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Abstract

Rhythm is one of the fundamental elements without which music would not exist. In
plays with singing, a child learns to synchronize its movements with the rhythm of
music from a very early age. The skill of movement plays a major role in the learning
of music and thus deserves an important place in the school curriculum. In this paper,
an overview is made of the most important music pedagogues who introduced move-
ment, and at the same time perceived its importance in learning musical contents. The
detailed review of the teaching content of Music and movement within the curriculum
for preschool and school age in the Republic of Macedonia aims at recognizing the
importance of the correlation between the music and physical education and its impor-
tance to the overall psychological development of children from the earliest age.

Keywords: music pedagogues, curriculum, plays with singing,

physical activity.

INTRODUCTION

Body movement during studying, learning and
interpretation of particular musical content is a nat-
ural process. In accordance with music as temporal
art, it takes place at definite time, with definite
energy and in definite space.

A great number of music pedagogues perceive
the importance of body movement in learning a
new musical content. Among them is the French
musician and pedagogue (Wilhem, 1781-1842);
according to: Vasiljevi¢, 2000), upon whose merit,
singing by note was introduced in primary schools
in the early 19th century. With the introduction of
the so-called “Wilhem’s hand,” he is the first one
to introduce body movement in music education,
i.e. hands by means of which in an obvious way,
visually, by raising the right hand the students are
shown a half-degree, while with the left hand the
whole degree is shown. From this elements, man-
ual signs of tones were developed in England,
while in Switzerland (Jaques-Dalcroze, 1865-
1950; according to: Vasiljevi¢, 2000), developed
his eurhythmic method of music education.

In 1841. in the book The standard course of les-
sons and exercises in the tonic sol-fa method of

teaching music, Curwen, 1816-1880; according to:
Pozgaj, 1950), exposed the base of manual signs of
tones. Manual signs of tones introduced by
Curwen are not the only ones in the teaching meth-
ods of intonation. There are other systems such as
Vogt, Werle, whose common goal is to facilitate
perceiving the tones with the help of movement.
Thus with the performance of manual signs of
tones the child’s urge to move is satisfied, because
movement is vivid, free, and it clearly shows the
height difference between tones, as well as the
function of individual feet in tonality.

Emile Jaques - Dalcroze; according to: Findlay,
1971, stands out among the mentioned musicians
and pedagogues. In Geneva he founded the
Institute for learning music through rhythmic
movements. Inspired by the rhythm of oriental
music and the meter of classical poetry, Dalcroze
evolved a system of rhythmic movement designed
to develop mastery of musical rhythm. This system
of rhythmic education is known the world over as
eurhythmics - good rhythm. Unlike ballet where
the movements of the dancers should be synchro-
nized with the music content, in Dalcroze’s teach-
ings students are encouraged to use, explore and
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display their natural physical movements in learn-
ing music. In his teachings he highlights the fol-
lowing as important objectives: the use of the
whole body, involving the larger muscle groups;
the physical coordinations developed in the well-
directed rhythm by means of which movements are
individually controlled in related activities; bodily
movement directed towards the interpretation of
rhythmic symbols; habits of “listening” developed
in the process of identiflying: the student will ma-
ke, what he/she hears; body, mind and emotions
integrated into rhythmic expression; the freedom
of expression, which is a cardinal principle in
eurhythmics, because it stimulates the creative im-
pulse in every department of musical learning; and
finally, learning becomes joyous and meaningful
when it evolves from a human needs .

Another important composer and musicologist
who applied movement in the process of learning
music is the Hungarian Zoltan Kodaly,1882-1967,
according to: Martinovic-Trejgut, 2010. The com-
bination of singing and movement can help to bet-
ter learn and understand rhythm. Kodaly’s method
is based on the importance of active learning of
musical content that includes visual and physical
components. Through the movements of hands st-
udents visualize different melodic heights, as well
as different types of rhythmic figures.

Carl Orff, 1895-1982; Martinovic-Trejgut,
2010, a German composer, influenced by Dalcro-
ze, created his own method in which music was
considered as a unity of speech, play and move-
ment, the body being the most important instru-
ment. He believed that natural rhythmic move-
ments in children’s play are the foundation of mu-
sic.

MUSIC AND MOVEMENT IN
KINDERGARTENS IN R. MACEDONIA
Children, especially at preschool and early
school age, possess a sense of unity of music and
movement. They experience singing, listening to
music, and playing musical instruments for chil-
dren motorically as a natural process. For this rea-
son we can observe that using musical - rhythmic
movements in the realization of the subject music
education offers space for integrating of the sub-
ject physical education. Through this union of the
contents of these two subjects children develop
musical abilities (feel, rhythm, memory), they
form the right habits of movement (walking, jump-
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ing, running, circling, movement and clapping
hands, and aligning and re-aligning, moving with
objects) and form ability for orientation in space
and its rule since an early age.

