THE CHARACTER OF THE TEACHER ON PHYSICAL AND HEALTH EDUCATION

Blagica Petkovska, Elizabeta Ralpovska
THE COLOURS IN THE HERMENEIAS - PAINTING MANUALS FOR ICON-PAINTERS

Ioannis Sarigiannidis, Pirro Thomo, Eleni G. Gavra

THE ECCLESIASTICAL ARCHITECTURE - ART IN THE GREATER REGION OF GJIROKASTER.
PROMOTION OF THE LOCAL HISTORY THROUGH THE EDUCATIONAL INSTITUTIONS OF THE
ARCHDIOCESE

Anna Kalaitsidou - Leontaki
THE EXPONENTIAL FUNCTION WITH GEOGEBRA. AN ACTION RESEARCH

Kristina Petrovska
THE INFLUENCE OF DESCRIPTIVE FEEDBACK ON STUDENTS’ ACHIEVEMENT

Yannis Daikopoulos
THE PELAGONIA’'S WATERSHED. AN EXAMPLE OF TRANSFORMATIVE LEARNING
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178-187
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745-748
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Aspasia Vasilaki
THE PEREGRINATION OF ALEXANDRA PAPADOPOULOU AS A CONNECTION BETWEEN EAST AND
WEST

Valentina Gulevska
THE PHILOSOPHY OF CONSTANTINE-CYRIL AND ITS CONTRIBUTION TO THE SPREAD OF THE
EDUCATIONAL POLICY IN THE SLAVIC WORLD

Alba Kreka
THE POSITION OF ALBANIA IN THE WARSAW PACT AND IN CMEA (COUNCIL FOR MUTUAL
ECONOMIC ASSISTANCE)

Marijana Dimitrova Kroteva
THE POWER OF MARVELOUS IN THE FAIRYTALES

Vasilika Pojani
THE RATE OF LISTENING SKILL INTEGRATION IN TEACHING EFL. A CASE STUDY IN SCHOOLS OF
KORCA

Vagelis Galanis, Mimis Souliotis, Anastasia Alevriadou
THE REPRESENTATION OF MADNESS IN MODERN. GREEK SHORT STORIES
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1. Introduction

The title of my presentation might cause some
puzzlement to readers and listeners, as | was
puzzled when invited, as an Intercultural
Educator, to a cross border Conference entitled
«Education Across Borders».

The organization of such a conference by
three neighboring Schools of Education of Balkan
Universities (University of Western Macedonia,
Fan S. Noli University of Korce, University of St.
Kliment Ohridski Bitola) is in itself a transnational
praxes, which apparently aims to explore both
ways of collaboration between three national
institutions and peaceful coexistence of
neighboring nations, in a geopolitical region
tested in the past, and not free from political
problems today.

| admit that | feel an puzzlement similar to
that | felt in April 2001 at a conference in Cyprus,
with the theme: "Intercultural Education in
Cyprus", where | was also one of the main
speakers.

The title of my presentation was then
“Strengths and limits of intercultural pedagogical
approach in conflict situations. The case of
Cyprus.” In that paper | tried to highlight the
weaknesses and deadlocks of the “national
educational paradigm”, on the one hand, and the
“limits and strengths of' the Intercultural
pedagogical paradigm” on the other.

The puzziment | felt then and the one that |
feel now are due to various reasons.

The first of these reasons stems from the
very nature of Pedagogy. Pedagogy as an
analytical science functions like any social
science. But as an applied science, and
particularly in relation to classroom teaching, at
worst it functions at the behest of political
system in power, while, at best, at the behest of
the society. As a rule, it functions at the behest
of the state. And in that way, Applied Pedagogy is
National Pedagogy.

The other two reasons for my puzzlement
are related to the subject per se, that | teach
Intercultural Education.

Intercultural Education Approach, at least as
it used to function until recently and is partly
functioning today, has an intrinsic weakness in
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the sense that the tranquil society to which it
targets must pre-exist at least to an extent, so as
to allow an intercultural encounter and
interaction. This was not the case, for example,
for the two ethno cultural communities in
Cyprus, at that time.

On the other hand, intercultural education
refers to an education within certain boundaries
and within the boundaries of a particular state
organized society. And this is due to the reasons
of the creation of the intercultural approach. This
approach grew out of the needs of modern
multicultural societies that became or become as
such, due to the entrance of a large number of
immigrants in them.

In other words, the main subject matter of
Intercultural Education is not a potential "cross-
border education” or a Global Education, but
education in a multicultural society, organized by
the state.

From the aforementioned one could
conclude that Intercultural Education has no
point on the theme of this conference and
therefore, no place in it.

Such a conclusion, however, would be hasty
and frivolous, because it wouldn’t address the
question of whether, and to what extent, the
analytical tools of Intercultural Education can be
applied to, both, pedagogical and educational
issues examined in this Conference.

Next, therefore, we shall attempt to examine
precisely that, namely, to what extent, the
analytical tools of Intercultural Education can be
applied to our conference theme and give some,
albeit temporary, answers to the questions that
concern us, namely those of cooperation and
peaceful coexistence in the Balkan Peninsula.

Before we do that, however, we consider it
necessary to mention how the historical context,
in which the presentation takes place, is
perceived from our point of view, and to make
our politico-economic, social and cultural
assumptions, clear, as they determine, or at least
influence our educational analyses.

2. Historical context and assumptions

The Balkan, historical context, according to our
perception of history, stems from the Byzantine,
as well as the Ottoman Empire and their fall, and
their subsequent "Balkan nationalisms' which led
to the birth of the modern, Balkan national
states.

Moreover, this historical context is a product
of the Balkan wars and World War I, World War Il
and the subsequent creation of the Federal
Republic of Yugoslavia. And, of course, is partly a
bi-product of the disintegration of Yugoslavia,
and the revival of nationalism and the creation of
new, independent, national states.

In other words, this presentation starts with
the assumption that, the historical memory
related to these historical experiences is alive
and present, either as an “experienced memory”
for the older generations, or as “borrowed
memory™.

And when we refer to “borrowed memory”
we mean the one transmitted to the new
generations through education and mainly
through the school subjects of History,
Geography and Language but also through Civics.

The school textbooks for these subjects are
not, even today, free of ethnocentric contents
and negative images of the neighbor. Pertaining
to this topic we could refer to the minutes of the
conference “The image of the  “Other “/
Neighbor in the school books of Balkan
Countries”, Thessaloniki 16-18 October 1998
(TunwdnATw, Nwpyog Aapdavog, ABriva 2000).

A second assumption is related to the
current political relations between the officials of
Greece and the neighboring Balkan countries, as
well as the peoples of these countries among
themselves. For, apart from the improvement of
political relation, the social and cultural
relations, as a result of the immigration, between
the Greek and Balkan neighbors, was and
remains far more important.

As an indicative example | mention the
Albanians who repatriated from Greece.
According to the research data available (see
study G. Kapsalis), many repatriate parents send
their children to bilingual Greek schools to
continue a bilingual education there. This means
that, at least, some of the Greek schools in
Albania are transformed into a place of an
intercultural encounter.

| could also mention other positive examples
in Bulgaria and Romania, where there are Greek-
owned businesses, as well as schools of Greek-
language education. At this point, | shall refer to

2 Regarding to the term “borrowed memory” see, Viola B.
Georgi (2003): Entlichene Erinnerung. Geschichtsbilder
junger Migranten in Deutschland. Hamburger Edition,
Hamburg
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you relevant studies of Dinas,K , Soutsiou,T and
Christidis, G.

Connecting our socio-cultural assumptions
with the historical ones, we come to the general
conclusion  that, despite the historical
"burdened" past and any current disagreements
or conflicts, we could say that, the relations
between the countries of South Balkan may not
be the desirable ones, however, are not conflict-
driven, as admitted in the case of Cyprus.

This  manifests that a socio-cultural
encounter and interaction between the Balkan
peoples is possible. Indeed in the case of Greece,
on the one hand, and Albania, Bulgaria and
Romania on the other, the socio-cultural
encounter and interaction arose, naturally,
through immigration, but also through the
integration of Bulgaria and Romania to the
European Union.

Before we move to the core of our
presentation, there is one last thing needed to
be clarified. The Conference, mainly, focuses on
the curricula of the three teacher training
Faculties of Education. Our presentation,
however, is neither linked to the vocational
training of teachers, nor to vocational education
in general, but to “general education” and
especially to its relation to “intercultural
education”.

It is hoped that, through the following
relevant analyses, answers would be given to the
questions raised above, namely, whether
Intercultural Education can give some answers to
pedagogical and educational issues that, directly
or indirectly, concern this Conference.

3. General education and intercultural
education

Paideia is gained through the processes of
schooling and education. In this sense the term
paideia includes the terms schooling and
education, but it is not equal to it. Paideia is
something more, because is not limited to
attitudes, perceptions, knowledge and skills, but
it is related to freedom, autonomy, self-
awareness and self-determination of a person.

| would like to use the definition of a
contemporary German educator, “Education is
what remains when you forget everything you
learned in school” (H.E Tenorth, interview to the
online newspaper ZEIT ONLINE, on 1508/2011).

The term “general education” (yevikn aywyn,

allgemeine Bildung, education géneral) includes
historical and institutional dimensions, as well as
dimensions of content. The historical evolution
of the term dates back to an attempt of “mass
education”, during the industrial revolution, the
breakdown of feudalism and the establishment
of the bourgeois national state.

Mass education and its curricula, was limited
to a minimum of main contents, common for
everyone, namely: reading, writing and counting.
Even nowadays, paideia, in the sense of mass
education, appears as a widespread and
compulsory education for everyone,
accompanied by a series of basic contents in the
curricula, necessary for the integration of the
individual in the society and the labor market.
Within the boundaries of mass or general
education - that at times are used
interchangeably — is located “higher education”
as well, which is directly linked to freedom, self-
determination, self-awareness and critical
thinking of a person (see Meyer, in Kriger-
Potratz u.a 2010, pp. 100).

Regarding the national state and its mass
education, in the sense of the general
compulsory education and its official curricula,
common and compulsory for everyone, general
education aims to shape citizens with a common,
homogenous identity. In that sense the core
concept of general education in its national
manifestation is homogeneity.

According to the national educational
paradigm, which consists of the national “mass
education” and its discourse pertaining to it, the
concept of “difference” is well known, however,
not recognized and utilized as such. At best, the
external and internal school diversification
functions as a device to manage the difference
(that exists among the students) and serves the
process of homogenization (see Damanakis
2007, in Charalambous, page 404).

The rationale of homogenization, through
the formation of a collective (national) identity,
inevitably leads to oppression or marginalization
of the nationally Others or of the culturally
different. This rationale and the consequential
practices are, today, proven to be dysfunctional,
due to changing conditions. Specifically, to begin
with, economic globalization removes or at least
changes some functions of the national state. So
does the European integration and particularly
the monetary union.

Secondly, massive movements of
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populations are changing the demographics of
many countries, and new arising minorities are
added to the existing ethno-cultural ones,
through immigration.

Thirdly, and perhaps most importantly for
our topic, the concept of “diversity” is not just
present in modern societies, but it tends to
replace the modern concept of “individuality.”

Today, the “right to difference”, tends to
mean what it meant, in modernity, the “right to
individuality”. There is, however, a significant
difference  between the two, because
individuality ~developed within a common
culture. Due to this reason, individual freedom,
autonomy and self-determination were the
components of mass and general education.

This is not the case with “cultural diversity”,
which claims its own distinct cultural space,
which is perceived by those supporting the
national pedagogical paradigm as a threat.
According to this view, cultural diversity,
threatens cultural identity and it, therefore,
cannot be a component of general education.

Diametrically opposite is the argument of
more and more educators and social scientists in
the Western countries. They argue that, because
our modern societies are no longer without
cultural difference, it should be integrated into
general education. “Difference is not standing
against the General, but should be understood as
the General. Intercultural Education makes it very
clear” (see Mecheril, in Kriiger-Potratz u.a. 2010,
pp. 111). Their position is that modern
multicultural societies need an intercultural
education, that will form part of general
education (see Bokow, in EWE 212010 Heft 2,
pp. 139).

The attempt to integrate the discourse,
regarding intercultural education within in the
pedagogical discourse, regarding general
education means that Intercultural Education
claims to formulate a general theory of
pedagogy.

Is this feasible, however, and applicable into
pedagogical practice, and particularly in an
attempt to “cross-border educational
cooperation”?

4. Intercultural educational approach

and its application limits in a “cross-
border educational cooperation”

To answer this question, we will utilize the

“difference hypothesis” and the related position
of “cultural enrichment”. Both serve as analytical
tools in the context of intercultural educational
approach.

What we call, today, Intercultural Education
began in the 1960's in the central and northern
European countries as “Education of Foreigners”
(Auslanderpadagogik). The educational
standards of that time aimed at integration as
the main objective, or rather assimilation of
immigrant children in the system of the host
country. The theoretical assumption of those
assimilation measures was that, the educational
capital of the immigrant children was “deficient”
and “dysfunctional” in their new environment
and therefore should through proper
"compensatory measures" be equated to that of
the dominant group children.

This theoretical approach, known as “deficit
hypothesis”, is in the logic of assimilation and
homogenization and, therefore, in the spirit of
national paradigm, whose main concern is to
restore homogeneity, in cases where it does not
exist, or to maintain it, in cases where it already
exists.

In the framework of the “deficit hypothesis
the cultural capital of the ethno cultural “other”
is deficient, dysfunctional and lower, as in the
framework of the national example where the
national “other” is, if not the enemy, at least
below the national Self and his culture is inferior.
In both cases it is the same interpretative
scheme, which subordinates to the cultures
hierarchy, in general, and the cultural capital of
the individuals, in particular.

The educational, as well as the political,
deadlocks of the  “deficit hypothesis”,
led to new problems in the mid 1970's. At the
end of this decade and especially in the 1980’s, a
transition from the "deficit hypothesis" to the
“difference hypothesis” was attempted, in other
words, from the Education of the Foreigners to
Intercultural Education.
Within this approach, the different cultural
capital of the immigrants’ children is no longer
evaluated and it is not ranked as "deficient," but
they are, simply, dealt with as “different”, based
on the axiom of “cultural equality”. The cultural
capital of the Other is simply different, and it
should be accepted as such and be dealt with as
equal to that of the dominant group, give
students opportunities to utilize it and, in that
way, improve their educational opportunities.

”
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This new approach, which integrates the
request of “equation of opportunities”, without
making this equation assimilation, led to a new
pedagogical request. Specifically, the request for
assimilation of the minority students’ cultural
capital with that of the majority students was
replaced by the request for a meeting,
encounter, interaction and cultural enrichment.

This new approache - known as difference
hypothesis, or even as position of cultural
enrichment — we shall pursuit, and make an
attempt to inquire if it can be applied to cross-
border educational issues, this Conference looks
forward to.

But, before we proceed, | a point needs to be
made. From the aforementioned, it is clear that
through the difference  hypothesis  the
pedagogical discourse moves from the
unequivocal rationale of homogeneity to the
logic of heterogeneity. The terms “difference”
and “diversity” have a conceptual status in
pedagogical discourse, next to the terms
“similarity” and “identity”. This movement is an
attempt to change the pedagogical paradigm, a
fact that has opened up a great theoretical
discussion.

A basis for our subsequent analyses are the
tripartite aims of intercultural education and
training, according to Hahmann (1989, 16),
beginning with

a. the “encounter of cultures”, to move on

to

b. “overstep the obstacles to this

encounter” to end with

c. “cultural exchanges” and

enrichment”,

4.1. Encounter of cultures

Concerning the meeting among the Balkan
peoples and their subsequent encounters
through their civilizations, we shall be reminded
that, apart from the cultural co-operations, a
socio- cultural encounter already takes place
through migration. This is at least what currently
stands in the cases of Greece, Albania, Bulgaria
and Romania.

However, we cannot claim that the situation
is the same, or at the same degree, in the
relationships between Greece and Turkey and
between Greece and FYROM (Former Yugoslav
Republic of Macedonia) or Macedonia, according
to our neighbors. This is because some obstacles
lie between the political and cultural encounters.

“cultural

Before mentioning the obstacles and their
shunt, | highlight that the basic requirement for a
cultural encounter is the confrontation of the
cultural Other, based on equity and reciprocity.
Facing the Other as a culturally equivalent
interlocutor does not necessarily mean
recognition and acceptance. Although, “cultural
equivalence” is a requirement for the cultural
encounter and interaction, it is not a sufficient
circumstance for cultural recognition. There is a
great distance to recognition and cultural
enrichment.

Pertaining to the axiom of “cultural
equivalence” that has provoked many
misunderstandings, let us underline that, for
Intercultural Education, its acceptance remain a
basic methodological tool, and it does not
assume, neither a literal, nor a dogmatic
character, for the science.

Science does not exist if we dogmatically
admit that a civilization is superior to another.
On the other hand, if we literally try to relatively
evaluate civilizations and decide the superior
and the inferior, we will be faced with the
dilemma of choosing criteria, according to which
civilizations will be evaluated and assessed®.

Therefore, the acceptance of the “cultures
equivalence” is methodologically necessary to
science. At the same time, it is practically useful
to the culturally different interlocutors, because -
as already mentioned- it is a basic requirement
to face the cultural Other, in terms of
equivalence and reciprocity, in order to achieve a
cultural encounter and interaction. The
application of “cultural equivalence” in education
is certainly difficult, due to the intervening
“endogenous” and “exogenous” obstacles, which
should be put apart, according to the second
scheme of the three - part objectives.

4.2. The removal of the intervening
obstacles

The endogenous obstacles concern the person
and focus on stereotypes, prejudices, nation
centered attitudes, idealization of identities and
cultural self-references. Exogenous obstacles are
mainly political and financial, and go beyond the
limits and capabilities of Pedagogy, as an applied

3 The theoretical discussion concerning this dilemma is in
progress and is directly bonded with the more general
discussion about the “universality” and “relativity” of
values.
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science. Both, exogenous and endogenous
obstacles are not independent with each other.
On the contrary, they are directly related, and
this is why a combined and simultaneous lifting
should be attempted.

If we make a limited effort to set apart the
endogenous obstacles, we remain encircled in a
“psychological” approach, which ignores the
general political, economic and socio- cultural
context. On the other hand, if we focus on the
exogenous obstacles, there is a danger to be
encircled in the aspect that, while the more
general political, economic and social problems
are not solved, Pedagogy as an applied science
remains helpless. This actually takes place in the
context of national education, that cause
conflicts among nations, and through them
prejudices, stereotypes and nationalism are
produced.

Regarding to the revocation of obstacles,
Intercultural Education, at least in the way |
understand it, demands to function as Critical
Education. A combining revocation of the
endogenous and exogenous obstacles means
that, depending on the stage of children’s
development and their emotional and cognitive
capabilities, the existing problems and conflicts,
the endogenous and exogenous obstacles,
become a matter of examination in the
classroom.

This means that, in the case of exogenous
obstacles, which go beyond the limits and
capacities of Pedagogy, at least the factors, the
forces and the interests that are obstacles to an
intercultural encounter, interaction and
youngsters’ self-fulfillment are revealed.

The examination of contemporary problems
in the context of teaching offers the child the
opportunity to analyze modern reality,
considering the developments of history, to
comprehend and appreciate its prospects. For
example, it is important for the young
generations to become aware of the different
stages of development of the various countries,
either Balkan or European.

The most European countries have fulfilled
the process of national- construction and the
formation of national identity, and can move
beyond the political and cultural nationalism.
This is not the case, or at least at the same
degree, with the newly- established countries,
which resulted from the break-up of Yugoslavia
and the former Soviet Union. These are in a

dynamic and transitive stage of nation-formation
and the construction of the corresponding
identity.

In the contemporary European pedagogical
discourse, contemporary  problems (key-
problems, according to Klafki, in: Gogoli, Kriiger-
Potratz, Meyer, 1998), which may be
international or peripheral, should become a
matter of analysis of a contemporary,
international and intercultural project of general
education.

Through the instructive examination of the
intervening obstacles - existing problems and
conflicts - obstacles are emotionally discharged
and become logical, which contributes in their
decrease or revocation, and leads to a cultural
encounter, interaction and cultural enrichment.

4.3. Cultural enrichment, intercultural
competence and general education

Through cultural encounter, exchanges and
enrichment, the Subject learns to recognize and
comprehend the Other. In a later stage, it can
reach an understanding and accept him. In other
words, through meeting the Other, the Subject
obtains what we call “intercultural competence”.
This means acquaintance and comprehension of
the Other, understanding the Other, recognition
and acceptance of the Other.

If | get to know and understand the Other, it
does not necessarily mean that | agree with him,
that | want to come to an understanding or that |
am willing to accept him. The meeting and
mutual comprehension between the Subject and
the Other, may or may not lead to mutual
understanding, recognition and acceptance.

Nevertheless, it does not matter the positive
or negative outcome of the meeting between
the Subject and the Other. What matters is that
this outcome is the result of the conscious and
free choice, and of the Subject’s critical
reflection. The acquaintance and understanding
of the Other, the different, is nowadays
necessary for every Subject, because the
difference is not the exception anymore, but it is
part of the rule.

As it is already highlighted, the terms
“difference” and “diversity” have obtained their
own conceptual status, next to the terms
“similarity” and “identity”. Therefore, the
understanding of diversity should be one of the
basic abilities of the Subject, and in this sense its
acquisition belongs to general education.
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5. Conclusions

To recapitulate, we sum up, in the following
general conclusions, which answer the
pedagogical and educational questions of
interest.

According to the analysis above, it is clear
that Intercultural Pedagogy has gotten an
opinion and a resolution on the pedagogical and
educational issues, which matter the convention.
More specifically, our analysis has shown that
the intercultural competence is at the core of
intercultural education, and that it should
constitute an inseparable part of the
contemporary general education.

This conclusion is a thesis and suggestion of
Intercultural Education. This specific suggestion
is indeed realistic and educationally applicable,
due to the fact that it concerns the general
education of every independent and sovereign
state, separately, and it does not presuppose
their collaboration. Every state authority has the
means and potentiality to enrich or not, general
education, with elements of intercultural
education.”

The enrichment of general education with
elements of intercultural education does not
presuppose a  “cross-border  educational
cooperation”, however, it leads to it. And,
obviously, it facilitates the cooperation of the
Pedagogical Faculties, regarding the issue of
teacher training.