Within the educational program for work with
preschool children in public kindergartens in the
Republic of Macedonia, music education is includ-
ed in most teaching contents and leisure activities.
Besides singing and listening to music for children
aged 2 to 6 years, the contents Music and Move-
ment is also included (MON, 2006).

Children of 2 to 3 years of age are expected to
do the following with the help of music and move-
ment: to be able to perform movements with body
parts and simple movements of the whole body
(run, jump, sit, lie down, etc.); to perform imitative
movements (snail, rabbit, sparrow, etc.) and move-
ments accompanied by a rattle; be encouraged to
participate in musical and traditional games (“The
cat is going beside you”, “I dropped my ball” etc.).

The teaching contents of Music and movement
for children at the age of 3 to 4 anticipates:
enabling children to express the character of music
(tranquil, marching, playful music) with move-
ment (crawling, jumping on one leg, jumping with
two feet, rolling, etc.); enabling children to harmo-
nize their movements with fast and slow music
(e.g. “Bear and Bunny”); enabling children to
mark the beginning and end of music with move-
ment, recognize differences between stagnancy
and moving; enabling them to perform movements
with music standing in one place, with movement
and combined, encouraging the child to freely exp-
ress with movements in accordance with a simple
short musical content, creating the habit of dancing
at events and celebrations (e.g. “Little snail and
rabbit” etc.).

For children of 4 to 5 years of age the objec-
tives are as follows: developing a sense of rhythm
(with walking, clapping, tapping or dancing); ena-
bling them to perform movements through previ-
ously designed choreography; enabling them to
perform movements according to the nature of
music; enabling children to express the register
(high, low) and tempo (fast, slow) with movement;
enabling them through movement to reflect the
beginning and end of a musical piece; and intro-
duce them to the popular folklore and easy folk
dances.

For children from 5 to 6 years of age the fol-
lowing activities are provided: to explore the vari-
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ous movements of the whole body, body parts,
state of rest, to perform movements with songs,
movements synchronized with rhythmic content
(with walking, clapping, tapping or dancing),
movements made while listening to instrumental
music (with or without choreography), movements
at fast and slow pace, movements with folk songs
and dances, to practice to start and end the game
with their movements, participate in events and
celebrations, in activities associated with tradition-
al holidays and customs, to observe and recognize
different forms movement with music and artists
(dance, folk dance, ballet).

Through planned activities the children of pre-
school age are trained to learn and recognize the
rhythmic types, tone intensity, pace, agogikata
with the help of music and movement.

In order to make it easier for the children of
this age to gain skills of coordinating movements
with music teachers often choose songs with texts
which describe movements. Among the many
songs we single out “This way-that way dear chil-
dren” in which the movements the children should
performed are directly indicated.

Dance to the song “This way-that way dear chil-
dren”.
Course of the activity:
The preschool teacher first sings the song “This
way-that way dear children” or plays it on a cas-
sette or CD player. The children listen to the text
carefully:
This way-that way dear children
let’s play this way-that way
put them up and spread,

put them forward, then calm down.

move your head, stamp your feet,

put your hands on your shoulders.

dear child make a bow,
it’s enough for now.

Together with children the teacher discusses the
lyrics of the song and then perform it together.
Initial position: Children are in two rows and face
one another. Their hands are placed on the waist.
They all begin to sing the song (This way-that way
dear children, let’s play this way-that way) and
sway to the right - left in the rhythm of the song.
When singing the text “lift them up and spread for-
ward and then calm down” the children perform
movements with their hands, then tstamp their feet
and put their hands on their shoulders. In the end
they make a bow.

103

This type of songs aim at animating every child
within its capabilities. Integration of the basic ele-
ments of movement learned during physical edu-
cation classes, specifically in relation to the men-
tioned song, develops a sense of rhythm and
motoric memory.

MUSIC AND MOVEMENT IN
PRIMARY EDUCATION IN R. MACEDONIA

The curriculum of Music Education for the
first, second, and third grade of the nine-year pri-
mary education in the Republic of Macedonia con-
tains the teaching theme Music and Movement. In
the first and second grade it is represented with 25
classes, whereas in the third grade it is represented
with 19 classes (Kolarovska — Gmirja, Vitanova,
Vasik — Stefanovska, Angelovska, 2007).