* There is not a complete view and it is not a matter of the
present paper to examine the situation concerning
intercultural education in the Balkan countries. However, if
the situation is as described in the proceedings of the
convention on 9-10 May 2003 in Ochrida on “Intercultural
Education in the Balkan Countries (Kyriakidis Brothers
s.a. Thessaloniki 2004), then there is a sign of optimism.
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Abstract

History as a teaching subject was established in
the 19th century, a period that was marked by
the emergence of the nation states. This has
deeply influenced history education despite any
changes and initiatives adopted worldwide in the
20th century concerning aims, content subject
and teaching practices. The aim of the paper is to
discuss some ideas related to the selection of
historical propositional (declarative) knowledge
included in school curricula. Taking into
consideration that in Balkans a nation-centered
perspective of history education is dominant due
to a series of political and ideological reasons, a
reorientation of the nature and purpose of
history teaching towards to the development of
citizenship on a local, national and supranational
basis is suggested. This entails a more pluralistic
and reflective perception of the past and the
introduction of a series of subject matter
changes that would underline the historical
bonds of the people and the countries rather
than the identitarian exploitation and political
manipulation of school history.

history education, Balkans, borders,
historical knowledge

1. Introduction: History Education and

the Nation

History education in the Western world is a
product of the 19th century, a period marked by
the emergence of nationalism and the spread of
the nation state as the predominant political
principle in Europe and beyond (Anderson 2006,
Gelner 1983, Hobsbawm 1991, Smith 1991,
Smith 2001). As it is acknowledged the nation is
a phenomenon of modernity requiring a single
political culture and both a mass public
education and media system. These factors are
requisites in achieving the socialization and
acquiescence necessary for future generations to
become willing members of the new nation and
to cultivate the consciousness of their cultural
unity and common national history (Smith 1991:
69, Smith 2001: 34). Under these circumstances
history was legitimized as a part of the general
education curriculum validating its usage in
serving the political motivations of the nation.
Since then, in a world gradually fractured into
nations, education in general and history
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education in particular acquired an ever more
significant role in creating and promoting
students’ homogeneous national identity. This,
by its nature, contributed to the emphasis placed
on the learning of the language, history, and
culture of the nation.

During the 20th century the ideological and
political manipulation of school history became a
common feature of history education worldwide.
This occurred despite the introspection and
initiatives born as a consequence of the
traumatic experiences of the World Wars as well
as the development of history education as a
dynamic field of inquiry in its own right from the
60’s onwards. Objectives, subject content and
teaching practices concerning history were
revised in the case of many national education
policies, supported by the significant
epistemological developments on learning
theory, cognitive psychology, educational theory
and pedagogy of the last 50 years (e.g. Dickinson
& Lee 1978, Dickinson, Lee & Rogers 1984,
Levstik & Barton 2008, Portal 1987, Stearns,
Seixas, & Wineburg 2000, Wineburg 2001).
Nonetheless this scientific progress has not
effectively challenged the function of history
education as the cornerstone of a student’s
national socialization.

The classic book of Marc Ferro (2003) “The
Use and Abuse of History or How History is
Taught” is illuminating in its exposition of the
ideological underpinning of school history as an
ubiquitous norm in the presentation of national
history, especially in the second half of 20th
century. As is expressed school histories were
modified to match the political and ideological
imperatives of the nation-state in countries with
a variety of national philosophies ranging from
Europe and America to Africa and Asia.

2. The historization of the Balkans and
the role of textbooks

Balkan history is a typical example of the political
manipulation of the past both in academic and
public arenas. It is against this backdrop that
history education has become instrumentalised
in the promotion of nationhood and stressing of
national distinctiveness and significance of
separate countries. The present paper aims to
examine the segregative issues created by the
national borders of the Balkan region and to

explore some ideas concerning the propositional
(declarative) knowledge included in the history
syllabuses. It would be apt to investigate means
of stressing the shared elements of the spatial
and temporal historical experience in the Balkans
and to promote the notion of democratic
citizenship as well as the students’ ability for self
reflection on the past.

The historical rupture of 1989 and the
collapse of the socialist regimes in Eastern and
Central Europe signalled the re-emergence of
nationalism and the foundation of several new
nation states that sought to develop a robust
“national narrative” concerning their ancestry
and ethnic identity. In the Balkans these political
developments set the framework for new and
increasingly aggressive and defensive
nationalisms (Koulouri 2002b: 16). Scholars have
pointed out that history has “returned” to the
Balkans triggering considerable developments
and adjustments to the national historiographies.
In the post-Communist countries the revision - in
fact the de-ideologisation - of history has been
marked, diverging notably from the pre-1989
Marxist interpretations and analyses combined
with a considerable amount of political, military
and national history. This revision favoured the
re-writing of a “new” collective past, utilising
modern or older — from the Communist period —
myths, (re)discovering new topoi of memory and
dismantling the previous ones. Despite the fact
that the Communist period was ultimately
rejected, a contradiction and a multiplicity of
approaches can be identified ranging from the
postmodern questioning of objectivity and
validity of history to purely nationalistic and
manihaistic readings of complex events in the
Balkan’s past (Brunnbawer 2004,
Konstantakopoulou 2000: 108-109, 110, 115,
Koulouri 2002b: 21-27, Koulouri 2009: 54).

These changes in the Balkan’s historiography
also greately effected history education as is
reflected in the history textbooks of the various
nations. Needless to say that history education
was found “guilty” as the subjective content of
the history textbooks mirrored the extreme
military violence and nationalistic conflicts of the
recent decades in the region. These political and
scientific outcomes in a “region in transition”
stung into action various institutions and
associations which stressed the need for a
history teaching as a part of Peace Education.
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Striving for the elimination of negative
representations of other Balkan communities
and the tempering of the divisive role of
pedagogy and education in the reconciliation
and appraisal of the common history, culture and
education of the Balkan countries have been:

a. The NGO “Center for Democracy and
Reconciliation in Southeast Europe”
(CDRSEE), which in 1998 inaugurated the
“Joint History project”. It aimed to
examine the possibility of writing and
teaching a common history in all
Southeast European countries from
Slovenia to Cyprus. The project initiated
a series of workshops for presenting the
research outcomes of the Balkan history
textbooks and curricula, organised
teacher training programs, published
books on the research conclusions
(Koulouri 2001, Koulouri 2002a) and
produced four volumes of alternative
educational material for the teaching of
history in the Balkan languages (Koulouri
2006: 20-27, Koulouri 2009: 59-60).

b. The “School Textbook Research Unit”,
run by the Department of Education of
the Aristotle University, Greece -
currently “Centre of School Textbook and
Cross-cultural Education Research” -
that has been in operation since 1992.
Amongst other research, this Unit has
implemented a research project where
history and language textbooks for
Primary and Secondary Education of five
neighbouring Balkan countries (Albania,
Bulgaria, FYROM, Turkey and Greece)
were analysed (Xochellis & Toloudi
2001).

c. The “Balkan Society for Pedagogy and
Education”, active since 1997, have
organized a series of thematic
conferences with the aim of examining
various aspects concerning education in
the Balkan countries
(http://basoped.edu.gr/).

In the last twenty years the history textbooks
of Balkan countries have been analysed and
thoroughly examined in the context of the above
research projects in addition to various other
dissertations by authors with a scholarly
backgrounds in history, pedagogy, political
science and anthropology. Their findings draw

parallels to each other and suggest that
consistent stereotypes for the neighbouring
countries and denigratory comments on the
extranational “other”, anachronisms, biases and
omissions, an abundance of references to
military history and wars, ethnocentric accounts
of the national past, even mere nationalistic
“expressions” are regularly included (chapters in
Dimou 2009, Hopken 1996, Koulouri 2001,
Koulouri 2002a, Xochellis & Toloudi 2000, Shiba
2008, Vouri, 1997, see also Koulouri 2006: 18, n.
3 for further bibliography). Balkan history
textbooks are notable indicators of how the
different Balkan states have conceived their
historical uniqueness and perceive their
superiority in the past and present.

Can history education go beyond the
national borders and provide new critical insights
for students in perceiving and understanding the
past form a local, national and supranational
perspective? In what follows, | will attempt to
provide some plausible answers to that question
and to discuss some of the issues concerning the
quest for the teaching of history in a manner that
goes beyond the boundaries set by the ethnic
identities in the light of the specific case of the
Balkans region.

3. National borders vs shared histories

Since the 18th century the West European
political and cultural rhetoric constructed the
concept of “Balkanism” as a separate
geographical and cultural category with the
inherent elements of violence, political unrest,
fluidity and primitivism, contrasting with the rest
of Europe. The discourse of Balkanism includes
both the stereotype of the cultural uniqueness of
the region, which was to be rekindled during the
Wars of Yugoslav succession, and a negative
connotation concerning of the ethnic variety of
the Balkan Peninsula (Todorova 2009). Beyond
any West-European stereotyped perception of
the region, the Balkans were in the past and still
are in the present a historically constructed and
multicultural mosaic that embodies a
combination of different religious, linguistic and
cultural traditions of a Mediterranean, Slavic,
Islamic and Central-European origins. Apart from
the physical borders, the Balkan region is latticed
by many other internal cultural, ethnic and
religious boundaries, in comparison to the rest of
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Europe, as well as a proliferation of
political/territorial boundaries, increased by the
recent birth of nation states (Koulouri 2002b: 19,
21, 29, 30).

On the other hand, as a counterpoint to the
re-emergence of nationalisms and the
reinforcement of both old and new national
borders, the process of globalisation and the
economic, cultural and social integration on an
supranational level (Beck 2000, Jameson &
Miyoshi 1998) challenge the geographical,
cultural and political borders between countries.
Many scholars regard this process as a direct
threat to the political survival of the nation
states (White 2006) while others assume that
globalization is even a precondition of the nation
state. For example Anthony Giddens perceives
globalization as an inherent element of
modernity that doesn’t overturn the logic of the
nation states. Nevertheless, he draws attention
to the consequences and dangers of
globalisation to the “cultural autonomy” of
various ethnic groups (Giddens 1990: 55-78). The
case of Greece is indicative of this as
globalisation and the post-modernist reflection
on Greek history is assumed to negate the
validity of classical antiquity as the authoritative
agent and the very essence of the distinctiveness
of modern Greek identity (Damaskos & Plantzos
2008, Kotsakis 1991) and challenges the spiritual
superiority of the classical heritage itself (but see
chapters in Plantzos 2009). As a consequence the
fear of abolishing cultural identity has built new
symbolic borders, fortified by defensive and
introverted public perceptions of the Greek past
and exclusivist claims on the ancient culture.

Taking into consideration the region’s
complex geography and past is crucial in
identifying the elements of shared histories that
can contribute to the abolishment of the
conventional boundaries based on dogmatic
interpretations of ethnic pasts. According to
Christina Koulouri “we could consider Balkan
history as unfolding in a continuum of space
defined by physical and cultural borders.
Moreover, the existence of overlaps in the area,
as attested to by name-places and the minorities
within national states, is in itself indicative of
some aspects of the shared history” (Koulouri
2002b: 30). Thus, the modern national borders
intersect the spatial and temporal continuity of
the prehistoric period, the Roman times, the eras

of the Byzantine and Ottoman empires, and even
of the Communist period in some cases.
Needless to say, the multitude of Balkan borders
set intellectual barriers which effectively
influence effectively subject-matter knowledge in
the context of the national history educations of
the various countries.

4. Crossing the subject - matter
“boundaries”

The quest for a common history education across
the borders, literally traversing the national
boundaries, involves a variety of issues. It
encompasses the objectives of history education
in the 21st century, instruction methods and
most of all the content knowledge considered
appropriate in order to gain a mutual
understanding of history as a field of
reconciliation between neighbouring countries.
The selection of the apposite declarative
knowledge is critical, bearing in mind the
boundaries set by the ethnocentric perspective
of history in education. Any historical content
alterations emphasising aspects of a shared past
can only be effective in a pedagogical framework
that also includes a reconsideration of the aims
and the teaching methods of history.

Concerning the purposes of teaching history
the theoretical conceptualisation provided by
Keith Barton and Linda Lestik in their thoughtful
book “Teaching history for the common good”
(2004) is quite valuable in consideration of our
objectives. The authors suggest that history
education for the 21st century should prepare
students for democratic citizenship and
participation in deliberations over the common
good. This purpose involves four principal
“stances” towards history that can contribute to
fostering students’ education with regards to
democratic  participation. Those activities
performed by students when learning history,
are classified as the “identification stance” that
familiarises people with their personal, family
and national history and promotes associations
between the national present and past. The
“analysis stance” focusing on the exploration of
how the past has led to the present, the learning
of lessons for the present from the past and the
understanding of how historical accounts are
created. The “moral response stance” related to
the making of judgments on issues of memory
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and forgetting, fairness and justice and of the
heroic actions of the past. Finally, “the exhibition
stance” dealing with the display of historical
knowledge as a means of personal fulfilment, in
the context of school assessments and as a
service to the public. It is of great significance
that the authors, without denying the
importance of the “identification function” of
teaching history, dealing not only with the ethnic
identity but also with other aspects of
associations between past and present, argue
that this type of learning is primarily subjective
and does not promote effectively democratic
citizenship. Instead they claim that the “analysis
stance” is more likely to develop civic
responsibility under the condition that history
and the human actions of the past are studied
under the light of uncertainty.

Another aspect of teaching history beyond
any ethnocentric constraints deals with the
instruction methods and educational approaches
that would be necessary to support the
perspective of overcoming the national borders
of the Balkans. Learner-centred teaching
methods and multi-perspective educational
approaches that develop the analytical,
interpretative and, foremost, critical thinking
skills of the students are needed for
contextualising  historical  narratives and
recognising that perceptions about the past are
socially and culturally constructed. In several
educational systems through Europe and
beyond, history is not an autonomous teaching
subject but is taught as a part of joint courses of
an integrated, interdisciplinary or
multidisciplinary character (Slater 1995: 137-
139). Based on these educational approaches
history education can broaden the
interpretations of the past, interacting with other
educational fields of similar scopes and
perspectives, such as citizenship education,
intercultural education and environmental
studies. All of these are not restricted by national
boundaries and emphasise respectively the idea
of citizenship on a national, supranational or
global level, the notion of cultural diversity as an
immanent feature of modern and globalised
societies and the importance of the natural and
manmade environment for interpreting human
societies. The contribution of history and
environmental education as a medium for
intercultural cooperation and sustainability has

already been suggested with reference to the
case of the Prespes Lakes, a region divided by the
modern borders of Greece, Albania and FYROM ,
albeit indivisible in terms of environment,
ecology and many features of history and culture
(Andreou & Mavrikaki 2004).

Besides, local  history, both as a
methodological initiative and as a source of
historical knowledge, is an alternative
educational approach that adds the dimension of
locality to the process of understanding the
national, regional and international history. It
contributes to the identification of common local
historical features in comparative studies of
adjacent regions as “no locality is wholly
insulated from outside influences” (Stradling
2001: 158-161). In fact in considering this
interconnectedness between local histories in
border areas many fears emerge for the political
and ideological consequences of exploring
“dangerous” topics, such as facets of local
cultural diversity that could challenge national
identity (see Kasvikis & Andreou 2011 for the
case of local history teaching in the Florina).

Arriving at the core issue of content changes
and the selection of historical subjects that
would redraw borders in the context of history
education, a more holistic perspective of the
past, deviating from political and military history
in favour of social, economic and foremost
cultural history, is suggested. In the case of
Balkan history these subject matter changes
should engage historical topics dealing with
prehistory, Roman times, the Byzantine and
Ottoman periods and lay emphasis on economy,
material culture, daily life, art, religion,
technology, tradition, customs, mentalities,
social practices and ceremonies. Furthermore,
perspectives based on the concepts of power,
ideology, class and cultural identity could also be
embodied.

Let me delineate some examples of
propositional knowledge that could contribute in
challenging the national borders and promote a
sense of a common historical experience. The
Neolithic settlements of the Balkans — which
were the first Neolithic societies in Europe — are
today divided between the various Balkan
countries such as Greece, Albania, the different
nation states of the Former Yugoslavia and
Bulgaria (Bailey 2000). Nevertheless the modern
borders provide no obstacle to students in
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perceiving the historical context of the first
farmers in Europe and appreciating their
contribution to the regional, European and world
history. As is stressed (Kotsakis 2008) the
Neolithic period is difficult to be made
contribute directly to the national idea, however
its legacy and influence on modern life is crucial
and goes beyond the conjectures of the nation
building program and the formation of national
identities. In an educational framework it is
important to realise and appreciate that broad
conceptual categories, fundamental to the
modern thought, such as nature, space and time,
first emerged in a period 8000 years ago or even
more. In fact the Neolithic bequeathed to the
subsequent societies and to ourselves in the
present the concepts of ancestry and genealogy
with the past, the household and the privacy,
locality, collectivity and the mnemonic
arrangement of the dead, all of which were
introduced or elaborated upon the context of the
Neolithic communities of the region in a period
during which modern borders were meaningless.

Another source of subject matter that could
ameliorate the idea of a common past deals with
the shared heritage of the Byzantine and
Ottoman empires, even if some characteristics of
the latter are rejected by the modern Balkan
societies, due to their current Western
orientation or their religious prejudices and
beliefs. Elements of this Byzantine and Ottoman
heritage, namely religion, architecture, language,
legends, cuisine and literary tradition are
common but many of them have been divided
and individually assimilated into the everyday life
of the different Balkan communities so as to be
considered as exclusively national (Koulouri
2002b: 28, 35-36, chapters in Koulouri 2002a).
The contribution of Orthodoxy and Islam, despite
their conflicting differences during the Ottoman
period, can also be a subject of taught history
that unites the historical experiences of the
communities separated by borders. Christian
churches and many different types of Muslim
monuments along with Byzantine and Ottoman
sites of historical significance, distributed
throughout the modern Balkan countries in
varying states of preservation (Hartmouth 2011),
are the visible material manifestations of the
historical continuities and discontinuities that
the current nation states of the region have
respectively embodied or excluded from their

national histories.

From a theoretical point of view historical
sites and monuments that have survived until
the present day are the material expressions of
cultural, social, aesthetic and symbolic values
attributed by the various communities of the
past. The historical landscape includes public
architecture and private buildings, streets and
street names, historic and archaeological sites,
battlefields, monuments of memory, castles,
churches, baths, mosques, graveyards, industrial
buildings and factories, public spaces and
structures. As educational tools these features
comprise many informative, mnemonic and
ideological functions and work as tangible
resources that can facilitate alternative
interpretations and identifications. Historical
sites and monuments of all kinds encompass the
key features of materiality, visibility and visit
potential, all of which encourage teachers and
students to become engaged with and explore
alternative readings of the past (Kasvikis &
Andreou 2008). From the perspective of
providing an education across borders the
identification of the rich material resources of
the Balkan historical landscape is an imperative,
as far as it illustrates the multiple and
contradictory  aspects of local history,
microhistory and culture, being avoided or not
readily included in the official histories presented
in the national curricula or history textbooks.

Needless to say that these subject matter
suggestions are related to cultural history, a
trend of the discipline that in the recent decades
has moved to the core of the historical studies,
succeeding in enriching the conventional
approaches of political, economic and military
history by exploring the multiple categories of
the historical record (Burke 2008). One domain
of cultural history, which is integral to our
investigation, is the consideration of the
historical contexts under which phenomena of
cultural encounters occur and hybrid cultures are
produced (Burke 2009). While cultural
integration of all kinds is increasingly frequent in
the postmodern societies, cultural hybridity finds
its parallels in the past. Several historical cases of
cultural exchange and hybridization in
neighbouring regions are recorded, such as the
cultural encounters along the borders of the
Ottoman and Austrian-Hungarian empires (Burke
2009: 75). The history of the Balkans is no
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exception as many common cultural traits
mentioned above are the result of a two-way
cultural exchange and interaction between
different communities that lived in the past,
rather than a process of a linear transmission
from the dominant ethnic group to others.

To reject the boundaries which are based on
ethnic identities and to bridge the divided
histories of the Balkan countries in the context of
history education doesn’t necessarily mean to
avoid the teaching of sensitive or controversial
issues from the region’s history or not to stress
the existence of multiple interpretations of the
same historical events. The acceptance of
historical similarities and continuities between
different modern Balkan states entails most of all
the recognition of the differences and an
understanding of how different interpretations
of the past are constructed and disseminated in
the public sphere.

5. Conclusion

The history of a region exists beyond any political
legitimisation, but the interpretation of the past,
both academic and public, is defined by present
geopolitical, ideological and social conjectures
that have shaped the modern national borders.
History education can surpass these national
boundaries on the condition that the nature and
purpose of history teaching focuses on the
development of citizenship on a local, national
and supranational basis and ensuring a more
pluralistic and reflective perception of the past is
adopted. The fulfilment of these goals in the case
of the Balkans requires a reconsideration of the
aims, teaching methods and contents of the
different school histories, including learner-
centered instructions and teaching approaches
and the introduction of a series of subject matter
changes that will promote mutual tolerance and
a common historical conscience. For that
purpose the propositional knowledge included in
history curricula, the related textbooks and the
content of other teaching initiatives such as local
history projects, must diverge from political and
military accounts in favour of economic, social
and cultural history and underline the historical
bonds of the people and their countries. Most of
all it requires a change both of the political will
that defines the educational policies of various
Balkan countries and the mentalities of

educators and teachers involved in history
education. A deviation from the rigorous
identitarian exploitation and political
manipulation of school history, so common in
the case of the Balkans, would facilitate diverse
and multi perspective interpretations of the
region’s history and relativise the importance
attributed to the singularity of the different
national pasts.
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Abstract

Arts and mainly performing ones were for many
decades the reason for rapprochement between
distant countries. Cultural contact is likely to
dampen tensions between nations, for the very
simple reason that it easily shifts the centre of
gravity from a social or economic problem to art.
People give their full attention to the cultural
perspective, trying to understand the "opposite"
side, offering interchangeably and sequentially,
the primary basis of hospitality and approaching
the art products through a particular viewpoint.
Conflicts between people, either financial or
mainly politico-military, may be reduced to a
minimum, thanks to the assimilation of cultural
themes from a nation to another. Performing
arts are characterised, as we know, by a vividness
and immediacy in relation to the audience that
follows them, and since Balkan people have

inherent problems in understanding the
individual cultures, these arts can become the
first and only instrument of mutual
understanding.

Theatre, Cinema, Politics,

Internationalisation, Co-productions

1. Introduction

In this article we examine, through some criteria
given by certain institutions and conventions, the
potential of performing arts to expand through-
out the world, thus to be internationalised. Our
effort takes as example the case of art products
and examines their potential to be exported in
certain countries, while taking into account their
gualities, as the reason why they can be diffused
abroad. Theoretically, all countries worldwide
can be considered as destination countries,
although practically -and based on the statistics
coming from market research- their actual
number is extremely limited. Balcan countries,
thanks to their proximity to Greece, but also to
common culture points- can easily “import” such
products.

It is, of course, well known that for decades
and perhaps centuries, many artistic products
have crossed the boundaries of their originating
country, daring international acclaim (arts of
cinema and theatre, and, in a second degree,
music, dance and opera). Here it should be
emphasised the fact that a lot of similar artistic
products have succeeded an international career
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in a completely natural way, perhaps owing to
the fact they were outstanding ones.

2. Methodolog

Our method during the composition of this
article was to examine firstly the role of some
important cultural institutions in art production,
such as festivals. In another focal point, we
analysed some of the important treaties and
conventions that have been established by
certain European institutions: Council of Europe
Cultural Convention, “Eurimages” supporting
Fund, “Europuddings”, and “Theatre Presenting
Programme”. Through this analysis we tried to
examine the weaknesses and strengths
(Montana & Charnov 2009: 185) that various
conventions offer to European art, so as to find
why many cultural products do not have the
same impact through national and international
markets.

We were assisted on this point by viewing
the case of certain American art products: many
films of inferior quality are exported yearly from
the U.S.A. and distributed in countless foreign
countries, but, at the same time, there are other
products (movies, theatre performances, musical
productions) of superior quality which do not
manage to be exported more frequently abroad.

By the term “internationalisation” we mean,
on the one hand, the effort of transforming a
product intended for national consumption into
one aiming for international, and on the other
hand, all the practices of diffusion to countries
who want potentially to “consume” it (Pavis
2006: 305). In the case of art, the effort of
transformation from “national” into
“international” product concerns either the
package, or the content (ingredients) (Armstrong
& Kotler 2009: 73).

3. The role of festivals

Festivals must be legally constituted, artistically
mandated, independent, non-profit  arts
organizations, with a track record of presenting
professional performances in professional
facilities, with professional technical support.
Their programming should contain a variety of
content that is not otherwise available in the
region. Festivals must have a proven ability to
pay reasonable fees and support productions
with adequate promotion and publicity and also

be able to demonstrate they have contributed to
the touring possibilities of companies. Priority is
given to festivals that work with other presenters
on a regional, national and international level
and that are involved with their immediate
artistic community to increase the dissemination
and collaboration opportunities of the
companies they present. Priority is given to
festivals that articulate the artistic vision behind
their programming choices and their link with
the public and the local theatre community.

4. Co-productions as first step

“Co-production” is a broad term that may apply
to any form of financial, creative, and technical
collaboration involved in any product. Co-
productions have given various eminent
advantages throughout art’s recent history and
have proven to be a crucial means of art
production in the world. European countries
have especially used co-production as a strategy
for art production with relatively high budgets, in
order to approach greater access to more
markets (Gargalianos 1994: 361). We must
mention that there is practically no nation not
engaged in co-production of one sort or another.
Co-productions thus represent a dominant
sector in theatre and film production, to the
detriment of nationally or locally relevant
traditions and cultures.

Four co-production categories are identified:
a) public and private-sector co-productions in a
given country, b) public and private-sector co-
productions of different countries, c) private
capital from different countries and d) treaty co-
productions (Brunet 2004). Generally, most films
and plays that are considered national co-
productions are, in fact, international ones.
While factors that have led to this type of art
making are various, the presence of Hollywood -
as a threat and competitor, or as a facilitator and
mutually beneficial collaborator- represents a
dominant force through the history concerning
co-productions.

Furthermore, some festivals fulfil the dream
of municipal and state theatres in Europe, which
would like to establish a partnership with foreign
theatre groups. By the first year, theatres could
have exchanged artistic personnel, while in the
second, they might choose to host a guest
production from their partner theatre. In the
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final vyear, theatres could organize a co-
production to be performed in all municipalities
or states. The partner theatres are free to
organise the details of their working
arrangement, each one committed to its own
interests and capacities. The goal is to involve as
many members of each theatre in the
cooperative venture as possible. Great festivals
also provide the option of preserving an existing
partnership, given that partner theatres try, in
each season, a new project.

A mode of internationalization very popular
in the entirety of the different industries is
collaboration (Armstrong & Kotler 2009: 72).
Called co-production, this mode includes the full-
scale, all-inclusive  co-productions, where
partners in more than one country are
committed to both creative and financial level, as
one of the partners is especially concerned with
the investment aspect of the project.

The objectives are to:

1. Encourage  co-production  between
Balkan theatrical festivals that offer high
visibility and theatre producers who
develop work of exceptional quality;

2. Enhance the production values and
possibilities of new artistic works;

3. Enhance the visibility and impact of new
performing  works nationally and
internationally;

4. Increase national and international
touring and co-production opportunities
for Balkan theatre companies and artists;

5. Increase audiences for European theatre
companies and artists.

The assessment criteria for the festival co-
production assistance in Balkan countries are the

following:
1. Artistic interest of the proposed creative
team.

2. Impact of the collaboration on the
proposed production.

3. Impact of the project on the art of
theatre and on theatre artists.

4. Public impact and enhanced visibility
afforded through the proposed co-
production and presentation, including
potential future touring or co-production
opportunities on a regional, national and
international level.

5. Relative importance of the needs
identified, given the resources of the co-

producing partners and the financial risk
involved in the production.

6. Special consideration will be given to
projects from small theatre communities
such as Albanian and Skopje.

5. Distributing theatre and cinema

A distributor is a person or a company
specialising in the diffusion of certain products,
from different sources or producers. He is
responsible for the marketing implementation,
and the various distribution costs. A distributor
may work either on his national market or sell
products on a set of territories or all world
territories (Brunet 2004).

The ability of a distributor lies on the way he
sells the products he represents. The distributor
is based on the amount of sales which, in a
second hand, allow deductions on promotional
expenses. The distributor of a product that
seems attractive may offer a guaranty to the
producer or even the international collaborators,
called “minimum guaranty”.

As the distributor represents a set of art
products, producers must expect that
representations of these products are somewhat
diluted (Sandhusen 2009: 783). However, this
solution is much less expensive than direct sales,
and financial results can be much more
advantageous.

A mode of internationalisation very popular
in different industries is «co-production». This
mode includes the all-inclusive collaboration of
partners in more than one country, who are
committed to both creative and financial level
(Armstrong & Kotler 2009: 687).

Financial relations between partners have an
influence on the climate of work and the success
of each alliance. All partners should have the
complementary assets driving to possible
synergies between them. They should be of
similar size, otherwise objectives may be
different, and the importance given to different
projects may not be compatible.

The concept of the packaging in live
spectacle is much broader than the one of
«normal» products. While the common
commercial products packaging is simply a
wrapper (e.g. metal, preserved paper, plastics,
etc.), in artistic products the same notion mainly
is dealing with the reputation of artistic groups
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or individual artists.

6. The role of U.T.E., E.F.B. and

N.T.N.G

Union of Theatres of Europe (U.T.E.) is an alliance
of national theatres. It serves to promote
european integration through cultural
interaction (www.ntng.gr). We know that UT.E. is
an association that promotes intensive
international theatre work with more than ten
thousand performances and three million
spectators per season, offering festivals,
exhibitions, workshops, collaborations with
drama schools, colloquiums and co-productions
throughout Europe. All these activities have
united the thirty four theatre members,
currently composed by sixteen european
countries, Israel and Russia. Apart from fostering
european integration, the initial motivation also
was to fight the perceived threat to european
cultural diversity posed by globalisation.

UTE.'s mission is to contribute to the
reinforcement of European Union through
culture and theatre, to encourage a collective
cultural movement that breaks language
barriers, in order to develop an art which is seen
as a vector of fraternity among people. UT.E.
promotes productions and co-productions,
theatre exchanges and shared experiences, while
respecting individual identities and cultures. The
sum of these activities is elucidating the
objectives of artistic and cultural policies that
aim to reinforce artistic cooperation and broader
commercial circulation in Europe (Greffe et al.
1991: 90).

U.T.E. represents an “intercultural
construction”, a union that consists of nineteen
national theatres, but still remains a strong
institution at the same time. This “intercultural
construction” discusses intensively the questions
of a european identity and the role of culture in
its formation. Its goal is to promote cultural
activities across national borders that respect the
principles of the particular identities, something
that requires common and continuous research.
Its current programme focuses on projects
promoting new working methods and unifies
experienced theatre creators with enthusiastic
newcomers, all this on a long-term scale.

In another side, the “European Fund for the
Balkans” (E.F.B.) is a multi-year joint initiative of

European foundations designed to undertake
and support initiatives aimed at bringing Balkans
closer to the European Union through grant-
giving and operational programs and, as such, is
focused on individuals and organizations from
Balkan countries.

The National Theatre of Northern Greece
(N.T.N.G.), member of the U.T.E., established the
theatre stage “Open Borders”, wishing to
support and highlight the special character of
artistic creation in the Balkan area as well as an
uninterrupted and substantial communication
between theatres of the neighbor countries of
Southeastern Europe.

Major productions —performances of ancient
drama plays- on October 2012 are presented by
the National Theatres of Albania, Serbia and
Bulgaria and hosted by the N.-T.N.G. This theatre
stage is a platform where theatres can meet,
exchange views, create a basis of possible
collaborations and open up to new perspectives
of artistic creation in the neuralgic area of the
Balkans, an area with a long and potent tradition
in theatre and arts. This meeting point of
different cultures, brought together through a
common historical and social-political
background, can build a strong bridge towards a
modern collective identity in the theatrical
landscape (Chatzakis 2012).

7. Projects and collaborations

Cinema production in Europe is essentially an
activity carried out on a national basis. Cultural
projects have been presented in each country;
each one with its own clearly defined
characteristics. The different traditions typifying
Italian, British or French cinema, for example, are
readily identifiable.

This situation has led to a basic conception
of films targeted on national markets. Of course,
the quality and value of some productions has
resulted in their being more widely distributed.
Neo-realism, the great Italian comedies,
Nouvelle Vague and the British Free Cinema, to
cite but a few examples, have been hailed far
beyond the frontiers of their countries of origin.
They were, however, produced by funds based
principally on national budgets.

In the early years, co-productions have
certainly helped European cinema to survive. To
be objective, this kind of production has its
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limitations, and may lead to undesirable side-
effects (Mallerou 2006: 192). Since it calls for
technical, financial and artistic participation, it
has led to many creations of artificially conceived
works, in which actors and technicians were
sometimes chosen more for their national
identity, than for reasons connected to the
coherence of the film.

While appropriate for bilateral relations, co-
production agreements have also been used to
set up co-productions involving more than two
countries. In fact, most agreements expressively
provide that possibility. Bilateral collaborations
are not standardised and leave room for
disparities, so the high risk is that one of co-
producers may offer less favourable terms than
the others.

7.1. The importance of “"Europuddings”

Authorising financial co-productions, that is co-
productions without artistic and technical
participation by the minor co-producers,
Convention provides a response to traditional co-
productions, in which the proportions of
contributions by different partners sometimes
lead to what has been called “Europuddings”: by
leaving the majority partner free to retain full
technical and artistic control over the work, this
type of co-production fosters the defence for the
various European countries individual cultural
identities, thereby fulfilling one of the aims set
forth in the Council's of Europe Cultural
Convention.

8. Agreements between nations

Throughout 1950s’ and 1960s’ bilateral and
trilateral co-production treaties, a considerable
number of films were exported beyond Europe,
in countries like as Canada, Latin America, and
North Africa. Films produced in this manner can
be classified in three types: art films, genre films,
and quality entertainment films. They constitute
a sliding scale regarding budgets and identifiable
national characteristics. One key factor for
commercial success, according to the widest
potential appeal across national borders, was
finding funds formulae. The most lucrative
European co-productions in the 1950s were
those in the genre of melodrama and comedy
(www.filmreference.com).

The expansion of art cinema in these

decades marks the contradictions inherent in all
co-production treaty strategies. Whereas
European “quality” filmmaking represented the
attempt to fight Hollywood on its own terms (big
budgets, star-studded casts, elaborated sets and
costumes), art cinema proceeded in the opposite
direction, and was connected to a long-standing
anti-American sentiment: that the strength of
European culture lies in its specific national
artistic cultures (Greffe et al. 1991: 26).

It has thus become necessary to adopt rules
concerning the whole range of European
multilateral co-productions, while of course not
calling into question the existing bilateral
relations (Mallerou 2006: 209). This kind of
convention seems to be the most appropriate
form of legal instrument on this purpose.

In fact, a European convention has the
advantage of providing a common legal basis,
governing the multilateral cinema relations of all
members of the Union. In setting out conditions
for obtaining co-production status applicable to
all parties, such a European convention enables
the drawbacks which would result from many
different multilateral intergovernmental
agreements. These drawbacks derive as much
from the disparity of the stipulations laid down
by these agreements, as from the complexity of
the legal relations. They would ensue regarding
state  parties, through several bilateral
agreements setting out different co-production
conditions. A single contractual instrument
constitutes an important vehicle of development
and promotion on co-productions in Europe and
simplifies cinema relations between the
producing countries. It should be noted that the
European Convention on cinema co-production
has an extensive geographic field of application,
being open to the members of the Council of
Europe and other countries which are European
cultural convention members, as well as to the
access of European non-member countries.

8.1. Treaty co-productions

Many European countries inaugurated treaty co-
productions as a means for facing the Hollywood
threat head-on. On one hand, the threat was
perceived as cultural, and so several European
governments tried to protect national cinematic
expression through subsidies for quality or
artistic films. On the other hand, the threat was
economic, so other subsidies were created to
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support the commercial side of filmmaking. Co-
production treaties between nations were thus
established as a way for maintaining financing
standards in order to qualify for state subsidies,
while, at the same time, allowing increased
resources and budgets available to cinema
production (in order to expand local markets)
(Greffe et al. 1991: 25). All treaties specified the
way the financing would be handled, as well as
the percentage of actors and technical crew that
should be provided from each participating
country. Treaty co-productions soon became
common practice in Europe in the early 1950s,
aiming cultural and commercial needs they were
created to serve.

9. The European Convention on
Cinema Co-Productions

European cultural co-operation in the cinema
field, takes place primarily through co-
productions. In these joint efforts to support
creation (for a long time exclusively bilateral,
although now increasingly multilateral) the rules
governing state support for film production are
not always the same. The main objectives of
each convention are to minimise these
differences and to harmonise multilateral
relations between countries, when they decide
to co-produce a film.

Designed to encourage the development of
film  co-productions in Europe, European
Convention tries to simplify procedures of
production on the basis of criteria established by
the Eurimages Fund (a European fund set up
within the framework of the Council of Europe in
1988, in order to support co-productions and
film distribution, as well as audiovisual
productions) (www.filmreference.com). It also
constitutes a step forward in lowering the
threshold of financial participation in co-
productions by permitting financial co-
productions, based on European identity. This
requirement concerning identity is, in some
respects, the guiding principle of the Convention,
inspired by a versatile but unified vision of
European film production.

Given that various conventions grant to the
co-produced films a certain kind of recognition,
this must be reflected by a genuine technical and
artistic staff of the countries participating in film
making. Such participation makes it possible to

create a link between co-produced work and
countries. It is clear that where the financial
participation fails to be proportional to the
artistic and technical participation, the
competent authorities may either refuse to grant
co-production status to the project or withdraw
their provisional agreement.

The obligation to use technicians established
in the respective countries, ensures that it will
not be possible to use workers enjoying a lower
degree of protection, inside the co-production’s
framework.

Co-productions aim to develop cinema
industry in each European country. The
development of co-productions is one of the
most effective and appropriate instruments for
that purpose. The development of traditional or
financial co-productions may, in some cases, lead
to a lack of balance between a country and one
or more partners, over a given period of time.
Since in most countries of Europe cinema
industry receives substantial financing from
public funds, the concern of countries to
preserve their own culture is a legitimate one.
That’s why it is considered necessary to
introduce into the agreement’s text the concept
of an overall balance between countries, which
must be applicable to traditional co-productions
and financial co-productions alike. Countries
should necessarily allow some latitude in the
concept of reciprocity, while bearing in mind that
co-productions aim to a flexible and open
assessment of that principle (Armstrong & Kotler
2009: 687).

9.1. Choosing languages - The translation
issue

It has not yet proven possible to clearly formalise
this requirement on a legal rule basis. The reason
for this is that the language considered as
“culturally appropriate”, may be defined in
several ways. It is generally defined as the
language of one of the countries participating in
the co-production, but in a tripartite co-
production, if the language used is the one of a
co-producer whose financial part is only ten per
cent (plus it has provided neither the director,
nor the actors, nor the story-line), it is clearly
artificial (www.filmreference.com). Formalising
the requirement of rules concerning languages in
co-productions may, in these circumstances,
encourage the mounting of “ad hoc” co-

15t International Conference <EDUCATION ACROSS BORDERS»

Florina October 5 -7, 2012
http://www.edu.uowm.gr/site/EduCbr

Conference Proceedings
(ISSN: 2241-8881)




Stamatis Gargalianos

ARTS INTERNATIONALISATION AS A WAY OF APPROACHING AND MITIGATING PROBLEMS BETWEEN 37

BALKAN PEOPLE

productions.

In fact, the most suitable original version
language seems to be the one called "natural
language of the narrative", that is the language
which the characters would naturally speak
according to the screenplay demands
(Gargalianos 1994: 369). The narrative language,
defined in this way, may be completely unrelated
to the financial set-up adopted by the co-
production, which means that there can be no
legal definition of that version.

10. Conclusion

The potential of movies and plays to expand
throughout the world, thus to be
internationalised, is enormous. The efforts to
transform a national art product into one for
international market, and all the practices of
diffusion into countries who want, potentially, to
consume it, have really been increased during
the last thirty years, especially in Balkan
countries. The aims of transformation of a
product into a “Balkan” one are referring either
to the package, or the content (ingredients). The
number of the destination countries,
theoretically, is relatively limited, and this is
either positive or negative for the art product
that is going to be sold and “consumed”.

A large number of agreements have been
drawn up the last thirty years, between Balkan
partners. All kind of international co-productions
need the establishment of certain conventions
between countries, each of them according very
carefully to its own national identity to art
products. In this way, an art production can take
advantage of the benefits granted to national
works and attract private or public financing
from many countries. It is certain that there
needs to be a substantial cultural element in the
integration of Balkan Peninsula, where films and
theatre productions play a major, fundamental
role in both informing people about cultural
diversities and providing authenticity, allowing
the message of cinema and theatre to be
disseminated in all Balkan countries.
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Abstract

This case-study deals with techniques and
instruments used in assessing students’ cultural
knowledge. These techniques and instruments
originally developed by the author aim at
assessing the three dimensions in culture
teaching, and namely:

= knowledge (savoirs)

= know-how (savoir-faire)

=  being (savoir-étre)
Each dimension of culture covers different
aspects of learning. Consequently, the
techniques and instruments of assessment will
vary accordingly in order to assess the students
as efficiently as possible. The techniques and
instruments are applied with regard to unit 28 in
New Blueprint intermediate students’” book
(Brian Abbs & Ingrid Freebairn (1995) New
Blueprint intermediate. Longman.) The author
hopes to be able to share this experience and
highlight some crucial aspects of culture
teaching, the fifth dimension in language
teaching which is so pertinent to achieving the
so much desired cultural competence.
Culture, intercultural communicative
competence, assessing techniques, knowledge,
know-how, being

1. Introduction

The concept of culture has recently become a
very important component in foreign language
teaching. Students are not only expected to be
able to produce correct grammatical sentences,
but also to be able to understand the cultural
context where these sentences occur. These
could be for example: forms of address,
thanking, making and responding to requests,
greetings, apologizing, giving and receiving
compliments and the like. It includes not only
knowing the appropriate words and expressions,
and knowing when to use them, but also the
beliefs and values represented by the different
usages and forms of the language.

As foreign language teachers we should aim
at making our students both, linguistically and
communicatively competent. In this respect
Michael Byram writes "The aims of language
teaching are to develop both linguistic and
cultural competence, which can be called an
intercultural communicative
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competence."(Byram 1999) The two
competences go together due to the opening of
frontiers, the rapidly changing world where
monolithic cultures are almost extinguished and
the fact that English is becoming a global
language. Thus, learning a language will involve
learning the culture of the language.

On the other hand, due to the political
interest in education and the educational
standards, which are constantly raising,
assessment has become a very important
component for students and teachers in the
teaching and learning process. Assessment
ensures and proves that teaching and learning
are given serious attention.

Since the final goal of teaching culture in the
national curriculum for primary education is
students to develop an intercultural
communicative competence the aim of this case
study is to give examples of assessing techniques
and instruments regarding the three dimensions
of intercultural communicative competence -
‘knowledge’, ‘know — how’, and ‘being’.

2. Defining Culture

Generally, culture is divided in two types: 'big C'
culture and 'little ¢' culture. 'Big C' culture
includes elements which are visible like history,
geography, art, food, architecture, etc. The less
visible elements of culture or 'little ¢' culture are
myths, legends, behaviors, communication
styles, cultural norms, verbal and non-verbal
language symbols, etc. This division implies that
culture is composed of several layers and urges
us to think twice when we try to explain what we
mean by culture in foreign language teaching.
Kramsch states that "language expresses,
embodies, and symbolizes cultural reality" and
adds "if speakers of different languages do not
understand one another, it is not because their
languages cannot be mutually translated into
one another. It is because they don't share the
same way of viewing and interpreting events;
they don't agree on the meaning and the value
of the concepts underlying the words" (Kramsch
1998). According to Alptekin "our socially
acquired knowledge is organized in culture-
specific ways which normally frame our
perception of reality such that we largely define
the world through the filter of our world
view." (Alptekin 1993) Similarly, Bowers defines
culture as "an inherited wealth in which we

share memories, metaphors, maxims and myths"
(Bowers 1992). Levine and Adelman's iceberg
explanation of culture compares the notion of
culture to an iceberg where only the tip is visible
(food, appearance, language, etc.), whereas the
body of the iceberg is difficult to see (attitudes,
beliefs, perceptions, values, communication
style, etc. (Levine & Adelman 1993). Tomalin and
Stempleski define culture as a notion consisting
of three elements: "products" including
literature, folklore, music and artifacts;
"behavior" including customs, habits, dress,
foods and leisure and "ideas" including beliefs,
values and institutions (Tomalin & Stempleski
1993). Goodenough states that "culture is not a
material phenomenon; it does not consist of
things, people, behavior, or emotions. It is rather
an organization of these things" (Goodenough
1957). The National Center for Cultural
Competence defines culture as an "integrated
pattern of human behavior that includes
thoughts, communications, languages, practices,
beliefs, values, customs, courtesies, rituals,
manners of interacting and roles, relationships
and expected behaviors of a racial, ethnic,
religious or social group; and the ability to
transmit the above to succeeding generations."
(Goode et al. 2003).

All of the above definitions suggest that
there are various elements which need to be
included in cultural studies. The hesitation about
what to include and how to approach cultural
studies is reflected in the assessment of students
on culture. It is obvious that what is tested is
what is taught, and what is taught is what is
tested. Teachers either do not assess culture
learning, or when they do, they only assess
acquired cultural knowledge using indirect
testing procedures. According to Corbett "tests
focusing only on language may downgrade the
status of the cultural elements of a course"
(Corbett 2003). Recently, however, as a
consequence of the developing standards in
education, teachers have started to pay more
attention to integrated teaching of language and
culture, and assessing students on culture. They
do not only teach and assess cultural facts, but
also the beliefs and values of the particular
culture, represented by the different language
forms.
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3. Assessing dimensions in intercultural
communicative competence

Byram defined intercultural communicative
competence as a combination of both linguistic
and cultural competence, which students should
develop as a consequence of the teaching-
learning process. (Byram 1999) In foreign
language teaching, teachers should pay equal
attention to the linguistic side of the language
and its culture. Without simultaneously teaching
culture and language students won't receive a
well-rounded foreign language education. That is
why students' assessment on culture should
include the assessment of intercultural
communicative competence.

The three dimensions in  assessing
intercultural communicative competence are:
'knowledge', 'know-how', and 'being'.

1. Knowledge (savoirs) refers to acquisition

of cultural facts and information, or the
'Big C' Culture. Students are expected to
know some facts about the country or
countries where the language is spoken
in terms of characteristics, symbols,
similarities and differences between
their own country and the countries
where the language is spoken.