In the first grade in the teaching theme Music
and Movement the following contents are added:
musical-rthythmic walking (walking, marching,
hopping), musical games, dancing. Thus with the
perception of a certain music content in correlation
with arms and legs movement, as well as using
their whole body while dancing, the pupils will
achieve the given goals: to develop a sense for
rhythm, to be encouraged to synchronize their
movements with the rhythm, the pace and the
dynamics of music, and also to learn about and
perform simple dances.

For pupils in the second and third grade the fol-
lowing contents are added: musical-rhythmic
walking, musical games, dancing, elementary
musical dramatizations (using dance and pan-
tomime), through which the students will be
encouraged to synchronize their movements with
music characteristics, they will develop a sense for
rhythm and will be encouraged to perform move-
ments according to a predetermined choreogra-
phy, they will perform simple folk dances and be
encouraged to participate in elementary musical
dramatizations.

In this way, in the course of the first, second
and third grade, with the realization of the activi-
ties and methods determined in the teaching theme
Music and Movement the pupils will develop: a
feel for music, motor skills, the ability to notice
the difference in the rhythm of music, the coordi-
nation between movements and basic music ele-
ments, concentration and attention, music memory,
they will acquire skills to perform all elementary
and complex movements and their combinations,
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they will also acquire skills to perform elementary
dances and folk dances, they will develop spatial
perception and orientation, and will be able to
work together.

When preparing classes with contents from
Music and Movement, the teacher should carefully
choose the music material of which he/she has to
have a thorough knowledge so that he/she could
control the movements of the pupils. The move-
ments should be well thought out in advance. It
should be taken into consideration that every musi-
cal unit has a beginning, development and ending,
and that these stages need to comply with move-
ments.

CONCLUSION

Music teachers long ago understood the impor-
tance of using body movements in learning musi-
cal contents.

The correlation between music and physical
education today is an integral part of the curricula
for preschool and school age in the Republic of
Macedonia, through the introduction of the teach-
ing content Music and Movement. From the ana-
lytical presentation of activities and methods pro-
vided in this teaching content we can conclude that
the inclusion of movement within the programs of
music education in the Republic of Macedonia is
of great importance. Its primary purpose is to enc-
ourage awareness among students for active
acoustic and visual perception of musical ele-
ments. By means of play planned by the teacher,
through the introduction of movement, pupils will
more successfully understand and learn the musi-
cal terms rhythm, pace, dynamics, duration of no-
tes, melody, musical form.

Thus the correlation between the subjects
music and physical education meets the most imp-
ortant educational objectives: indirect instruction,
content support, social-emotional support, and stu-
dent surroundings.
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MY3UKA U IBUXEIBE
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(Citipyuer iipyo)
Jlenue Haces

Yuusepsuiueiu “lI'oye [leaues” - lliuuii, Paxyaileii 3a My3yuKka yMeHOCI,
Hliuuii, Makxeoonuja

AmncrpakTt

Puitiamoiti e eden 00 ocHos8HUIle eaemeHItin Oe3 KOU MYy3UKAtia He Ou toc-
woeaa. Bo uzpuitie co tieerve, Oeilieitio yutitie 00 Hajpanailia 803paciii yuu 0a 2u
CUHXPOHU3UPA HeZosuUille 08UXcerad CO PULAMOT Ha my3ukaiia. Bewitiunaitia
Ha O8UMCeHe UZPA 20AeMA YA0ZA 80 YCBOJY8AHEIIO HA MY3UKAIlA U Hpuilloa
3ACAYHCYBA BANCHO MECHIO 80 YUUAUUHUOU KYypukyaym. Haseden e iipezaeo Ha
Haj3Ha4uajHuitie My3udKu Uedazo3u Kou 20 8068e0y8aaitlt 08UNCerbellio, d 80€0HO
20 cozaedysaaiti U HeZOBOWIO 3HAuYerbe, UPU COBAA0YBArbE HA MY3UHKUIUE
coOpxcuru. [leitiaasHuoill puxka3 Ha HaculasHaila coopxcuna Mysuka u 08u-
JHcere 80 pamkKuilie Ha4 HACIUABHUULE UpOoZpaMu 3a UpPeYHUAUUURA U YHUAULUHA
goapaciti 860 Peiiyoauxka MakeOooruja, e co yea oa ce cozaeda 8axcHOCA 00
Kopeaauujaiia mezy upeometniuitie My3uKo u pusuiko oopa3osarue u HejauHo-
o 3Haverbe 3a CeBKYUHUOIl Ucuxoguauuku pazeoj Ha Oeyaitia yutitie 00
Hajpara 603paciii.

Kny4ynn 360poBu: mysuuxu iledazo3u, HACIAGHU UPOZpamu, UzZpu co ieerve,
usuvra aKimiusHOCI
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