2. Know-how (savoir-faire) refers to the
students' skills to interact in different
cultural contexts and the ability to
communicate in  meaningful and
appropriate ways. This refers to the
students' competence to function
linguistically correct in meaningful and
appropriate contexts.

3. Being (savoir-étre) refers to the
attitudes, motivations, values and
beliefs. It also refers to understanding
and acceptance of other cultures. It
includes acceptance of a new worldview,
valorization of Otherness, empathy, and
the ability to overcome stereotyped
relationships.

4. Assessing techniques

The assessment of culture and thus the
assessment of intercultural communicative
competence are still largely concentrated on the
assessment of knowledge, which uses objective
testing procedures for testing of knowledge,
which primarily measure the learnt cultural facts.
But, teachers should take into account all three

dimensions of intercultural communicative
competence. When assessing intercultural
communicative competence, teachers should
use both summative and formative assessing
techniques as observation checklists, anecdotal
records, portfolios, surveys, self-evaluation
reports and students' collection. This enables
teachers to use different sources of data and
information when deciding on the students'
achievement. The "being" dimension cannot be
assessed using test scores and standardised
tests. The teacher should use other sources of
data, such as written products, interest
inventories, documentation of task-related
behaviours, logs, portfolios, self-evaluation
reports, observation checklists, surveys,
observation rating scales, etc. In order for the
assessment of this kind to be objective teachers
need to develop indicators for the different
levels of competence, thus providing accurate
information on students' progress.

The techniques and instruments of
assessment will vary because each dimension of
intercultural communicative competence relies
on different assessment procedures. We, as
teachers are obliged to use different techniques
and instruments in order to assess students'
achievement and evaluate students' progress in
intercultural communicative competence as
efficiently as possible. Thus, in general terms

= "Knowledge" can be assessed with

indirect testing procedures.

= "Know-how" is based on tasks.

= "Being" relies on self-assessment,

teacher's observations, surveys on
attitudes, and the student's portfolio.

5. About the students' book - New
Blueprint Intermediate

For this case study | used the students' book New
Blueprint intermediate by Brian Abbs & Ingrid
Freebairn. This course is intended for
intermediate students. The material in New
Blueprint is based on Project work. This works in
two ways. First of all the stories and texts are
organized into fifty short units which develop a
theme which will be of interest to students.
Secondly, as the students work through the
projects, they will build up similar projects on
their own by doing a number of project tasks.
These tasks give students the opportunity to talk
and write about the things which are important
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in their own lives. Thus, New Blueprint is a truly
communicative course, because the language is
always used to communicate about something.
The students use the language to express their
ideas, feelings and interests. Furthermore, the
language which is used is presented and
practiced in authentic contexts. Students learn
about their English-speaking counterparts, and
about the world about them. This encourages
students to compare life in other countries with
their own. In addition, the new language is
practiced in meaningful contexts that involve
elements on creativity and culture on the part of
the student, with an emphasis on moving from
accuracy and fluency to using the new language
in meaningful contexts. Students can practice
producing sentences about themselves, their
friends and families, and their wider
environment, compared to the lives and
environments of people from other countries.

All of the above mentioned gives on
opportunity on the part of the teacher to
approach the assessment of culture taking into
consideration the three dimensions of
intercultural communicative competence.

5.1. New Blueprint Intermediate, Unit 28

In unit 28 in New Blueprint the focus is on
communication — obligation and prohibition. The
students are presented with useful phrases
about how to ask about obligation, how to talk
about obligation and how to talk about
prohibition. In this unit emphasis is drawn to the
five skills that students need to develop:
speaking, reading, listening, writing and culture.

In the speaking section, students are
supposed to conduct a conversation about a

special social event:

= Ateacher is leaving after a long time

®= An elderly friend of the family is in
hospital

®  You are invited to a friend’s wedding

"  You are asked to lunch at your friends
parents’ house

= A friend of the family dies

®  You are inviting a Hindu family to a meal

Students ask and say what they think they
should do in the above given social situations,
using the presented portion of language for
obligation and prohibition. In the reading
section, Students are supposed to read a text
about table manners in Britain. In this way they
learn about some aspects about table manners
which exist in British culture. In the listening
section, students are supposed to listen to a text
which focuses on table manners in the USA. In
the writing section, students should be able to
write a few paragraphs about etiquette for
visitors to their own country. They should give
helpful advice about things like table manners,
hospitality and tipping.

5.2. Before teaching unit 28

Before starting to teach unit 28, it would be
interesting to find out what students think and to
build teaching on the attitudes, the perceptions
and apprehensions they expressed. Here is an
example of a survey to be filled out by each
student as self-evaluation. It will help teachers in
observing the learning process and the students
to realize the change that can occur during that
process.

Table 1: Attitudes concerning eating habits

Opinions

| consider it
rude

| consider it
acceptable
only at home

| consider it Why?
completely
unacceptable

Helping yourself to food without asking
Starting to eat before anyone is served
Picking at food with your hands
Reading at the meal table

Resting your elbows at the table

Reaching across the table in front of
people
Leaving the table before other people
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Opinions

| consider it
rude

| consider it
acceptable
only at home

| consider it Why?
completely
unacceptable

have finished
Not thanking the cook
Wiping your plate clean with bread

The aim of this self-evaluation is the students
to come out with a profile of their cultural
awareness related to eating habits. Students
should not be graded but it could be useful, at
the end of the unit, to have the students to
complete the task again and find if there are
changes in their perceptions and attitudes, not in
terms of good and bad, but of judgments they
make on other people and cultures.

5.3. During teaching unit 28

One of the techniques which are useful to use for
the assessment of intercultural communicative
competence is the portfolio. Portfolio helps both,
students and teachers to keep records of, and
reflect on, experiences that have led to students'
progress. It would also help them to give an
orderly structure to any pieces of evidence in
supporting the levels of competence recorded,
regarding the three dimensions of intercultural
communicative competence taken into account
in the teaching of culture, ‘knowledge’, ‘know-
how’, and ‘being’.

The portfolio represents a collection of
students’ learning journey through this unit. As
students work on their portfolio, they as well as
their teacher, will be able to observe progress in
the use of their language, intercultural skills and
attitudes.The portfolio will provide physical
evidence of students’ thoughts on topics covered
in this unit about table manners, etiquette and
polite behavior, and their reflection, projects,
and personal interests. Finally, the portfolio is a
great way for the teacher to assess students’
improvement over this unit. Students should
write about interesting things they have learned,
questions or concerns that are not answered or
addressed in class or in the course book, how
their opinions have changed, etc.

Students can write about the following:

®=  What did you learn from reading about

people of other cultures about table
manners, etiquette and polite behavior?

= Reflect on your own country: How have
you felt about people that express their
table manners, etiquette and polite
behavior in other ways than you? Has
your attitude changed? In what ways?

=  What did you find the most interesting in
this unit?

5.4. At the end of the unit 28

At the end of the unit, ‘knowledge’ dimension
can be assessed using an indirect testing
procedure, ‘know-how’ can be assessed with a
task for the students to perform using the newly
learnt portion of the language, and ‘being’
dimension can be formatively assessed by going
through the portfolio and the students' self
evaluation together with the student. It is very
important not to give any grades concerning the
‘being’ dimension, but either oral or written
feedback from the teacher in order to track the
student's progress and learning outcome and
give suggestions for further development.

5.5. Assessing intercultural *Knowledge /
Savoirs’

‘Knowledge’ dimension can be assessed using
Bloom's taxonomy either orally or in writing
according to the different levels of complexity of
the given tasks. Regarding Unit 28, the following
classification represents a useful framework for
assessing the cognitive domain, taking into
consideration the different degrees of difficulty.

1. To identify and describe explicit
knowledge  (ex:Who is doing what,
where, when and why)

2. To regroup / to reorganize (ex: In the
following text, group into one column
habits which are regarded as rude in the
USA and the UK and into another column
habits which are regarded rude in your
country).

3. To compare (ex: Read the following short
text and find three elements that
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distinguish table manners, etiquette and
polite behavior in your country, in the UK
and the USA).

4. To infer / implicit knowledge (What
relationship exists between the people in
the text).

5. To appreciate (Refer to the text you've
just read and answer in writing what
their habits are about the theme.
According to you, do you agree or
disagree and explain why or why not).

6. To make a synthesis (Read the following
text and propose an alternative to the
habits explained which can be
acceptable in your own country).

7. To evaluate (Read the text and defend
the different habits present in the UK
and the USA compared to your own
country).

5.5.1. Interview

Context

Choose a target culture and get in touch with a
native speaker (or more) that is willing to help
and can answer two questions about eating
habits in their culture. Try to meet the native
speakers several times if possible; you can also
find some information about the target culture
from other books or using the internet.

Task

After you have gathered the necessary
information, in writing (no more than 250
words), identify cultural facts that are identical or
different between the two cultures; compare
similarities and differences and give reasons that
can justify the differences described.

5.5.2. Dating customs

Context

We know that eating habits can vary according to
different customs. The statements below give
information about the different eating habits in
the UK and the USA.

Task

First, read the nine following statements. Then,
state if these habits are the same or different in
your country? If different, write a brief note to
explain the differences.

Table 2: Eating habits — similarities and
differences

Different Explain
why

Statement Same

Helping yourself
to food without
asking

Starting to eat
before anyone is
served

Picking at food
with your hands

Reading at the
meal table

Leaving the table
before other
people have
finished

Resting your
elbows at the
table

Wiping your plate
clean with bread
Not thanking the
cook

Reaching across
the table in front
of people

5.5.3. Writing a text based on proverbs

Context
From the following list of proverbs, select three
that can apply to your country; add one that is
specific to your own culture and which is not
included in the list.
= After dinner sit a while, after supper
walk a mile.
= All bread is not baked in one oven.
= All sugar and honey.
®= An apple a day keeps the doctor away.
®= Any excuse is a good excuse to have a
drink.
= Appetite comes with eating.

5.5.4. Progress test - indirect testing
procedure

I. Choose the correct word.
1. If you go to the hairdressers, it is
polite to leave a gratuity/tip.
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2. The knife and fork should be laid side
to side/side by side on the plate.

3. In Britain it is considered/not
considered rude to eat and drink
noisily.

4. If you leave knife and fork apart, it
will show that you have not yet
finished eating/ finished eating.

5. In Britain, smoking is forbidden /not
forbidden in most public places.

6. The dessert spoon and fork are
usually laid at the top/ at the side of
your place setting.

7. At formal meals, the cutlery is placed
in order in which it will be used,
starting from the outside and
working in/ starting from the inside
and working out.

8. In Britain, people use/ don’t use side
plates for bread.

9. It is considered impolite/polite to
smoke between courses unless your
hosts say otherwise.

10. In America, after a meal, you are
expected/not expected to thank the
person who prepared it.

Il. Rearrange the sentences in the correct
order to form a paragraph about tipping
in restaurants in Britain.

a. service charge to their customers’
b. restaurant. However, many
restaurants in

been bad, you do not have to pay it.

As a general rule, you are supposed

bill. This means that you are not

you are particularly pleased with

Britain today automatically add 10%

the service. In fact, the service

charge is not

i. expected to leave a tip on top of this
unless

j. obligatory and if you think the
service has

k. toleave 10-12% tip in a

S@m 000

Start like this (d) As a general rule, you are
supposed (k) to leave a 10-12% tip in a

5.6. Assessing intercultural *know-how /

savoir-faire’

Regarding Unit 28, the following criteria can be
used when assessing ‘know-how’ dimension
either orally or in writing, according to the

different levels of difficulty of the tasks.

= to act in different contexts linguistically
correctly but in a socially inappropriate
manner.

®= to act in different contexts linguistically
correctly and in a socially appropriate
manner.

®= to use in conversations correct verbal
and non-verbal behaviors.

" to interact successfully in different
conversations using different strategies.

= Some of the techniques that can be used
to assess the ‘know-how / savoir-faire’ of
students are:

= Role-plays

= simulations

= case studies

= problem-solving

5.6.1. Role pla

Situation1

You are invited on a trip to Britain and you have
been invited to dinner with a British family. In
pairs or groups, act out the conversation when
you ask before the event what you are supposed
to do. Ask about clothes, forms of address, times
to arrive and leave, gifts to take and how to
thank your hosts.

Situation 2

You are invited on a trip to America and you have
been invited to dinner with an American family.
In pairs or groups, act out the conversation when
you ask before the event what you are supposed
to do. Ask about:

=  What are you supposed to do before

sitting down at the dinner table?

® In which hand do Americans hold their

fork?

®=  When do they use their knife?

= Where do they place the knife

afterwards?

During the role play, the teacher's
observations and notes are essential in order to
decide on the students' linguistic
appropriateness.

This task can also be used to assess
intercultural "being" because the teacher can
observe the attitudes of the learners at the same
time.
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5.7. Assessing intercultural ‘being / savoir-

étre’
Regarding Unit 28, the following criteria can be
used when assessing ‘being’ dimension, either
orally or in writing, according to the different
levels of difficulty of the tasks. They are based on
Byram's model of intercultural communicative
competence.
= To be are able to describe the beliefs,
attitudes and values represented in
other cultures.
®= To show tolerance of others and other
cultures.
" To accept the beliefs and values of other
cultures.
= To be unprejudiced and to be able to
compare and contrast other people's
beliefs and values with their own.
=  To show respect for others and other
cultures.
®= To change their personal views.
" To demonstrate empathy together with
tolerance and sympathy.
= To integrate new beliefs and values.
" To be able to justify other beliefs and
values.

Teachers can use a whole array of materials
like posters, illustrations or pictures representing
some context that could be in conflict with
values shared by people who do not come from
the same culture. Teachers can conduct oral

discussions or students can write essays or
present their point of view of a given ambiguous
situation.

5.7.1. Picture Presentation

Context

You are given three pictures of people from
different countries sitting at the table at dinner
time.

Task

Look at the three pictures and compare either in
writing or orally the differences and similarities
shown in the pictures. Then compare in writing
the similarities and differences with your own
culture.

Task
Explain the differences shown in the pictures
giving convincing arguments.

5.7.2. Writing

Read the text, and then write a few paragraphs
in no more than 250 words, about etiquette for
visitors to your country. Give helpful advice
about things like table manners, hospitality, and
tipping.

Student can also complete the same survey
that they had completed before teaching unit 28.

5.8. A self-assessment of my Intercultural
Experience

Example:

Interest in other people's way of life as a result of teaching - and - learning language - and -
culture (Unit 28)
1. | am interested in other people's experience regarding etiquette and table manners
particularly those things which are not usually presented through the media.

Example:

2. 1 am also interested in the daily experience of a variety of social groups within a society and
not only the dominant culture regarding etiquette and table manners.

Ability to change perspective as a result of teaching - and - learning language - and - culture
(Unit 28)
3. | have realized that | can understand other cultures by seeing things from a different point of
view and by looking at my culture from their perspective regarding etiquette and table manners.
Example:

Knowledge about another country and culture as a result of teaching - and - learning language
- and - culture (Unit 28)

4. | know some important facts about other culture and about the country, state and people

regarding etiquette and table manners.
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Example:

Example:

5. | know how to engage in conversation with people of the other culture and maintain a
conversation regarding etiquette and table manners.

6. Conclusion

Generally, language has been defined as a tool
for communication. But people can also
communicate a message using eye contact, some
facial expression, or body language. Although
this is true, still language plays the major role in
communication. On the other hand, learning and
understanding a language does not include only
learning the grammar, but also certain features
that are characteristic of a particular culture.
Language and culture co-exist, they are
inseparable. If language is taught solely in terms
of grammar, without teaching culture then
students will not be able to act linguistically
appropriate in different cultural contexts.
Assessment too is of great importance.

Teachers should enter the field of teaching
and assessing culture with cautiousness. This is
due to the fact that culture is not easily defined
or understood, and its teaching and assessment
can be subjective on the part of the teacher.

The assessment of culture and its final goal
intercultural communicative competence
requires using different techniques according to
each of the three dimensions. Teachers have a
great responsibility in deciding on the types of
assessment in the teaching - learning process,
and providing precise information about
students' progress.

Intercultural communicative competence,
mostly the dimensions of ‘being’ and ‘know-
how’ cannot be properly assessed using
traditional assessment procedures, and grading
students with a grade. In regard to this,
formative assessment techniques can provide
more useful information about students'
progress. The assessment of these two
dimensions can be very demanding, but it can be
extremely rewarding as it provides feedback to
students related to their cultural understanding
and informs the teacher about the nature and
level of cultural understanding acquired by the
students.

Thus the assessment of culture should be
carried out differently according to each of the

three dimensions. When assessing ‘knowledge’,
teachers can use tests based on true/false and
multiple-choice questions or matching
statements. When assessing  ‘know-how’
dimension, teachers should use techniques
which include tasks such as role-plays, problem
solving, case studies and simulations, where
students are able to interact as if in real life
situations. For ‘being’ dimension, teachers can
rely on students' self-assessment, c-logs,
reflective thinking, portfolios, and the teacher's
observation.

In this context, summative assessment is less
appropriate because the goal is not to sum up
achievement at the end of a course with a grade.
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Abstract

This paper begins with a presentation of the
most important documents written in Vlach
(Aromanian) language in Voskopoja. Then we
focus on the development of Greek language and
education in  Voskopoja, which directly
contributed to laying the foundations of using
Vlach language, or otherwise known as the
dialect Kucovllah. Under the trail of such
cultivation, our attention captures a codex of
Kastrica monastery in loannina. This codex has
been defined as a work written back in the XVIII
century. Its content is religious, mainly
constituted by ecclesiastical hymnology in Vlach
and Bulgarian language. The Dimone codex — the
primary chief bases of Vlach language will also
be a significant part of our paper. Researchers
debate on the codex originality and its
authorship. The research paper also manifests
the efforts of Voskopoja people in Diaspora for
the continuation of traditions. Since early, as
education and culture were developing in
Voskopoja, a division between the citizens was
highlighted: those who preferred their education
in the Greek language and those who aimed
education in Vlach language and promoted the
cultivation of this language. Some other
distinguished  written  works of  Vlach
grammatology are the grammars of Mihail G.
Bojaxhiu, Kostandin Okutns and Joan Maksimi.
Vlach,  language,  document,
grammatology, Voskopoja, codex

1. The genesis of grammatology and

alphabet of the Vlach language in
VVoskopoja

The development of the Greek language and
education in Voskopoja provided a direct
contribution in regard to the foundation of Vlach
grammatology, or as otherwise recognized by
some field scholars as the Kucovlach dialect.

Thus, the script of the prominent Kavalioti’s
dictionary provides us with the chief reasons
which obliged this scholar to undertake the
accomplishment of such a work. Maybe the aim
of his initiative has therefore been to cultivate
the Vlach dialect in order to face such challenges
as for example, the translation of ecclesiastical
hymnology.

In accordance to the work of the scholar
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Evlogjio Kurilla “The Grammar of Kucovlach
Language in the Academy of Voskopoja” we do
therefore learn the following: Voskopoja bears
the merit as for the basic laid foundations of the
grammatology regarding Kucovlach dialect — a
wide range of books were hereto published in
this dialect (Kurilla 1930: 123). However, we do
therefore learn that, because of the first steps of
this language cultivation, there were also
encountered difficulties regarding the alphabet
in relation to the writing process of Greek words,
words translated in the Kucovlach dialect and at
that time it generated the natural need for
establishing a more appropriate alphabet.

1.1. Data regarding the codex of Kastrica

monastery in Ioannina

Under the trail of such cultivation our attention
captures even a codex of Kastrica monastery in
loannina. This codex has been defined as a work
written back in the XVIII century; its content is
religious, mainly constituted by ecclesiastical
hymnology in Vlach and Bulgarian language. The
following ecclesiastical hymns may be traced
such as: “Krishti u ngjall...” (“Christ is raised...”)
(Kristos eoueviatu di in marxhi, kumotre
premorte uakalaktu, sixhelor di mir muduri viaca
laudaruitu), “Zot i Fugive”, (“Lord of Powers”)
“Ne qé pamé Ngjalljen e Zotit” (“We have seen
the Lord’s Resurrection”) etc, they are therefore
published by the remarkable Greek scholar S.
Lambru in the following periodical “Neos
Ellinomnimon” (Lambrou 1914). The Romanist
researchers Hardeu and Densusiano while
studying these translations scripts casted the
idea of an early tradition existence of
ecclesiastical grammatology of Vlach language
(Rubin 1913: 126 - 127).

Meanwhile, in analyzing these translations,
E. Kurilla claims that they are to be considered as
the primal ventures of Vlach language
cultivation. Thus, in stating so, we cannot speak
of a consolidated tradition, because in
accordance to him these translations are to be
found mostly in  Romanian language.
Nevertheless, Kurilla assesses them - they are
ecclesiastical translations taken from the Church
book “Libri i Orwve” (To Orollogjion) - and deems
that they have been translated in Kucovlach
dialect, too, by the Academy of Voskopoja
(Kourilla 1930: 130) - this is the same exact
statement made by the author.

1.2. Dimone codex - the primary chief

bases of Vlach language

The most valuable monument of Vlach language
is the so-called Dimonie Codex, which has been
discovered by G. Weigand in 1889 in Ohrid city,
during his first visit in the Balkans. In accordance
to the data given by the discoverer himself, we
have to do with a special codex not only
concerning the great lexical enrichment, but first
of all regarding its accuracy in writing. As such,
this codex is to be considered as the first main
bases of Vlach language. A lot of researchers and
scholars have therefore been engaged in the
study of this codex mostly in detail. This codex
was given to Weigand by the two Dimonie
brothers: Janko and Mihail. Its writer, in
accordance to testimonies, was a scholar and
language expert. He possessed the perfect know-
how of the following languages: Greek, Albanian,
Turkish and Latin language. He spoke Vlach
language after Voskopoja dialect, he did not
know how to speak Romanian and in accordance
to their claims he was the uncle of Dimonie
brothers (Weigand 1895: 334, 383).

According to some scholars the codex writer
had probably studied in Voskopoja and he may
have been student of Danil Vllah Moskopolit.
This idea is supported on certain chronologies: in
accordance to available data he lived at the
beginning of the XIX century. The first who
published a part of this codex was Paul Dachselt
(Dachselt 1894).

Therefore, there has been much on-going
debate in relation to this codex. Some
researchers doubt the codex originality as much
its authorship is not clear. Besides, if we closely
observe the style of writing, we can deduct that
from page 68 onwards there is a change of style
if it is to be compared to the first part of the
codex — thus, it makes you think we are dealing
with a mere copy of the codex.

The orthographic mistakes in Greek phrases,
in accordance to some other scholars, make you
think about the author of this codex: it must be
neither Danil Moskopoliti nor anyone amongst
his best students in Voskopoja (Kourilla 1930:
124). But the Romanian researcher Nikolla Jorga
in his work “Historia Rumune né Ballkan”
(“Romanian History in the Balkans”) deems with
high probability that these translations or
copying (Jorga 1909: 54), which are generally
thought to be property of Danil Moskopoliti, or
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by some others are thought to be property of
Ambrosio Pamperi, have therefore came to light
by Teodor Kavalioti or even by his student Danil.
The researcher Dhimiter Roussos in his work
“Helenizmi né Rumani” (“Hellenism in Romania”)
adds that these scripts are translations from
Greek and that they do not therefore pertain to
Teodor Kavalioti (Kurillés 1930: 125). Of the same
opinion was even the Romanian scholar
Papacostea, when highlighting the fact that the
greatest part of this codex is a pure translation
from Greek language.

1.3. Data relating to Dimone Codex:
Opinions by various scholars

According to the scholar Evlogjio Kurilla, the
content of Dimonie Codex is mainly composed of
translations from the Greek language. He has
therefore published his views in his work “I
Moskopolis ke | Nea Akadhimia Avtis” (Voskopoja
and its New Academy):

1. The word on Shrovetide Sunday.

2. Lessons on Great Lenten.

3. Lessons on charity.

4. Lessons on confession.

5. Evangelical gospel passage according to
Evangelist Marco, which is read on the
Day of Cross Forgiveness (dupo stomosa
di krutse).

6. Lessons from the temptation of St.
Anton.

7. Preaching for the Final Judgment Day,
etc.

In accordance to this description, the codex
does therefore include translations of panegyric
speeches of Damaskino Studhitit. A lot of
phrases and proverbs and even some passages of
Church Patristic have therefore been left in the
Greek language and below it is hereby
encountered the proper translation in Vllah
language. What draws our attention here is the
text of the “Description of Church History” of
Dharvareosit, which is written in the form of
questions and answers. Regarding the
construction form we get the conception of a
school text. This fact makes you think that the
source data by Romanian scholars as for the
existence of a school of Vlach language, that was
disintegrated at the first city destruction might
be right. Nevertheless the novel school headed
by Danil Vllahu Moskopoliti, functioning at the
beginning of the XIX century, had a strict Hellenic

nature. Such a thing is reinforced in the
respective poem which accompanies the first
page of his multi-lingual dictionary. This poem
encourages the Albanians, Vlach people and
Bulgarians to learn the Greek language the
sooner the better (Skénderis 1906: 58).

According to some scholars maybe we are
able to find in here a kind of explanation related
to the total disappearance of the books of
Kavalioti and Danial Vllah’s - the latter was the
writer of the book “Didahis en ti patrio foni”
(Studies in the paternal language) - that
supposedly were written in Voskopoja in
Albanian and Vlach language.

2. Efforts of Voskopoja people in

Diaspora for the continuation of
traditions

Since earlier, by education and culture
development in Voskopoja, there was noticed a
division between the citizens: those who tried
their best as for the education in Greek language
and those who aspired education in Vlach
language and at the same time promoted the
cultivation of this language. This dualism was
also transmitted outside Voskopoja, by the
location of Voskopoja people in quite different
towns such as Pleshti or in other communities
located within the Austro-Hungarian Empire.
Despite that, the Voskopoja people always tried
to develop as a community and to progress by
preserving the customs and traditions which
originated by their own country. So, the
Voskopoja people constructed their own
churches and were preoccupied as for the
education in Greek and Vlach language in the
cities of Vienna, Trieste and in various other
places of Hungary. So, in accordance to data
given by the Greek scholar S. Lambrou (Lambrou
1911: 279 - 280) in the periodical “Neos
Elinomnimon”, we learn that in 1784, 125
families of which 23 being considered as
Macedonian- Vlachs did therefore demand to
Joan Palation, who at the time was the Hungary
administrator and brother of King Francesco | of
Austria, to intercede as for the construction of an
Orthodox Church in Budapest. The duly
permission was granted in 1790, so consequently
there was constructed the Church of the
Dormition of Theotokos Mary. The amount of
expenses for that was much considerable and it
was afforded by Elinomacedonians and
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Kucovlach  people. Such churches, the
construction of which was granted by the
population (mainly by Voskopoja population)
were constructed everywhere. Hence, in the
cities of Buda and Vienna apart from the
construction of Churches there were made
efforts as for the submission of two priests who
would officiate in Greek and Vlach language
alternately.

2.1. Data on the grammar of Mihail G.

Bojaxhi

In parallel to the development of the spiritual
life, although in exile, the Voskopoja people
placed a prominent importance to the further
cultivation of Vlach language. Hence, Mihail G.
Bojaxhi, a professor of Greek language in
Bucharest with a Voskopoja origin, in 1813
publishes in Vienna the “Gramatikén Romane
ose Magedonovllahe té punuar dhe té nxjerré né
drité nga Mihail G. Bojaxhi” (“Romanian or
Macedonian- Vlach grammar released by Mihail
G. Bojaxhi”). In this way, he is to become the
founder of Vlach Philology. Picot entitles him “Le
grand patriote et grammairien de Moskopoleni”.
He was a connoisseur of all the Balkan languages
and one among the first Balkanologists. He
managed to elicit a classical, yet necessary,
method as for the study of this language. The
later together with a scientific analysis for the
time accompanied even by texts in Vlach
language, comprised the most mature work at
the time being (Picot 1875: 22) in this language.

2.2. Data on Kostandin Okuta’s activit

Another remarkable personality who contributed
to the cultivation of Vlach grammatology is
Kostandin Okuta. He was from Voskopoja by
origin and official at the Ohrid Church. After the
first Voskopoja destruction in 1769, he was
placed in Posen (Poznan), a city in Poland, where
he organized a school of Vlach language. He
entitles it the school of high studies and heads it
quite by merit. At once, Okuta became a priest of
the orthodox community for the Macedonian-
Vlachs (Kourilla 1930: 154). In accordance to the
system of Greek schools at the time, prayers and
church service troparia occupied the greatest
part of the education program — they served as
well for the language exercise. Okuta had the
first part of the book of the Church Hours
translated in Vlach language, by regarding the

proper Vlach alphabet. This was an important
text for the syllabuses of alilo-didactic schools at
the time.

2.3. The Grammar of Joan Maksim

The historian and ethnologist Joan K. Maksimos,
is at the same time a dignified follower of
Bojaxhi’s work. So, in 1862 he publishes in
Bucharest his work “Njé lde e Pérmbledhur e
Gramatikés Vllahe” (“A Summarized Idea of Vlach
Grammar”). The publishing language was Vlach
and popular Greek.

Thus, the Hellenic culture and civilization in
Voskopoja territory placed a very important role
even for the development and propensity of
other languages and thereby cultures.

3. Impact of Voskopoja phenomenon in
the Albanian and Vlach grammatolog

But the Voskopoja phenomenon has its own
importance even in promoting the Albanian
language through the dictionaries of Kavalioti
and Danil Moskopoliti. It drew close attention of
the European linguists, mainly Hellenic ones.
Those did therefore show a great interest as for
the enrichment and values contained in its
principle (Tushi 2010). Marveled by this fact they
did study it by complementing it — so, they were
converted from Hellenists to Albanologists by
resolving a great deal of issues relating to the
positioning, origination and contiguity of
Albanian language to the other Indo-European
languages.

As a conclusion, we may say that in its
entirety the Voskopoja phenomenon has great
and uncontested values, but its vast contribution,
according to our opinion, relies on the fact that it
has helped on the establishment of the
foundation basis of Vlach and Albanian
grammatology.
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Akadhimia autis. Athinai.

Lambrou S. (1911, 1914) Neos Ellinomnimon,
VEIL. VII, XI, Athiné.

Papacostea Vict. (1935) Teodor Anastasie
Cavalioti, Trei Manouscrise Inedite. Extras din
revista Istorica Romana, Bucuresti.

Picot, (1875) Les Roumains de la Macedonie.
Paris.

Rubin A. (1913 Les Roumains de Macedonie.
Bucaresti.

Skénderis K. (1906) Istoria tis Arheas kai
Sunhronou Moskopoleos. Athinai.

Tushi D. (1910) Teodor Kavalioti si profesor i
“Akademisé sé Re” dhe pararendés i
gjuhésisé krahasuese. Buletini Shkencor Nr
14, Korgé.

Thisauros Damaskinou tou Ipodhiakonou kai
Stoudhitou tou Thessalonikeos (1926). et;.
Bot. M. Saliveron, Athinai

Weigand G. (1985) Die  Arumunem.

Ethographisch — philology- historische.

Leipzig.
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Abstract

Historians have at times expressed doubts
concerning the credibility of of memory itself,
the psychology of the relationship between the
interviewer and the narrator during the
interview, and generally the relationship
between memory and history. There is a complex
relationship between narration, time and
memory. Narration is a lived experience of the
past while, at the same time, it provides ways so
that people can perceive the present. Oral
history has also been described as “the interview
of witnesses who participated in the events of
the past, with the aim of reconstructing the
past”. For many and various reasons,
historiography has suppressed or forgotten or
neglected or deliberately avoided historical facts
which can be retrieved through oral history. The
research of oral history does not aim at collecting
information about certain events but rather
looks for the subjective experience of the event
that took place. It is not only interested in what
happened, but also in how narrators experienced
it. Historians are reserved towards oral accounts
as the narration itself is a product of memory.
The historian, as a subject of the historical
speech, respects the objective existence of
historical events.

Memory, history, narration, oral
history

1. Introduction

Memories are living history. According to an
African saying, “Each elderly person dying is one
library getting burnt”. As researchers converse
with their sources, they transform the practice of
history in many ways. Apart from recalling
memories of the past, a narrator also shares his
personal perception of the past. However,
historians have at times expressed doubts
concerning the credibility of this source of history.
They are concerned about the credibility of
memory itself, the psychology of the relationship
between the interviewer and the narrator during
the interview, and generally the relationship
between memory and history, the present and the
past (Perks & Thomson 2006: 8-11).

In many countries of Europe, such as Greece,
oral history started becoming accepted in the
framework of historiography during the last
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decade. Namely, it became accepted as a credible
source of history and as a new conception of
history through lived experience of everyday
people (Thomson 2008: 23). There is a complex
relationship between narration, time and memory
because we reconsider and produce the part we
have remembered in order to get square with our
identity in the present. Narration is a lived
experience of the past while, at the same time, it
provides ways so that people can perceive the
present (Riessman 2008: 23).

Researchers of oral history examine events of
the past that vary from an extended issue to a
more specific one. A researcher requires the
possibility and ability to reconstruct the history of
the past, as he connects the pieces from the
stories of people that have taken part in a
discussion. From the interviewers of oral history,
some focus on eminent people, while others are
interested in everyday people and their
experiences. Life stories are very similar to oral
history. However, the difference between them is
distinct: in life narrations, people are asked to
account the various phases of their lives, while in
oral history, interest is focused on the participation
in and experience of a particular historical
moment (Rubin & Rubin 2005: 7-8).

2. The historical value of narrations

Although lived situations took place in the past,
they arrive to the present as a narration, viewed
through a context consisting of later changes
which affected values and behaviour patterns. As
the subject has later acquired new experiences
and perceptions and has been affected by them in
the meantime separating the historical event from
the narration, historian reconstructs the past
through a new context (Thomson 2008: 168). At
the level of lived history, a historical concurrence
may affect the reminiscence of events while it is
even possible that the initial feeling is later
transformed into its opposite: boredom or
cowardice into heroism, pride into shame, self-
confidence into guilt. Life narrations that are
recorded sometimes enhance an official myth,
while other times they vitiate it, they sometimes
make painful confessions, while other times they
are entrenched in silence (Van Boeschoten 2002:
135-155).

Considering that the narrator knows the story
he accounts and this story is real, we should
consider the narrator both as an expert and as an

authority on his personal life(Atkinson 1998: 59).
However, it is true that in the narration of life
stories, disbelief is also implied, because everyone
has their own explanation for the events and each
one of them has its own value (Clandinin
&Connelly 2000: 85). The historical truth is not the
purpose in the narration. A narration of a story
also involves a specific, and maybe unique, view of
the events of history. Two people saying the same
story express it in a different way. What we are
looking for in the life stories is actually the
subjective truth (Atkinson 1998: 60). Oral
narrations, however unreal they may seem, are
the subjective truth of the narrator, and this truth
is part of the historical reality of the period.
However, when a personal narration concerns
events which happened decades ago, it is hard for
the researcher to distinguish what really
happened, what the subject of the narration
wants to remember or even what the subject
would wish to have happened. Although an oral
narration involves subjectivity, this does not make
it inferior compared with written narration, as it is
also subject to subjective opinions and references
(Van Boeschoten 2002: 136).

In oral narrations, as they take the form of life
narrations, the personal life of the narrator is also
the vehicle of the historical experience. Of course,
a single life narration presents not only the life of
one person, but also integrates experiences of
other people (Thomson 2008: 326).

In life narrations, the narrator represents an
image of himself through the narrations and
reference of specific events of his life. This image
of himself is a combination of old experiences and
those later lived, of the old explanatory
framework and the new one. The self-
representation through personal narrations
creates a complex image which, according to the
narrated events, changes. The personal choices of
the narrator or his personal responsibility towards
the events he narrates often turn him into a hero
or on the contrary, a victim. In other cases, the
narrator presents himself as an involuntary viewer
who was involved in the tumult of the period’s
events against his will. However, while in the case
of a hero, the subject has freedom of decisions
and action, and in the case of a victim, the subject
has no choice, in the case of an involuntary viewer,
the subject is affected both by external factors,
and by the social group to which he belongs
(Boeschoten 2002: 143).
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2.1. Narrative analysis

In contrast to other quality frameworks, narrative
research does not offer automatic start and end
points. Since the definition of the term “narration”
is still discussed, there are no self-evident
categories on which someone can be based, as
there are in the thematic approaches based on a
text or the analysis of particular elements of the
language. Moreover, in contrast to other
perspectives of quality research, narrative analysis
does not offer general rules regarding the
appropriate materials or models of research, or
the best level at which someone can study the
stories. We do not know if we must look for stories
in everyday speech, in interviews, diaries or
newspaper articles. We do not know if someone
must analyse the stories as individual or integrated
in a general context, or what scientific value one
must give narrations (Squire et al. 2009: 1).

Oral history may be presented with the form
of re-composition. Oral accounts offer the raw
materials to support a hypothesis regarding events
of the past, as the accounts themselves are
subject to comparative analysis. Moreover, oral
accounts may be used for quantity calculations
(Thomson 2008: 327-328). During the comparative
analysis, a comparison between the facts arising
among interviews is made, and these are then
compared to evidence from other sources. In case
the oral evidence does not agree with the written
one, this does not mean that the one source is
more credible than the other, or on the contrary,
less credible. An interview may discover the truth
that may hide behind an official document. Many
accounts that source from personal experience
provide facts of unique value, because there is no
other way one can collect this information
(Thomson 2008: 330). Social scientists in narrative
research have suggested that narrations should be
considered as an organisation of a sequence of
events within a whole, so that the importance of
each event can be understood through the
relationship of this event with the whole. The
triangle sequence-importance-representation
creates a framework within which narrative
research has been placed (Tampoukou 2008:284).

Although oral accounts are a source of history,
if one takes account of the fact that interviews
refer to older times, one understands that the
speech of narrators may involve a falsification of
events. Although lived situations happened in the
past, they arrive to the present as a narration,

viewed through a context consisting of later
changes which affected values and behaviour
patterns. The past is reconstructed through
modern narrations, affected by the experiences
and conceptions the subject acquired in the
meantime separating the historical event from the
narration (Thomson 2008: 168).

2.2. The credibility and validity issue

Regarding research focusing on narrations of
people, the issue of credibility and validity arises.
While credibility is generally defined as stability of
the findings of research, validity refers to the
ability of a research to depict an external reality.
Moreover, there is a difference between internal
and external validity: internal validity refers to the
ability to produce results which are not just a
product of the research planning, and external
validity is the index of the extent to which the
findings of research relating to a particular sample
can be generalised so that they can be applied to a
wider population (Elliott 2009: 22). Regarding, oral
accounts, credibility can be checked with the
following ways: firstly, by checking the internal
cohesion of speech, secondly, by detecting the
frequency of suppression and avoidance of
answering the questions of the researcher, and
thirdly, by comparing the information with other
sources (Thomson 2008: 329-330). However, the
research of oral history does not aim at collecting
information about certain events, namely at
discovering the historical “truth”. The researcher
looks for the subjective experience of the event.
He is not interested in what happened, but in how
narrators experienced it. Historians are reserved
towards oral accounts as the narration itself is a
product of memory. However, in humanities,
description is not made in such a way that the
object is separated from the subject, as in science.
In humanities, “subjective” facts are integrated in
“objective” ones, within the framework of a
narration, without this meaning that the
difference between false and true description is
covered (Kiriakidou-Nestoros 1987: 177-188).

In oral history research, there has often been
an identification of the concept of subjectivity
with the concept of identity. As a historical
concept, identity is defined as the depiction of
values and behaviours which are fixed at a certain
moment. However, this approach of the concept
of identity does not take into account that each
identity is not firmly detected in a single empirical
fact, but on the contrary, moves from the one
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content to the other (Passerini 1998: 32).
Considering that oral sources have a subjective
aspect, they cannot lead to reconstruction of the
past, but they connect the past with the present in
a relationship with a symbolic meaning (Passerinni
1998: 101). Initially, subjectivity was considered as
the transition from externality to internality.
However, this transition is not from the object to
the subject, but a transition from a situation
where subjectivity and objectivity are clearly
separated to a new one where boundaries are
unstable. In this situation, even subjectivity can
become a source of scientific procedures
(Passerinni 1998: 37). Although the historical
source which arrives to the research with the
mediation of the human perception is subjective,
it allows us to converse with this subjectivity.
However, it is doubtful if a narrative interview can
be completely subjective in the end. All necessary
information the interviewer gives at the beginning
of the interview (aim, social framework, use of
interview) create expectations which affect what
narrators shall say (Thomson 2008: 280).

During the procedure of collection of oral
accounts, a series of relationships is created
between the researcher and the subject, as two
different worlds meet, the researcher’s world and
the narrator’'s world. This meeting creates
obstacles itself, as inequalities sourcing from
educational or other qualifications impinge on it.
In detail, the researcher acts from a power
position, as he specifies the main directions of the
conversation, and also directs its progress.
However, in a society, there are various exclusion
procedures, most obvious of which is prohibition.
In an organised and structured society, where
there is a pattern of values, attitudes, moral
constraints and taboos, it is known that we cannot
talk about everything; we have no right to tell
everything. In other words, there are prohibitions
in speech relating to and imposed by the
authority. Thus, under this pattern, the narrator
also exercises a form of power. The rescue of
accounts initially goes through the pre-choice of
the subjects themselves regarding to what they
shall say, and the subjects talk only if they want to
or deem it necessary, avoid pressures by the
researcher and lastly often try to impress
(Petronoti 2002: 73-77).

Oral history has also been described as “the
interview of witnesses who participated in the
events of the past, with the aim of reconstructing
the past”. Oral history supplements historical facts,

and also often creates new that did not exist until
then. For many and various reasons,
historiography has suppressed or forgotten or
neglected or deliberately avoided historical facts
which can be retrieved through oral history. As
oral history gives the right of expression to groups
considered as excluded from historical reality due
to economic, political or social reasons, it may also
be considered as a power of democratisation (Del
Giuidice 2009: 6).

Moreover, the historiographical speech is
dominated by objectivity, since, if the historical
events and their objective effects feeding the
historiographical speech did not exist, it itself
would not exist. The historian, as a subject of the
historical speech, respects the objective existence
of historical events. However, this does not mean
that the historiographical speech is not subjective,
also taking into account that the subject of the
historical speech, as the subject of any speech, is
characterised by an ideology (Doksiadis 2008:
172).
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Abstract

Research around sketching expression peaked
between 1970 and 1980 and to this day still
concerns many researchers. The focus now has
shifted to exploring children’s sketching capacity
itself, but also to its relation with the ability of
visualization. The images produced by children
represent ideas in a synthetic manner and
despite the fact that it is codified; it is not
imposed on the receiver directly, but organizes
messages in a polysemic way. The historical
approach understands boundaries and
exclusions as part of the material practices, the
ideologies and the narrations through which
social groups are created and identities are
constructed, focusing on the context in which
the concepts society and space coexist. In our
research we asked pupils at the age of 11-12 to
draw the concept of boundary/border. The
sample has been collected from three city
elementary schools City of Florina, Korcé, and
Bitola. The semiotic qualitative analysis was used
in order to approach our sample. Our results
show that although there are differences in
cultural  perceptions in a  cross-border
environment, these differences do not constitute
significant obstacles to cross-border cooperation.
borders,  boundaries,  cultural
perceptions, children, identity

“The boundaries and borders are cultural
creations that lend themselves too many
different interpretations”

(Eva, 1999: 34)

1. Introduction

Research around sketching expression peaked
between 1970 and 1980 and to this day still
concerns many researchers (Davis 1985: 202-
213; Van Sommers 1984). The focus now has
shifted to exploring children’s sketching capacity
itself, but also to its relation with the ability of
visualization. Despite the strong disagreements
regarding the relations between visualization
and their sketching depiction (Laszlo & Broderick
1985: 356-370; Olson & Bialystok 1983), new
data show that children’s paintings largely depict
internal representationsm (Loizou 1995).

In symbolism theory, it is argued that in
children’s drawings the confusion between
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symbols and reality emerges and for that reason,
drawings are short and succinct as dreams are
(Freud 1994). The image produced by children
represents ideas in a synthetic manner and
despite the fact that it is codified; it is not
imposed on the receiver directly, but organizes
messages in a polysemic way (Barthes 1983).

2. On borders and boundaries

The discussion on borders was intense from the
80's onwards by different disciplines taking
multiple significations (Newman 2002: 123-37;
Newman & Passi 1998: 186-207). The concepts
of limit, border, edge, line, border line, verge,
boundary, moat, gap, proximity, etc., perceived
as modifications of the line in topological
thought (Reichert 1992: 87-98), were studied by
geographers, political scientists, sociologists,
anthropologists, historians and law experts,
regarding the practical aspects of formulating,
demarking and managing borders (Berg & Van
Houtum 2004; Eskelinen Liikanene & Oksa 1999;
Ganster & Lorey 2005; Ganster, Sweedler, Scott &
Dieter — Eberwein 1997; Kaplan & Hakli 2001;
Nicol & Townsend - Gault 2005; Pavlakovich -
Kochi, Morehouse & Wastl - Walter 2004; Van
Houtum, Kramsch & Zierhoffer 2005).

Traditionally, static geography is the scientific
discipline, which defines continents’ borders,
climate zones, forests and soils. Borders defining
our lives are summarized in borders indicating
geographical order or class, the shape and
structure of spaces. These are borders of
building blocks, boundaries of regions, towns,
villages, etc. The administrative boundaries of
regions are a key point of urban planning, with
regard to the needs of the local community and
urban functions. Another category of boundaries
is that defined by the residents’ spatial
interactions. Finally, there are linguistic, national,
religious borders.

In the 90’s, Social sciences and Cultural
studies had focused their interest on the concept
of boundary. Political geographers developed
new, sociocultural, approaches in order to
reproduce social structure. The rendition of
concepts, like soil, boundary, diversity, identity
etc. in social practice and everyday discourse,
prompted scholars to depict sensitively the
relations between social and special boundary.

The historical approach  understands
boundaries and exclusions as part of the material

practices, the ideologies and the narrations
through which social groups are created and
identities are constructed, focusing on the
context in which the concepts society and space
coexist.

If we accept that borders are directly related
to state characteristics and since they divide
territorial entities, we can claim that borders:

= are not eternal nor fixed, but extremely

mutable and constructed, with regard to
the political, social and cultural contexts
in specific historic sites

= are a mental invention for the splitting

between “We” and “They” and the
exclusion and internment of social
groups and populations

= constitute products of interaction and

negotiation between different groups
trying to use the border to develop
relationships of power and hierarchy.

In this context, the boundaries are defined as
political, social and cultural “constructions”,
which create the corresponding differences. We
often consider borders as ontologically trivial
since it’s all about lines on the ground that can
be easily engraved or erased. But this is a
misplaced perception, since the border is not
just a line, but is an element that expresses the
difference and differentiation of space by
drawing lines on the ground or on the map (Van
Houtum, & Striiver 2002: 20-23). Borders cause
spatial dynamic in the context of each country,
affecting the form and the level of cross-border
interaction between countries (Gottmann 1980;
Rokkan & Urwin 1983; Crush 1980: 343-350;
Hansen 1977: 2-8; Hansen 1983: 255-270;
Dimitrov, Petrakos, Totev, & Tsiara 2002: 5-25).

Some of the borders of the past, like the
Berlin wall, no longer exist. But “the wall” still
exists today on social contracts and in
representations of the past. Perhaps, after all, it
is not the borders that prevent, but the reality of
the borders as an expression of diversity
representing the “stone” wall of power,
disappointing people on both sides. Berlin's
experience makes clear the fact that the
endorsement of boundaries is more important
than their inscription in a map (Kyridis,
Vamvakidou, Zagkos 2011).
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3. Research Data

In our research, we chose children’s drawings,
since the production of signs by kids offers a
premium model of thinking for sign creation
(Kress & Van Leeuwen 2010: 56). We asked
pupils at the age of 11-12 to draw the concept of
boundary/border. The survey took place during
the school year 2011-2012. The sample has been
collected from three city elementary schools: the
3 Elementary School of Florina, the 5t
Elementary School of Florina and the 6"
Elementary School of Florina (Greece), the Korca
Schools “Homer” and the T.T. Koco Music School

in Korca (Albania) as well as the KONE
KAHUHCKU which is in Bitola city (FY.R.0.M).
Children’s graphic representations are structural
totalities and can be integrated in both the social
framework of cities that are close to the border
as well as in the three cities cultural field: City of
Florina, Kor¢é, and Bitola.

3.1. Qualitative analysis

3.1.1. Forms-shape-size

Table 1: Distribution of the volume of forms in drawings by country

Number of forms N (%)

Greece FYROM Albania Total
One form 15(15,6%) 11 (11,5%) 14 (14,6%) 40 (41,7%)
Two forms 9(9,4%) 12 (12,5%) 14 (14,6%) 35(36,5%)
Three forms 3(3,1%) 2 (2,1%) 5(5,2%)
Four forms 2 (2,1%) 1(1%) 7(7,3%) 14 (10,4%)
Five forms & above 4(4,1%) 2 (2,1%) 6 (6,2%)
Total 33(33,4%) 24 (25%) 39 (40,6%) 96 (100%)

In a total of 96 drawings, 40 (41,7%)
contained one form, 35 (36,5%) two forms, 5
(5,2%) tree forms, 14 (10,4%) four forms and in 6
(6,2%) drawings we found more than five forms.
33 (33,4%) of the drawings belong to Greek
Schools’ pupils, 39 (40,6%) to Albanian pupils

and 24 (25%) belonged to pupils from FYROM
(table 1).

3.1.2. Symbols

Table 2: Distribution of the type of symbol to drawings by country

Type of symbol Greece FYROM Albania Total
Flag 8(14,8%) 10(18,5%) 33(61,1%) 51 (94,4%)
Crucifix 2 (3,7%) 2 (3,7%)
Saint Sophia 1(1,9%) 1(1,9%)
Total 11 (20,4%) 10(18,5%) 33(61,1%) 54 (100%)

2 (3, 7%) Greek pupils had drawn the symbol
of the crucifix and also included the symbol of St.
Sophia. In 54 drawings, pupils chose to draw the
flag: 8 (14, 8%) coming from Greece, 10 (18, 5%)
from FYROM and 33 (61, 1%) from Albania (table
2).

The flag, as the dominant symbol of a state,
signifies national identity (Golia 2011) and at the

same time functions on a consensus basis,
incorporating the competition and possibly the
conflicting systems in a single social structure. In
the context of a particular social group the
symbols are part of the hegemonic group and
require a way of reading, a cultural capital
(Gagliardi 1996: 568). Symbols as signs, which
refer to an object, are interpreted with reference
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to this object. In a sign system, the symbolism
reflects only one form of relationship between
the signifiers and their signifies (Gagliardi 1996:
568).

3.1.3. Position and shape of the image-
Space

The usage of space as internal/external,
natural/urban in children’s synthesis, leads us in
analyzing the drawings on the basis of “center
and margin” and the horizontal and vertical
structure of the image (Gagliardi, 1996: 568).

Table 3: Distribution of drawings’ shapes by

gender
Shape of N (%)
the Image Boy Girl Total
Horizontal 141 141 282
(47%) (47%) (94%)
Vertical 8 10 a8
(2,7%) (3,3%) (6 %)
Total 149 151 300
(49,7%)  (50,3%)  (100%)

Regarding the shape of the painting, we note
that in a total of 300 drawings, 282 (94%) have
horizontal shape, while 18 (6%) are drawn
vertically (table 3).

The informative value of the horizontal axis
(left-right), where it appears that there is a sense
of complementarity or continuous motion from
left to right, a vector is formed leading the
viewer's gaze to the message. Usually on the
right side there is the basic information that the
reader has particularly to watch, that is the side

Image 1: Greece (girl)
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of the “message” (Kress & Van Leeuvwen 2010:
283-286).

An indicative example is image 1 from a
Greek girl, who tries to depict in a mirroring
manner the transition from Greece to Albania.
Even though she repeats symbols (flags),
buildings (Customs/Police), procedures (showing
id or passport), using different colors for the two
countries, the complementarity of sketches and
the “ending”, i.e. accessing Albania, which is
depicted on the right side of the drawing, is
obvious. The reason why Albania, positioned on
the right, is the message of girl attending a Greek
school could probably be interpreted on the
basis of her different cultural origin (she is of
Albania origin) or through the multicultural
environment of today’s classrooms.

Such considerations did not arise from image
2, derived from FYROM. The conceptual, i.e. the
girl’s home, is positioned on the right and is the
natural terminal point of cars’ course.

In contrast, the Albanian students depict on
the right (images 3 & 4) signs/symbols related to
the guarding of borders (police, guards, wall),
recording their experiences from crossing the
border line between Greece and Albania.

Image 2: FYROM. (girl)

_ Haupraj wewrro wro ro o3wavysa sbopar rpanima
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Image 3: Albania (boy)

As far as the informative value of the vertical
axis (up and down) we note that there is less of a
constant movement between the two parts of
the composition in relation to the horizontal
oriented compositions. The real contradicts that
in that it presents more specific information such
as directions to action (Kress & Van Leeuvwen
2010: 291-293). Thus, in image 5, the conceptual
is the sun and the mountains, mutual elements
of bordering countries. The reality is depicted
through the intense policing on the lower part of
the image and the bars that we come across in
borders. In the middle of his drawing the pupil
leaves his imagination free and by transferring
cinematic images creates a ladder which leads to
a police airplane and it is used by unknown (to
us) people, expressing probably the way in which
he would prefer the borders to be policed. The
same logic of the vertical axis is depicted in

Image 5: Greece (boy)
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Image 4, Albania (boy)

image 6. In the upper part of the painting there
is a neutral portrayal of neighboring countries to
Albania. On the down side, though, the reality is
depicted through the portrayal of a border line
that does not refer to legitimate crossing points,
despite the existence of the buffer bar. This
impression is accentuated not only by the
presence of forms/shapes that is not consistent
with the established type of officer that one
encounters in customs, but also the orientation
of the parked car does not resembles legal
border crossing procedures, but maybe the
pending illegal immigrants’ transfer.

Image 6: Albania (boy)
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Image 7: Greece (boy)
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Remaining on the vertical axis, we could
consider that in images 7 and 8 the real is
Greece, while the conceptual for students is the
destination, FYROM and Turkey, respectively.

3.1.4. Color

Table 4: Distribution of painting by color and

gender
N (%
Color (%)
Boy Girl Total
Black And 112 110 222 (74%)
White (37,3%) (36,7%)
Colored 37 (12,3%) 41 (13,6%) 77 (26%)
Total 149 151 300

(49,7%)  (50,3%)  (100%)

The signifier/color that dominates the
drawings is black (table 4). In particular, with

Image 8: Greece (boy)
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regard to the representation of the borders as a
fence/barrier, students select recurring
monochrome motifs, mentioning latticework
(image 9) or fences which are typically used to
separate fields (images 10 & 11).

Image 9: Greece (girl) Image 1: Greece (boy)
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Image 11: Drawing 107, FYROM (girl)

Haupraj newrro wro ro omattyna sGopor rpaniua

Image 12: Albania (boy)

DOGANA GREKE
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The color is an element that attracts kids.
According to surveys, the choice of colors reflects
the emotional state and is considered as a
dynamic element (Sivropoulou, 2003). On the
emotional level, color works on psychological
links and causing moods and emotions. The
calmness that conveys image 14, with pastel
shades and soft tonality, and which is not broke
by the choice of the red STOP prohibitive, stands
in stark contrast with the black in picture 15. In
this case, the color black is dominant and is in
the national colors of Greece and Albania, which
is depicted on the flags of the two countries. The
thin bar with red and yellow, as a continuation of
the barbed wire, emphasizes the dominance of
black, rather than soften the effect.
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Image 14: Albania (girl)
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According to Kress and Van Leeuwen color
has always been used as a semiotic resource. For
example, in image 16, the colors of flags denote
States, which use specific colors to indicate their
uniqueness. In this context, students choose the
flag as a symbol to indicate their identity. Of
course, the colors of the flags suggest States
even when they are not formatted in flags
(image 17). On the other hand, national symbols
such as the flag, even with the absence of color
are able to produce stereotypical perceptions of
the Other. For example, in image 18 from
FYROM, the cross on the Greek flag replaced by
the swastika, explicitly refers to the perception
that the pupil has shaped for Greece and its
policy on FYROM and its name.

Image 16: Albania (girl)

Vizatoni dicks g ka hidhje me Galen kufir

Image 15: Albania (boy)

Image 17: Albania (girl)

Image 18: FYROM (boy)
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Image 19 forms a vector from the left that
leads the viewer's gaze on the right side, into
limbo. The important elements in this drawing
are color/symbols, with the obvious thematic
connections, as used at the same time as
another mechanism of integration at the level of
design and as a mechanism of separation in
terms of color choice. This time, the national
colors are rendered in the territories of the two
countries.

Image 19: Albania (boy)

Viratoni dieks i kn lidhje me Galen kufir

Our sample includes also maps, where the
color indicates the water, the mountains or the
borders. The maps as technical images usually
encode an objective attitude and give a sense of
reality. In image 20, the schoolgirl streamlining
the color palette renders with clear colors, not
only the regional variations but also the blue sky,
the Orange Sun, the green mountains, the Brown
fields, the Black street with the white striping,
the grey arch. In images 21 & 22, students
choose, copying the map legend, to define the
border with pink and blue color. In image 23, the

student not only leverages cartographic symbols
for cities and borders, but also attaches to the
bottom right corner a map legend, in order to
help the viewer understand the map. The other
version is image 24, where the formatted map
does not render the actual shape of the country
and the meaning of borders becomes
comprehensible through the naming of the
shapes and the use of a symbol that is not
mentioned and probably refers to the existence
of customs between Greece and Albania.
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Image 20: Greece (girl) Image 21: Greece (boy)
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Image 23: Greece (boy) Image 24: Greece (boy)
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Image 27: Albania (boy)

Vizatoni dicka g# ka ldhje me Guken kufir

Image 28: Albania (girl)

Some shapes with orange or red used to impress
or intimidate, to warn about risks (images 25, 26,
27,28, & 29)

4. Final remarks

In the drawings gathered we can find all three
semiotic  fields: syntax, semantics and
pragmatics. The actions or events that are
represented on the drawings are organized in
chronological sequence, reflecting aspects of life
as experienced by people of the borders.

The compositions are described consisting of
many people and in most of the forms are fixed
to the ground, dynamic without gaps. The
majority of forms are in motion. Emphasis is on
action and in scripted performance by the
children in their drawings. The two-dimensional
in children's painting, the buildings, the basis for
objects, the delineation of the Earth from the
sky, are declared as a way of copying the human
condition. The blank space below or above the
object-sign, the lack of basis is the limited mental
scope of school writing.

Regarding the shapes, most children use

graphical code for human shapes and schematic
structures for rendering the concept of borders
and elements of geometry-square and
rectangular-only to define the shapes.

The color that dominates the rendition of
the Greek element morph is the blue shade of
the national blue. The red marks both the
Turkish and Albanian territory and obviously the
choice is linked to the color of their respective
national symbols.

The themes that are preferred are mostly
people (32%) of which a dominant position is
occupied by Customs’ employees (20%), followed
by the police officers-guards (9%) and the car
drivers (3%), who are crossing the border.
Relatively large is the percentage which refers to
various signs-indexes (26.7%) (STOP, OFFICE,
DOGANA, etc.), which shows the influence of the
border town in the way children perceive and
represent their social environment, where the
border is a term used in their daily lives. Nature,
weapons and warplanes are used by children as
objects of connotation.

The results of our research broadly refer to a
rather favorable cross-border environment,
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which does not mean that there are no
differences in cultural perceptions and in the
discernible spatial dimension. Nevertheless we
observe that these differences do not constitute
significant obstacles to cross-border cooperation.

References

Arnheim, R. (1974) Art and Visual perception.
Berkeley & L.A. Univ. of California Press.

Barthes, R. (1983) Ewova - HouOikr) - KEUEVO.
ABrva: MA£Bpov.

Berg, E. & Van Houtum, H. (eds) (2004) Routing
Borders Between Territories, Discourse and
Practices. Aldershot: Ashgate.

Crush, J. S. (1980) On Theorizing Frontier
Underdevelopment. Tijdschrift voor
Economische en Sociale Geografie71 (6): 343
- 350.

Davis, A. M. (1985) The canonical bias: Young
children are drawing of familiar objects, in N.
H. Freeman, & M. V. Cox (eds) (pp. 202-213).
Visual order: The nature and development of
pictorial representation. London: Cambridge
Univ. Press.

Dimitrov, M., Petrakos, G., Totev, S., & Tsiara, M.
(2002)  Cross-Border  Cooperation in
Southeastern Europe: The enterprise’s Point
of View. Eastern European Economies 41 (5):
5-25.

Eskelinen, H., Liikanene, |. & Oksa, J. (eds) (1999)
Curtains of Iron and Gold: Reconstructing
Borders and Scales of Interaction. Aldershot:
Ashgate.

Eva, F  (1999) International Boundaries,
Geopolitics and the (Post) Modern Territorial
Discourse, in D. Newman (ed) (pp. 32 - 52).
Boundaries, Territory and Postmodernity.
London: Frank Cass/

Freud, S. (1994) H epunveia twv oveipwv. Mtdp.
A. Avayvwotou. ABriva: Entikoupog.

Gagliardi, P. (1996) Exploring the aesthetic side
of organizational life, in S. Clegg, C. Hardy &
W. R. Nord (eds.). Handbook of Organization
Studies, 568.

Ganster, P. & Lorey, D. (eds) (2005) Borders and
Border Politics in a Globalizing World.
Anham, MD: Rowman & Littlefield/SR Books.

Ganster, P., Sweedler, A., Scott, J. & Dieter -
Eberwein, W. (eds) (1997) Borders and
Border Regions in Europe and North America.
San Diego, CA: San Diego University Press.

Golia, P. (2011) Praising the Nation. Thessaloniki:

Epikentro Editions.

Gottmann, J. (1980) Centre and Periphery.
London: Sage.

Hansen, N. (1977) The Economic Development of
Border Regions. Growth and Change 8: 2 - 8.

Hansen, N. (1983) International Co-operation in
Border Regions: an Overview and Research
Agenda. International Regional Science
Review 8 (3): 255 - 270.

Kaplan, D. & Hakli, J. (eds) (2001) Borderlands
and Place. Rowman & Allenheld: Boston.
Kress, G. & Van Leeuvwen, T. (2010) The
grammar of visual design. Athens:

Epikentro.

Kyridis, A., Vamvakidou, 1., & Zagkos, Ch. (2011)
Somebody painted on the wall... Social,
political, historical and artistic impressions
on the Berlin wall, in K. Kentrotis (ed.).
Twenty years after the fall of Berlin wall:
evaluations and perspectives. Athens: Sideris.

Laszlo, J.I. & Broderick, P.A. (1985) The
perceptual - motor skill of drawing, in N.H.
Freeman & M.JV. Cox (eds) (pp. 356-370).
Visual order: The nature and development of
pictorial representation. London: Cambridge
University Press,

Loizou, L. N. (1995) The role of virtual-spacial
system and the drawing competence in
handling concrete and abstract concepts.
AUTH., Psychology Laboratory (unpublished
PhD Dissertation).

Newman, D. & Passi, A. (1998) Fences and
neighbors in the post-modern world:
boundary narratives in political geography.
Progress in Human Geography 22 (2): 186 -
207.

Newman, D. (2002) Boundaries, in J. Agnew, K.
Mitchell & G. Toal (eds) (pp. 123 - 137). A
Companion to Political Geography. Oxford:
Blackwell.

Nicol, H. & Townsend - Gault, I. (2005) Holding
the Line: Borders in a Global World.
Vancouver: University of British Columbia
Press.

Olson, D.R. & Bialystok, E. (1983) Spatial
cognition. London: Erlbaum.

Paschalidis, G. (1996) Signs’ Education.
Educational Signs, in S. Kamaroudis & E.
Chondolidou (eds) (pp. 15 - 22). Semiotics
and Education. Thessaloniki: Paratiritis.

Pavlakovich - Kochi, V., Morehouse, B. & Wastl -
Walter, D. (eds) (2004) Challenged
Borderlands: Transcending Political and

15t International Conference <EDUCATION ACROSS BORDERS»

Florina October 5 -7, 2012
http://www.edu.uowm.gr/site/EduCbr

Conference Proceedings
(ISSN: 2241-8881)




Paraskevi Golia. Ifigenia Vamvakidou, Giorgos Stavrianos, Elias Michailidis 71
CHILDREN FROM FLORINA, BITOLA, KORCE ARE PAINTING THE BORDERS

Cultural Boundaries. Aldershot: Ashgate.

Reichert, D. (1992) On boundaries, Environment
and Planning D. Society and Space 10 (1): 87
—-98.

Rokkan, S. & Urwin, D. (1983) Economy, Territory,
Identity:  Politics of West European
Peripheries. Sage: London.

Rumley, D. (1991) Society, State and
Peripherality: The Case of the Thai - Malysian
Border Landscape, in D. Rumley & JV.
Minghi (eds). The Geography of Border
Landscapes. Routledge: New York.

Sivropoulou, R. (2003) A journey in the world of
illustrated stories tales. Athens: Metaichio.

Van Houtum, H. & Striver, A. (2002) Where is
the Border? Journal of creative geography 4
(1): 20 - 23.

Van Houtum, H., Kramsch, O. & Zierhoffer, W.
(eds) (2005) Bordering Space. Aldershot:
Ashgate.

Van Sommers, P. (1984) Drawing and cognition:
Descriptive and experimental studies of
graphic  production processes. London:
Cambridge University Press.

15t International Conference <EDUCATION ACROSS BORDERS» Conference Proceedings
Florina October 5 -7, 2012 (ISSN: 2241-8881)
http://www.edu.uowm.gr/site/EduCbr




CULTURE AND CULTURAL
POLICY IN THE FUNCTION OF
ENABLING THE YOUNG
GENERATIONS FOR A MORE
SUCCESSFUL CROSS- BORDER
COOPERATION

Dobri Petrovski

PhD

Faculty of Education Bitola
d.petrovski@pfbt.uklo.edu.mk

Abstract

Living in time of fast paced changes, who
evidently lead to general globalization and
integration in wider world frameworks, as people
that are interested for the future, we cannot
allow for our region to be left out of these
processes. In that sense, all of the intellectual
potential from these territories should be put
into function of research for the factors that will
make that integration more palpable. The
intention of this paper is to emphasize the role of
the culture and cultural policy in enabling the
young generations from the greater border-line
municipalities of this region in which the most
significant are Bitola, Florina and Corcha, for
their more successful collaboration and
integration in the modern European frameworks.
culture, culture policy, cross-border
cooperation

1. Introduction

At a time of such rapid strides of change, such as
today's, the younger generation of border
municipalities Bitola, Lerin and Korca, impose as
an important imperative the need for
cooperation as a basic condition for their
development and prosperity within their own
countries and beyond in Europe and worldwide.
A significant part of the before mentioned
changes are caused by the globalization process
which assumes the process of taking a series of
activities of supra-national level that change the
relations and somehow produce diminishing
physical world. As it is known, the five
dimensions of globalization are: society, politics,
economy, culture and environment. While all of
these segments are connected and
interdependent, our intention in this paper is to
preserve the culture and cultural policy as a basis
for preparing the young generation for improving
cross-border cooperation as an initial stage in
the process of globalization in the region.

Our deep conviction is that culture with its
elements and cultural policies of neighboring
countries in the region will contribute to the
desired successful globalization which involves
leaving the series stereotypes in terms of the old
ways of thinking, ideological dogmas coming
from territorial restrictions, national specificities
and closed within the specified limits. That way
the younger generation belonging to these
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territorial areas will be able to become an active
player in building a global policy, not only within
their own countries, but also in how the regional
and international level.

Knowing the situation in the region, we are
aware that the process of globalization will have
its detractors. All those destructive forces (in all
three areas mentioned border) who consider
linking population of these areas will jeopardize
their interests, positions or ideals, will try to stop
or at least slow down these processes. However
we are optimistic because the world is obvious
that the process of globalization is unstoppable
and we have witnessed that those countries that
oppose such processes remain on the sidelines,
or isolated in their closed borders far from
positive global trends.

2. Notion determination of key terms

Culture

Culture is a term that is often found in everyday
language and in the various disciplines of social
sciences. As far as is more common, broader and
more widespread use of a term seems to be
difficult to find a single meaning or a single
paragraph in its definition by most theorists.
Such is the case with the term culture, because
in practice it is synonymous for many different
phenomena in society.

Leaving the realm of nature, man is detained
with him much needed and useful habits, tasks
and instincts and even more away from its wild
and primitive condition, the more inherent in the
acquired replacement. At the core of what is
gained of what culture includes, it is often found
that its conclusion colossal rise owes humanity
and of culture. The definition of culture is
indeed a very difficult thing. Probably that is due
to its multi meaning feature since its
introduction as a term. Even Herder himself, in
the preface of "Think of Philosophy of History,"
wrote that "There is no such thing as more as
undetermined as the word culture." (Kloskovska
2001: 9). It would be clear if one considers that
perception and concepts that referred to the
culture occurred several centuries before the
introduction of the term. That shows the sum of
studies devoted to the culture of the history of
European philosophy from ancient times until
the beginning of rational thinking of the
Enlightenment.

Tracing the definitions of culture, | came to
the realization that many of the scholars dealing
with this issue often describe culture as
something that opposes nature. According to
Cicero, the meaning of the term is associated
with its etymological genesis relating to farming
and is synonymous with the expression of the
antithesis of what the social life comes from
nature and what comes from the activities.
Similarly understanding presents Herder, who
sees culture as a source of human dominance
over the animal species, which in turn dominates
man with his physical strength, skill and ability.

Because of the salient findings that culture
as a concept is extremely difficult to define in a
few sentences and complex as that term many
authors define a different way, and readers in
order to easily reach their own views on the
concept of culture, the many definitions of them
aside:

1. in more broader sense: "l created the
human society that exists as a result of
physical and mental labor of the people
(material culture, spiritual and national
culture). (Shirilova 2001: 124).

2. in the strict sense of the word: "Culture
is a very broad concept and includes
various types of knowledge that people
create: art, music, science, skills, beliefs
and values, opinions, actions, ideals,
laws, customs, norms of behavior, moral,
political and family organization and
others. "(Tonovski 2000: 194)

3. According to the culture at large
definition is "a set of material and
spiritual values created shto man
throughout his enduring history."
(Prangoska 1999: 15)

4. "Culture is a specific phenomenon or
process of creating an artificial world by
humans (as opposed to its nature or
learning) that meets human needs, and
provides the continuity and prosperity of
society, while at the same time that
special element of human existence.
Namely it is his creative dimension that
distinguishes man from all other living
creatures. "(Zoglev 2002:305)

5. "Culture functions as a national, but also
as an international system, it is a guide
to cultural institutions, their complex
systems, technology and working
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methods, and insight into their mutual
cooperation." (Sesic 2003: 13)

6. "The sum of all those processes, changes
and creations that have occurred as a
consequence of the material and the
spiritual intervention of human society
(in nature, society and opinion.), A basic
sense of culture is that to facilitate the
maintenance, renewal and progress
human society. "(Ilic 1983:13-14)

These definitions lead to the conclusion that
culture is only one specific dimension of social
life, i.e. its specific crystallization; expressed
through everything man creates a material and
spiritual products. Linking culture with tradition
is unacceptable thinking that culture is solely
what has been created throughout history, that
what you have created many generations before
us. Also unacceptable is the notion that the
culture would represent only what is present-day
work of the current generation, which somehow
eliminates tradition as part of the culture.
Rather, the term culture refers to as the
complete social heritage and lifestyle, and
includes an anthropological perspective, that
perspective suggests that culture cannot be fully
and easily separated from social life. (Zoglev
2003: 166)

For these reasons it becomes a common
consideration of many who believe that people
in the course of its life continue to be "exposed"
to the cultural influence, because culture is
something that is learned. This is confirmed by
the following story:

During a survey of the habits of
consumers in the U.S., researchers
noticed an unusual behavior of a
housewife: it whenever purchased
salami, for no particular reason, they had
cut edges and even then she would put it
in the fridge. When researchers asked to
explain why she does it, she could not do
it. She just explained that her mother did
the same thing, so she continued doing
it. When researchers went to her mother,
they found that she puts the salami in
the fridge the same way. But not only
that. They found that she cannot explain
the reasons why she does it. And she
learned that from her mother. The whole
story was explained by her grandmother,

from whom the researchers discovered
the truth: When | started to buy salami, |
had a plate which could not contain the
whole salami, so | had every salami cut
back when | put it in the fridge. Culture,
roughly, is this: once solutions have
proven successful in solving the
problems, they become subconscious
rules of conduct "invisible" but strongly

influence the behavior of people.
Source: Nebojsa Janachieviy, Faculty of
Economics Belgrade

As a result of all that the culture has
mentioned in the preceding text, it is certain that
the formation of the whole person that is best
affected since birth. Therefore, within the
theoretical elaboration of culture is good to
know the term In-culturalisation which actually is
a process of learning one's own culture.
(Shirilova 2001)

Of particular importance is the man from the
earliest age in order to understand that it is part
of a cultural environment that will spontaneously
accept, but that has complete freedom of choice
as to which culture you belong when you grow
up. Besides parents and the environment as very
influential factors and who greatly influence the
teaching of their own culture there should also
be cultural and educational institutions, with
their very existence and functioning as
contributing to better understanding of the
culture, and deeper penetration into it.

It should not be neglected despite the fact
that libraries, museums, theater, music, film, and
other institutions and activities in the sphere of
culture, education through its institutions have
an important part in understanding and
enriching the cultural life of the people in the
near and in the wider environment.

When we talk about culture in general, the
specifics of our multicultural, multinational and
multi-religious environment the necessity of
explaining the term acculturation comes to our
mind.

Acculturation is the process of touching the
two cultures, the process by which groups or
individuals contact each other, exchange cultural
characteristics and acquire new ones. (Prangoska
1999: 24)

Acculturation is a kind of cultural change; it is
a process of dialectical interaction between the
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cultures of two or more social groups of any two
reasons come into contact. Process in which the
meet, touch and influence each other two
cultures.
Acculturation still can be defined as:
1. Modernization of primitive culture
2. Download and adopting elements of
foreign cultures
3. Acceptance of the new cultural
environment in which they found an
individual or a group. (Shirilova 2001)

3. Cultural policy

The expression policy derives from the Greek
word polis (city-state region, the sum of citizens
who form a city), or politeia (state constitution,
political regime, republic, citizenship). According
to many sources (dictionaries, internet, etc.),
“policy” is defined as a set of processes and
methods by which decisions are made within the
framework of a group of people. Although
politics usually refers to government or rule, it is
not strictly a term used in political science, but
rather, its use is very extensive. It its wider use
refers to culture as a result of the obvious is the
use of the term cultural policy.

In accordance with the general definition of
politics, cultural policy should be defined as a set
of processes and methods with which regulates
relations in the sphere of culture within the state
or beyond. Analogous to the territorial aspect, it
is evident that the approach to the concept of
cultural policy in different countries, or different
political systems varies greatly. In liberal political
systems, the state does not interfere too much in
the cultural politics unlike conservative systems
where the state is trying to have greater impact
on the regulation of this area. In contrast to
totalitarian political systems, culture is usually
under the direct control of the state.

Cultural Policy is the area of public policy-
making that governs activities related to the arts
and culture. Generally, this involves fostering
processes, legal classifications and institutions
which  promote  cultural diversity and
accessibility, as well as enhancing and
promulgating the artistic, ethnic, sociolinguistic,
literary and other expressions of all people —
especially those of indigenous or broadly-
representative cultural heritage. (Wikipedia)

Cultural policy in the documents of the

European Union referred to it in recent times,
which means that even in the last few years it is
a gaining momentum. In addition to this
development of the situation and for more
effective coordination of national cultural policy
and cultural policy of the EU a series working
bodies are established, a number of important
documents and implemented significant
projects. Their task is a continuous and
systematic promotion of the best practices in the
field of cultural policies at the level of Member
States and countries that are potential
candidates for membership, and the transfer of
experience in the field of cultural heritage,
artistic creation and access of citizens to culture.
Among other things these bodies perform
research on the impact of the integration process
on cultural policy, especially the candidate
countries and other countries that have some
institutional connections in the EU.

4. Opportunities for cross-border

cultural cooperation in the region

The rich cultural heritage in this part of Europe
testifies to the fact that cultural cooperation
between nations or political space could be
limited. It is true today, no matter what some of
the municipalities in the region belong to the
states that are already members of the EU, and
others of those who are not. The fact that
cultural cooperation among people and states is
not a privilege of the European Union can only
encourage our continuing commitment to and
promotion of intercultural dialogue in the region.
According to (ERICarts Institute 2008)
Intercultural dialogue is a process that comprises
an open and respectful exchange between
individuals, groups and organizations from
different cultural backgrounds or with different
views of the world. The main objective of this
kind of cooperation usually promotes mutual
understanding of different perspectives and
practices, increase participation, ensuring
equality and ensuring the emergence of new
creative processes. Taking into account the
current situation in the region, it is normal to
guestion whether such cooperation is currently
possible. Our deep belief is that it is not only
possible, but also necessary. Cultural
cooperation represents an opportunity to start
our final bonding. Such optimism is the
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foundation and the fact that all three countries
in the region have built and legal basis for this
kind of cooperation. Namely, Albania on
September 24th, 2006, Greece on January 3rd,
2007 and FYROM® on May 22nd, 2007 ratified
the UNESCO Convention on the Protection and
Promotion of the Diversity of Cultural
Expressions. Also, all three states within their
cultural policies defined as priorities provisions
such cooperation is legalized.

Albania is one of the countries in recent
years that leads a solid cultural policy, especially
after the fall of communism in Eastern Europe
during the early 1990s. This period is used for a
possible approximation of Albanian culture to
European standards. This tendency is present in
Albania today, which further motivate our
commitment to cultural cooperation in the
region (the municipalities of Korca, Florina and
Bitola). Greece as a country with a very rich
cultural tradition leads cultural policy which
continuously persists for longer period. Although
the historical development, responsibility for
culture and cultural policy was divided among
various government ministries efforts for
promotion, development and expansion of
cultural cooperation remains unchanged part of
that policy. It was due to the fact that Greece as
a member has committed itself to monitor and
cultural policy of the Union, which in any case
not that inconsistent with our commitment to
regional cross-border cultural cooperation.

Republic of Macedonia after the division of
the Yugoslav federation has entered a new stage
of development of cultural policy. Slowly but
surely in the sphere of culture a consistent policy
is built directed at the integration efforts to join
the EU, i.e. cultural policy similar to other
European countries. This means that the
expansion and promotion of cultural cooperation
remains continued commitment to its cultural
policy and not a legal impediment to our
cooperation.

In the end we recall that our commitment to
co-operation and in accordance with European
cultural  policy. The European  Cultural
Convention may be assessed as an important

' In accordance with UN Resolutions 817 and 845/1993,
"The former Yugoslav Republic of Macedonia" is
currently being used by the Council of Europe and the
European Union, as the country's interim tag in official and
internal documents.

starting point for our cultural cooperation and
integration. It is a solid foundation for fostering
cooperation, not only in culture but also in the
wider fields of education, sports and youth, etc.
In this regard it is important to mention the
Culture Programme (2007-13), adopted by the
European Parliament and of the Council of 12
December 2006. This program establishes the
instruments and financing of transnational
cultural cooperation of entities within the
European Union or non-union members, and
participate in the program for the period from 1
January 2007 and 31 December 2013.

5. Forms of cross-border municipal
cooperation

We must be aware that within our commitment
to cultural cooperation have a major role
municipalities that belong to this region or those
forces that have political and economic power
for decision. The fact that these forces cannot be
exempt from state influence or impact on those
"top" should not hesitate in the academic
environment to engage in these processes and to
create new policies in these areas. Our
conviction is that integration in this region
despite the economic condition is best to
proceed with in the process of cultural
integration because evidently it is much harder if
we go with the political and territorial questions.
The forms of such cross-border cooperation
though may be different, however, to achieve
the desired goal should be in scope and content
and time frame to be acceptable and beneficial
for all participants, regardless of the cultural
activity in question. The organizers themselves or
participants in cultural events should be
independent in deciding whether their
cooperation will take place in the stage arts,
music, cultural heritage, art, literature and
translation or other cultural activity. It is for
reasons they best know of what forms the
cultural cooperation that will contribute to their
cultural rapprochement and better
understanding as part of the said desired
globalization.

6. Conclusion
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The conclusion begins with the thought of
the famous French politician, diplomat and one
of the architects of the so-called European Union
Jean Monnet (Jean Omer Marie Gabriel Monnet,
1888-1979) which clearly states that "When it
could be started again, | would start with
culture" (Wikipedia / Jean_Monnet). | thought
that this confirms the validity of all of our
successful  efforts to  establish  cultural
cooperation in the region, because obviously it is
the foundation for building our future common
European cultural heritage and specifically
outlined in Article 151 of the Treaty on European
Union concerning of culture.

We have no illusions that this process is easy
and simple, but we are confident that the
successful development of this region will not be
successful without the cooperation of all
stakeholders who live and work within it. Only
cooperation and exchange of good practices in
all areas, including culture as one of the most
important segments, will enable successful
coping with the changes caused by the
globalization process and the basis for leaving a
series of stereotypes. We believe that this
collaboration will allow all generations belonging
to these territorial areas to become active
players in building a positive climate within their
countries and at the regional and international
level.

As noted at the beginning, knowing the
situation in the region, we are aware that our
integration efforts will have to struggle with all
those forces that are in some way opposed to
such processes. Such efforts will not be any
easier, because it will jeopardize their interests,
positions or ideals.

Eventually we would like to emphasize that
we are deeply convinced that the knowledge of
the population of these areas are already at a
level where no one can sway in the movement
towards world unstoppable process of
globalization. It is based on the fact that has
become clear that none of us would want to stay
out of this process, knowing the consequences.
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Abstract

Pedagogy as a science has an important
geopolitical role in the process of globalization
and in attempt to equalize ethnic identity of
each nation with the global one. While the
globalization enters slowly on the Balkan’s
scene, many disputes appear between nations,
that whether they like it or not, they share this
territory for centuries now. The biggest problem
occurs at that point when the Balkan states wish
to claim the territory of their neighbors. The
reasons for this are numerous and different, but
they are all based on particular interpretations
of history in each of these societies. The fact that
history has tight connections with education,
one of the most powerful means for creating
public opinion, leads to the conclusion that the
misunderstandings that exist originate mostly
from  different interpretations of this
science called - “magistra vitae”. This problem is
most visible in multi-ethnic communities where
the schools teach the official state’s history
while the classes are attended by students of
other ethnic groups whose history narrate the
“opposite truth”. Often, these differences are
the exact reasons for intolerance between the
nations. Some of those examples that are
nowadays cause many disagreements in the
Balkans are “the Treaty of London (1913)” and
the recent wars in former Yugoslavia. This
situation leads us to the doubt: Can we
discus about “education across borders” while
in the course of history teaching there are
different interpretations of common historical
moments that produce constant problem in
reconciliation among people of Balkans?
education, textbooks, disputes,
differences, Balkans, history

1. General issues

The idea for this paper came to me after one
lecture that took place during the compulsory
school practice in primary schools as a part of my
studies, which includes monitoring of teaching in
order to understand the climate in the classroom
as well as the teaching methods that are applied
by older colleagues. Considering that the
immigration in Greece is at a high level, most
classes in Greek schools are multi-national. The
protagonist of the event that took me to think
about it is one 6th grade pupil from Bulgaria.
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At the end of the lecture | discussed with the
class teacher about the difficulties faced by
foreign students during their schooling. Besides
the fact that in most cases the difficulties that
appear are related to "language barriers”, in the
case of the mentioned pupil difficulties have
occurred in the teaching of history. Most of the
times in history Greece and Bulgaria had
disputes between each other, rather than
alliance. Consequently, the official history of
Greece and Bulgaria has different point of view
of these disputes. Difficulties that the class
teacher met in the case of mentioned pupil are
directly connected to differences in official
history of two countries. Colleague told me that
after one of the public holidays and parade the
pupil came to him and asked: "Why all my
friends say that we Bulgarians are bad?" My first
thought was about endless presence of division
among the people known as division on "self and
others" which either it has political or religious
or economic dimension it is the source of most
of the ethnic strife.

This paper will deal with a general
phenomenon, not individual cases. The reasons
for this are manifold. Accessing the subject
through individual cases and their comparison
involves comprehensive analysis of the truth of
the interpretation of historical events, which in
my case is a thankless task. Analysis of the verity
of the historical interpretations is a long and
complicated scientific process that often is not
objective and difficult to succeed. Of course, the
latter is directly related to this topic, because
these interpretations are the source for right or
wrong school implementation, which is of great
importance for the development of social being
of every man. What | want to stress in this paper
is a danger of the phenomenon of different
interpretations for the neighboring nations’
history, which determine the past, and may
affect the future of those countries.

The first dilemma among the others is: does
really education and teaching of common
history, directly or indirectly, encourage
nationalism and religious intolerance among
neighbors? Or is the situation reversed?
Otherwise, does nationalism as an ideology or its
mechanism affecting the textbooks, and
therefore the teaching of history at the school?
The problem of nationalism is specially stressed
in the territory of the Balkans, where in a very

small area numerous ethnic groups are
concentrated without certain and permanent
border until the beginning of the 20" century.
Historically, as in the other parts of the world,
each of these groups tended to consolidate their
nation's territorial boundaries by widening and
strengthening them. Being part of the Ottoman
Empire for a long time, most of the Balkan
population, regardless of ethnic group was
moving all over the area, which resulted in the
subsequent disputed division of the borders. This
partition was accepted in different way by all
interested parties, something that is still subject
to discuss in the interpretation of the individual
state histories.

This partition also has an influence on the
current redrawing of borders that happens
nowadays. Recent changing of the borders, as
well as trends towards appropriating neighboring
territories was followed by disastrous wars.
Unfortunately, national intolerance is not
stopped by them, on the contrary, has an
immediate support at one of the most important
and most sensitive mechanisms in every society,
in education. However, the progress of world
society has caused the cessation of territorial
expansion through war and focused on its
metamorphosis in the strengthening of
individual states in other ways, mainly economic.
In Balkans we still have this first case.
Modern geopolitics examines the historical
development of nationalism in the Balkans from
the political, war or diplomatic standpoint, but
not education as well.

Education is one of the most powerful means
for producing individuals who are supposed to
serve the system. The fact that the education is
compulsory and free is not subject to doubts the
validity of methods or sources. On the contrary,
it has all the dimensions that are necessary to
succeed in their goals-mass, availability, as well
as resources. Historical education is a
compulsory element in all educational systems.

History as a subject in schools aims primarily
to introduce students to the previous events and
secondly to develop their critical judging abilities
depending on age. Both of these aims of history
must have objective influence to the students
regarding to help the science to accomplish its
own goals. This means that the information
offered to student must be accurate and
objective, but also critical judging of the students
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must be developed by appropriate methods.
Important in this project is that a proper system
of values of students must be built, something
that goes beyond the sphere of action of the
history as a science and represents a segment of
the overall social influence.

"History," which is more or less known to all
people is not only a product of the knowledge
acquired in schools but also in families, villages,
religious  communities and  all other
environments in which an individual makes
different contacts. The fact is that it is impossible
to avoid all the extracurricular influences that
participate in the formation of critical historical
consciousness, especially in today's era of the
strong influence of the media. Nevertheless, the
historical knowledge that every individual has,
often rely on what is written in the textbooks.
This occurs because the students adopt the
historical sources as absolutely correct. On the
other hand school books are the result of official
educational policy of each state, which means
that follow the same trend. Here we come to the
main problems where politics entering the
school textbooks.

Opinions of historiographers regarding this
issue are contrary. While some believe that each
nation must have a collective memory as one of
its features and that teaching of national history
is important, others find just the problems in this
area with the justification that such
interpretations are subjective and intolerant.
This topic receives the attention of scientists for
many years with the intensification of the last
decade. Such tensions are segment of a wider
process that also finds contradictions in the
world. The process of globalization does not
circumvent any sphere of national equalization
of all people by trying to emphasize the
importance of a common cause-the general
prosperity. This could be succeeded by pointing
out the similarities and suppressing the
differences. All around the world, most of
interpretations of national histories emphasize
the differences, something that indirectly caused
the rift between the two phenomena of
nationalism and globalization.

One explanation of this problem could be
that nationalism is a response to globalization. If
the goals of globalization are equalization among
the people, then the only way out of their
national differences is in nationalism, and since

the idea of diversity must be properly forwarded
to the masses, the easiest means is education.
Perhaps this tendency in education and teaching
of history would not be interpreted in a negative
context of nationalism if they were not one of
the reasons for disagreements among the
different ethnic groups.

2. Examples of different interpretations
of common histor

| believe that in the Balkans we can identify four
types of different interpretations of history which
cause disputes among the peoples. The first type
is the systematic favoritism of its own history.
This case appears in all textbooks in the Balkans
and it is a logical consequence of the priorities of
the study of national history. There is a
characteristic example of Greece where the
greatest attention is paid to the Byzantine
period, slightly less to the ancient one, followed
by the liberation from Ottoman rule and the
recent history of Greece. Presentation of
European and world’s history that does not
concern Greece is minimized. Another such
example in the former Federal Republic of
Yugoslavia is the textbooks written after the
collapse of the former Yugoslavia. Research
done by professor Dubravka Stojanovic' shows
that Serbian textbooks meet a little milder, but
significant differences, where the ratio of global
versus national history represented in textbooks
for children 12 to 15 years old on average 1:3
(Stojanovic 2010: 91-92). Such favoritism of
national history or indirectly ignoring the parallel
existence of the history of the “others” can
deceive students and create the sense of
superiority over the other. In this way, it is
almost unavoidable to come across that already
mentioned division of "self and other" which is
simply represented in daily discussions on
politics.

The second type is the discourse of history of
the same country in terms of certain historical
events that have divided support among
members of the same nation. With this type of
politicization of history we can see the changes
in the curriculum in relation to the changing
trends of a country. In terms of such issue, the

' Ph.D. Dubravka Stojanovi¢, is a Professor of the Faculty of
Philosophy, Belgrade and Vice Chair of the CDRSEE's
History Education Committee.
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great importance of development of historical
consciousness has extracurricular knowledge
that is acquired by "oral history" narratives,
media and other means since it is directly related
to the people who still live and share
impressions. Typical example of this type is the
shift in the interpretation of the history of the
Second World War in Serbia. Nowadays the
royalist members of the military, nationalistic
“Chetnik movement”?, is more accepted and
historically correct in relation to the
interpretation of fifty years long that was giving
precedence to the Partisans and Communists.
Official educational policy standpoint is that by
this change in the interpretation we overcome
prejudice and stereotypes that have mastered
the state historiography, although the effects
may be more negative than positive. Except of
the excitation of nationalist ideas, the gap
between supporters of the Communists and
Royalists that occurs among people becomes
deep and deeper. This example has its common
points of contact with the Greek civil war that
still causes controversy among the Greeks,
especially in the regions of Western Macedonia
and Epirus.

The third type is also very dangerous, given
that throughout history this kind of differences
were reasons for some of the ethnic conflicts in
the Balkans. Different interpretations of common
historical moments in two or more countries
have significant influence on opponent,
unfriendly atmosphere. Naturally, any of the
interested parties interpret historical events from
their own point of view by analyzing the positive
and negative elements of the same. It is logical
that in a warring situation there is one winner
and one loser. At first glance, this does not exist
in anything controversial. However, the teaching
of history is not about a simple narrative of
events, which subsequently leaves the student to
self-analysis, but also touches on the causes and
consequences of interpreting them in
accordance with the tendencies he has.
According to this, one winner will represent
different causes and consequences in relation to
the losers. While the winner will justify the
consequences by the cause, the consequences

2 Nationalistic movement built on the work and life of
former general of king’s army before WW2. The name of
the officers of that army Cetnik is kept and used in negative
connotation nowa- days

will be used by a “loser’s” side as a new cause of
the conflict. In this way, the disagreement is only
deepened.

What is also of great importance for the
problem we are dealing in this paper is the way
in which the facts are presented. The ways in
which historical lessons in the textbooks are
written and the vocabulary used can often be a
source of misinterpretation. The first criterion is
the length of the lesson. Lessons that are too
large are often overwhelmed with information
that does not encourage students to think
critically but they point to the superficial
adoption of the same. On the contrary, the
lessons written in a concise and poor way may
lead students to come to the superficial
historically unfounded conclusions. The second
criterion is certainly the meaning of the words
used. Only a small difference in that one word
can change the meaning. The Balkans, a meeting
place of many ethnic groups, is a fertile ground
for the emergence of such conflicts. Classical
examples are the Balkan wars and their
consequences that are still appreciable.

Taking the example of Serbian, Albanian,
Greek and FYROM textbooks, we observe
significant differences. In Serbian textbooks the
lessons (Beuuh, 2008: 46, Bophe TBypwuh,
Momunno Nasnosuh, 2012: 66-68) are concise
and present Balkan wars as wars of liberation of
the territories that were under its belonging. The
exception is Albania in whose territories Serbia
had pretensions. Albanian textbook® under a
negative attitude towards the Albanian side of
the outcome of the war and the London Treaty
(1913) attaches less importance to the creation
of their own independent state for the first time
in history, and highlights the fact that the treaty
was not right according to the territories that
belonged to other countries. Most of the lesson
consist the details of the final negotiations over
the formation of borders of Albania. The
objections to these interpretations are the
following.

The Serbian textbook does not indicate that
there were hegemonic pretensions to occupy the
Albanian coast, but focus shifts to the decision of

3 This lesson is part of the book of history for 9" grade of
Primary schooling in Albania, published in 2008.
Unfortunately I got only the paper with this lesson, and the
source that provided it to me couldn’t give me exact title
and other data until the date of printing this paper.
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the great powers of Italy and the Austro-
Hungarian Empire that does not allow access to
Serbia by sea. Finally, | believe that the omission
of the explanation for the first case and the
emphasis on the second one trying to make
image of conspiracy theory something that only
produces hostility toward all parties involved.
The Albanian textbook on several occasions
referred to the Albanian population living
outside the borders of Albania using the exact
number as well as extent of territory which is
supposed to belong to Albania in accordance
with areas where this population lives. One of
the key words that can be superficial or wrong
interpreted is the verb used to describe this
situation. Population who found themselves
outside the boundaries is characterized as one
that is now exempt from the borders. One gets
the impression that the territory that existed
officially, reduced. This fact can be interpreted by
the students as seeking to unfairly excluded
territories must return to previous condition.
Together with the first example it represents only
one more of the possible reasons for disputes in
Balkans.

A similar problem occurs in the textbooks of
FYROM in the section about the London Treaty
and Balkan wars. According to these lessons,
Macedonia was divided among states, Serbia,
Greece and Bulgaria whereby Greece is engulfed
most of Macedonia. In this case this
interpretation could result in a conflict between
the peoples as concern the understanding of the
term Macedonia. The maps following the text
shows the whole Macedonia as a country that is
now divided between two states. This could
immediately be interpreted as illegal tensions to
occupy homeland from the neighbor that done
the same thing once.

Greek textbook in this case emphasizes
territorial gains at the expense of Turkey (AoUBn
Kat Zupapdg, 2006: 45). Pretty similar with
Serbian textbook and Greek as well is concise.
Perhaps this is because the Balkans wars
represent victory for the Greek side. In none
segment there is no explanation for the
population of - others ethnical communities or
they future treatment in the borders of Greece.
We can say that Greek textbook in the case of
this historical period keep neutral position, but it
does not mean that in some other cases happens
the same. The best example is the “Catastrophe

of Asia Minor” and the explanation of
consequences but not the reasons. Generally, in
each textbook without difference, one can find
controversial interpretation that could expand
hatred between peoples of the Balkans.

Under this type, we can find as well,
contradictory interpretations which Patrick Geri
considered as the archaeological arguments for
the territorial expansion. In a part, the author
cites (Patrick, 2007: 27-63) the German example
in transition from the 19th century into the 20th
century, for which Germany was claimed the
rights on the land on which have always lived all
Germans. Similar to the previous interpretation
of the London Treaty during which is emphasized
the territory inhabited with Albanian population,
we recognize a quite same situation with other
ethnic communities. Thus, in the Serbian
interpretations we can find that Military
Frontier® is the ancestral homeland of the Serbs,
while in the reality they settled there as a buffer
zone between the Ottomans and the West. Often
this interpretation is considered very literally, so
it is not uncommon to hear that the Croats have
not lived previously in those areas. The second
case is a current problem that exists between
FYROM and Greece, basically represented as a
conflict over the name of the first state.

However, further analysis leads to the
conclusion that the official tendency in FYROM is
focused on proving of the nation origin, which is
based on a direct connection with the ancient
Macedonians, a fact the Greek circles strongly
condemn. This conflict can take a much larger
scale if it continues its deepening with further
attempt to prove this hypothesis. A similar
interpretation exists in the case of Greece
reference to the territory of West and the
Central Macedonia, where the existence of non-
recognised Slavophone Greek minority s
justified. This creates a tense climate between
the members of this community which have
been declared as Greeks and at the same time,
ethnologically, they are also identify themselves
within this minority.

The fourth type of varying interpretations of
common historical events is not significantly
different from the third, but since it occurs
within a sovereign state of Bosnia and

* Part of Croatian land that lived Serbian population until the
5™ of August 1995. They moved there in the middle age as
a border soldiers
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Herzegovina with three equal national entities’
that have in the recent past been in conflict,
deserves to be mentioned separately. The
aforementioned examples illustrate  how
different interpretations of historical facts can
produce inter-ethnic conflicts and nationalism in
individual states. This is one of the starting
points of this paper where | am trying to define
the relationship of these two phenomena and
existence of their interconnection. Or whether
the presence of nationalism can influence the
education, and by this to encourage the new
conflicts.

According to Nenad Velickovic (2012), the
education system in BaH is the motivation for a
new war and war crimes. But what are the
reasons for that kind of a curriculum? In his book
"Skolorec¢ina" the author states that when having
three different nationalisms in one country, it is
clear that they are discriminating against the
others. The factual situation in Bosnia tells us
that since 1995 and the Dayton Agreement, the
teaching of history, language and literature is
performed through three different prisms,
Serbian, Croatian and Muslim or Bosniak as they
are naming the Muslim population in the newer
sources. In this case, the teaching of history is
also considering and a pluralism of truths.
Especially in the case of interpretation of the
events from the last war which are not omitted,
despite the lack of temporal distance. Present
society in the BaH no matter of the division on
the Serbian Republic and the Federation is again
mixed. In both entities there are living members
of all three nations, their children are going in
the same schools, playing and growing up
together. But they are not raising them up in the
same manner where someone tells the truth and
someone tells a lie about controversial topics
depending on the viewpoint. Such
disadvantages, except the most important
influence of causing a conflict among nations,
may have harmless -at a first glance- but not less
important consequences. They can ruin one
child’s friendship which can be for 20 years a
pillar of a stable tolerant society, or at least a
step towards reconciliation.

3. Possible solutions of the problem

> Bosnia and Herzegovina is divided into 2 entities Republic
of Srpska and Federation. The three legitimate national
entities are the Serbian, the Muslim and the Croatian

The main question that rises is “how can we
overcome this encumbrance of history
teaching?” Also, can we generally avoid disputes
on the ethnic bases among the various ethnic
communities on the Balkans? The logical answer
is that it is impossible at a general level, because
the man is primarily an individual and after a
member of the group. As such, each of us is
different and acts in accordance with its own
values, rather than collective system of values.
The correct question would be “Can we have
common textbooks in all the Balkan countries
where our together historical events will be
interpreted in the same way?”. To be able to
answer this question, we must first overview the
goals of this activity, but also and the objective
possibilities. The main and foremost objective is
to overcome ethnic disputes between different
ethnic groups, whether it implies a relation on
the interstate level or the relations of the
different communities within the same country.
On the other hand, the official teaching program
will not give up from the interpretation of
national history because of the above reasons.

The answer we are getting is that it is almost
impossible to apply the use of common
textbooks. There are proposals for a solution
which should "erase the dominant differences in
purpose of reconciliation" and "emphasize the
differences for a common goal," (Dimitrijevic,
2011) which found its support in the process of
globalization. Center for Democracy and
Reconciliation in  Southeast Europe, with
headquarters in Thessaloniki attempted to
answer the problem of different interpretations
of history teaching in primary and secondary
schools. Using a comparative method, they
examined textbooks of all Balkan countries
studying the most controversial historical
moments in the recent history. Until now four
textbooks were published that can be used as a
school additional material.

These textbooks are the product of the
collaboration of scientists and history teachers
from 11 countries and have been translated into
seven languages of the Balkans. Textbooks cover
the four major historical sites: the Ottoman
Empire, Nations and States in Southeast Europe,
the Balkan wars and World War |Il. This
ambitious, but almost utopian venture suffered
its critics. It could be said that these aspirations
are close to the official method and ideology of
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"brotherhood and unity"® of the former

Yugoslavia, which as a model, not only did not
succeed in the long term, but it is represents a
source for a further and deeper conflict. The
document "Guidelines for the Writing and
Evaluation of History textbooks for Primary
Schools and Secondary Schools in BaH" is a
similar project, but at the state level. It
approaches BaH problem through the research
and reform. The writers of textbooks, teachers
and students were interviewed, before and after
the implementation of this document and
conclusions are drawn. The problem with this
approach is that is not easy to influence
historical consciousness built on the individual
memories and experience. However this attempt
is somewhat successful and today in BaH there
are some schools that have already implemented
these new textbooks, adapted to the common
life (Karge & Batarilo, 2010: 307-357).

A potential solution might be the avoidance
of teaching some events, but not entirely
because on that way history education will stay
on “oral history” that has a plurality of truths,
depending on the ethnic group in which it
occurs.  Achieving the  historical  goal-
development of critical thinking of students, it
could be achieved by introducing parallel
interpretations of common historical events of all
interested parties, without specifying what is
true and what is not true. This method could be
useful in encouraging students for further
explore and deepening of knowledge both in
school and in activities out of school.
Recommendation of variety of sources to
students, the local and public libraries,
transparent e-learning information, could
contribute to improving students’ knowledge,
their research skills and critical thinking, which
can support them in their daily life. Of course,
this requires extensive commitment of lecturers
in the field of student’s animation, and its
preparation to give a proper respond to any
potential dilemma of students about some
topics. One method that can be also very useful
is the Project method by which one can
approach a particular topic through the inclusion
of many other science and arts as prose, poetry,
language, geography (analysis of present and

 Communist ideology in former Yugoslavia in try to
equalize people of different nation and religion that lived
together in this country.

former maps) and the interpretation of
"opposite sides". The Project method in its
experiential character can hold a thematic visit
to the institution that reconciles the two
opposing sides as, for e.g. Park of the national
reconciliation’ in Kastoria.

Finally, as we have pluralism of truths, there
is pluralism of solutions for all these above
mentioned questions. This fact should become
the main subject to improve in all of the
countries of the Balkans. Reconciliation is
difficult process but not unreachable. Any
required effort is nothing compared with the
possible results. What is certain is that we should
avoid to offer the truth but to encourage
students to critically analyze data and sources
that are offered. Only in this case we can
approach objectivity and teach it at the same
time. Reaching of objectivity is one of the
hardest, most difficult but the most correct way
to build healthy class climate and society.
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Abstract

The aim of this paper is to present the Policy
followed and implemented in relation to the
education of Ethnic minorities. Documents of
Historic Archives, Reports of Inspectors,and
Articles of modern researchers are also
presented and analyzed. The findings revealed
that Former Yugoslavia followed a positive
attitude towards the development of mother
tongue of ethnic minorities during that period
(1944-1990). It is worth mentioning that since
the end of 2" WW the State had developed
curricula and educational programmes related to
minority languages. These decisions were taken,
because the development was considered as a
basic human right that promoted social equity
and for this purpose education in the language
of origin was every minority’s right. For the
materialisation of those policies, some actions
were carried out; for example a) The provision of
primary school teachers’ training courses in
Hungarian language, b) the foundation of full
time professional schools for teachers, c) the
introduction of supplementary courses in
schools, where minority languages were used as
a teaching medium (Yugoslavia’s Education Board
in April 1961). Concluding, we pose the following
question: Did the educational policy, which had
been implemented during the specific period,
result into the assimilation and acculturation of
the minorities? It has been indicated that there
was not a certain assimilation-oriented policy
from the part of the State towards minorities.
Vojvodina,  bilingualism,  ethnic
minorities, minority language

Main Article

Vojvodina is a multiethnic, multicultural
community, home to a great many ethnic
minorities such as Hungarians, Croatians,
Romanians, Slovaks, etc. These minorities are
differentiated from the main population body
due to religious, political, traditional, cultural
factors. Vojvodina’s ethnic and cultural
heterogeneous composition is a result of many
historical, economical, political, social and
demographic influences. This population mosaic
was altered over the years. The Hungarians
constitute the second biggest population group
(14, 28%). A 59% of Hungarians lives in the
Northern part of Vojvodina which practically
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means than they are the dominant ethnic
minority in  eight sub-regions:  Kanjiza
(Magyarkanizsa kozség 86,52%), Zenta (Zenta
kozség 80,51%), Ada (Ada kozség 76,64%), Backa
Topola (58,94% Topolya kozség), Mali |dos
(Kishegyes kozsag 55,92%) and Coka (Csdka
kozség 51,56%). The sub-regions withHungarian
almost domination are the following: Becej
(Obecse kozség 48,83%)and Subotica (Subotica
Véros 38,47%). Except the above sub-regions
there are more places were the Hungarian
minority has also large population: Novi
Knezevac (Torokkanizsa kozség), Kikinda (Kikinda
kozség), Nova Crnja (Magyarcsernye kozség),
Zitiste  (Begaszetgyorgy kozség), Zrenjanin
(Nagybecskerek kozség), Secanj
(Torontdlszecsany kozség) Kovacica (Antalfalva
kozség), Plandiste (Zichyfalva kozség), Vrsac
(Versec kozség), Bela Crkva (Fehértemplom
kozség) Kovin (Kevevara kozség), Pancevo
(Pancso kozség) Irig (Urdg kozség) Odzaci
(Hédsag kozség), Sombor ( Zombor kozség),
Apatin (Apatin kozség), Temecula (Temecula),
Srbobran (Szenttamads), Novi Sad, Kula (Kula)
and Novi Becej (Torokbecse)
[http://sr.wikipedia.org/sr-
el/BojsohaHcku_Mahapu (poslednji pristup: 4.
mart 2011)]. The town Subotic is the Hungarian
cultural and administrative capital of the region
(Vojvodina).

Each community choose to be educated in its
ethnic language and this constitute’s a
fundamental equity condition for national
minorities. For over two centuries there were
many shifts and changes to Vojvodina’s
educational policy. These changes were naturally
caused by political, legal, funding and social
reasons.

From the era of Yugoslavia’s Kingdom
ensured public education instruction in one’s
own ethnic language by creating a law about
public schools in 1929.

According to this law, all the curriculum
classes were taught in minority languages,
except from history and naturally the dominant
ethnic group’s language courses. Unfortunately
there was a problem; there wasn’t an adequate
number of teaching staff to meet these
requirements. Teacher training in Hungarian
started in Belgrade’s Teacher academy in 1933
[Siling 2003].

During World War 2 (1941-1942, 1943-1944),

in Sombor, in Subotica and in Novi Sad there
existed female teacher academies were
instructing classes in Hungarian and the female
students who were interested in working for
Serbian (or German) departments were taught
these languages[Zili 1978].

After the end of WW2, in November 11" of
1944, all the state public schools should start in
Serbian but also in all the different ethnic
languages. The severe lack of teaching staff
which would teach in these languages remained
a problem. More teachers, schools, staff were
needed at that period. According to Janosi data,
650 teachers were required, but Vojvodina had
only 150 Hungarian ones. To fill these gaps
teaching academy graduates and undergraduates
were employed and there were multiple
opportunities. These graduates were given the
choice to attend a set of courses which would
give them a teacher’s diploma. There were
similar courses (A, B, and C) in minority
languages. First in Senta and later in Subotica
and Novi Sad there were organised courses
provided for those teachers who would choose
Hungarian as first language. The first two-months
semester (A) was for those who had completed
the 4-year teacher academy but never got the
chance to get their diploma, the second (B) was
for those who studied for 3 years in the academy
or completed their high school education and
there was a third semester (C) for one-year or for
those are finished the 4 years pre-secondary
school, the politics school, or war veterans. The
last category had to participate in summer
courses in order to make up for their unfinished
education. An important condition was that:
these candidates should be “politically correct”
[Zili 1978].

The gates were now open, one-by-one new
full curriculum 4 vyear professional teaching
academies were created. In 1947 the teaching
academy of Subotica and in 1947 the secondary
level education academy based in Novi Sad. This
project proved to be quite successful. According
to evidence approximately 400 Hungarian
teachers graduated in just four years after the
WW2  (1945-1949)The educational staff’s
mission was to train 30000 enlisted students in
Hungarian primary schools. The number of
students was rising, secondary schools were
established, and more than 7000 Hungarian
students needed education. This practically
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meant that a great part of the specialized
teaching staff was needed for secondary level
schooling. The annual growth of Hungarian

speaking students during the post-war period is
depicted in Table 1.

Table 1: The annual increase of Hungarian students in Vojvodina during 1945-1949[Janosi 1949]

School 1945/46. 1946/47. 1947/48. 1948/49.
Primary School 34.782 28.631 29.445 30.324
Upper Primary School / 2.869 1.370 1.357
Lyceum(Secondary) 6.082 10.268 10.700 10.460
Teachers Training School 315 323 508 600

A small decrease of higher primary school
students is shown here but this is not actual
since at the same time slot the number of
Hungarian secondary students was increased
which reveals the educational and cultural
upgrade of the Hungarian’s population. A great
number of Hungarians managed to get higher
education and level up their way of living.

Table 2: The number of primary and secondary
Hungarian students who were educated in their
own language [Janosi 1949]

Primary Secondary
1946 568 1946 34
1947 658 1947 122
1948 2.050 1948 185
Total 3.276 Total 341

In 1954 Subotica Academy got a 5 year
studies curriculum which improved academic
quality. In 1968 a Hungarian higher teaching
academy department was created. In 1973 the
school Academy was turned into a school of
Education where high school graduates and later
on specialized in education
undergraduates,could get into. Many teachers,
from every part of Vojvodina, who only had a
high school diploma, could acquire an education
specialty. A department of Hungarian language
professors was opened in Sombor during 1994-
1995, one that still exists in Subotica [Siling
2003]. At the same period 4 professional
departments were created in order to increase
the staff’s professionalism and skills. Most
teachers paid their own way through their
education, even though the state granted regular
scholarships to poor Hungarian students.

The most glorious example of ethnic equity
in the region was the fact that Hungarians could
fill in primary and secondary headmaster
positions.

Great efforts were made to ensure that
these schools would have their Hungarian books.
It seemed that the publishing activity could not
catch up with the rapid use of Hungarian
language in schools. This problem was soon
restored, according to 1979 data; the provincial
book publishing house printed almost 1500
books in 5 languages in Vojivodina [Equality
weaved in life 1979].

A chronological description of socio-political
events which interfered with minorities’
educational policies during the WW2 period,
would fail to provide an objective view of the
situation and whether it was culturally
assimilating or not. A cross-check of different
historical sources proves that there were many
different views on the subject. There is no clear
evidence that organized, directed state
movements were targeted towards assimilation.
The reality was that assimilation took place.
There were regions with “weak” ethnic minority
forces hence no minority language teaching or
regions where parents were too narrow- minded
to allow their children to travel and get
education away from their villages. There were
also the mixed marriages, a strong way to
assimilate cultures. In that case parents would
enroll their children in the regions school even if
their language wasn’t the dominant one which
as a consequence meant that these kids would
inevitably send the use of their mother tongue to
oblivion.

It seems that national and minority equity
was not a given right until then. State documents
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which were published during the S.F.D.Y. period
prove that government and local officials of the
time tried to inspire hatred and antagonism
amongst the minorities in order to preserve their
own power. The social revolution signified the
dawn of a new phase for Vojvodina since for the
first time equality rights were given to
minorities. After WW2 the S.E.DY. constitution
which was declared in the 31* of January in
1946, literally brought to the surface these new
equal conditions (Constitutional Act of 1953.
Constitution of 1961, Constitution of 1974. These
legal documents stated that the ethnic minorities
and not only the neighboring populations (Serbs,
Croatians, Slovenians, people from Montenegro)
had all the same rights. This newfound equity
protection system became a vital part of these
people lives, socio-political system, education,
cultural and political structure. Even today the
state claims that minority equity remains the
fundamental base of Vojvodina’s community.
Vojvodina’s Constitution (1974) states for
example: ”“In S.F.D.Y. all minorities are equal in
every aspect of living. Every citizen is free to
express its unique cultural view of life through its
different national linguistic, cultural, historical
characteristics. Each minority has every right to
constitute organizations or council boards in
accordance with Vojvodina’s constitutional
rights” (Amendment 4). Every citizen s
completely free to preserve and manifest his/her
own minority language by using it to write and
speak.” Every act which could potentially
cultivate inequity and hatred and interfere with
different minority citizens is against the
constitution and will be punished». More than
20 documents existed to support these axioms.
According to the S.F.D.. constitution there
were 5 spoken and 6 written languages: Serbian-
Croatian, Croatian-Serbian, Hungarian, Slovakian,
Romanian and Russian. According to 1979 data
21 regions in Vojivodina had the equal use of 2
languages,12 regions had 3 languages, 6 regions
had 4 languages and there was also one
municipality which had 5 recorded languages
spoken and written also. According to 1985 data
in 532 primary schools: 150 primary schools used
the Hungarian language in teaching, 29 the
Romanian, 22 the Slovakian, 4 the Russian
language. In 89 secondary schools: 32 they used
as teaching language the Hungarians, 5 the
Slovakian, 4 the Romanian and 1 the Russian

language.

The Communist Party, the only force in the
region, would set the ideological platform upon
which the new education curriculum would be
based. Due to 1948 the education curriculum
was hardly influenced from the Russia and later
this changed quickly.

Janosi (1965), supports the opinion that
students of Vojivodina should learn more
languages than the ones they've already
mastered; their ethnic and the official one.
People and nations could collaborate easier and
exchange ideas, views and products if they speak
multiple languages. Furthermore a rich
knowledge of different cultures and languages
was a condition for people who wished for better
jobs and a higher standard of living by moving to
richer and more developed regions of the
country.

Janosi says, that all these elements create
the modern face of Yugoslavia, a complex social
web and at the same time a region of
sociological and educational interest. It's
therefore the social system’s obligation to bring
these nations closer [Janosi 1965].

Legisla